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The development of tolerance is the main component of Early Childhood 

Education in Child-Friendly Schools (ECE-CFS). This study aimed to examine the 

types and quantity distribution of best practices implemented by ECE-CFS to 

develop tolerance in early childhood. This research used a qualitative approach 

involving 102 (one hundred and two) ECE-CFS teachers as respondents. 

Respondents answered 5 questions via Google Forms. Data were analyzed using 

the open coding and axial coding approach of the Corbin & Strauss model. The 

results show 19 (nineteen) types of best practices in developing tolerance in ECE-

CFS. The dominant types include habituation activities, providing examples, and 

organizing special activities. The perspective of progressivism philosophy, the 

characteristics of an emancipatory curriculum, and the optimization of social 

capital are discussed to provide recommendations to develop tolerance in ECE-

CFS. 
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INTRODUCTION 

Child-Friendly Schools (CFS) has become a global concern. CFS is an embodiment of the 

Convention on the Rights of the Child and the Declaration for Education for All (Çobanoğlu et al., 2018; 

Godfrey et al., 2012; Makwarela et al., 2017). In Indonesia, it is also known as Sekolah Ramah Anak 

(SRA). The main background of this program is that, at school, children often experience pressure, 

discomfort, potential bullying, and various forms of violence (Putri & Akmal, 2019; Zumaroh & 

Widodo, 2018).  Data for January 2024 shows that there have been 3547 cases of violence against 

children. As many as 63.8% of victims of violence were children, of which 29.2 were young children 

(Kemenpppa, 2024). In Indonesia, SRA has the same goal as CFS: to become a safe and comfortable 

school for every child. The implication is that the learning process and results are maximized. 

In this manuscript, the abbreviation CFS is used to refer to SRA. CFS is defined as a formal, 

non-formal, and informal education unit that is a safe, clean and, healthy, caring, and cultured 
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environment, able to guarantee, fulfill, respect children's rights and protect children from violence, 

discrimination, and other mistreatment and support children's participation, especially in planning, 

policy, learning, supervision, and complaint mechanisms related to the fulfillment of children's rights 

and protection in education (PPPA Law No.8 : Indonesian Child-Friendly School Policy, 2014). CFS has 

been widely studied at various levels of education (Amrina et al., 2022; Kristanto et al., 2012; Putri & 

Akmal, 2019; Rohmana & Suyanto, 2019). It is included in the context of early childhood education. In 

this case, it is called Early Childhood Education based Child-Friendly School (ECE-CFS). ECE-CFS 

has been proven to benefit children positively (Na'imah et al., 2020; Nuraeni et al., 2019). Among them, 

it has a positive impact on the development of physical, mental health, and character development. 

ECE-CFS, implemented through several programs such as school-based character education, 

safe school environment, friendly school, inclusive school, and religious school, can develop early 

childhood character. Its implementation requires managerial aspects such as preparation, planning, and 

implementation (Na’imah et al., 2020). Empirical studies that apply regression tests also show a positive 

impact on the implementation of ECE-CFS for character development in early childhood. Quantitatively, 

it is stated that ECE-CFS programs impact 40.9% of character development in early childhood (Nuraeni 

et al., 2019). Through the lens of globalization, ECE CFS is also one of the educational concepts relevant 

to facing various dynamics of global change. In this way, a generation will be created that will be able 

to collaborate and contribute globally (Amrina et al., 2022). 

Conceptually, ECE-CFS has a role that is closely related to the development of a school culture 

free from discrimination, bullying, and violence. These negative behaviors are strongly influenced by 

low tolerance (Arumsari et al., 2018; Mawaddah et al., 2023) in early childhood. The 2013 curriculum 

(Permendikbud No.137, 2014; Permendikbud No. 146, 2014) and the emancipatory curriculum 

(BSKAP, 2022a; Satria et al., 2022) consistently set the ideal achievement target of developing tolerance 

in early childhood. In simple terms, it can be explained as knowing and appreciating all the differences 

in other people. In the form of willingness and ability to appreciate, respect, and accept all differences 

from others. In other words, the goal of developing tolerance that various ECE curricula in Indonesia 

have set can be supported by the implementation of ECE-CFS. This means that ECE-CFS can be vital 

for successfully developing early childhood tolerance. 

Unfortunately, many studies documented early childhood intolerant behavior that occurs in 

various regions in Indonesia. For example, in Medan, children do not yet have moral knowledge about 

tolerance and respect for cultural diversity (Fauziah et al., 2023). In Surakarta, 210 young children were 

surveyed, and the weakest moral ability was tolerance (Jumiatmoko & Hanafi, 2020).  Intolerance in the 

form of choosing friends when playing and not being able to respect other friends occurred in a 

kindergarten in Karawang (Sulaiman et al., 2023). In West Jakarta, intolerant behavior was found in the 

form of not wanting to listen to friends when they spoke and respecting their friends' opinions (Annisa 

& Djamas, 2021). In Tidore, intolerance takes the form of insulting each other and laughing at different 

friends (Manaf et al., 2023). Likewise, in Jambi, intolerance takes the form of bullying and violence 

towards friends who are weaker and different from themselves (Novalia & Kusayang, 2023). Intolerance 

in early childhood at one of the kindergartens in Southeast Pontianak also occurs through mocking 

friends with different skin colors, languages, food, and ways of praying (Sipa et al., 2019).  Even in 

Surabaya, acts of intolerance in early childhood were found in the form of hitting, being hostile, 

and bullying friends who were weaker or different from themselves. (Pitaloka et al., 2021). Intolerant 

behavior appears in play activities. In addition, intolerant behavior also arises when there are differences 

in opinions, skin color, language, food supplies, or religious rituals. Some even lead to bullying and 

violent behavior. 

Intolerance formed in childhood is often challenging to change as an adult (Peplak et al., 2017). 

Intolerance, which manifests as discriminatory behavior, has a negative impact on psychological 

development, safety, well-being (Dwiningrum et al., 2020; Save the Children, 2006), and health 

problems (Taylor, 2015). Tolerance is one of the most important values that must be taught in early 

childhood (Brenick et al., 2019; Godwin & Ausbrooks, 2001). Tolerance will make children well-

accepted in society (Azizah, 2019). Tolerance can be developed at school (Novianti et al., 2023; Taş & 

Minaz, 2019) with various relevant programs, models, or approaches. ECE-CFS has the most potential 

characteristics in developing tolerance in Indonesia. The main argument is that Indonesia is a country 
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with a high level of diversity. It starts religion, ethnicity, race, language, and various cultural products. 

