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Abstract 
This study is based on the low level of open-mindedness among students, as reflected in 

the Programme for International Students Assessment, particularly among students with limited 
parental support. This study aims to examine the effectiveness of reality-based group counseling 
in enhancing the open-mindedness of students whose parents are factory workers. The study 
employed a quasi-experimental control group time-series design, involving 12 students selected 
via purposive sampling, who were subsequently assigned to an experimental group (n = 6) and a 
control group (n = 6). Data were measured repeatedly, at pre-test, mid-test, and post-test using 
an adapted version of the Actively Open-Minded Thinking (AOT-17) instrument, which consists 
of 17 items. Validity was tested using Product-Moment correlation (r = 0.125-0.669) and 
reliability via Cronbach’s Alpha (r = 0.681). The data obtained were analyzed using Mixed 
ANOVA to determine differences across the three measurements. The analysis results indicated 
significant differences after the three measurements in the experimental group post-intervention, 
with an F(1, 10) = 158.844, p < 0.05, reflected in the pretest mean (M = 50.00) and post-test 
mean (M = 70.00). This indicates that the intervention contributed significantly to the change. 
These findings confirm that the intervention was effective in enhancing open-mindedness, it can 
be recommended as an effective strategy for counselors. Future researchers are encouraged to 
examine various background and individual characteristics to gain a more comprehensive 
understanding. 
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Introduction  

The rapid development of industrial zones makes them a strategic sector supporting the 
economy, while also contributing to an increase in the number of factory workers as the 
dominant labor force. Factory workers are individuals involved in production activities in the 
industry who receive wages and compensation in accordance with their employment contracts 
(Aravik, 2018; Kusrini & Suryani, 2022; Syahira & Azizah, 2023). In reality, the work demands on 
parents who are factory workers have the potential to create psychological stress that can affect 
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their children. This situation indirectly hinders the development of students’ cognitive abilities, 
particularly in critical, adaptive, and open-minded thinking (Juwita et al., 2020; Salamah & Yurita 
Erviana, 2022; Sari et al., 2022). Therefore, the role of parents in supporting students is of great 
importance, as parental support that emphasizes setting a good example and constructive 
communication fosters students’ discipline, empathy, and positive social interactions (Anisa, 
2023; Diana et al., 2021; Ramadhani et al., 2021).  

Previous studies suggest that factory workers often face heavy workloads, rotating shifts, 
and occupational stress, which can reduce both the frequency and quality of parents-child 
interactions and decrease parents’ emotional responsiveness and involvement in their children’s 
everyday lives (Nomaguchi & Milkie, 2020). In this regard, limited parental supervision and 
reduced opportunities for guidance may contribute to lower self-control, egocentric tendencies, 
and social difficulties among students. This is particularly true for middle school students, who 
still need attention and emotional support from their parents to develop a sense of responsibility, 
self confidende, and adaptive social behavior (Hamid, 2023; Hidayah, 2024; Martuti, 2021; 
Mutmainah, 2022). In the developmental context, this condition becomes increasingly important 
because adolescents are in a transitional phase of cognitive and social development that requires 
flexible thinking skills. At the same time, students also need the ability to mitigate the negative 
impacts of digital information exposure, in which open-mindedness plays an important role 
(Turner, 2025).  

This urgency is reinforced by empirical findings from the OECD's 2024 global report 
through the Programme for International Students Assessment (PISA), which shows that 59% of 
students are capable of considering different perspectives. However, as many as 54% of students 
still believe that there is only one correct position in a controversial situation. These findings 
indicate that open-mindedness has not yet developed optimally. This situation aligns with the 
results of an initial study indicating that the majority of students with parents who are factory 
workers fall into the moderate to low categories of open-mindedness. This has the potential to 
increase the risk of interpersonal conflict and limit personal potential. In this context, the ability 
to be open-minded is a crucial aspect of student development, encompassing the ability to 
analyze, interpret, evaluate, make decisions, and apply critical thinking to oneself and others 
(García-Carmona, 2025; Gómez et al., 2025; Maile, 2025; Southworth, 2022; Thalib et al., 2025). 
Thus, open-mindedness is understood as a willingness to be open to other perspectives, a 
concern for conflicting evidence, a willingness to postpone conclusions, and reflective thinking 
(Simonovic et al., 2023; Stanovich & Toplak, 2023; Su, 2025).  

