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principals' and five (5) educators' input. During the exploration stage,
data on coping learning was collected through observations and
interviews. Interactive analysis was employed as the data analysis
technique. The findings revealed some issues, specifically: 1)
educators lack the necessary knowledge and skills to implement coping
learning effectively, 2) the lack of a Standard Operating Procedure
(SOP) for coping learning resulted in a haphazard approach to its
implementation, 3) educators have limited knowledge and ability to
manage children's emotional and behavioral problems, 4) insufficient
coping-based learning resources, and 5) certain parenting practices
prevent children from developing coping skills. The needs assessment
results will then be used to create a training model, which will then be
bit.ly/jpaUNY submitted for expert judgment and field testing to determine its
effectiveness.

INTRODUCTION

Kindergarten is a critical stage in a child's development where they face various challenges and
responsibilities, such as learning to manage their emotions, establishing new social relationships,
developing their academic skills and knowledge, learning new rules, and adapting to classroom norms
and routines (Callear et al., 2019). Based on interviews with ten kindergarten teachers in the Sleman and
Bantul regions, it was found that confident kindergarten children now face various challenges, such as
excessive parental demands, children's desire to play with busy parents, peer pressure, environmental
anxiety, and violence. These challenges can trigger anxiety and evoke intense emotions.

Emotional difficulties in children can manifest through their behavior. The results of the pre-
research questionnaire showed that out of 154 children, 64% were still using negative coping skills.
These were yelling (13%), temper tantrums (21%), physical violence (15%), swearing (9 %), and others
(6%). In order to deal with these problems, it is essential to develop positive coping skills. Roll, Koglin,
and Petermann’s (2012) longitudinal research confirms that the inability to use coping skills is a risk
factor in the development of aggressive behavior.

The results of distributing pre-research questionnaires showed that out % of 154 children, 64%
still used negative coping. Negative coping included shouting (13%), tantrums (21%), hitting (15%),
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harsh words (9%), and other negative coping (6%). Kompas Daily also reported that an 8-year-old child
argued with his neighbor while playing. The two children ended up getting noisy and fighting, which
resulted in the victim crying because he lost the fight with the perpetrator (Kompas, 2010). The results
of research conducted by the Indonesian Child Welfare Foundation (YKAI) also show that 5% of
children living in Palu engage in aggressive behavior when a conflict occurs; for example, children will
be angry and do not want to apologize when they make a mistake. Also, 21.6% of these children
responded with aggressive behavior if a friend made them angry because they thought that aggressive
behavior was expected and normal (YKAI, 2010). Other data was obtained from research by Ashary,
Rahamma, & Fatimah (2015), which showed that the most prominent emotional behavior of children in
Biringkanaya Makasar was anger (80.36%), the reaction to anxiety was crying (48.21%), and
withdrawal behavior was shown by does not talk much (48.12%). These emotional problems need to be
overcome with problem-solving skills.

Children who experience emotional and behavioral difficulties are at greater risk of future
problems that can disrupt everyday life, affect mental well-being, and cause behavioral problems that
can affect academic performance. These difficulties affect children's overall quality of life and increase
the likelihood of experiencing a range of psychological, physical, and socio-economic problems, as well
as increasing the risk of future substance abuse and delinquency. To enhance psychological well-being
and decrease the likelihood of mental health issues during the early years, emotional learning programs,
specifically those focused on coping, are deemed imperative. According to research by Chalmers,
Frydenberg, and Deans (2011), preschool children can attain coping skills through training.
Furthermore, a study by Frydenberg, Deans, and Liang (2014) found that four-year-olds have effective
coping strategies. Children can demonstrate coping skills by changing their tactics. For example, they
might shift their attention to other games, engage in self-talk, or even avoid unwanted stimuli by averting
their gaze (Berk, 2006).

Coping refers to actions or responses to challenging situations to prevent or reduce distress, loss,
danger, or threat (Carver & Connor-Smith, 2010). Coping strives to regulate emotional stimuli while
coping actions aim at regulating internal emotional experiences, behavior in response to stressors, and
the source of emotional stimuli (Losoya et al., 1998). Children's adaptive behavior in the classroom,
including coping strategies, may indicate their capacity to form relationships with peers, take on
challenging tasks, and fulfill assigned responsibilities (McDermott et al., 2012).