Ideally, Schools with CFS status have experienced best practices in developing tolerance in early 

childhood. 

To the best of the researcher's knowledge, no study explicitly identifies best practices related to 

developing early childhood tolerance in ECE-CFS. The results of this identification are beneficial in 

providing examples for other schools. The accompanying impact can encourage adaptation, creation, 

and duplication in efforts to stimulate the development of tolerance in early childhood. This research 

was conducted regarding the following research questions: What types of best practices are implemented 

in ECE-CFS to develop tolerance in early childhood? What is the quantity distribution of the best 

practices implemented by ECE-CFS to develop tolerance in early childhood? 

METHOD 

This research uses a qualitative approach. The instrument used was a questionnaire with open 

questions compiled in the Google Form platform (Batubara, 2016). The Google Form link was shared 

with respondents through the WA Group of ECE Teachers. Researchers provided a prerequisite; 

respondents are teachers who work at ECE-CFS institutions. 

Correspondents who fit the criteria totaled 102 (one hundred and two). Respondents who fit the 

criteria can anonymously answer questions on Google Forms (Pascual-Arias & Soria, 2020). The 

questions consist of data on institutional origin: type of institution, institutional accreditation, and 

provincial origin. Also questions regarding best practices for developing tolerance are as follows: 1) Do 

you have Best Practices in ECE-CFS that are successful in developing tolerance? then, 2) describe the 

Best Practices of Tolerance Development in ECE-CFS! Especially, in the question item regarding best 

practices for developing tolerance, respondents can fill in more than 1 (one) best practice. The best 

practices in question are specific to the development of tolerance that has successfully demonstrated a 

contribution to the development of tolerance in early childhood. Data filling is given a time duration of 

2 x 24 hours. An illustration of the research stages can be seen in Figure 1. 

 

 

Figure 1. Research Stages 

The collected data was organized in a spreadsheet. Then, it is analyzed and grouped according 

to the themes that appear in the description of the respondents' answers.  Qualitatively, types and 

examples of best practice activities of tolerance development were found. While quantitatively 

(descriptive), obtained: 1) comparison of the percentage of ECE-CFSs that have best practices and do 

not have best practices (See Figure 2), and 2) distribution of the number of each type of best practice. 

Data analysis used Corbin & Strauss' (2014) open coding and axial coding approach adapted from Yang 

(2020), with the following steps:  
a. Reading statements: An in-depth look at each answer description in the Spreadsheet was conducted. 
b. Coding statements: Label each answer description regarding the research question. Example: "...by 

telling stories or storytelling I can usually convey things related to tolerance [Storytelling] with 

simple sentences that are easy for children to understand..." This statement was also labelled [There 

is Best Practice] for comparison there is an answer description like this: "...In detail, I have not yet, 

I only stimulate independently" is labelled [No Best Practice]. 
c. Constructing themes: Activity data that has been labelled is then analyzed for similarity of substance. 

Data with similar substance is then included in one theme. In this research, the theme is called 

"TYPE" and the activity data is called "EXAMPLE ACTIVITY". 
d. Tabulating the themes and categories:  Types and Examples of Activities are systematically organized 

in Table 2.  
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e. Interpreting the findings: Based on the tabulated data, the findings are then interpreted to answer the 

research questions that have been set. 
 

RESULT AND DISCUSSION 

Result 

The respondents involved in this research were very diverse. Respondents have a background 

in the type of institution consisting of 1) Public Kindergarten, 2) Bustanul Athfal (BA)/Kind of Islamic 

Private Kindergarten, 3) Private Kindergarten, and 4) Religious Based Private Kindergarten. The most 

common type of institution is a private religious kindergarten. Regarding accreditation rating, the ECE-

CFS involved in this study also varied, ranging from unaccredited to A-accredited institutions. The last 

component is provincial origin. Respondents in this study came from Aceh to West Nusa Tenggara. The 

dominant provinces of origin are Central Java and East Java (See Table 1).  

Types, Examples, and Distribution of Best Practices 
Based on the data presented in Table 2, 19 (nineteen) types of best practices were identified. 

They are coded A (Alpha) to Q (Queen). For each type of best practice, examples of activities are 

described as written in the "example activities" column. Respondents did not clearly describe several 

types of best practices, such as storytelling activities, games, and character learning. The distribution of 

this number was obtained by counting the activity labels that emerged from the respondents' statements 

(See Figure 2). 

Tabel 1.  Respondent Background 
Component Description N 

Type of Institution Public Kindergarten  8 

Bustanul Athfal (Kind of Islamic Private Kindergarten) 10 

Private Kindergarten 34 

Religious based Private Kindergarten 50 

Accreditation A 31 

B 59 

C 7 

No Accreditation 6 

Provincial Origin Aceh 5 

Sumatera Utara 3 

Sumatera Barat 5 

Sumatera Selatan 1 

Bangka Belitung 2 

Kepulauan Riau 1 

Lampung 6 

Jawa Barat 5 

Banten 1 

DI Yogyakarta 4 

Jawa Tengah 23 

Jawa Timur 41 

Sulawesi Selatan 1 

Nusa Tenggara Barat 1 

∑  102 
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Tabel 2. Best Practices of Tolerance Development in ECE-CFS 
Code Type Example 

A Storytelling Activity Reading character pillar stories; storytelling, program before 

learning, storyline, and at the end of learning. 

B Habituation Activities Deliberation; discussion of choosing games; making class 
agreements; praying with their respective religions; sharing 

food supplies; queuing; sharing experiences; taking turns 

talking; taking turns with toys; appreciating friends' work; 
playing with all friends; shaking hands; being polite to others; 

not bringing pocket money; smiling greetings; saying sorry, 

thank you, please. 

C Use of specialized media. Use of media; finger puppets; storybooks. 

D Activity visits a friend’s house. Visiting friends who are sick 

E Through practice or rituals. The practice of praying in congregation; praying; praying in 

turn. 

F Through example. How to behave towards children with special needs; respecting 
others; respecting friends telling stories; respecting other 

friends' opinions; not saying taunts; wishing happy holidays to 

friends; respecting differences in preferences; respecting prayer 
procedures; respecting friends' provisions. 