In psychological research, open-mindedness is considered a component of an individual’s 
character strength. This concept is included among the 24 character strengths developed by 
Seligman (2004) within the framework of positive psychology (Niskanen, 2025; C. T. Putri & 
Suyasa, 2023; Ramadhani et al., 2021). The positive psychology framework emphasizes the 
development of potential, positive attitudes, resilience, and the utilization of individual strength 
to achieve well-being and meaning in life (Fath et al., 2025; Togatorop, 2024). In line with this, 
Wirani & Ramli (2025) also assert that positive psychology focuses on personal strength, the 
development of one’s full potential, and approaches to enhance individual well-being and quality 
of life. Thus, within this framework, open-mindedness serves as  a form of self-actualization that 
enables students to be open to new experiences and perspectives to optimize cognitive and social 
development. Therefore, this ability needs to be developed through targeted and systematic 
interventions.  

Various approaches have been examined to enhance open-mindedness; however, previous 
research has tended to focus on cognitive restructuring techniques that emphasize transforming 
irrational thought patterns into more adaptive ones, thus tending to focus on individual cognitive 
change (Billa, 2024). Based on this, this study examines a reality-based approach that is not only 
oriented toward cognitive aspects but also emphasizes awareness of choices, personal 
responsibility, and a focus on the individual’s present circumstances and future direction. One 
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form of implementing this approach is through group counseling as an intervention strategy that 
focuses not only on problem-solving but also on optimizing individual potential through 
interpersonal interactions that foster conscious and reflective thinking processes (Purwanti et al., 
2020; Putri et al., 2023; Sopah et al., 2023). 

Group counseling is understood as an intervention strategy that focuses not only on 
problem-solving but also on optimizing potential through interpersonal interactions that 
emphasize conscious and reflective thinking. This intervention involves collaboration between 
members and the group leader to explore potential in order to achieve adaptive change. In 
practice, group counseling has an ideal group size ranging from 4 to 8 members (Anisanti, 2020; 
Manuardi & Mustopa, 2021; Rohana et al., 2020; Trotzer, 2006; Wibowo, 2019). Preliminary 
studies in this research indicated that several students with factory worker parents experienced 
difficulties related to self-control, social interaction, emotional openess, and acceptance of 
different perspectives. These difficulties manifest as impulsive responses, limited communication 
with peers, reluctance to openly express feelings, and difficulty adapting to differing opinions in 
social situations. This condition is believed to be related to limited parental guidance and 
emotional involvement due to work demands and fatigue experienced by factory-working 
parents, which can reduce the quality of parent-child interactions and psychosocial support at 
home. Consequently, this condition has the potential to hinder students’ psychosocial adjustment 
and cognitive-emotional development. Highlighting the need for appropriate counseling 
interventions (Rachmawati et al., 2025; Ulima & Septianawati, 2025).   

Thus, reality-based group counseling is considered relevant because it emphasizes current 
behavior, personal responsibility, and realistic decision-making in helping individuals modify 
maladaptive thoughts and actions through constructive choices while focusing on current 
conditions and future orientation to fulfill psychological needs (Berg et al., 2025; Fidya & Masril, 
2024; Mulawarman et al., 2020; Wubbolding, 2002). Through group dynamics and reflective 
discussion, students are encouraged to recognize their behavioral patterns, evaluate the 
consequences of their actions, and develop more adaptive ways of interacting with others. In 
addition, the group setting provides opportunities for students to learn from shared experiences, 
increase empathy, and practice openness toward different viewpoints in a supportive 
environment. Therefore, reality-based group counseling is expected to help students witf factory 
worker parents improve self-control, interpersonal adjustment, and cognitive flexibility as part of 
their overall psychological and social development (Nadhirah et al., 2024).  