Educational institutions and schools are two social systems that significantly develop children's
coping skills. Children receive education and training that enriches their knowledge and cognitive skills
at school. Some schools, including kindergartens, have introduced Child-Friendly Schools (Sekolah
Ramah Anak). These help to organize schools that are psychologically safe for children. Learning coping
skills is an essential aspect of organizing child-friendly schools. The Ministry of Women Empowerment
and Child Protection (Kementerian Pemberdayaan Perempuan dan Perlindungan Anak)'s 2015 Child-
Friendly School (SRA) Guidelines define a Child-Friendly School as an educational unit, both formal
and informal, that maintains a safe, clean, and healthy environment. Such schools nurture and educate
children and protect their rights, preventing violence, discrimination, or maltreatment. The SRA must
also ensure that children are protected from the dangers that exist in educational institutions, such as
violence and inappropriate behavior.

A child-friendly school adheres to several components, including a written commitment to the
SRA policy, a child-friendly teaching and learning process, training of education professionals on
children's rights, availability of appropriate facilities and infrastructure, promotion of child participation,
and engagement of diverse members of society. Educational institutions are expected to cultivate
intellectual, emotional, and spiritual intelligence. Acquiring coping skills is crucial to establishing child-
friendly learning environments that promote violence-free spaces, feelings of safety and comfort, and
the effective resolution of problems (Marroquin et al., 2017). The findings from interviews and
observations during the pre-research indicate that teaching coping skills needs to be improved in child-
friendly kindergartens due to the absence of specific training materials. Instead, the training primarily
focuses on curriculum development, learning tools, cognitive development, and media production for
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children's learning. This is a common problem faced by many educational institutions. Therefore, it is
imperative to create a training program that addresses these concerns and provides a solution for
kindergarten institutions (Mooney et al., 2017).

This study centers on the initial stage of the Borg and Gall model, which involves research and
information gathering. This stage is a systematic search process conducted through a needs assessment
from the early design stage. The needs assessment aims to identify and address the gaps between the
current reality and the desired outcomes. Through this methodical approach to identifying the problem,
scarce resources can be directed toward formulating and implementing practical solutions (Altschuld &
Kumar, 2010). Needs assessment is necessary to determine the level of development required and the
capacity of the parties to achieve it. Consequently, this study seeks to investigate the difficulties and
needs in the field and formulate training objectives to ensure the expected outcomes for the trainees.

METHODS

This study forms part of a research and development project concerning the need assessment.
Qualitative data were collected using non-participant observation techniques and interviews. This meant
that the researchers observed the learning process without interfering. The research was conducted at
four kindergartens, with data from nine sources of four principals and five educators. Data analysis using
interactive analysis Additionally, semi-structured interviews were conducted, and the resulting
instrument grids are presented in Table 1.

Tabel 1. Research Instrument Grids
o ct Sub-aspect Technique
h Research focus Interview, observation 'rincipal, teacher
Scale of needs
Formulation of training objectives

The data analysis technique uses interactive methods. Qualitative analysis is conducted
interactively, unfolding continuously until it is completed. This process initiates with data collection and
proceeds with its condensation, furthering its focus. Subsequently, the collected data is summarized,
leading to conclusions and necessary verification. The analysis involved interpreting unstructured data,
which was subsequently verified by comparing it with the data obtained from field notes or pre-existing
documentation. Verification was conducted through discussions with promoters and colleagues,
followed by review and consensus formation among informants.

Data validity testing employs source and method triangulation technigques. Source triangulation
involves reviewing the findings of interviews conducted with multiple informants. All data obtained via
these techniques are thoroughly described, categorized based on shared and differing views, and
analyzed in greater detail. The data analysis results will yield a research conclusion, which shall then be
submitted to the research sources for approval.

RESULT AND DISCUSSION

Results

Essentially, children demonstrate emotion management through the adaptation of strategies.
When faced with challenging situations, they refrain from an immediate reaction. Children cognitively
assess the circumstances, identify the skills needed, and then strive to overcome the problem. According
to research by Chalmers et al. (2011), preschool children can use coping behaviours. The findings
suggest that implementing a coping curriculum has been shown to enhance children's acquisition and
use of genuine coping strategies. The study commenced with a literature review to create observation
and interview tools for a needs analysis. The Coping Skills Development Model for Children (Model
Pengembangan Keterampilan Koping untuk Anak/MPK2A) guidelines were referenced in the literature
review. The selected indicators were planning, implementation, and evaluation of learning.