G Storytelling Activity. Storytelling. 

H Through games Games; Play consists of a variety of children. 

I Project activities Making work; Traditional food cooking project.  

J Special activities Friday Blessing activities; giving help to friends in difficulty; 
Friday Reflection; Pondok Ramadhan; Pondok kasih; Sunday 

Alms; Sharing food during religious holidays; Alms Cans; 
Infaq; Eating together; Social Service; Thursday Blessing. 

K Role Play Role plays about tolerance; Simple drama. 

L Outing Class activities Outing Class; Visiting the school environment. 

M Through integration with other 

activities 

During games; during religious habituation activities. 

N Collaboration with other parties Collaboration with parents.  

O Movement and songs An interesting song; A song about tolerance; Moves & songs 

God is Loving; I Am Myself You Are Myself, I Love Friends. 

P Special video viewing Video of various places of worship; Fable video about 
Tolerance. 

Q Providing verbal direction or 

explanation 

Questions and answers; Not mocking because of different 

clothes, not mocking differences in body parts; cooperation; 

helping; different ways of praying; a message to always share. 

R Character learning Character learning. 

S Classroom environment Arrangement Not segregating children with special needs; facilitating 

children's diverse learning styles; students from diverse 

religious and cultural backgrounds; allowing different clothing 
styles due to beliefs. 

S Classroom environment Arrangement Not segregating children with special needs; facilitating 

children's diverse learning styles; students from diverse 
religious and cultural backgrounds; allowing different clothing 

styles due to beliefs. 

 

In terms of numbers, the most common type of best practices implemented by ECE-CFSs in 

developing tolerance is habituation activities. The following is an example of an excerpt of a statement 

from a respondent regarding the best practices of habituation (B). 

...I make it a habit to invite children to deliberate, choose games, discuss, make class 

agreements, pray in congregation, pray according to their respective religions...the result is 

that children can be tolerant of others... (G.2-BA). 

...every morning after prayer, children are accustomed to sharing their experiences one by 

one ... other children listen and after the story is finished, children one by one ask questions 

... this is a best practice to stimulate tolerance in early childhood, and so on ... (G.6-BA). 

...morning habituation is shaking hands with everyone at school and being polite or 

respecting others... (G.36-TK S). 

In some of these examples, respondents stated that stimulation of tolerance in early childhood 

is carried out through habituation.  When examined, respondents stated the impact of successful 
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tolerance development through habituation.  The components tolerance that emerges in the form of 

behavior is willing to take turns, respect each other, be willing to listen to each other, or respect other 

friends. The next dominant type of best practice is the stimulation of tolerance development through 

exemplary behavior (F). As stated by the following respondents: 

...always give an example of not mocking friends when they have differences either from the 

clothes they wear, or the body (features) that exist (differently) in children... (G.32-TK S). 

...best practices that we have implemented at school...teachers respect the differences 

between normal students and students with special needs... (G.35-TK S) 

 

 

 

 

 

 

 

 

 
 

Figure 2. Types of Best Practices for Stimulating the Development of Tolerance ini ECE-CFS 

 
 

 

 

 

 

 

 

Figure 3. Comparison of Best Practices in ECE-CFS 

 
The process of tolerance stimulation is also reflected in the examples shown by the teacher. In 

these examples, the diversity of children's characteristics can be an object for developing tolerance in 

early childhood. The substance is in the example shown by the teacher when interacting with diverse 

students. Respondents also stated that special activities were organized to stimulate the development of 

tolerance in early childhood. Special activities (J) organized in ECE-CFSs include: 

...in our school program ... every Friday we do self-reflection. Teachers and students 

remember while telling stories of things that have been done both good and less good, and 

apologize again if in the past few days have made mistakes to friends or teachers ... the results 

have been seen ... there are changes in the attitude of children who begin to look more 

respectful and more willing to work together ... (G.21-TK N). 

There is a blessing Thursday activity, which is an activity to set aside some of the sustenance 

to be given to other friends in need (G.88-TK SK). 
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Special activities in developing tolerance can be interpreted as an activity that is specifically 

designed and implemented both incidentally and routinely to develop tolerance. Based on the description 

of the respondents' statements, tolerance is associated with the behavior of respecting, cooperating, or 

caring about other friends. One of the exciting things is that tolerance is also implemented by structuring 

the classroom environment (S). They are not separating children with special needs, facilitating 

children's diverse learning styles, and allowing students from diverse religious and cultural backgrounds 

to wear different clothing models because of their beliefs. 

...I have two students with special needs, namely speech impaired and delayed speech, in 

communicating they have difficulty...so that these two children can be accepted by their 

friends is to directly involve them in simple games in class... (G.76-TK SK). 

...accepts children with special needs whose classes are not separated from other children... 

(G.8-BA). 

The rest of the stimulation of tolerance development is also carried out by implementing games, 

video utilization, movement activities, and songs. The selection of videos and songs is dominated by 

themes related to religious tolerance. The most minor types found were collaboration with other parties 

and character education. The other parties involved are parents. Likewise, with the type of character 

education, there was only 1 (one) finding with no specific examples of its implementation. 

Discussion  
The most dominant type of activity to develop tolerance in ECE-CFSs is habituation. This 

finding is based on the results of previous research, such as research by Pitaloka et al. (2021) and Shaleh 

and Fadhilah (2022). Contradictorily, the results show that not all ECE-CFSs have best practices in 

developing tolerance. As many as 17% of ECE-CFSs have not reported any best practices demonstrating 

the successful development of tolerance. This situation has also been a concern of previous researchers, 

who believe that the awareness and competence of educators (Sum & Taran, 2020; Vu et al., 2015) are 

factors that significantly impact the development of tolerance in schools. From an institutional 

perspective, similar facts are also found. ECE-CFSs also face challenges in implementing the ideal CFS 

indicators due to teacher competence (Hasibuan & Rahmawati, 2019), principals (Effendi, 2023), and 

management (Alfina & Anwar, 2020; Fahmi, 2021) 

This study also found that most teachers' understanding of tolerance is limited to the religious 

dimension and those related to children with special needs. This is also because religious values have 

contributed to educational and moral development, including tolerance (Tambak et al., 2021). If 

examined in the 2013 curriculum (Permendikbud No.137, 2014; Permendikbud No. 146, 2014), the 

emancipatory curriculum, and the Pancasila learner profile (BSKAP, 2022a, 2022b), tolerance 

conceptually means appreciating diversity. Diversity, in this case, has a broader and more complex 

scope. Systematically, for early childhood, tolerance includes the willingness and ability to respect 

personal preferences, beliefs, and morals (ways of behaving) (Danniels & Perlman, 2021). This 

research's findings show that most of the best practices are about Beliefs. Meanwhile, the Preferences 

and moral components are still not optimal. Thus, ECE-CFS needs to review and improve the process 

of developing tolerance that accommodates diversity, at least in these three components. 

