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Abstract

Inclusiveness policies in services, including education, are an important mandate, especially
related to access for people with disabilities. This study focuses on universities as education
service providers, which are committed to improving supporting facilities for lectures for people
with disabilities. The objectives of the study include: (1) the influence of disability facility policies
on achieving SDG's 16, (2) efforts by universities to fulfill the policy mandate, and (3) challenges
and opportunities for its implementation. Using the Merilee Grindle model, this study highlights
the implementation of policies related to SDG's 16, namely Peace, Justice, and Strong Institutions.
The Mix Methods method with a sequential explanatory approach is used. In the first stage,
quantitative analysis was carried out with a simple linear regression test, followed by qualitative
data collection using the Miles and Huberman interactive model. The results show that the
implementation of disability facility policies has a significant impact on achieving SDG's 16.
Universities have shown commitment through the provision of disability-friendly infrastructure,
supportive regulations, and mentoring and training programs. The main opportunity is the
commitment of university leaders to disability inclusion. However, major challenges remain,
especially in the suboptimal policy monitoring and evaluation system.

Keywords : Inclusive Policy, Disability Facilities, Merilee Grindle's Model, Higher Education,
Universitas Negeri Yogyakarta

1. Introduction

Inclusive policies for people with disabilities at the tertiary level are crucial (Amnesti et al.,
2023). Inclusive policies themselves are aimed at creating opportunities for the participation of
students with disabilities (Alzyoudi et al., 2021). People with disabilities often face challenges
and barriers in accessing higher education equally. Although various efforts have been made to
improve accessibility and fulfillment of the rights of people with disabilities, there are still gaps
in the implementation of policies and the provision of adequate facilities (Beyene et al., 2023) in
higher education institutions. Various problems such as physical, social, academic challenges,
access to buildings and classrooms, mobility aids and other academic support services can limit
their participation and achievement in carrying out their studies (Cui et al., 2019; Denisova et al,,
2016). According to WHO, the number of people with disabilities in each country averages 10%
of the population. This number is estimated to be much larger if based on WHO's assumptions,
this is due to several things such as the condition of the Indonesian people who are still plagued
by poverty, while health and other welfare services from the government are still concerning and
not evenly distributed and satisfactory for the community. Based on census data from the
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Coordinating Ministry for Human Development and Culture of the Republic of Indonesia in 2023,
at least 22.97 million people or around 8.5% of the population in Indonesia are people with
disabilities. The largest number of people with disabilities are visually impaired, as many as
863,402 people, while based on the provinces with the largest number of people with disabilities
are Papua Pegunungan (1.1%), Special Region of Yogyakarta (0.8%), Central Papua (0.7%) and
South Sulawesi (0.6%).

Formally, Indonesia already has many laws and regulations related to people with disabilities,
such as the 1945 Constitution Article 20, Article 21, Article 281 paragraph 1, paragraph 2,
paragraph 4, paragraph 6 and Article 28], Law of the Republic of Indonesia Number 8 of 2016
concerning people with disabilities. With so many legals, it has not guaranteed the fulfillment of
the rights of people with disabilities (Dyliaeva et al., 2024), especially for those who have the
desire to continue their studies at university. Based on data obtained from the Central Statistics
Agency in 2023, there were approximately 40,164 schools and universities in Indonesia that had
students with special needs. Several universities have contributed greatly to graduating students
with disabilities at various levels of study (Castro et al., 2024; Paramita et al., 2024), but are the
policies and facilities for people with disabilities able to accommodate the needs of people with
disabilities fairly and comprehensively, which must be in accordance with the main Sustainable
Development Goals (SDGs) (Nassar et al, 2024), namely point 16 Peace, Justice, and Strong
Institutions which aims to emphasize the importance of promoting justice and inclusion for all
groups including people with disabilities (Paramita et al., 2024; Ramaahlo et al.,, 2018), as well as
building institutions that are effective, accountable, and responsive to all groups.

The indicator of success in this study is the realization of policies and the availability of
adequate facilities for people with disabilities in accordance with the SDGS Peace, Justice, and
Strong institutions. The impact of the availability of adequate facilities for people with disabilities
in higher education is that it can increase access to education (Bilavych et al., 2022; Gonzalo et al,,
2024; Vidarte et al., 2022) so that more people with disabilities can pursue higher education, help
students with disabilities be more independent in their daily activities on campus, support
students with disabilities to fully participate in learning and research activities (Dalton et al.,
2019; Devar et al., 2020), demonstrate the campus's commitment to equality (Atkins, 2016; Gow
etal, 2020) and inclusivity, and increase awareness of the academic community about the needs
of people with disabilities (du Toit, 2018; Gow et al., 2020). Previous researchers conducted
research linking disability services with public service theory (Babi¢, 2020; Morifia et al.,, 2024),
for example using the ServQual method from Parasuraman, Zeithaml, and Berry which includes
5 dimensions, namely tangibles, reliability, empathy, assurance, and responsiveness. Data were
collected primarily by distributing questionnaires. While this study focuses on discussing the
Policy on Disability Facilities in Higher Education using the theory of the Merile Grindle model.

This study aims to analyze disability facility policies based on the Merilee Grindle model, which
consists of policy content and implementation context. The research questions are: How is the
influence of disability facility policies on achieving SDG's 16?7 How are the Efforts by universities
to fulfill the policy mandate? What are the Challenges and opportunities for its implementation.
This study refers to real actions that began with the formation of a policy recommendation to be
able to improve justice and equality for students with disabilities at the University through the
provision of various supporting facilities for students with disabilities such as lifts, special stairs,
special roads, toilets, wheelchairs, parking lots, and adequate classrooms for people with
disabilities (Amin et al., 2019; Liasidou & Liasidou, 2023). Later, the results of this analysis will
provide valuable insights in efforts to improve accessibility and inclusion for people with
disabilities in the campus environment, as well as contribute to achieving the SDGs Peace, Justice,
and Strong Institutions goals more optimally.