The research team employed the instruments to perform a needs analysis. Data was gathered by
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three researchers who observed the learning process in the classroom four times. The observation
process was documented through photography. Following the observation, further investigation was
carried out through interviews to confirm findings and explore any issues. The research team
subsequently gathered and analyzed the findings, identifying and addressing the prevalent issues before
obtaining confirmation from the school principal. The entire research team conducted the confirmation
process in an interview with the headmaster. This was backed up by documentary evidence and
photographs. The documents included within this study comprise of:

Lesson plans or teaching modules,

Implementation of learning methods,

Inventory list of coping learning media, and

Children development assessment instruments.

The researchers concluded that the focus was on the prevalent issues, which served as a basis for
conducting focused group discussions with educators to develop training materials and techniques where
necessary. The findings of this study comprise an investigation of the research focus, the needs scale,
and the design of training objectives. The subsequent sections present a comprehensive overview of
each area.

Research Focus

Based on the findings from observations and interviews, it was discovered that:

Teachers lack the necessary knowledge and skills to implement coping learning.

There is no SOP for implementing coping learning, resulting in unplanned implementation.

Teachers' limited knowledge and skills in dealing with children's emotional and behavioural problems
is a barrier to their ability to overcome challenges.

The availability of coping-based learning media is inadequate. It is restricted to a limited number of
storybooks.

Some parents engage in parenting practices that impede the cultivation of children's coping abilities.

The findings demonstrate a number of challenges, including insufficient teacher expertise and
proficiency in coping learning implementation. In the absence of such knowledge, teachers are unable
to adequately teach children. Furthermore, due to the lack of knowledge about coping skills, teachers
have been neglecting the training of children in this area. Therefore, there is a need for training of
teachers in order to be able to teach children coping skills effectively. Essentially, teachers can introduce
a range of adaptive coping mechanisms, differentiate between adaptive and maladaptive coping
strategies, teach coping techniques, help children evaluate situations, and encourage productive ways of
dealing with situations. This will build children's confidence and equip them with the skills to respond
to real-life scenarios.

To enhance teachers' competence in coping learning, they can form communities, collaborate with
other teachers, attend regular meetings and workshops given by university academics to gain insights
into planning and conducting research, and receive ongoing mentoring from university academics, all
gathered in a meeting or class (Ross and Bruce, 2012). These findings reflect the need to provide
professional development opportunities for teachers to learn how to manage coping learning. Once
teachers are proficient in the use of coping learning strategies, they will be in a position to expand their
program of activities.

Scale of Needs
Based on the research, a scale of needs was developed with the following recommendations
Technical training for teachers is needed to implement coping learning effectively.
A specific SOP should be developed to support the implementation of coping learning.
Training is needed for teachers to enhance their ability to manage the emotional and behavioral
difficulties that children experience as they cope.
Consideration should be given to the provision of coping-based learning media.
It is essential to provide parents with training on how to apply coping strategies to their children at home.
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In order to guide and prepare children to deal with situations appropriately, teachers need to train
them. The results of the interviews with teachers indicate that teachers expect the training program to
have a technical and practical approach supported by straightforward SOPs that are easy to implement.
The materials should meet the needs of teachers, particularly in developing lesson plans that incorporate
coping learning, effective coping learning techniques, the use of different media to disseminate coping
material to children, and strategies for evaluating children's coping progress. The training program
includes a 40%:60% split between theoretical material and practical exercises to ensure teachers acquire
enhanced coping learning implementation skills.

A key barrier is the need for an SOP for implementing coping learning, resulting in unplanned and
sporadic implementation. Research by Chalmers et al. (2011) showed that preschool children aged four
to five can effectively cope with challenging situations. The study highlights the need for education
systems or preschool curricula to teach adaptive coping skills to help children cope with such situations.
Adaptive coping strategies can help children gain valuable insights and fend off future stressful
situations as they mature, increasing their resilience (Eisenberg & Sulik, 2018). Consequently, it is
crucial to have a well-defined SOP in place. SOPs that can be implemented include practising 1-2 coping
strategies daily in each class, providing teacher training, procuring learning materials that support coping
skills, providing infrastructure that promotes coping skills, monitoring teacher performance, and
implementing other strategies. School leaders should promote shared leadership by involving teachers,
families and community members as partners in education.