ECE-CFS and the emancipatory curriculum are based on the same philosophy of thought: 

Progressivism (Faiz & Kurniawaty, 2020; Soviet et al., 2023). The philosophy of progressivism carries 

the concept of progress in education (Gutek, 1974). Its characteristics are consistently implementing 

innovations to achieve better results. From various respondents' statements, it appears that innovations 

still need to be implemented to develop tolerance in ECE-CFS. Various innovations in tolerance 

development have been developed, implemented, and tested for effectiveness. For example, in various 

forms of media (Fauziah et al., 2023; Nuryanah et al., 2021; Purnamasari & Wuryandani, 2019; Salim 

et al., 2022; Soraya, 2013) and a variety of learning approaches (Manaf et al., 2023; Mirnawati et al., 

2017), or learning models (Badriah et al., 2019; Bouillet & Miškeljin, 2017; Wilyanita et al., 2023). 

ECE-CFS can identify needs, develop, and then adapt various innovations in developing tolerance in 

early childhood that are considered most relevant. 

Finally, from a social capital perspective. The success of the education process in schools is 



Jurnal Pendidikan Anak, Volume 13 (1), 2024   

Jumiatmoko, Siti Irene Astuti Dwiningsih, Harun, Amir Syamsudin 

 

Copyright © 2024, Jurnal Pendidikan Anak 
ISSN 2302-6804 (print), ISSN 2579-4531 (online) 

inseparable from the quality and components of collaboration (Bourdieu, 1986) between schools, 

teachers (Maryatun, 2016), parents, and communities. Social capital in tolerance development efforts 

will encourage achieving more optimal tolerance development. Unfortunately, in the results of this study, 

there is only 1 (one) finding, and it needs to be expressly explained the role of parents and the community 

in developing tolerance. Parents and the community have been proven to contribute significantly to the 

success of education implementation as well as the development of tolerance in the school context 

(Aryani & Wilyanita, 2022; Marintan & Priyanti, 2022; Misahapsari & Stevanus, 2023; Nazarullail & 

Maskulin, 2023; Putri & Akmal, 2019; Rahnang et al., 2022; Syamsurrijal, 2018). ECE-CFS can identify 

and improve collaboration between parties to strengthen social capital and develop tolerance. 

Additional findings from this research, teachers stated that the obstacles faced in developing 

tolerance were teachers' perceptions that children were still egocentric, lack of family and community 

support, differences in parenting styles, and teachers' lack of knowledge. Longitudinal follow-up 

research can be conducted to quantitatively measure the impacts of ECE-CFS on early childhood 

tolerance development. In this case, the degree of influential factors related to the development of 

tolerance in ECE-CFS can also be identified. In addition, a comparative test of tolerance development 

in ECE-CFS and non-ECE-CFS can be conducted to determine the effectiveness of ECE-CFS in 

developing tolerance in early childhood. 

CONCLUSION 
ECE-CFSs still need to implement tolerance development fully. Habituation, exemplary 

activities, and organizing special activities dominate the best practice of tolerance development. There 

must be an actual variety of innovations to develop tolerance in ECE-CFS. In this case, it is necessary 

to improve teacher competence and institutional management to improve tolerance development 

practices oriented towards progressivism thinking. ECE-CFS can adapt various empirically tested 

tolerance development innovations and strengthen the participation of parents and the community to 

optimize social capital in developing tolerance in early childhood. Future research can be carried out to 

explore the need to develop teacher competence and increase parental understanding to stimulate 

tolerance in young children. 

 

ACKNOWLEDGEMENT 
The researchers would like to express their sincere gratitude to the PAUD-SRA teachers from 

Aceh, North Sumatra, West Sumatra, South Sumatra, Bangka Belitung, Riau Islands, Lampung, West 

Java, Banten, Yogyakarta, Central Java, East Java, South Sulawesi, and West Nusa Tenggara. Thank you 

for being a research respondent to share your experiences on good practices in tolerance development.  

 
DAFTAR PUSTAKA 

Alfina, A., & Anwar, R. N. (2020). Manajemen Sekolah Ramah Anak Paud Inklusi. AL-

TANZIM: Jurnal Manajemen Pendidikan Islam, 4(1), 36–47. 

https://doi.org/10.33650/al-tanzim.v4i1.975   

Amrina, A., Aprison, W., Sesmiarni, Z., M,  Iswantir, & Mudinillah, A. (2022). Sekolah Ramah 

Anak, Tantangan dan Peluangnya dalam Pembentukan Karakter Siswa di Era 

6812. –Globalisasi. Jurnal Obsesi : Jurnal Pendidikan Anak Usia Dini, 6(6), 6803

https://doi.org/10.31004/obsesi.v6i6.2130   

Annisa, D., & Djamas, N. (2021). Meningkatkan Perilaku Prososial Anak Usia 5 – 6 Tahun 

Melalui Permainan Tradisional Babintingan. Jurnal Anak Usia Dini Holistik Integratif 

(AUDHI), 3(1), 42. https://doi.org/10.36722/jaudhi.v3i1.592  

Arumsari, A. D., Suminten, Zuro Ida hanum, R., & Hidayati, I. (2018). Bullying Pada Anak 

Usia Dini. Motoric, 1(1), 8. 

https://jurnal.narotama.ac.id/index.php/paudmotoric/article/view/550  

Aryani, N., & Wilyanita, N. (2022). Pendidikan Karakter Berbasis Keluarga Terintegrasi 

Pembelajaran untuk Menanamkan Nilai-nilai Toleransi Sejak Dini. Jurnal Obsesi : 

Jurnal Pendidikan Anak Usia Dini, 6(5), 4653–4660. 

https://doi.org/10.33650/al-tanzim.v4i1.975
https://doi.org/10.31004/obsesi.v6i6.2130
https://doi.org/10.36722/jaudhi.v3i1.592
https://jurnal.narotama.ac.id/index.php/paudmotoric/article/view/550