2. Method

This study uses a mix method (qualitative and quantitative) with several analysis techniques,
namely linear regression and the Milles and Huberman model (data reduction, data presentation,
and conclusion drawing). The mix method used uses a sequential explanatory strategic approach,
where the quantitative method is carried out and then qualitative is carried out to enrich the
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meaning of the data. The subjects of this study were users of disability facilities and academics
managing disability facilities at Universitas Negeri Yogyakarta. This university was chosen
because it has students from various domestic and foreign regions and has service units and study
programs that specifically handle disabilities. The data collection techniques used were surveys,
observations, documentation and interviews. The researcher used the Merilee Grindle's model to
evaluate the case. The Merilee Grindle's model is used as a framework for analyzing data
quantitatively. Quantitative data were analyzed using a simple linear regression test. Before the
statistical test was carried out, an instrument test was carried out in the form of a validity test
and a reliability test. The valid instrument was then used for data collection which was then
subjected to prerequisite tests, namely prerequisite tests in the form of normality and linearity.
All data is ensured to be internal data by converting ordinal data into interval data through certain
calculations. Implementation of disability facility policy according to Merilee Grindle's model,
namely policy content (X) towards SDG's 16 Peace, Justice, and Strong Institutions (Y). Qualitative
data were analyzed using the Interactive model from Miles and Huberman.

3. Result and Discusion

National disability facilities policies refer to government efforts to provide adequate
accessibility and inclusive services for individuals with disabilities across the country (Amin et
al,, 2019; Denisova et al., 2016; Shikako et al., 2023). This includes the development of disability-
friendly infrastructure, regulations that support disability rights, education and training
programs to increase public awareness and skills in serving people with disabilities (Babi¢,
2020), and policies that ensure justice and equality for them in various aspects of life, such as
education, employment, health, and social life (Dreyer, 2021; Gow et al., 2020). It is important for
every component of government to pay attention to equality in the provision of facilities,
including for people with disabilities. Disability facilities include stairs, toilets, seating, crossings,
and others. On campus, disability facilities can include disabled toilet services, chairs, the
provision of lifts or escalators, moving vehicles, classroom facilities, and places to eat. It is hoped
that equality of facilities for people with disabilities will make them optimal in participating in
activities.

The policy of facilities for students with disabilities has the potential to provide various
positive impacts on lectures (Gonzalo et al., 2024; Kioupi et al., 2023). Facilities can help students
to move around campus easily. These facilities are also an implication of no discrimination against
students (Atkins, 2016) . If the campus provides good facilities, then students will take lectures
with a sense of comfort. Based on the literature study that has been conducted, most public
facilities, especially the education sector, have not implemented the aspect of equality. The
provision of facilities has not been carried out optimally (Ramaahlo et al., 2018). In fact, the
government has appealed through the regulations made, one of which is Law No. 04 of 1997
concerning disabilities. In the existing articles, it is clearly written that the government must
provide facilities and provide good services to people with disabilities. This study was conducted
to evaluate the policy of procuring disability facilities at the University.

The influence of disability facility policies on achieving SDG's 16
a. Testing on research instruments: Validity and Reliability Tests

To obtain valid and reliable data, the test conducted is to conduct a validity and reliability test
first so that the data obtained is accurate. In this study, a validity test was used with the Corrected
Item-Total Correlatio n, namely by correlating the score of each item with its total score. The
question item is said to be valid if the calculated r value ( Correted Item-Total Correlatio) > r
table

Table 1. Results of Validity Tests on Research Instruments

No. Corrected Item - Total Correlation Information
1. 0.014 Valid
2. 0.038 Valid
3. 0.002 Valid
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4 0,000 Valid
5. 0.003 Valid
6. 0.002 Valid
7 0.034 Valid
8 0,000 Valid
9. 0.001 Valid
10. 0,000 Valid
11. 0,000 Valid
12. 0,000 Valid
13. 0,000 Valid
14. 0,000 Valid
15. 0.028 Valid
16. 0.002 Valid
17. 0.005 Valid

Source: Data Analysis, 2024
From the table above, it can be seen that the calculated r value of the question indicator is
greater than the r table significance of 5% (a = 0.05) by looking at the number of respondents
that have been determined as many as 30 respondents. This shows that each indicator of the
variable that has been determined is valid. A significant correlation indicates that the indicator is
stated to be used to measure the variable to be measured so that the instrument used in this study
is valid and can be used in research. The next test is the reliability test.

Table 2. Results of Reliability Tests on Research Instruments

No. Variables Reliability Coefficient Information
1. Policy 0.864 Reliable
2. SDG's 0.864 Reliable

Source: Data Analysis, 2024
From the table above, it is known that the value of Cronbach alpha for all variables is greater

than 0.70. From the provisions mentioned earlier, all variables used for the study are reliable and
can be used for further data processing. This reliable instrument shows that the instrument can
be used in other conditions or times or in other words, it can not only be used at this time.
b. Normality and Linearity Tests

The tests performed are normality test and linearity test. This test is a requirement for data
to be tested further using parametric statistical testing, namely simple linear regression test. The
data obtained initially had ordinal data, so special treatment was carried out to convert the data
first into interval data. The normality test is intended to determine whether the data distribution
is normal or not.