Formulation of Training Objective

To attain optimal results, researchers and educators have formulated training objectives. These
objectives consist of general and specific goals as follows:
General Training Objectives
Improve educators' knowledge, skills and attitudes in implementing coping learning.
Specific Training Objectives
Improve teachers' ability to teach both preventive and curative coping learning.
To enhance teachers' skills in creating coping-based learning resources and applying coping using
different learning techniques.
Strengthen teachers' ability to analyze children's progress in coping and provide necessary follow-up.

Another major challenge is teachers' limited expertise and skills in dealing with children's

emotional and behavioral complications. Given that children spend most of their time at school
supervised by teachers responsible for meeting their developmental needs, they act as surrogate parents.
Furthermore, Dutta et al. (2014) emphasized that "teachers' attitudes, values, beliefs and practices
towards children's mental well-being are closely related to children's childhood constructs”. Therefore,
there is a need to adopt a positive approach that supports development and fosters a child-friendly
teaching and learning environment. Within their own beliefs and understandings, teachers' perspectives
and attitudes towards children's well-being are crucial in shaping the practices used in their daily
teaching. This is in line with the findings of Fatimaningrum et al. (2021) that this pedagogical
competency needs to be improved because it will also influence the three other competencies possessed
by teachers, namely professional competency, personality competency and social competency. To
improve teachers' pedagogical competence, this can be done through training.

In reality, some teachers may lack the necessary knowledge and skills to resolve problems
effectively, often resulting in undesirable behaviour such as shouting, staring or threatening. Some
teachers still use aggressive verbal and non-verbal communication towards their students despite their
significant influence on children's social and emotional well-being; one such example is shaping the
learning environment within schools. Teachers can teach children how to handle their emotions amidst
challenging moments. Durlak et al. (2011) provided strong evidence that teachers significantly impact
the emotional development of the children in their care. Teachers can provide children with the skills
they need to manage and express their emotions appropriately and introduce them to new emotions
(Denham et al., 2002). Teachers can help students become aware of their emotions, enabling them to re-
evaluate their internal cognitions and increase their self-confidence, ultimately leading to academic
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achievement and responsible citizenship (Kong, Zhao, & You, 2012). Fatimaningrum et al. (2021)
emphasizes that increasing a person's competence can be done through continuous and systematic
learning efforts. Considering that not all TPA Dharma Yoga Santi teachers have the appropriate
educational qualifications, efforts to improve pedagogical competence will be carried out through
training. So that the intended training is appropriate targets and can provide real solutions to existing
problems, then this training plan was prepared together with prospective training participants or in this
case the teachers at TPA Dharma Yoga Santi.

Gartrell and Cairone (2014) found that the promotion and use of skills such as resilience,
perseverance, and coping in social interactions by teachers can enhance a child's independence and
create favorable prospects for development. Consequently, children's emotional development,
particularly their coping skills, should be a priority in early childhood programs. Therefore, it is
imperative to investigate preschool educators' perceptions and knowledge regarding children's coping
strategies in difficult and stressful situations. Elias (2006) further noted that teachers develop students'
emotional intelligence, leading to improved academic performance. By responding positively and
offering support when children experience negative emotions, teachers help children understand their
and others' emotional states (Morris et al., 2013). Through a social learning process, comfortable
interactions between teachers and pupils facilitate the development of children's social skills and
emotional understanding. These skills enable children to cope with challenging and stressful scenarios
and are useful when interacting with others. Teachers should aim to model and teach children how to
express their emotions appropriately in order to be accepted by their environment (Dutta et al., 2014).
In addition, Decci suggests that motivating children is important in helping them to manage their
emotions (Bellas, 2009). It is also important for teachers to provide children with an understanding of
their emotions and to motivate them through praise and encouragement for their achievements.
Furthermore, teachers can also provide children with practice in dealing with emotional problems to
improve their understanding and management of them. For example, through role play or simulation.

Molinaro (Bellas, 2009) argues that it is essential for teachers to establish communication with
parents about children's situation at home, which the teacher then uses to address the child's emotional
problems at school. In addition, teachers also have a crucial role as evaluators in assessing children's
and teachers' progress in the development of emotional management skills. Several strategies for
teachers to address children's emotions are suggested by Lee and Burkam (2002). These include the
importance of 1) showing children affection, 2) preparing them for socializing, 3) describing and
acknowledging their emotions, and 4) providing appropriate examples of emotional expression.