Jurnal Pendidikan Anak, Volume 13 (1), 2024   

Jumiatmoko, Siti Irene Astuti Dwiningsih, Harun, Amir Syamsudin 

Copyright © 2024, Jurnal Pendidikan Anak 
ISSN 2302-6804 (print), ISSN 2579-4531 (online) 

https://doi.org/10.31004/obsesi.v6i5.2339  

Azizah, I. N. (2019). Pengaruh Pola Asuh Demokratis Orang Tua terhadap Cara Bergaul Anak: 

Studi di Desa Derik, Susukan, Banjarnegara. Yinyang : Jurnal Studi Islam, Gender Dan 

Anak, 14(2), 175–200. https://doi.org/10.24090/yinyang.v14i2.2019  

Badriah, A., Satriah, L., & Mujib, A. (2019). Bimbingan Islam Melalui Living Values Education 

untuk Meningkatkan Sikap Toleransi. Jurnal Al Isyraq, 2(2), 102–120. 

https://doi.org/https://doi.org/10.59027/alisyraq.v2i2.39  

Batubara, H. H. (2016). Penggunaan Google Form Sebagai Alat Penilaian Kinerja Dosen di 

Prodi PGMI Uniska Muhammad Arsyad Al Banjari. Universitas Islam Kalimantan 

MAB, 8(1), 39–50. https://doi.org/https://doi.org/10.14421/al-bidayah.v8i1.91  

Bouillet, D., & Miškeljin, L. (2017). Model for developing respect for diversity at early and 

preschool age. Croatian Journal of Education, 19(4), 1265–1295. 

https://doi.org/10.15516/cje.v19i4.2567  

Bourdieu, P. (1986). Handbook of Theory and Research for the Sociology of Education (J. G. 

Richardson (ed.)). Greenwood Press. 

Brenick, A., Lawrence, S. E., Carvalheiro, D., & Berger, R. (2019). Teaching tolerance or acting 

tolerant? Evaluating skills- and contact-based prejudice reduction interventions among 

Palestinian-Israeli and Jewish-Israeli youth. Journal of School Psychology, 75(August), 

8–26. https://doi.org/10.1016/j.jsp.2019.07.001  

BSKAP. (2022a). Dimensi , Elemen , dan Subelemen Profil Pelajar Pancasila. BSKAP, 

Kemdikbud. 

BSKAP. (2022b). Penjelasan Lingkup Capaian Pembelajaran Fase Fondasi. BSKAP, 

Kemdikbud. 

Çobanoğlu, F., Ayvaz-Tuncel, Z., & Ordu, A. (2018). Child-friendly schools: An assessment of 

secondary schools. Universal Journal of Educational Research, 6(3), 466–477. 

https://doi.org/10.13189/ujer.2018.060313  

Corbin, J., & Strauss, A. (2014). Basics of Qualitative Research: Techniques and Procedures 

for Developing Grounded Theory. 4th ed. Thousand Oaks. SAGE. 

Danniels, E., & Perlman, M. (2021). Because ‘everybody believes in different things’: 

Examining tolerance of divergent preferences, beliefs, and morals in kindergarten 

students. Social Development, 30(4), 973–993. https://doi.org/10.1111/sode.12520  

Dwiningrum, S. I. A., Wahab, N. A., & Haryanto. (2020). Creative teaching strategy to reduce 

bullying in schools. International Journal of Learning, Teaching and Educational 

Research, 19(4), 343–355. https://doi.org/10.26803/ijlter.19.4.20  

Effendi, Y. R. (2023). Strategy for the Principal’s Transformational Leadership Approach in 

Strengthening the Character of Indonesian Students. Pedagogika, 151(3), 5–33. 

https://doi.org/10.15823/p.2023.151.1  

Fahmi, A. (2021). Implementasi Program Sekolah Ramah Anak Dalam Proses Pembelajaran. 

Jurnal Visionary : Penelitian Dan Pengembangan Dibidang Administrasi Pendidikan, 

6(1), 33. https://doi.org/10.33394/vis.v6i1.4086  

Faiz, A., & Kurniawaty, I. (2020). Konsep Merdeka Belajar Pendidikan Indonesia Dalam 

Perspektif Filsafat Progresivisme. Jurnal Pendidikan Dan Pembelajaran, 12(2), 155–

164. https://doi.org/https://doi.org/10.35457/konstruk.v12i2.973  

Fauziah, F. S., Ilmaknun, L., Mahya, V. A., Barus, E. F. B., Waruwu, D. S., Susanty, A., & 

Jamaludin. (2023). Menanamkan sikap toleransi pada anak usia dini dengan media 

Wayang di TK Melati Putih. Nautical : Jurnal Ilmiah Multidisiplin, 2(1), 74–77. 

Godfrey, E. B., Osher, D., Williams, L. D., Wolf, S., Berg, J. K., Torrente, C., Spier, E., & Aber, 

J. L. (2012). Cross-national measurement of school learning environments: Creating 

indicators for evaluating UNICEF’s Child Friendly Schools Initiative. Children and 

https://doi.org/10.31004/obsesi.v6i5.2339
https://doi.org/10.24090/yinyang.v14i2.2019
https://doi.org/https:/doi.org/10.59027/alisyraq.v2i2.39
https://doi.org/https:/doi.org/10.14421/al-bidayah.v8i1.91
https://doi.org/10.15516/cje.v19i4.2567
https://doi.org/10.1016/j.jsp.2019.07.001
https://doi.org/10.13189/ujer.2018.060313
https://doi.org/10.1111/sode.12520
https://doi.org/10.26803/ijlter.19.4.20
https://doi.org/10.15823/p.2023.151.1
https://doi.org/10.33394/vis.v6i1.4086
https://doi.org/https:/doi.org/10.35457/konstruk.v12i2.973


Jurnal Pendidikan Anak, Volume 13 (1), 2024   

Jumiatmoko, Siti Irene Astuti Dwiningsih, Harun, Amir Syamsudin 

 

Copyright © 2024, Jurnal Pendidikan Anak 
ISSN 2302-6804 (print), ISSN 2579-4531 (online) 

Youth Services Review, 34(3), 546–557. 

https://doi.org/10.1016/j.childyouth.2011.10.015  

Godwin, B. Y. K., & Ausbrooks, C. (2001). Teaching T olerance In Public and Private Schools. 

