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INTRODUCTION

Background: A uniform inclusive education system is often unable to
adequately meet the learning needs of children with special needs,
ultimately hindering their academic and social progress. This situation
reflects a fundamental incompatibility between broadly applied education
policies and the individual demands of students in inclusive settings.

Objectives: This study aims to identify various obstacles experienced by
children with special needs in integrated learning environments while
examining the contribution of teachers in addressing these challenges.

Method: A qualitative approach was employed, with data collected
through structured observation and in-depth interviews with teachers and
school managers involved in inclusive education programs.

Result: Key findings indicate that children with special needs face
difficulties in grasping subject matter presented in a standard manner,
experience restrictions in social interaction, and encounter a lack of
adaptation in teaching methods to their individual characteristics.
Furthermore, teachers face significant obstacles in providing intensive
guidance, including limited instructional time, an excessive number of
students, insufficient specialized training in inclusive education, and the
constraints imposed by a rigid curriculum.

Conclusion: These findings suggest that systemic reform is necessary,
particularly in teacher qualification criteria and professional
development, to strengthen a genuinely inclusive learning ecosystem in
which the potential of children with special needs can develop optimally.

© 2026 by This is an open-access article under the CC-BY-SA license.w

Education is a basic need for everyone who plays an important role in the
process of transmitting knowledge across generations through teaching and training
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activities (Latifah, 2020). In addition, education is also a means to develop one's
potential, form a systematic mindset, and improve the quality of life of individuals
throughout life. The right to education has been guaranteed by the state through
Article 31 paragraph (1) of the 1945 Constitution, which expressly mandates that
every citizen has the right to education. This stipulation is strengthened through
Article 5 paragraph (1) of Law Number 20 of 2003 concerning the National
Education System which emphasizes that all citizens have the same opportunity to
get quality education.

This legal foundation is the basis for the implementation of inclusive
education, which is an educational service mechanism that ensures fair and equal
opportunities for all students, including children with special needs (ABK), to learn
together in the same educational environment while still paying attention to their
individual needs. This effort aims to create a friendly, fair, and non-discriminatory
learning environment so that every child is able to develop optimally. Inclusive
education is an educational approach that aims to ensure equal access to learning
for all students, including children with special needs, in an inclusive learning
environment. This approach emphasizes the importance of equality, respect for
diversity, and acceptance of differences in the learning process (Irvan & Jauhari,
2018). In practice, inclusive education is often juxtaposed with the concept of
integration education, which is an educational service that places children in a
learning environment with regular children by providing certain adjustments
(Simorangkir et al., 2022; Widiastuti, 2020). So that children with special needs do
not feel different from other children, teachers have an obligation to provide
appropriate support to encourage their development optimally for children with
special needs, as well as other normal children to be involved in activities that take
place at school. Thus, children's social-emotional development can be achieved
optimally, which reflects the characteristics of quality inclusive early childhood
education (Iswayuningsih et al., 2018:26).

However, the implementation of inclusive education in Indonesia is still
faced with various challenges. One of the problems that often arises is the
implementation of a learning system that tends to be generalized without
considering the characteristics and individual needs of students. This condition can
have an impact on learning difficulties experienced by ABK, such as obstacles in
understanding the material, delays in language development, and difficulties in
social interaction (Khuru’Aini & Setiyatna, 2025). If not treated with the right
approach, the condition can affect the child's overall development.

In addition, the limited competence of teachers and the lack of supporting
facilities are also obstacles in the implementation of inclusive education.
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Sometimes teachers equate the demands of their abilities with children their age, or
have difficulty dealing with them (Suharsiwi, 2017:2). Many teachers do not have
special skills in handling ABK, as well as educational facilities that are not fully
friendly to the needs of children with diverse abilities. In fact, in inclusive learning,
the role of teachers is crucial in creating an adaptive learning environment through
assessments, flexible learning strategies, and collaboration with parents and
experts. Thus, even though inclusive education policies have a strong foundation,
their implementation in the field is still not optimal, especially in the context of
learning that is still equalized.