Table 3. Results of Nomarlity Test (One-Sample Kolmogorov Smirnov Test)

I 30
Normal Parameters®® Mean .0000ooo

Std. Deviation 212411097

Most Extreme Differences  Absolute 24

- Positive 079
[Megative =124

Test Statistic 124
Asymp. Sig. (2-tailed) 200

Source: Data Analysis, 2024
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Based on the analysis using the Kolmogorov-Smirnov formula if the normality value > 0.05
then Ho is accepted. The results of the normality test are 0.200, so it can be said that the
distribution of this data is normal, so it can be continued to the next test.

Table 4. Results of Linearity Test

ANOVA Table
sum of
Cquanas df Maan Square F Sig
SDGs * Kebijakan  Batween Groups  (Combinad) 59.633 15 3678 539 877
* Linearity 32123 1 2123 4352 056
Deviation from Linearity 27.510 14 1.965 266 o
Within Groups 103,333 14 7381
Total 162 967 i

Source: Data Analysis, 2024

[f the value of Sig. deviation from linearity > 0.005, then there is a linear relationship between
the independent variable (X) and the dependent variable (Y). The result of Sig. deviation from
linearity Sig. deviation from linearity is 0.991. So, it can be concluded that there is a linear
relationship between the independent variable (X) namely Policy and the dependent variable (Y)
namely SDG's so that it can be continued to the next test, namely a simple linear statistical test.
c. Statistical Test: Simple Linear Regression Test

Based on the processing that has been done by the researcher, the results obtained are that
the independent variable (X), namely policy, has an effect on variable Y (SDG's). This influence is
obtained based on the supporting factors needed by the disabled. These supporting factors
include the condition of the lecturing environment (Muyor-Rodriguez et al., 2021), supporting
facilities provided by the campus, and the availability of supporting learning media (de Klerk &
Palmer, 2022; Shikako et al., 2023). By fulfilling these aspects, Universitas Negeri Yogyakarta can
become an institution that is in accordance with the objectives of SDG's 16, namely peace, justice,
and strong institution.

Table 5. Results of Simple Linear Regression Test

Coefficients”

Standardized
Unstandardized Coefficients Coeflicients
| Mmodal B Std. Error Beta t Sig
1 (Constant) 14.238 4575 3112 004
Kebijakan 244 A02 411 2.383 024

a. Dependent Variable: SDGs

Source: Data Analysis, 2024

Based on the SPSS output above, the regression equation model can be formulated as
follows:
Y =14.238 (a) + 0.244(X) + e
The model means:
- Constanta (a) = 14.238, meaning that if the policy is constant, the SDG's level is 14.238.
- direction coefficient  /(X) = 0.244 (positive value) means that if the policy increases by
one (1) unit, the SDG level will also increase by 0.244.

Based on the results of the analysis that has been carried out, it is known that the
implementation of the disability facility policy has supported the realization of SDG's 16 (Nassar
et al,, 2024). The results of the sample show that the university has made efforts to provide and
facilitate students with disabilities through the construction of special physical facilities for
students with disabilities to guarantee the rights of students with disabilities, as well as
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encourage inclusive development (Kioupi et al.,, 2023; Paramita et al., 2024). The realization of
SDG's 16 can also be seen in the assistance so that there is no violence against students with
disabilities. The rules and policies made at the university level also support the implementation
of lectures for students with disabilities. This is a supporter of Universitas Negeri Yogyakarta to
become a sustainable university. The university also provides educational support through
assistance, training, routine meetings as periodic monitoring, and always accommodates the
aspirations of students with disabilities (Castro et al., 2024; Devar et al,, 2020). The university
also strives to carry out a disability care movement (Liasidou & Liasidou, 2023; Lopez Gavira &
Morifia, 2015) that aims to facilitate disabilities such as community volunteers (Sanchez-Diaz &
Morgado, 2022) who care about disabilities to mentor and help students with special needs.

Efforts by universities to fulfill the policy mandate

Disability facilities in University sometimes not used properly for people with disabilities, this
is because there are users of facilities who are not included in the disabled. There is no specific
policy that monitors the improper use of these disability facilities, but the disability service unit
identifies facilities that are not easily accessible (Beyene et al., 2023; Vidarte et al.,, 2022) , for
example, the parking lot provided specifically for people with disabilities is often used by other
people who are not disabled, thus violating applicable regulations (Amin et al., 2019). This shows
that direct and systematic monitoring has not been fully carried out. Then there are problems
related to the Ram and floor where the Ram is not placed properly or some of the Ram is too
slanted and slippery, making it unsafe for people with disabilities to use. This shows that
improvements to physical facilities have not been carried out systematically. However, the
disability service unit identifies the above problems which will later be reported and submitted
at the coordination meeting so that facilities that are not yet appropriate will be repaired in the
future.

All educational units should accommodate facilities for the implementation of inclusive
policies (Alzyoudi et al., 2021; Amnesti et al.,, 2023). Universitas Negeri Yogyakarta, especially in
each faculty, has provided facilities that support people with disabilities such as lifts, guiding
blocks, Rams, and so on. Although not all facilities are in accordance with needs, there are efforts
to improve disability facilities, such as portable guiding blocks that can be rolled up and installed
in places that need them (Kunnath & Mathew, 2019) . In terms of managing disability facilities in
each faculty, it is carried out through existing procedures, both for repairing facilities or adding
facilities that are needed, these procedures are carried out through the equipment and planning
section (Corcoran et al, 2024; Creaven, 2024). In addition, major repairs can be carried out
through auctions such as tenders, but for special repairs related to disabilities, there is still no
special massive policy, indicating that facility repairs have not been running effectively and
optimally. The following is the procurement of disability facilities in each Faculty of the sample,
Universitas Negeri Yogyakarta.