Phi Delta Kappan, 82(7), 542–546. 

https://doi.org/https://doi.org/10.1177/003172170108200713  

Gutek, G. L. (1974). Philosophical Alternatives in Education. Charles E Merrill. 

Hasibuan, A. T., & Rahmawati, R. (2019). Sekolah Ramah Anak Era Revolusi Industri 4.0 Di 

SD Muhammadiyah Pajangan 2 Berbah Yogyakarta. Al-Bidayah: Jurnal Pendidikan 

Dasar Islam, 11(01), 49–76. https://doi.org/10.14421/al-bidayah.v11i01.180  

Jumiatmoko, & Hanafi, M. (2020). Titik Lemah Perkembangan Moral Anak Usia Dini Pada 

Lembaga PAUD Berbasis Keagamaan. Jurnal AUDI: Jurnal Ilmiah Kajian Ilmu Anak 

Dan Media Informasi PUD, 5(2), 91–98. 

https://doi.org/http://dx.doi.org/10.33061/jai.v5i2.4393  

Ministry of Education. (2014). Permendikbud No.137. Accesed December 8, 2023. 

https://repositori.kemdikbud.go.id/12860/1/Permendikbud%20No.%20137%20Tahun

%202014%20-%20SN-PAUD.pdf  

Ministry of Education. (2014). Permendikbud No.146. Accesed December 8, 2023. 

https://jdih.kemdikbud.go.id/sjdih/siperpu/dokumen/salinan/Permendikbud%20Nomor

%20146%20Tahun%202014.pdf   

Kemenpppa. (2024). Data Kekerasan Anak 2024. https://kekerasan.kemenpppa.go.id/ringkasan 

Kristanto, K., Khasanah, I., & Karmila, M. (2012). Identifikasi Model Sekolah Ramah Anak 

(Sra) Jenjang Satuan Pendidikan Anak Usia Dini Se-Kecamatan Semarang Selatan. 

Paudia : Jurnal Penelitian Dalam Bidang Pendidikan Anak Usia Dini, 1(1), 38–58. 

https://doi.org/10.26877/paudia.v1i1.257  

Makwarela, M. C., Mammen, K. J., & Adu, E. O. (2017). An Assessment of the Implementation 

of DoE and UNICEF Guidelines for Creating Safe, Caring and Child-friendly Schools: 

A South African Case Study. Journal of Social Sciences, 50(1–3), 1–7. 

https://doi.org/10.1080/09718923.2017.1311720  

Manaf, I. N., Taib, B., & Achmad, F. (2023). Pembelajaran Berbasis Budaya Lokal Dama Nyili-

Nyili Dalam Membentuk Karakter Toleransi Pada Kelompok B TK Manurung Kota 

Tidore Kepulauan. Jurnal Ilmiah Cahaya PAUD, 5(1), 47–54. 

https://doi.org/https://doi.org/10.33387/cahayapd.v5i1.5891  

Marintan, D., & Priyanti, N. Y. (2022). Pengaruh Pola Asuh Demokratis terhadap Keterampilan 

Sikap Toleransi Anak Usia 5-6 Tahun di TK. Jurnal Obsesi : Jurnal Pendidikan Anak 

Usia Dini, 6(5), 5331–5341. https://doi.org/10.31004/obsesi.v6i5.3114  

Maryatun, I. B. (2016). Peran Pendidik Paud Dalam Membangun Karakter Anak. Jurnal 

Pendidikan Anak, 5(1), 747–752. https://doi.org/10.21831/jpa.v5i1.12370  

Mawaddah, N., Sa’ida, N., Budiman, A., & Suweleh, W. (2023). Pengaruh Media Pop-Up 

Digital terhadap Penanaman Karakter Toleransi Anak Usia 3-4 Tahun di KB Aisyiyah 

16. Mitra Ash-Shibyan: Jurnal Pendidikan Dan Konseling, 6(02), 53–62. 

https://doi.org/DOI: https://doi.org/10.46963/mas h.v6i02.875     

Mirnawati, Endang, B., & Astuti, I. (2017). Pembelajaran Tematik dalam Mengembangkan 

Sikap Toleransi Pada Anak Usia 5-6 Tahun di TK Bruder Kanisius Pontianak. Jurnal 

Pendidikan Dan Pembelajaran Khatulistiwa, 6(10). 

https://doi.org/http://dx.doi.org/10.26418/jppk.v6i10.21545  

Misahapsari, C. R., & Stevanus, K. (2023). Penanaman Karakter Toleran di dalam Keluarga 

Kristen pada Anak Sejak Usia Dini. Jurnal Obsesi: Jurnal Pendidikan Anak Usia Dini, 

7(2), 1479–1489. https://doi.org/10.31004/obsesi.v7i2.2994  

https://doi.org/10.1016/j.childyouth.2011.10.015
https://doi.org/https:/doi.org/10.1177/003172170108200713
https://doi.org/10.14421/al-bidayah.v11i01.180
https://doi.org/http:/dx.doi.org/10.33061/jai.v5i2.4393
https://repositori.kemdikbud.go.id/12860/1/Permendikbud%20No.%20137%20Tahun%202014%20-%20SN-PAUD.pdf
https://repositori.kemdikbud.go.id/12860/1/Permendikbud%20No.%20137%20Tahun%202014%20-%20SN-PAUD.pdf
https://jdih.kemdikbud.go.id/sjdih/siperpu/dokumen/salinan/Permendikbud%20Nomor%20146%20Tahun%202014.pdf
https://jdih.kemdikbud.go.id/sjdih/siperpu/dokumen/salinan/Permendikbud%20Nomor%20146%20Tahun%202014.pdf
https://doi.org/10.26877/paudia.v1i1.257
https://doi.org/10.1080/09718923.2017.1311720
https://doi.org/https:/doi.org/10.33387/cahayapd.v5i1.5891
https://doi.org/10.31004/obsesi.v6i5.3114
https://doi.org/10.21831/jpa.v5i1.12370
https://doi.org/10.46963/mas%20h.v6i02.875
https://doi.org/http:/dx.doi.org/10.26418/jppk.v6i10.21545
https://doi.org/10.31004/obsesi.v7i2.2994