Research on inclusive education shows that the implementation of learning
for children and children still faces various obstacles, especially in terms of teacher
competence, the availability of facilities, and the implementation of learning
strategies that are not fully adaptive. Study by Wahyuni et al., (2024), emphasizing
the importance of school readiness in providing competent facilities and educators.
Meanwhile, Utami et al., (2025) Highlighting enabling inclusive learning through
a flexible and child-centred approach. Other research also shows that
undifferentiated learning is still a major obstacle to the development of ABK in
inclusive schools.

Although various studies have discussed the implementation of inclusive
education, most of them still focus on policy aspects, teacher competence, and
institutional readiness in general. However, studies that specifically examine the
learning challenges of ABK in the learning system that are generalized at the PAUD
level are still limited. In addition, there is still limited research that directly
examines practices in the field based on the results of real observations related to
how teachers overcome limited facilities and the absence of special assistants.
Therefore, the novelty in this study lies in the focus of the study that directly
analyzes the learning challenges of children with special needs in the learning
system which is generalized by focusing on the limitations of facilities, as well as
revealing the adaptive strategies of teachers in providing learning stimulation based
on real conditions in the PAUD environment. Based on the available information,
this study aims to analyze the learning challenges of children with special needs in
the learning system that is generalized at the Early Childhood Education (PAUD)
level, with an emphasis on the limitations of learning support facilities.

METHODS

This observation uses a qualitative research method, which collects data
through observation and interviews. Obstacles in the learning process of children
have special needs in an inclusive education system that is generally uniform
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studied thoroughly. This selection approach is based on the ability to contextually
reveal phenomena based on the direct experience of teachers and principals in
educational institutions. At Darussalam Palembang Kindergarten located on J1. Cik
Agung Kimas No.59, Bukit Kecil District, Palembang City, South Sumatra, this
research was specifically conducted. Through direct interaction with teachers,
principals, and children with special needs, the researcher functions as an important
tool in the data collection process.

Purposive sampling is used to select informants. The main criterion for
selecting informants is their level of active involvement in the daily learning
process. Three main methods were used for data collection: participant observation,
in-depth interviews, and documentation. Observation serves to see firsthand the
dynamics of learning in the classroom through interviews, and interviews explore
the experiences and challenges faced by respondents. Meanwhile, documentation
serves to refine the findings by collecting relevant field records and archives. The
model used is interactive for data analysis, which includes the stages of data
reduction, presentation, and drawing conclusions or verification. To ensure the
validity of the data, triangulation of sources and methods is used to maintain the
validity and reliability of the research results

RESULTS AND DISCUSSION

The results of research at Darussalam Kindergarten show that learning for
children with special needs (ABK) still faces many problems, especially in the
learning system that is usually equalized. The main findings show that the limitation
of special facilities is the main factor that affects whether the learning process runs
or not. The absence of adaptive learning media, special tools, and a learning
environment that has not been fully designed to meet the needs of individual ABK
are some of the facilities in question. This condition has a direct impact on
classroom learning. In line with that Dacholfany et al., (2023), say in the omitted or
elimination model, which means eliminating something, can be used in appropriate
learning methods for children with special needs. In the context of the curriculum,
this model can be used to eliminate part or all of the material that has been
determined by the National Education Standards Agency (BNSP) because the
material is too difficult or cannot be implemented by students with special needs.

Children with disabilities tend to have difficulty participating in generally
designed learning activities without adequate adjustments. For example, in classical
learning activities, children experience obstacles in understanding instructions,
following the flow of activities, and adjusting to the same learning tempo as other
children. It indicates that the limited facilities in addition to having an effect on

© 2026 by . This is an open-access article distributed under the terms of the Creative Commons
Attribution-ShareAlike 4.0 International License https://creativecommons.org/licenses/by-nc-sa/4.0/

67


http://journal.uny.ac.id/index.php/wuny
https://doi.org/10.21831/jwuny.v8i1.97651
https://creativecommons.org/licenses/by-nc-sa/4.0/

Jurnal Ilmiah WUNY, Vol 8, No 2 (2026)

I“Inﬂl Imiah Available online at:

http://journal.uny.ac.id/index.php/wuny
DOI: https://doi.org/10.21831/jwuny.v8i1.97651