Table 5. Disability Facilities in each Faculty of Universitas Negeri Yogyakarta
No Disabiilty Facilities = FIPP  FISHIPOL FEB FFMIPA FBSB  FIKK FT

1.  Guiding Block - - - - - - -
2. Disability Ladder v v v v v v v
3. Disabled bathroom V4 v - - - v v
4.  Liftwith disabled v v v v - v -
facilities
5.  Wheel chair v v - - - - -
6. Ramp /Ramp V4 v v v v v v
7. Walking aids v - - - - - -
(sticks)
8. Bookdigitization V4 - - - - v -
9.  Video captioning V4 - - - v v -
10. Disabled parking v v v v v v v

Source: Observation Data, 2024
Information:
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FIPP : Faculty of Education and Psychology

FISHIPOL : Faculty of Social Sciences, Law, and Political Sciences
FEB : Faculty of Economics and Business

FMIPA : Faculty of Mathematics and Natural Sciences

FBSB : Faculty of Languages, Arts, and Culture

FIKK : Faculty of Sports and Health Sciences

FT : Faculty of Engineering

The Faculty of Education and Psychology (FIPP) has had more experience in this matter, while
other faculties have only begun to develop appropriate facilities in the last few years.
Identification of the need to meet the needs of disability facilities is carried out by gathering vice
deans who aim to identify academic services needed by students with disabilities (Kunnath &
Mathew, 2019). Each faculty has different characteristics, especially faculties that are oriented
towards practice such as the Faculty of Engineering and the Faculty of Sports and Health Sciences.
In addition, the University strives to assist students with disabilities in the process of choosing
the course in system (Acosta-Vargas et al., 2018; Barkas et al., 2022; de Klerk & Palmer, 2022)
and preparing for final exams. The assistance involves volunteers from various faculties and aims
to help students with disabilities face academic challenges.

Efforts made by universities in implementing policies include doing the following (Alzyoudi
etal, 2021):

a. Inclusive Policy. The university has taken steps to fulfill the inclusive policy for students with
disabilities, which began since international ratification in 2011. Inclusion policies need to
be implemented in all universities (Creaven, 2024; Kioupi et al,, 2023; Lopez Gavira &
Morina, 2015). In this case, Universitas Negeri Yogyakarta as a sample, has shown its support
for inclusion policies by facilitating the production of educators for disabilities. Where
Universitas Negeri Yogyakarta have Special Education program that supports academic
development and facilities for students with disabilities.

b. Disability Service Unit. The establishment of a disability service unit demonstrates the
university's commitment to providing better services and data collection for people with
disabilities (Babi¢, 2020; Rath, 2022). Physical accessibility policies must also be stipulated
in the rector's regulations (Cui et al., 2019; Vidarte et al., 2022), which cover various aspects
of public services that can then be implemented in the units or faculties below.

c. Development of Guidelines and Training. The university is clearly written that the
government must provide facilities and provide good services to people with disabilities.
Through the disability service unit, it develops guidelines for students with disabilities and
trains volunteers to support them. This training aims to increase awareness and the ability
of volunteers to help students with disabilities (Ramaahlo et al., 2018). For further impact
(Gonzalo et al.,, 2024), improvements to disability services can also strengthen institutions,
especially universities, to achieve the SDGs 16 (Nassar et al,, 2024).

Challenges and opportunities for its implementation: a learn from Universitas Negeri Yogyakarta

Improvement of the disability-friendly campus program, the leadership plays a very
importantrole, especially in terms of providing assistance and compiling guidebooks for students
with disabilities (Thompson & Brewster, 2023). The leadership contributes greatly because we
can see that everything related to physical matters cannot be fulfilled and resolved by the
disability service center alone (Rofiah et al., 2023), which requires a lot of collaborative roles
such as from the planning sector, Finance, procurement of infrastructure officers, etc. Moreover,
now to become an accessible campus is a requirement for evaluation including accreditation both
nationally and internationally (Beyene et al., 2023; Shikako et al., 2023), so if the leadership does
not accept the creation of a disability service guideline in the Chancellor's Decree (in Universitas
Negeri Yogyakarta, ie. Number 9 of 2023) which is facilitated by the quality assurance institution,
the quality assurance institution will create standards for universities and faculties (Carballo et
al,, 2024). In addition, the leadership also routinely carries out evaluations which will later be
reported through the vice dean 2 if it is related to physical facilities, and those that are non-
physical in nature require books, the guideline goes through an academic path that is almost the
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same as other management, but this is specific, so that it can be implemented in students with
disabilities.

The budget for physical development is usually regulated in a broader and more integrated
plan (Corcoran et al., 2024). Operational activities related to disabilities are managed under the
Vice Rector for Academic and Student Affairs, where funding for these activities comes from a
budget allocated specifically for the Vice Rector for Academic and Student Affairs. In more detalil,
the budget for disability activities comes from two sources, namely internal and external. The
source of funds originating from internal Vice Rector for Academic and Student Affairs Chancellor
for Academics, while the source of funds originating from external sources is obtained through
grants and so on. For example, Universitas Negeri Yogyakarta in 2018 received a grant from the
ministry whose purpose was to support the development of innovation in inclusive learning for
people with disabilities (Dalton et al.,, 2019) . This also supports the achievement of SDG 16,
namely peace, justice, and strong institutions. Where equality of services and facilities obtained
by all parties, especially those with disabilities, will reduce conflicts that will arise. There is no
need for resistance from the disabled to get justice because it has been facilitated. This is what
then triggers peace within the university. In the next stage, support from all groups, especially
minimal conflict, will make the university a strong institution.