The scarcity of coping-based learning media is a problem that needs to be addressed, as it is limited
to a small number of storybooks. To maximize their effectiveness, teachers need access to support
systems such as various learning tools, including lesson plans, instructional materials, learning media,
worksheets for learners, and instruments, which facilitate the development of this model. The learning
tools, objectives, and activities are designed to develop coping skills for managing negative emaotions in
children ages 4 and 6. Supporting media such as storybooks, movies, and posters are needed in addition
to the learning tools that help children remember the coping skills they have learned. Interactive learning
methods, engaging media, and the teacher's warmth contribute to children's emotional comfort and
happiness. This aligns with Funk & Ho's (2018) research, which suggests that reading storybooks to
children, asking open-ended questions, providing targeted positive reinforcement, and modelling
exemplary behavior can facilitate children's development. Reading aloud and using open-ended
guestions effectively promotes various social-emotional skills. This exercise familiarizes children with
expressing their feelings or experiences about books. Children's books provide an excellent opportunity
to explore emotions, explore problem-solving techniques, and relate them to the children's own
experiences.

Some parents engage in parenting practices that impede the cultivation of children's coping
abilities. Research has shown that children's social-emotional learning can be achieved through
competent teacher guidance, student participation, parent involvement and community participation in
the design and implementation of classroom programs (Durlak, Weissberg, Dymnicki, Taylor and
Schellinger, 2011). The coping behavior of children is influenced to a large extent by their own initiative
and the level of support they receive from their parents. It is important that parents have the necessary
knowledge to meet this challenge. Education can be provided by attending Parent-Teacher Association
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(PTA) meetings or by accessing relevant material on social media platforms that best suit their needs
and preferences.

Bandura, A., & Walters (1977) posits that a person's behavior is influenced by, and in turn
influences, their social world and personal characteristics. The environment shapes the behavior, and
vice versa. In addition, when it comes to coping skills, children choose and use skills familiar to their
environment. A child's coping behavior, in turn, can create a calm and pleasant environment with
positive effects such as happiness and comfort. In this scenario, parents act as coaches and mentors for
their children's coping skills. They also serve as role models for their children to emulate. Hurlock (1998)
suggests that children's emotional responses vary depending on the parenting style. Authoritarian
parenting induces fear and anxiety in children, whereas permissive or democratic parenting promotes
enthusiasm and affection. Children often encounter unpleasant situations and emotions in their daily
lives. Children can learn positive coping skills if parents set a good example and manage their emotions
effectively. For example, parents try to calm their children down when they are angry rather than
reprimanding them. Occasionally, it has been observed that some parents show their anger to their
children. As a result, the children may emulate their angry behavior. Ideally, parents should provide a
secure attachment for their children and act as social models.

Kerr and Schneider (2007) state that psychological problems often persist into adulthood. Therefore,
parents must engage in responsive parenting to help their child manage their emotions and promote
feelings of safety and responsiveness. Exploratory and interactive experiences with family members and
educators provide learning opportunities for children to learn about social relationships and emotions.
Additionally, it is essential for adults, including caregivers, parents, and teachers, to display sensitivity
towards children's emotions, recognize emotional cues, and assist in identifying and managing their
emotions and behaviour (Maschi et al., 2009). In addition, a study by Hamama & Arazi (2011) suggests
a link between family relationships and children's aggressive behaviour, which includes manifestations
of anger, hostility, physical violence and verbal aggression. Negative family relationships, such as
family separation and divorce, have been linked to long-term feelings of disappointment, depression and
frustration, which can ultimately lead to increases in feelings of anger and aggression.

A secure parent-child relationship is essential for optimal emotional development. Katz &
Windecker-Nelson (2004) highlight the importance of parents who recognise and value emotions and
use their children's emotional experiences as training opportunities. Such parents have been found to
have children who have more positive attitudes towards peer play by helping them label their emotions
and solve their problems. It has also been found that parents who demonstrate warmth and positivity in
their parenting style can contribute to developing children's emotional regulation skills (Eisenberg et al.,
2005). In addition, parental guidance in children's problem-solving activities related to emotional
experiences has been found to promote the growth of emotional competence. For example, constructive
coping demonstrated by parents has been linked to children's active coping mechanisms (Smith. J. D,
2006). However, some parents could be more cooperative due to various factors such as busyness and
lack of openness from parents to teachers.