Jurnal Pendidikan Anak, Volume 13 (1), 2024   

Jumiatmoko, Siti Irene Astuti Dwiningsih, Harun, Amir Syamsudin 

Copyright © 2024, Jurnal Pendidikan Anak 
ISSN 2302-6804 (print), ISSN 2579-4531 (online) 

Na’imah, T., Widyasari, Y., & Herdian, H. (2020). Implementasi Sekolah Ramah Anak untuk 

Membangun Nilai-Nilai Karakter Anak Usia Dini. Jurnal Obsesi : Jurnal Pendidikan 

Anak Usia Dini, 4(2), 747. https://doi.org/10.31004/obsesi.v4i2.283  

Nazarullail, F., & Maskulin, D. (2023). Identification of the Formation of Character Education 

Values for Preschool Children in the Disruption Era. Golden Age: Jurnal Ilmiah Tumbuh 

Kembang Anak Usia Dini, 7(4), 169–176. https://doi.org/10.14421/jga.2022.74-02  

Novalia, R., & Kusayang, T. (2023). Peran Guru Dalam Mengembangkan Karakter Toleransi 

Anak Di PAUD Al-Barokah Koto Majidin Diair. At-Ta’lim, 22(1), 42–52. 

https://doi.org/10.29300/atmipi.v22.i1.9729.A.  

Novianti, A., Sari, P., Ihut, H., Simamora, T., Sipahutar, M. A., Manalu, G. J., Phania, E., & 

Panggabean, D. E. (2023). Spiritual Moderation for Early Childhood in Encouraging 

Tolerance Values. 7(4), 4209–4222. https://doi.org/10.31004/obsesi.v7i4.4515  

Nuraeni, L., Andrisyah, A., & Nurunnisa, R. (2019). Efektivitas Program Sekolah Ramah Anak 

dalam Meningkatkan Karakter Anak Usia Dini. Jurnal Obsesi : Jurnal Pendidikan Anak 

Usia Dini, 4(1), 20. https://doi.org/10.31004/obsesi.v4i1.204  

Nuryanah, N., Zakiah, L., Fahrurrozi, F., & Hasanah, U. (2021). Pengembangan Media 

Pembelajaran Webtoon untuk Menanamkan Sikap Toleransi Siswa di Sekolah Dasar. 

Jurnal Basicedu, 5(5), 3050–3060. 

Pascual-Arias, C., & Soria, M. M. (2020). Assessing to learn in the “Practicum”: A proposal for 

Formative and Shared Assessment during Pre-service Teacher Education. Publicaciones 

de La Facultad de Educacion y Humanidades Del Campus de Melilla, 50(1), 183–206. 

https://doi.org/10.30827/PUBLICACIONES.V50I1.15959  

Peplak, J., Song, J. H., Colasante, T., & Malti, T. (2017). “Only you can play with me!” 

Children’s inclusive decision making, reasoning, and emotions based on peers’ gender 

and behavior problems. Journal of Experimental Child Psychology, 162, 134–148. 

https://doi.org/10.1016/j.jecp.2017.04.019  

Pitaloka, D. L., Dimyati, D., & Purwanta, E. (2021). Peran Guru dalam Menanamkan Nilai 

Toleransi pada Anak Usia Dini di Indonesia. Jurnal Obsesi: Jurnal Pendidikan Anak Usia 

Dini, 5(2), 1696–1705. https://doi.org/10.31004/obsesi.v5i2.972  

Ministry of women empowerment and child. (2014). Law No.8: Indonesian Child Friendly 

School Policy. Accesed January 17, 2024. https://jdih.kemenpppa.go.id/dokumen-

hukum/produk-hukum/peraturan-menteri-nomor-8-tahun-2014   

Purnamasari, Y. M., & Wuryandani, W. (2019). Media Pembelajaran Big Book Berbasis Cerita 

Rakyat untuk Meningkatkan Karakter Toleransi pada Anak Usia Dini. Jurnal Obsesi : 

Jurnal Pendidikan Anak Usia Dini, 4(1), 90. https://doi.org/10.31004/obsesi.v4i1.273  

Putri, A., & Akmal, A. (2019). Sekolah Ramah Anak: Tantangan dan Implikasinya Terhadap 

Pemenuhan Hak Anak. Journal of Civic Education, 2(4), 228–235. 

https://doi.org/10.24036/jce.v2i4.190  

Rahnang, R., Widiatmaka, P., Aditya, F., & Adiansyah, A. (2022). Pembangunan Karakter 

Toleransi pada Anak Usia Dini dan Implikasinya terhadap Ketahanan Pribadi. Jurnal 

Obsesi : Jurnal Pendidikan Anak Usia Dini, 6(6), 6993–7002. 

https://doi.org/10.31004/obsesi.v6i6.2741  

Rohmana, F. S., & Suyanto, T. (2019). Implementasi Program Sekolah Ramah Anak sebagai 

Pengarusutamaan Hak Anak di MTsN 6 Jombang. Kajian Moral Dan Kewarganegaraan, 

07(02), 646–660. 

Salim, R. M. A., Jesslin, J., & Rumalutur, N. A. (2022). Meningkatkan Sikap Positif Dalam 

Menghadapi Perbedaan Terhadap ABK Pada Anak 4-6 Tahun Melalui Kegiatan 

Bercerita Dengan Puppet Book. Jurnal Obsesi : Jurnal Pendidikan Anak Usia Dini, 6(6), 

5769–5781. https://doi.org/10.31004/obsesi.v6i6.2975  

https://doi.org/10.31004/obsesi.v4i2.283
https://doi.org/10.14421/jga.2022.74-02
https://doi.org/10.29300/atmipi.v22.i1.9729.A
https://doi.org/10.31004/obsesi.v7i4.4515
https://doi.org/10.31004/obsesi.v4i1.204
https://doi.org/10.30827/PUBLICACIONES.V50I1.15959
https://doi.org/10.1016/j.jecp.2017.04.019
https://doi.org/10.31004/obsesi.v5i2.972
https://doi.org/10.31004/obsesi.v4i1.273
https://doi.org/10.24036/jce.v2i4.190
https://doi.org/10.31004/obsesi.v6i6.2741
https://doi.org/10.31004/obsesi.v6i6.2975


Jurnal Pendidikan Anak, Volume 13 (1), 2024   

Jumiatmoko, Siti Irene Astuti Dwiningsih, Harun, Amir Syamsudin 

 

Copyright © 2024, Jurnal Pendidikan Anak 
ISSN 2302-6804 (print), ISSN 2579-4531 (online) 

Satria, R., Adiprima, P., Wula, K. S., & Harjatanaya, T. Y. (2022). Panduan Pengembangan 

Projek Penguatan Profil Pelajar Pancasila. BSKAP, Kemdikbud. 