Online ISSN : 2747-0547 Print ISSN : 0126-3854

technical learning, also have an impact on children's involvement in learning
activities. Conceptually, this condition is not in line with the basic principles of the
inclusion approach which pays full attention to providing an accessible and
responsive learning environment in the different needs of students. The limitations
of supporting facilities, including classrooms that are not optimal, and minimal
learning support equipment, can cause very significant obstacles. In addition, Akbar
et al., (2024) revealed that the limitations of facilities and infrastructure, including
classrooms that are inadequate to support learning activities, can cause very
significant obstacles. Meanwhile, the small scope of teaching staff who have
received uneven ABK identification and assessment training can reduce the quality
of teaching given to them. In this case, meeting the needs of teachers' competencies
must not only be able to understand the characteristics of ABK through adjustments
to learning methods, but also the provision of training and facilities from institutions
can be the main obstacle (Owa et al., 2023).

In addition to limited facilities, observation data also shows that there are
no special assistant teachers (Shadow Teachers) in the school. The absence of these
assistants triggers classroom teachers to have to manage classes alone for students,
including ABK with diverse needs. As a result, teachers' attention is divided, so that
the provision of optimal learning services for children and children is less than
optimal. In some situations, teachers focus more on general classroom management
than on providing special interventions to ABK.

o=
Figure 1. Documentation of researchers when conducting observations and
interviews with teachers and principals
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However, the results of the observation also show that there are adaptive
efforts made by teachers in dealing with these limitations. Children can have the
opportunity to learn the material presented through an adaptive approach that best
suits their needs so that they are able to hone their skills gradually and achieve more
optimal learning outcomes in the long term (Boiliu & Messakh, 2024). When the
learning process takes place, teachers do not fully implement equalized learning,
but try to provide more individualized stimulation to ABK. For example, teachers
pay more intense attention, use a simpler communication approach, and adjust
learning activities to make them easier for children to understand. This effort
reflects the teacher's awareness of the importance of adjusting learning according
to children's needs. This learning approach is in line with Biantoro & Rahmatullah's
research which states that with these efforts, early childhood who need special
assistance can receive encouragement from educators with the right target to pursue
their educational goals (Biantoro & Rahmatullah, 2024).

According to Vygotsky in (Aprianti et al., 2025) states that social interaction
has a central role in shaping one's knowledge and abilities through a constructivist
approach. He emphasized that the learning process basically arises from social
interaction between individuals and their surrounding environment and culture,
which is the main challenge in the learning model system that is generalized for
children with special needs (ABK) because the uniform approach often ignores the
dynamics of these unique interactions.

However, the actions of teachers are only individuals and have not been
accompanied by either the system or the overall school infrastructure. The absence
of adequate facilities and special assistance personnel shows that the
implementation of education in schools without discrimination is still not optimal.
This condition indicates that the success of inclusive learning does not only rely on
the competence and initiative of educators, there is a need for systemic assistance
in the form of educational institution policies, the provision of facilities, and
collaboration with various related parties. Inclusive education requires the support
of comprehensive and sustainable education policies. This policy should cover
various aspects that are important to create a fair and welcoming learning
environment for all students, including those with special needs (Wiranata et al.,
2021).

Education policies that support inclusive education must include ongoing
training for teachers, adequate funding and resources, and strong anti-
discrimination policies. With these policies, it can create an inclusive and
supportive educational environment for all students, helping them reach their full
potential. This is in line with the statement conveyed by Desy et al., (2024) that all
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elements in education must pay extra attention to the implementation of inclusive
education. These include government policies, the participation of parents of
students and the community, support from special service institutions, the role of
teachers as the main implementers of inclusive education, and effective
management of institutions. The involvement of all parties is essential to achieve
educational goals well. By creating a supportive environment for all school
residents, the learning atmosphere will be conducive, so that the potential of
children/students can emerge and develop optimally.

Overall, the observation data show that the main challenge in learning for
children with disabilities in a standardized system lies in the limited facilities that
have an impact on the lack of optimal learning process. Although teachers have
demonstrated adaptive efforts through the provision of individualized stimulation,
these limitations remain significant obstacles to achieving inclusive and equitable
learning. Thus, there is a need for comprehensive action from both schools and
policy makers, to provide adequate facilities and professional support to improve
the quality of learning without discrimination.