CONCLUSION

The needs assessment identified inadequate teacher knowledge and skills in implementing coping
learning, the need for dedicated SOPs for implementing coping learning, and the inadequacy of coping-
based learning materials, which are currently limited to a small number of storybooks. In addition, the
needs assessment results were used to determine the level of need and to set training objectives in
collaboration with teachers. The development of this training model will progress through the creation
of comprehensive training designs, which will be evaluated by experts and tested in more extensive
settings. The training program will focus on technical and practical aspects. It will be supported by well-
defined SOPs that can be easily implemented. The materials should meet the needs of educators,
particularly in creating lesson plans that integrate coping learning, appropriate teaching methods for
coping learning, various media to facilitate the dissemination of coping material to children, and
techniques for evaluating children's coping development. The training program will include theoretical
material and practical exercises structured in a 40%:60% ratio to provide teachers with the necessary
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skills to implement effective coping learning.
REFERENCE

Altshuler, J. L., & Ruble, D. N. (1989). Developmental changes in children's awareness of strategies for coping
with uncontrollable stress. Child Development, 60(6), 1337—-1349. https://doi.org/10.2307/1130925

Altschuld, J. W., & Kumar, D. D. (2010). Needs assessment: An overview. SAGE.

Bandura, A., & Walters, R. H. (1977). Social Learning Theory (Vol. 1). ).Prentice-Hall.

Bellas, V. M. (2009). Emotion in the Classroom: A Theory-Based Exploration of Teachers’ Emotion
Socialization Beliefs and Behaviors. ProQuest LLC.

Callear, A., Harvey, S. T., & Bimler, D. (2019). Understanding The Structure Of Children’s Emotion-
Regulation  Strategies.  International  Journal ~ Of  Behavioral = Development, 1-7.
https://doi.org/https://doi.org/10.1177/0165025416647525.

Carver, C. S., & Connor-Smith, J. (2010). Personality and Coping. Annual Review Of Psychology, 61, 679—
704. https://doi.org/https://doi .org/10.1146/ annurev.psych.093008.100352

Chalmers, K., Frydenberg, E., & Deans, J. (2011). An exploration into the coping strategies of preschoolers:
Implications for professional practice. Children Australia, 36(3), 143-152.
https://doi.org/https://doi.org/10.1375/jcas.36.3.120.

Chaplin, T., Cole, P., & Zahn-Waxler, C. (2005). Parental socialization of emotion expression: Gender
Differences and Relations to Child Adjustment. Emotion, 5(1)80-88.

Compas, B. E., Connor-Smith, J. K., Saltzman, H., Thomsen, A. H., & Wadsworth, M. E. (2001). Coping with
stress during childhood and adolescence: Problems, progress, and potential in theory and research.
Psychological Bulletin, 127(1), 87-127. https://doi.org/10.1037/0033-2909.127.1.87

Denham, S. A., Caverly, S., Schmidt, M., Blair, K., DeMulder, E., Caal, S., & Al, E. (2002). Preschool
understanding of emotions: Contributions to classroom anger and aggression. Journal of Child
Psychology and Psychiatry, 43(1), 901-916. https://doi.org/https://doi.org/10.1111/1469-7610.00139

Dubow, E. F., & Tisak, J. (1989). The relation between stressful life events and adjustment in elementary
school children: The role of social support and social problem-solving skills. Child Development, 60(6),
1412-1423. https://doi.org/10.2307/1130931

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B. (2011). The impact of
enhancing students’ social and emotional learning: A metaanalysis of school based universal
interventions. Child Development, 82(1):405-432. https://doi.org/10.1111/].1467-8624.2010.01564.x

Dutta, M., Islam, S. F. S., Akhter, S. R., Ahmed, S. T., Houssain, M. M., Sowad, A. A., & Sultan, M. (2014).
Supporting Young Children’s Emotional Well-Being in Classroom: Teachers’ Belief and Attitude.
Bangladesh Education Journal, 8-26.

Eisenberg, N., & Sulik, M. J. (2018). Emotion Related Self-Regulation in Children. Teach Psychol, 39(1), 77—
83. https://doi.org/https://doi.org/10.1177/0098628311430172

Eisenberg, N., Spinrad, T. L., & Valiente, C. (2018). Emotion-related self-regulation and children's social,
psychological, and academic functioning. In K. Shigemasu, S. Kuwano, T. Sato, & T. Matsuzawa (Eds.),
Diversity in harmony - Insights from psychology: Proceedings of the 31st International Congress of
Psychology (pp. 268-295). John Wiley & Sons Ltd. https://doi.org/10.1002/9781119362081.ch14

Eisenberg, N., Zhou, Q., Spinrad, T. L., Valiente, C., Fabes, R. A., & Liew, J. (2005). Relations among positive
parenting, children’s effortful control, and externalizing problems: A three-wave longitudinal study.
Child Development, 76(5), 1055-1071. https://doi.org/https://doi.org/10.1111/j.1467-
8624.2005.00897.x

Elias, M. J. (2006). The Connection Between Academic and Social Emotional Learning. The Educator’s Guide
to Emotional Intelligence and Academic Achievement: Social-Emotional/Earning in the Classroom (In
M. J. E., p. pp 1-14). Thousand Oaks: CA: Corwin Press.