Save the Children. (2006). The state ofthe world’s children: Excluded and invisible. New York, 

UNICEF. 

Shaleh, M., & Fadhilah, M. N. (2022). Penerapan Moderasi Beragama pada Lembaga PAUD 

di Sulawesi Tenggara. Jurnal Obsesi : Jurnal Pendidikan Anak Usia Dini, 6(6), 5933–

5945. https://doi.org/10.31004/obsesi.v6i6.2903  

Sipa, S., Purwanti, & Miranda, D. (2019). Upaya guru menumbuhkan sikap toleransi bagi anak 

usia dini. Jurnal Pendidikan Dan Pembelajaran, 5(6), 1–11. 

https://doi.org/10.26418/jppk.v5i06.15524  

Soraya, S. (2013). Studi Eksperimen Penggunaan Media Diversity Doll dan Media Gambar 

Sebagai Penanaman Sikap Toleransi Anak Usia 4-6 Tahun di Raudhotul Athfal 02 

Mangunsari Semarang. IJECES: Indonesian Journal of Early Childhood Education 

Studies, 2(2), 37–42. https://doi.org/https://doi.org/10.15294/ijeces.v2i2.9239  

Sovieti, Copriady, J., & Isjoni. (2023). Child-Friendly Schools for PAUD: Telaah Filsafat 

Progresivisme John Dewey. Jurnal Obsesi : Jurnal Pendidikan Anak Usia Dini, 7(1), 27–

41. https://doi.org/10.31004/obsesi.v7i1.3701  

Sulaeman, D., Novianti Yusuf, R., & Suryani, N. (2023). Meningkatkan Perilaku Prososial 

Toleransi Dan Kerjasama Anak Usia 5-6 Tahun Melalui Ice Breaking Games. Jurnal 

Tahsinia, 4(1), 28–39. https://doi.org/10.57171/jt.v4i1.340  

Sum, T. A., & Taran, E. G. M. (2020). Kompetensi Pedagogik Guru PAUD dalam Perencanaan 

dan Pelaksanaan Pembelajaran. Jurnal Obsesi: Jurnal Pendidikan Anak Usia Dini, 4(2), 

543. https://doi.org/10.31004/obsesi.v4i2.287  

Syamsurrijal, A. (2018). Menilik Pendidikan Karakter Di Berbagai Negara (Studi Multi Situs 

Di Indonesia, Singapura Dan Jepang). HIKMAH Jurnal Studi Keislaman, 8(2), 206–

214. http://ejournal.kopertais4.or.id/pantura/index.php/alhikmah/article/view/3091  

Tambak, S., Sukenti, D., & Sabdin, M. (2021). Internalization of Islamic Values in Developing 

Students ’ Actual Morals. Jurnal Pendidikan Indonesia (JPI), 10(4), 697–709. 

https://doi.org/DOI: http://dx.doi.org/10.23887/jpi-undiksha.v10i4.30328  

Taş, H., & Minaz, M. B. (2019). The Impact of Biography-based Values Education on 4th Grade 

Elementary School Students’ Attitudes towards Tolerance Value. International Journal 

of Progressive Education, 15(2), 118–139. https://doi.org/10.29329/ijpe.2019.189.9  

Taylor, S. E. (2015). Social cognition and health. In M. Mikulincer, P. R. Shaver, E. Borgida, & 

J. A. Bargh (Eds.). In APA handbook of personality and social psychology, Vol. 1. 

Attitudes and social cognition (pp. 339–361). American Psychological Association. 

https://doi.org/https://doi.org/10.1037/14341-011  

Vu, J. A., Han, M., & Buell, M. J. (2015). The effects of in-service training on teachers’ beliefs 

and practices in children’s play. European Early Childhood Education Research Journal, 

23(4), 444–460. https://doi.org/10.1080/1350293X.2015.1087144  

Wilyanita, N., Aryani, N., & Jannah, N. R. (2023). Efektivitas Penanaman Sikap Toleransi Pada 

Anak Usia 5-6 Tahun dengan Model Pendidikan Karakter Berbasis Keluarga 

Terintegrasi Pembelajaran PAUD di TK Bustanul Atfal II. Jurnal Pendidikan Dan 

Konseling, 5(1), 3613–3616. https://doi.org/https://doi.org/10.31004/jpdk.v5i1.11588  

Yang, W. (2020). The role of culture in early childhood curriculum development: A case study 

of curriculum innovations in Hong Kong kindergartens. 

https://doi.org/10.1177/1463949119900359  

Zumaroh, S., & Widodo, W. (2018). Pendidikan Ramah Anak Berbasis Kurikulum Syariah di 

SD Muhammadiyah Program Khusus Kotta Barat Surakarta. Edudeena, 2(2), 173–179. 

https://doi.org/10.31004/obsesi.v6i6.2903
https://doi.org/10.26418/jppk.v5i06.15524
https://doi.org/https:/doi.org/10.15294/ijeces.v2i2.9239
https://doi.org/10.31004/obsesi.v7i1.3701
https://doi.org/10.57171/jt.v4i1.340
https://doi.org/10.31004/obsesi.v4i2.287
http://ejournal.kopertais4.or.id/pantura/index.php/alhikmah/article/view/3091
http://dx.doi.org/10.23887/jpi-undiksha.v10i4.30328
https://doi.org/10.29329/ijpe.2019.189.9
https://doi.org/https:/doi.org/10.1037/14341-011
https://doi.org/10.1080/1350293X.2015.1087144
https://doi.org/https:/doi.org/10.31004/jpdk.v5i1.11588
https://doi.org/10.1177/1463949119900359


Jurnal Pendidikan Anak, Volume 13 (1), 2024   

Jumiatmoko, Siti Irene Astuti Dwiningsih, Harun, Amir Syamsudin 

Copyright © 2024, Jurnal Pendidikan Anak 
ISSN 2302-6804 (print), ISSN 2579-4531 (online) 

https://doi.org/10.30762/ed.v2i2.723  

 

https://doi.org/10.30762/ed.v2i2.723