CONCLUSION

The results of this study can be concluded that the education system that is
generalized has not been able to adequately meet the learning needs of children with
special characteristics. The results of the analysis found that the existence of the
same approach to teaching methods, material content, and assessment mechanisms
for all students actually caused various obstacles, both in the realm of academic
achievement and the dynamics of social relations. In addition, the limitations of
inadequate special facilities and the lack of special assistant teachers in providing
personalized guidance, as well as the lack of training programs on inclusive
education. This conclusion also highlights the urgency of adopting a more flexible
and inclusive learning strategy, which is realized through modifications to
strengthen teacher qualifications, as well as the creation of a learning environment
that is friendly to diversity. For future research, it is recommended that further
studies be conducted on the extent of the effectiveness of the inclusive learning
approach in advancing children's learning achievement and social progress in the
long term.

ACKNOWLEDGMENT
The author expresses his gratitude to all parties involved in the process of
compiling the results of the research into an article. Especially for:

© 2026 by . This is an open-access article distributed under the terms of the Creative Commons
Attribution-ShareAlike 4.0 International License https://creativecommons.org/licenses/by-nc-sa/4.0/

70


http://journal.uny.ac.id/index.php/wuny
https://doi.org/10.21831/jwuny.v8i1.97651
https://creativecommons.org/licenses/by-nc-sa/4.0/

Jurnal Ilmiah WUNY, Vol 8, No 2 (2026)

Iul'nal Imiah Available online at:

http://journal.uny.ac.id/index.php/wuny
DOI: https://doi.org/10.21831/jwuny.v8i1.97651

Online ISSN : 2747-0547 Print ISSN : 0126-3854

1. Dara Zulaiha, M.Pd and Rina Rahayu Siregar, M.Psi as lecturers who teach
Early Childhood Education courses in continuing knowledge, direction,
guidance, and the most meaningful support during the writing process.

2. The Darussalam Palembang Kindergarten Institute has believed that it also
allows the author to collect data with observation activities in the context of
collecting research data.

3. The WUNY Scientific Journal paves the way for authors by providing
opportunities to publish this scientific paper.

REFERENCES

Akbar, M., Suhra, & Angraeni, N. (2024). Memberdayakan Anak Berkebutuhan
Khusus : Peran Pendidikan Inklusif di SLB Tunas Harapan Mekongga Kolaka.
4(6), 521-529. https://doi.org/10.53621/jider.v4i6.414

Aprianti, Y., Ramdani, 1. L. A., Ali, M., Rifki, M., & Utomo, R. B. (2025). Dwija
Cendekia : Jurnal Riset Pedagogik. 9(1), 135-147.
https://doi.org/10.20961/jdc.v911.99167

Biantoro, O. F., & Rahmatullah, A. (2024). Pendidikan Inklusif di Indonesia :
Peluang dan Tantangan. 2(1), 24-33. https://doi.org/10.38073/aijis.v2il.1697

Boiliu, E. R., & Messakh, J. J. (2024). Real Kiddos : Jurnal Pendidikan Anak Usia
Dini Pembelajaran Adaptif sebagai Inovasi Strategi. 2(2), 133-153.
https://doi.org/10.53547/realkiddos.v2i2.528

Dacholfany, M. I., Suyuti, S., Maq, M. M., Sholihin, C., & Sudadi, S. (2023).
Konfigurasi pengelolaan pembelajaran berbasis kebutuhan di sekolah luar
biasa negeri. Innovative: Journal Of Social Science Research, 3(2), 11963—
11976.

Desy, P., MLDP, S., & Andriani, O. (2024). Merdeka Belajar Dengan Pembelajaran
Adaptif Untuk Anak Berkebutuhan Khusus. Jurnal Penelitian Pendidikan
Indonesia, 1(2), 398—404. https://doi.org/10.62017/jppi.v1i2.701

Irvan, M., & Jauhari, M. N. (2018). The accessibility of inclusive schools in
Surabaya. 2nd INDOEDUC4ALL-Indonesian Education for All INDOEDUC
2018), 148-150.

Iswayuningsih, S., Dewi, andini puspa, Julaiha, & Noor, H. H. (2018). Guru Dan
Tenaga Kependidikan PAUD Ramah Anak Berkebutuhan Khusus. kementrian
pendidikan dan kebudayaan balai pengembangan anak usia dini dan
pendidikan masyarakat.