Fatimaningrum A.S, P.Y Fauziyah, M. Christianti, & Muthmainah. (2021). Jurnal Pendidikan Anak, 10(2),
111-119. https://doi.org/10.21831/jpa.v10i2.45305

Frydenberg, E., Deans, J., & Liang, R. P. . (2014). Families Can Do Coping: Parenting Skills In The Early
Years. Children Australia, 39(2), 99-106. https://doi.org/https://doi.org/10.1017/cha.2014.7.

Funk, S., & Ho, J. (2018). Pormoting Your Children Socia | Emotional Health. YC Young Children, 73(1), 73—

Copyright © 2024, Jurnal Pendidikan Anak
ISSN 2302-6804 (print), ISSN 2579-4531 (online)


https://psycnet.apa.org/doi/10.2307/1130925
https://doi.org/https:/doi.org/10.1375/jcas.36.3.120
https://psycnet.apa.org/doi/10.1037/0033-2909.127.1.87
https://doi.org/https:/doi.org/10.1111/1469-7610.00139
https://psycnet.apa.org/doi/10.2307/1130931
https://doi.org/10.1111/j.1467-8624.2010.01564.x
https://doi.org/https:/doi.org/10.1177/0098628311430172
https://psycnet.apa.org/doi/10.1002/9781119362081.ch14
https://doi.org/https:/doi.org/10.1111/j.1467-8624.2005.00897.x
https://doi.org/https:/doi.org/10.1111/j.1467-8624.2005.00897.x
https://doi.org/10.21831/jpa.v10i2.45305
https://doi.org/https:/doi.org/10.1017/cha.2014.7.

Jurnal Pendidikan Anak, VVolume (Nomer), 2024
Muthmainah, Budi Astuti

79. Young Children.

Gartrell, D., & Cairone, B. (2014). Fostering resilience teaching social emotional skill. YC Young Children,
69(3), 92-93. Young Children.

Hamama, L., & Arazi, Y. (2011). Aggressive behaviour in at-risk children: contribution of subjective well-
being and family cohesion. Child & Family Social Work, 17(3), 284-295. https://doi.org/.
https://doi.org/10.1111/j.1365-2206.2011.00779.x.

Hurlock, E. B. (1998). ). Perkembangan Anak Jilid 1. (Alih bahasa: Med. Meitasari Tjandrasa dan Muslichah
Zarkasih). Erlangga.

Katz, L. F., & Windecker-Nelson, B. (2004). Parental meta-emotion philosophy in families with conduct-
problem children: Links with peer relations. Journal of Abnormal Child Psychology, 32, 385-399.
https://doi.org/https://doi.org/10.1023/B:JACP.0000030292.36168.30

Kerr, M., & Schneider, B. (2007). Anger expression in children and adolescents: a review of the empirical
literature.  Clinical  psychology review, 28(4), 559-577. https://doi.org/.  https://doi:
10.1016/j.cpr.2007.08.001

Kong, F., Zhao, J., & You, X. (2012). Social Support Mediates The Impact Of Emotional Intelligence On
Mental Distress and Life Satisfaction In Chinese Young Adults. Personality and Individual Differences,
53(4), 513-517. https://doi.org/https://doi.org/ 10.1016/j.paid.2012.04.021

Lazarus, R.S & Folkman, S. (1984). Stress appraisal and coping. New York: Springer Publishing
Company.Inc.

Lee, V. E., & Burkam, D. T. (2002). Inequality at the Starting Gate: Social Background Differences in
Achievement as Children Begin School. Washington, DC: Economic Policy Institute.

Losoya, S., Eisenberg, N., & Fabes, R. A. (1998). Developmental Issues In The Study Of Coping. International
Journal of Behavioral Development, 22(2), 287-313.
https://doi.org/https://doi.org/10.1080/016502598384388

Marroquin, M., Tennen, H., Stanton. AL. (2017). Coping, emotion regulation, and well-being: Intrapersonal
and interpersonal processes. Springer International Publishing.