A new strategy that can be implemented to improve the availability and quality of facilities
for students with disabilities at University is to strengthen existing policies through a more
comprehensive inclusive approach (Carballo et al.,, 2024; du Toit, 2018; Moriiia et al., 2024). One
of them is by expanding collaboration between the disability service center and the Special
Education Major or Disability Service Centre, so that academic knowledge related to disabilities
can be applied more practically in the field. In addition, the university can optimize the
development of more disability-friendly physical facilities and improve training for staff to
understand the needs of students with disabilities (Bilavych et al., 2022; Denisova et al., 2016;
Grigal et al., 2021; Kunnath & Mathew, 2019). The Disability Service Center can also be expanded
in scope, both in terms of services and socialization (Dreyer, 2021; Mphohoni et al., 2023), to
ensure that all parties understand the importance of inclusion. Improving the implementation of
disability facility policies have been started for a long time, even before the existence of official
regulations at the national level. For example, the existence of the Special Education Major from
the beginning has provided advantages for UNY in developing studies related to special
education. Universitas Negeri Yogyakarta has also established a Disability Service Center under
Vice Rector for Academic and Student Affairs, which is tasked with implementing national policies
related to disability services. In addition, various internal policies, such as rector regulations and
disability service guidelines, have been introduced and implemented in the admission process
and public services at the university. This shows UNY's commitment to creating an inclusive and
friendly campus environment for students with disabilities.

Student compliance with the implementation of disability facility policies at Universitas
Negeri Yogyakarta, especially students with disabilities, is very good because they feel
comfortable with the support provided by the campus. Although there have been certain cases,
such as in FBSB, where students felt isolated due to inadequate academic services, these problems
can ultimately be resolved through a more personal and inclusive approach. However, the main
problem is not from the side of the disabled students, but rather how the interaction between
non-disabled students and them. This shows that the concern and social awareness of non-
disabled students towards the existence and needs of their friends with disabilities still needs to
be improved (Grigal et al., 2021; Rath, 2022). Therefore, compliance with disability policies
should be emphasized more on non-disabled students. Currently, many individuals tend to be
selfish and less concerned about their surroundings, which causes a lack of attention to students
with disabilities. To overcome this, UNY can develop programs or communities that specifically
care about disability issues, for example in the Faculty of Social and Political Sciences, which is
expected to increase student awareness of the importance of inclusion and social support for
friends with disabilities.

The first mechanism for submitting suggestions and input related to disability facilities at
Universitas Negeri Yogyakarta is based on data and facts. The mechanism for submitting
suggestions and input and responses from Universitas Negeri Yogyakarta follows a clear and
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systematic procedure. First, suggestions and input must be based on valid data and facts and
interpretations based on subjective opinions are not accepted. Therefore, it is necessary to
conduct in-depth data identification and excavation, including obtaining concrete facts related to
existing issues, such as the problem with the "Ramp" if relevant. Second, suggestions and input
must be submitted in written form and submitted to the university leadership, especially through
the Rector. This written document must contain a description of the problem and suggestions or
solutions that are proposed formally. Furthermore, after the document is received, the
suggestions and input will be discussed in a coordination meeting, where the Disability Service
Center, for example, participates in meetings at the Vice Rector in Academic Directorate level
(MacLachlan et al., 2018) together with vice deans and related units. This forum is a place to
discuss and formulate recommendations on the issues raised, such as new student admissions,
the lecture process, or problems with completing studies. With this mechanism, UNY ensures that
every suggestion and input is handled in a structured and responsive manner regarding
suggestions and input for disability facilities.

Since its inception, Universitas Negeri Yogyakarta (UNY) has demonstrated its commitment
to disability inclusion with steps that are in line with the principles of protection and human
rights in accordance with SDG 16. Indonesia ratified the international convention on the rights of
persons with disabilities in 2011 under the leadership of President Susilo Bambang Yudhoyono,
marking a significant shift towards inclusion in various sectors. As part of this effort, UNY, which
has had a Special Education Major since its inception, has utilized this advantage to support
scientific studies and the development of inclusive policies. With the existence of a disability
study center and a Disability Service Center under the Vice Rector for Academic and Student
Affairs, UNY demonstrates compliance with national policies and improves the implementation
of policies that protect the rights of persons with disabilities. This policy includes articles in the
rector's regulations and public service guidelines that support accessibility and non-
discrimination (Vidarte et al., 2022). This is a concrete manifestation of the application of human
rights and protection principles in the context of SDG's 16, which emphasizes the development of
a peaceful, inclusive, and effective society. UNY, with its established disability services unit and
disability services guidelines under development, ensures that all policies support broader
inclusion and protection of the rights of people with disabilities, even before formal legislation is
enacted.

Formal and non-formal activities related to disability socialization are still ongoing. Very
intensive cooperation since 1990 with external parties and related agencies, especially to
socialize disability policies at the education level (Acosta-Vargas et al, 2018; Dreyer, 2021) .
Universitas Negeri Yogyakarta also assists the Yogyakarta City Agency in compiling city-level
disability policies. UNY trains teachers in inclusive schools as a form of cooperation through
research and community service. Cooperation is also carried out with Bappeda Magelang to
formulate policies and develop its facilities. Evaluation and reporting are not through the vice
dean for facilities and infrastructure and are identified at the faculty level (Sanchez-Diaz &
Morgado, 2022). Then later it will be analyzed to be addressed together at the university level. If
the relation to physical needs is implemented through the field of infrastructure and non-physical
needs through the academic field. Currently UNY is still in the development stage, it cannot be
said to be 100% effective because not all faculties can accept students with disabilities because
specific equipment for learning is not yet available (Rofiah et al., 2023). For example, in FT
regarding the procurement of special equipment for users with disabilities, then in FMIPA
regarding the procurement of laboratory equipment that is friendly to the disabled.