Khuru’Aini, L., & Setiyatna, H. (2025). Pendidikan Inklusif pada PAUD : Analisis
Permasalahan dan Solusi Berbasis Studi Literatur. 10(1), 51-63.
https://doi.org/10.30631/101.51-64

© 2026 by . This is an open-access article distributed under the terms of the Creative Commons
Attribution-ShareAlike 4.0 International License https://creativecommons.org/licenses/by-nc-sa/4.0/

71


http://journal.uny.ac.id/index.php/wuny
https://doi.org/10.21831/jwuny.v8i1.97651
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://doi.org/10.53621/jider.v4i6.414
https://doi.org/10.20961/jdc.v9i1.99167
https://doi.org/10.53547/realkiddos.v2i2.528
https://doi.org/10.53547/realkiddos.v2i2.528
https://doi.org/10.53547/realkiddos.v2i2.528
https://doi.org/10.53547/realkiddos.v2i2.528

Jurnal Ilmiah WUNY, Vol 8, No 2 (2026)

Iul'nal Imiah Available online at:

http://journal.uny.ac.id/index.php/wuny
DOI: https://doi.org/10.21831/jwuny.v8i1.97651

Online ISSN : 2747-0547 Print ISSN : 0126-3854

Latifah, 1. (2020). Pendidikan Segregasi , Mainstreaming , Integrasi dan Inklusi ,
Apa Bedanya ? 29(2), 101-108. https://doi.org/10.32585/jp.v29i2.676

Owa, Y. K., Itu, M. A., & Kero, M. A. (2023). Anak berkebutuhan khusus dan
penerapannya dalam pendidikan di sekolah dasar: Studi literatur. Jurnal
Pendidikan Inklusi Citra Bakti, 1(1), 60—-67.
https://doi.org/10.38048/jpicb.v1il.2107

Simorangkir, M. R. R., Gunawan, R., Ernawati, R., Deliviana, E., Wigunawati, E.,
Nugroho, A. R., & Tyas, E. H. (2022). Mengenal dan Mendidik Anak
Berkebutuhan Khusus di Sekolah Penyelenggara Pendidikan Integrasi.
https://doi.org/10.35906/epic.v1il.174

Suharsiwi, S. (2017). PENDIDIKAN ANAK BERKEBUTUHAN KHUSUS. CV
Prima Print.

Utami, T. S., Putri, A. A. P., Badriyah, L., & Rafizah, N. (2025). Peran Guru Paud
dalam Menciptakan Lingkungan Inklusif Bagi Anak Berkebutuhan Khusus.
8(3), 1308—1317. https://doi.org/10.31004/aulad.v8i3.1376

Wahyuni, R., Sartika, D. D., & Waspodo. (2024). PENDIDIKAN INKLUSI BAGI
ABK DI SEKOLAH MENENGAH ATAS NEGERI 14 PALEMBANG. 5(2),
863—872. https://doi.org/10.56667/dejournal.v5i2.1317

Widiastuti, N. L. G. K. (2020). Layanan Pendidikan Anak Berkebutuhan Khusus
Dengan Gangguan Emosi dan Perilaku. 3(2), 1-11.
https://doi.org/10.23887/ijerr.v3i2.25067

Wiranata, R. R. S., Maragustam, M., & Abrori, M. S. (2021). Filsafat pragmatisme:
Meninjau ulang inovasi pendidikan Islam. 7a allum: Jurnal Pendidikan Islam,
9(1), 110-133. https://doi.org/10.21274/taalum.2021.9.1.110-133

© 2026 by . This is an open-access article distributed under the terms of the Creative Commons
Attribution-ShareAlike 4.0 International License https://creativecommons.org/licenses/by-nc-sa/4.0/

72


http://journal.uny.ac.id/index.php/wuny
https://doi.org/10.21831/jwuny.v8i1.97651
https://creativecommons.org/licenses/by-nc-sa/4.0/
https://doi.org/10.53547/realkiddos.v2i2.528
https://doi.org/10.53547/realkiddos.v2i2.528
https://doi.org/10.53547/realkiddos.v2i2.528
https://doi.org/10.53547/realkiddos.v2i2.528
https://doi.org/10.53547/realkiddos.v2i2.528
https://doi.org/10.53547/realkiddos.v2i2.528
https://doi.org/10.53547/realkiddos.v2i2.528