Maschi, T., Bradley, C., & Ward, K. (2009). Forensic social work; Diverse practice setting. Springler
Publishing Company.

McDermott, P. A., Rikoon, S. H., Waterman, C., & Fantuzzo, J. W. (2012). The Preschool Learning Behaviors
Scale: Dimensionality And External Validity In Head Start. School Psychology Review, 41(1), 66-87.
https://doi.org/https://doi.org/10.1080/02796015.2012.12087376

Miles, M. B., Huberman, A. M., & Saldana, J. (2014). Qualitative data analysis: A methods sourcebook. Jurnal
Penelitian Pendidikan Guru Sekolah Dasar (3rd ed., VVol. 6). SAGE.

Morris, CAS, Susanne A. Denham, Hideko H. Bassett, and Timothy W. Curby. (2013). Relations among
Teachers’ Emotion Socialization Beliefs and Practices, and Preschoolers’ Emotional Competence Early
Educ Dev. 2013 Jan 1; 24(7): 979-999. doi: 10.1080/10409289.2013.825186

Mooney, M., Tarrant, R., Paton, D., Johal, S., & Johnston, D. (2017). Getting through: Children’s effective
coping and adaptation in the context of the Canterbury, New Zealand, Earthquakes of 2010-2012.
Australasian Journal of Disaster and Trauma Studies, 21(1), 19-30.

Roll, Koglin and Petermanns. (2012). Emotion regulation and childhood aggression: longitudinal associations.
Child Psychiatry Hum Dev. 43(6):909-23. doi: 10.1007/s10578-012-0303-4.

Ross, J., Scott, G. & Bruce, C. (2012). The gender confidence gap in junior high school mathematics: Gender
differences in student belief-achievement. Social Science and Mathematic.
https://doi.org/10.1111/j.1949-8594.2012.00144.x

Sugiyono. (2013). Metode Penelitian Pendidikan Pendekatan Kuantitatif, Kualitatif, dan R n D. Bandung:
Alfabeta.

Smith. J. D. (2006). Inklusi Sekolah Ramah untuk Semua. Penerbit Nuansa.

Weissberg, R. P., & Elias, M. J. (1993). Enhancing young people's social competence and health behavior: An
important challenge for educators, scientists, policymakers, and funders. Applied & Preventive
Psychology, 2(4), 179-190. https://doi.org/10.1016/S0962-1849(05)80088-5

Zimmer-Gembeck, M. J., & Skinner, E. A. (2016). The development of coping: Implications for
psychopathology and resilience. In D. Cicchetti (Ed.), Developmental psychopathology: Risk,
resilience, and intervention (pp.  485-545). John  Wiley &  Sons, Inc..
https://doi.org/10.1002/9781119125556.devpsy410

Copyright © 2024, Jurnal Pendidikan Anak
ISSN 2302-6804 (print), ISSN 2579-4531 (online)


https://doi.org/.%20https:/doi.org/10.1111/j.1365-2206.2011.00779.x.
https://doi.org/.%20https:/doi.org/10.1111/j.1365-2206.2011.00779.x.
https://doi.org/https:/doi.org/10.1023/B:JACP.0000030292.36168.30
https://doi.org/.%20https:/doi:%2010.1016/j.cpr.2007.08.001
https://doi.org/.%20https:/doi:%2010.1016/j.cpr.2007.08.001
https://doi.org/https:/doi.org/%2010.1016/j.paid.2012.04.021
https://doi.org/https:/doi.org/10.1080/016502598384388
https://doi.org/https:/doi.org/10.1080/02796015.2012.12087376
https://pubmed.ncbi.nlm.nih.gov/?term=Morris%20CA%5BAuthor%5D
https://pubmed.ncbi.nlm.nih.gov/?term=Denham%20SA%5BAuthor%5D
https://pubmed.ncbi.nlm.nih.gov/?term=Bassett%20HH%5BAuthor%5D
https://pubmed.ncbi.nlm.nih.gov/?term=Curby%20TW%5BAuthor%5D
https://doi.org/10.1080%2F10409289.2013.825186
https://doi.org/10.1111/j.1949-8594.2012.00144.x
https://psycnet.apa.org/doi/10.1016/S0962-1849(05)80088-5
https://psycnet.apa.org/doi/10.1016/S0962-1849(05)80088-5
https://psycnet.apa.org/doi/10.1002/9781119125556.devpsy410