The opportunities and challenges in implementing policies for people with disabilities at
universities are very diverse (Morifia, 2017; Rofiah et al., 2023; Thompson & Brewster, 2023).
From several observations that have been made, the opportunities and challenges can be mapped
in general. In terms of opportunities, namely (1) commitment from leaders, (2) budget support,
(3) strengthening collaboration, (4) global support, (5) data-based service facilities, and (6)
Policy infrastructure. First, leadership commitment is shown from the support of university
leaders in providing guidance and assistance (Sanchez-Diaz & Morgado, 2022), as well as routine
evaluations, creating opportunities to ensure the sustainability of the implementation of
disability policies. Second, budget support is shown from the existence of internal and external
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budgets, such as government grants, opening up opportunities for the development of disability-
friendly facilities. Third, strengthening collaboration is shown from the collaboration between
various actors in supporting the implementation of policies both with vertical and horizontal
collaboration (Muyor-Rodriguez et al., 2021). Fourth, global support is shown from the
conformity with SDGs, especially SDGs 16 where inclusion policies support SDG 16 (peace, justice,
and strong institutions) by reducing conflict due to service injustice. Fifth, data-based facilities
and services are shown from a data-based approach in policy development to ensure that the
specific needs of students with disabilities are met. Sixth, policy infrastructure is shown by the
presence of disability service units and internal regulations that support creating a strong
foundation for inclusion.

The various opportunities that have been written are very supportive of implementing
inclusive policies, but they do not necessarily run without obstacles where there are also
challenges that need to be overcome (Dyliaeva et al., 2024; Rofiah et al., 2023; Thompson &
Brewster, 2023). These challenges include (1) limited physical facilities, (2) limited socialization,
(3) lack of special equipment, (4) limited multi-sector coordination, (5) complexity of evaluation
and reporting, (6) increasing staff competence. First, limited physical facilities where not all
faculties are able to provide disability-friendly facilities, such as laboratories or special
equipment in learning (Vidarte et al., 2022). Second, limited socialization where the awareness
of non-disabled students towards the needs of their friends with disabilities is still low (Rath,
2022), so it is necessary to develop a disability-aware community. Third, lack of special
supporting equipment, where several learning aids for disabled students are not yet available
throughout the university (Barkas et al, 2022). Fourth, limited multi-sector coordination
(Muyor-Rodriguez et al., 2021), where policy implementation requires cooperation between
various fields, such as planning, finance, and infrastructure, which often requires more time and
resources. Fifth, the complexity of evaluation and reporting, where the evaluation and reporting
system involving many levels requires better efficiency. Sixth, increasing staff
competence(Mphohoni et al., 2023), where staff training to understand the needs of disabled
students still needs to be improved to achieve optimal inclusive services (du Toit, 2018; Grigal et
al,, 2021). These opportunities and challenges demonstrate the importance of a comprehensive
and collaborative approach (Morifia, 2017) to ensuring university disability policies are effective
and sustainable.

4, Conclusion

The national policy on facilities for people with disabilities emphasizes the importance of
adequate accessibility and inclusive services for individuals with disabilities involving the
development of disability-friendly infrastructure, regulations that support disability rights,
educational major, and training to raise public awareness. Meanwhile, the results of statistical
calculations also show that the implementation of policies specifically for people with disabilities
has a positive impact on the achievement of SDGs 16, namely peace, justice, and strong
institutions. University has made efforts to fulfill the facility policy by providing facilities that
support students with disabilities, although there are still challenges in implementing the
disability facility policy. Student compliance with the disability facility policy at Universitas
Negeri Yogyakarta, especially from students with disabilities, is very good, but social awareness
from non-disabled students needs to be improved. University must take inclusive steps, such as
having a Disability Service Unit and developing a guide for students with disabilities.
Collaboration with external parties such as the government and NGOs is carried out to support
disability policies. Challenges in fulfilling facilities and equality for students with disabilities still
exist, but efforts continue to be made to overcome these challenges. New strategies can be
implemented to strengthen inclusive policies and improve quality for students with disabilities.
So that the disability policy implemented has a positive impact in supporting the achievement of
the SDG's Peace Justice and Strong Institution goals, especially in terms of providing inclusive and
equitable access to education for students with disabilities. Based on the results of this study,
useful suggestions can be put forward for the parties, related namely:
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1. Strengthening Regulation and Implementation. Strengthening regulation and
implementation can be done by increasing awareness and involvement through education
and training programs for various parties and strengthening understanding and skills in
serving people with disabilities.

2. Improving Physical Accessibility. Conduct regular accessibility audits to identify and address
physical barriers in all campus buildings and facilities.

Evaluation and Reporting. Establish transparent evaluation and reporting mechanisms to
monitor the progress of implementation of disability facilities at Universitas Negeri Yogyakarta.

5. Acknowledge

The researcher would like to thank the research funding party, namely the Faculty of Social
Sciences, Law and Political Sciences, Yogyakarta University. The Research Team also thanks the
Disability Services Unit of Universitas Negeri Yogyakarta, as well as the respondents who have
helped the research process so that this research can run well until the preparation of this
research article. In addition, the author also thanks the lecturers at the Public Administration
Department, FISHIPOL, Universitas Negeri Yogyakarta who have been willing to guide and direct
this research so that this research can be completed with good results and can contribute to all
readers.

6. Referensi

Acosta-Vargas, P., Acosta, T., & Lujan-Mora, S. (2018). Challenges to assess accessibility in higher
education websites: A comparative study of Latin American universities. /EEE Access, 6,
36500-36508. https://doi.org/10.1109/ACCESS.2018.2848978

Alzyoudi, M., Opoku, M. P., & Moustafa, A. (2021). Inclusive Higher Education in the United Arab
Emirates: Will Perceived Knowledge of Inclusion Impact Positively on University
Students' Attitudes Towards Learning With Peers With Disabilities? Frontiers in
Education, 6. https://doi.org/10.3389/feduc.2021.793086

Amin, AS, Zuki, SZM, & Akhir, NM (2019). Accessibility to facilities for persons with disabilities at
public institutes of higher learning. /nternational Journal of Recent Technology and
Engineering, 8 (2 Special I[ssue 10), 21-37.
https://doi.org/10.35940/ijrte.B1004.098251019

Amnesti, SKW, Zulaichabh, S., Noh, MSM, & Fitriyah, L. (2023). Higher Education with Disabilities
Policy: Ensuring Equality Inclusive Education in Indonesia, Singapore and United States.
Journal of Human Rights, Culture and Legal Systems, 3(3), 412-440.
https://doi.org/10.53955/jhcls.v3i3.135

Atkins, L. (2016). Dis(en)abled: Legitimizing discriminatory practice in the name of inclusion?
British Journal of Special Education , 43 (1), 6-21. https://doi.org/10.1111/1467-
8578.12123

Babi¢, M. M. (2020). Students with disabilities in higher education - the perspective of formal
support services. Hrvatska Revija Za Rehabilitacijska Istrazivanja, 56(2), 61-82.
https://doi.org/10.31299/hrri.56.2.4

Barkas, L.A., Armstrong, P.-A., & Bishop, G. (2022). Is inclusion still an illusion in higher education?

exploring the curriculum through the student voice. International Journal of Inclusive

Fakultas [Imu Sosial. Universitas Negeri Yogyakarta | 69



Education, 26 (11), 1125-1140. https://doi.org/10.1080/13603116.2020.1776777

Beyene, W.M., Mekonnen, A.T., & Giannoumis, G.A. (2023). Inclusion, access, and accessibility of
educational resources in higher education institutions: exploring the Ethiopian context.
International Journal of Inclusive Education, 27(D), 18-34.
https://doi.org/10.1080/13603116.2020.1817580

Bilavych, H. V, Didukh, I, Stynska, V. V, Prokopiv, LM, Fedchyshyn, NO, Savchuk, BP, & Fedoniuk,
LY (2022). Development of inclusive education in ukraine in the context of world trends.
Wiadomosci  Lekarskie (Warsaw, Poland: 1960), 75(4), 891-899.
https://doi.org/10.36740/WLek202204125

Carballo, R., Morifia, A., & Castellano-Beltran, A. (2024). Learning from faculty members who
carry out inclusive pedagogy in Spanish universities: the importance of accessible
methodologies and resources. journal of University Teaching and Learning Practice,
21(1). https://doi.org/10.53761/ab2y2h09

Castro, F., Cerilli, C,, Hu, L., Iezzoni, L.I, Varadaraj, V., & Swenor, B.K. (2024). Experiences of
researchers with disabilities at academic institutions in the United States. PLoS ONE, 19(8
AUGUST). https://doi.org/10.1371 /journal.pone.0299612

Corcoran, T., Whitburn, B., & McCandless, T. (2024). Making Inherent Requirements Coherent:
Anticipating a Means to Inclusive Education. Scandinavian Journal of Disability Research
, 26 (1), 272-285. https://doi.org/10.16993/sjdr.1141

Creaven, A.-M. (2024). Considering the sensory and social needs of disabled students in higher
education: A call to return to the roots of universal design. Policy Futures in Education .
https://doi.org/10.1177/14782103241240808

Cui, F,, Cong, C., Qiaoxian, X., & Chang, X. (2019). Equal participation of persons with disabilities
in the development of disability policy on accessibility in China. /nternational Journal of
Developmental Disabilities, 65(5), 319-326.
https://doi.org/10.1080/20473869.2019.1664842

Dalton, E.M., Lyner-Cleophas, M., Ferguson, B.T., & McKenzie, J. (2019). Inclusion, universal design
and universal design for learning in higher education: South Africa and the United States.
African Journal of Disability, 8 . https://doi.org/10.4102/ajod.v8i0.519

de Klerk, E.D., & Palmer, ].M. (2022). Technology inclusion for students living with disabilities
through collaborative online learning during and beyond COVID-19. Perspectives in
Education, 40 (1), 80-95. https://doi.org/10.18820/2519593X/PIE.V40.11.5

Denisova, OA, Gudina, T. V, Lekhanova, OL, Ponikarova, VN, Bukina, IA, & Antonova, L.A. (2016).
The role of regional higher education institutions in creating conditions for people with
disabilities in inclusive educational environment of the Russian Federation. /ndian
Journal of Science and Technology , 9(37).
https://doi.org/10.17485/ijst/2016/v9i37 /102171

70 | Socia: Jurnal [lmu-ilmu Sosial Vol.22, No. 2,



Devar, T. Bobat, S, & Reuben, S. (2020). Representation and methods of normalisation:
Narratives of disability within a South African tertiary institution. African Journal of
Disability, 9. https://doi.org/10.4102/AJOD.V910.629

Dreyer, L. M. (2021). Specific learning disabilities: Challenges for meaningful access and
participation at higher education institutions. Journal of Education (South Africa), 85, 75-
92. https://doi.org/10.17159/2520-9868/185a04

du Toit, NHG (2018). Designing a model for facilitating the inclusion of higher education
international students with disabilities in South Africa. Social Inclusion, 6(4), 168-181.
https://doi.org/10.17645/si.v6i4.1666

Dyliaeva, K., Rothman, S. B., & Ghotbi, N. (2024). Challenges to Inclusive Education for Students
With Disabilities in Japanese Institutions of Higher Education. Higher Learning Research
Communications, 14(1), 1-18. https://doi.org/10.18870/hlrc.v14i1.1453

Gonzalo, 0., Heras, 1, Castillo, ].L., Meza, C., & Verdugo, M. A. (2024). Impact of the Quality of Life
Supports Model on the inclusion of students with disabilities in higher education: A
scoping review. Research in Developmental Disabilities, 154.
https://doi.org/10.1016/j.ridd.2024.104850

Gow, M. A,, Mostert, Y., & Dreyer, L. (2020). The promise of equal education not kept: Specific
learning disabilities - The invisible disability. Afirican Journal of Disability, 9.
https://doi.org/10.4102/AJOD.V910.647

Grigal, M., Dukes, L.L., & Walker, Z. (2021). Advancing Access to Higher Education for Students
with Intellectual Disabilities in the United States. Disabilities, 1(4), 438-449.
https://doi.org/10.3390/disabilities1040030

Kioupi, V., Nawire, A.W., Musungu, S., Nzuve, F., & Giannopoulos, G. (2023). Policy and Practice on
Inclusive Higher Education in the UK and Kenya: A Theoretical Framework and
Recommendations. Sustainability (Switzerland), 15(18).
https://doi.org/10.3390/su151813540

Kunnath, S. K., & Mathew, S. N. (2019). Higher Education for Students with Disabilities in India:
Insights from a Focus Group Study. Higher Education for the Future, 6(2), 171-187.
https://doi.org/10.1177/2347631119840540

Liasidou, A., & Liasidou, S. (2023). Sunflowers, hidden disabilities and power inequities in higher
education: Some critical considerations and implications for disability-inclusive
education policy reforms. Power and Education
https://doi.org/10.1177/17577438231225140

Lépez Gavira, R., & Morifa, A. (2015). Hidden voices in higher education: Inclusive policies and
practices in social science and law classrooms. /nternational Journal of Inclusive
Education, 19(4), 365-378. https://doi.org/10.1080/13603116.2014.935812

Morina, A. (2017). Inclusive education in higher education: challenges and opportunities.

Fakultas [Imu Sosial. Universitas Negeri Yogyakarta | 71



European Journal of  Special Needs Education, 32(1), 3-17.
https://doi.org/10.1080/08856257.2016.1254964

Morina, A., Carballo, R., & Castellano-Beltran, A. (2024). A Systematic Review of the Benefits and
Challenges of Technologies for the Learning of University Students With Disabilities.
Journal of Special Education Technology , 39(1), 41-50.
https://doi.org/10.1177/01626434231175357

Mphohoni, M.R,, Geiger, M., Visagie, S., & Manafe, M. (2023). Staff perception on including students
with physical disabilities at a South African university. African Journal of Disability, 13.
https://doi.org/10.4102/AJOD.V1310.1347

Muyor-Rodriguez, ]., Fuentes-Gutiérrez, V., De la Fuente-Robles, Y.M., & Amezcua-Aguilar, T.
(2021). Inclusive university education in Bolivia: The actors and their discourses.
Sustainability (Switzerland), 13 (19). https://doi.org/10.3390/s5u131910818

Nassar, F.S., Abbas, A.O., & Al-Sify, H. (2024). Enhancing Quality of Learning Experiences for
Students with Disabilities in Higher Education Institutions in Alignment with Sustainable
Development  Goals.  Journal of  Ecohumanism , 3(7), 4911-4922.
https://doi.org/10.62754 /joe.v3i7.4601

Paramita, PP, Asthana, MK, Amin, AS, & Hassim, N. (2024). Inclusive Education for Students with
Disabilities: Perspectives from Indonesian and Malaysian Higher Education. Journal of
Communication: — Malaysian  Journal of Communication, 40(3), 247-261.
https://doi.org/10.17576/]JKM]C-2024-4003-14

Ramaahlo, M., Tonsing, K. M., & Bornman, J. (2018). Inclusive education policy provision in South
African  research universities. Disability —and Society, 33(3), 349-373.
https://doi.org/10.1080/09687599.2018.1423954

Rath, V. (2022). Social engagement: Hearing the experiences of disabled students in higher
education in Ireland. Frontiers in Education , 7
https://doi.org/10.3389 /feduc.2022.895392

Rofiah, K., Tanyu, NR, Sujarwanto, S., & Ainin, IK (2023). Inclusive education at Surabaya State
University: Perceptions and realities of students with disabilities. /nternational Journal of
Special Education, 38 (2), 14-25. https://doi.org/10.52291 /ijse.2023.38.18

Sanchez-Diaz, M. N., & Morgado, B. (2022). Moving toward the Inclusion of University Students
with Disabilities: Barriers, Facilitators, and Recommendations Identified by Inclusive
Faculty.  journal of Continuing  Higher  Fducation, 70(3), 175-191.
https://doi.org/10.1080/07377363.2021.1946635

Shikako, K., Lencucha, R., Hunt, M., Jodoin, S., Elsabbagh, M., Hudon, A., Cogburn, D., Chandra, A.,
Gignac-Eddy, A., Ananthamoorthy, N ., & Martens, R. (2023). How Did Governments
Address the Needs of People With Disabilities During the COVID-19 Pandemic? An

Analysis of 14 Countries' Policies Based on the UN Convention on the Rights of Persons

72 | Socia: Jurnal [lmu-ilmu Sosial Vol.22, No. 2,



With Disabilities. /nternational journal of Health Policy and Management , 12 (1).
https://doi.org/10.34172/ijhpm.2023.7111

Thompson, D., & Brewster, S. (2023). Inclusive placement learning for diverse higher education
students: anxiety, uncertainty and opportunity. £ducational Review, 75(7), 1406-1424.
https://doi.org/10.1080/00131911.2021.2023470

Vidarte, A., Zambrano, J.R., & Mattheis, A. (2022). Access and Equity for Students with Disabilities
in Colombian Higher Education. Education Policy Analysis Archives, 30.
https://doi.org/10.14507 /epaa.30.6044

Fakultas [Imu Sosial. Universitas Negeri Yogyakarta | 78