The effectiveness of this approach is supported by various studies examining students’ 
psychological well-being. A study by Rizki & Wangid (2023) shows that this approach effectively 
enhances students’ sense of responsibility, as evidenced by their ability to express reflective 
opinions, their willingness to ask questions, and their capacity to provide constructive feedback. 
Several other studies also indicate that this intervention is effective in developing students’ 
cognitive and behavioral aspects (Febrianti & Hariastuti, 2026; Salsabila & Kesuma, 2025; Ulima 
& Septianawati, 2025; Widiyanti & Wiyono, 2022). However, studies specifically linking this 
approach to increasing open-mindedness remain limited, particularly among students from 
factory worker families. In this context, the reality approach is relevant for students from factory 
worker families because their parents’ limited time and support necessitate that students develop 
independence, self-control, personal responsibility, and rational thinking and behavior. This 
aligns with the focus and principles of the reality approach. Therefore, this study aims to examine 
the effectiveness of group counseling using a reality approach in enhancing open-mindedness 
among junior high school students whose parents work as factory workers. 

Method  

This study employs a quantitative approach using a quasi-experimental design with a 
control group time-series design based on repeated measures, as it involves the same 
measurements taken repeatedly (Abraham & Supriyati, 2022; Lestari et al., 2025; Muhammad, 
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2023). This approach is a time-series design involving both an experimental group and a control 
group (Creswell & Clark, 2018).  

The results of the preliminary study at SMPN 1 Pringapus revealed that most eighth-grade 
students come from families with parents working as factory workers. Preliminary studies 
through the AOT-17 scale showed that some students relatively low levels of open-mindedness, 
which was reflected in several aspect such as difficulties accepting differing opinions, limited 
flexibility in social interactions, and a tendency to prioritize personal perspectives during peer 
discussions. Thus, the class and school are representative as research subjects. The research 
subjects consisted of 12 eighth-grade students aged 13-14 years with limited parental interaction 
(1-3 hours) due to their parents’ work demands as factory workers. Subjects were selected 
through an initial screening process based on the results of an open-mindedness scale, which 
indicated that the students had needs aligned with the group objectives and were willing to 
participate in group cocunseling activities, this sampling using purposive sampling techniques 
(Sugiyono, 2022; Suriani et al., 2023). The subjects were divided into two groups, namely the 
experimental group and the control group, each consisting of six students, with a 50% male and 
50% female ratio in each group to ensure a balanced proportion. Grouping was based on 
participants’ suitability, readiness for interpersonal interactions, and group counseling dynamics 
in accordance with the principles of group counseling.  

Data collection in this study utilized an adapted version of the Actively Open-Minded 
Thinking (AOT-17) instrument developed by Svedholm-Häkkinen & Lindeman (2018) to 
measure an individual’s capacity for open-minded thinking. The instrument underwent a back 
translation process conducted by the Language Service Center at Universitas Negeri Semarang. 
The AOT-17 consists of 17 items with six response options: (1) strongly disagree; (2) somewhat 
disagree; (3) slightly disagree; (4) slightly agree; (5) somewhat agree, and (6) strongly agree. The 
validity of the instrument, using the product-moment correlation, yielded  a range of r values 
(0.125 to 0.669), and the reliability of the instrument calculated using Cronbach’s Alpha, resulted 
in r = 0.681.  

This study was conducted with the approval of the principal of the school where the 
research took place. The counselor in these counseling sessions was the researcher, who had been 
supervised by a professional and conducted the counseling process under professional 
supervision as a form of accountability. Research participants were provided with an explanation 
regarding the procedures, including the intervention, data collection, and their rights. Members of 
the experimental group were asked to read and sign an informed consent form. Subsequently, 
both the experimental and control groups underwent three assessments: pre-test, mid-test, and 
post-test. The experimental group received the intervention over six sessions, with an 
intervention design systematically developed based on the research’s aspects and needs. The 
aspects in this study included dogmatism, fact resistance, belief personification, and liberalism, 
which emphasized responsible thoughts and actions to achieve adaptive change. Each counseling 
session was conducted face-to-face within the school setting, lasting approximately 45-60 
minutes. This intervention is carried out in accordance with the stages of group counseling 
proposed by Wibowo (2019), namely the pregroup stage, beginning stage, transition stage, 
working stage, and termination stage. The pregroup and beginning stages focused on group 
formation, orientation, the development of trust among members and cohesiveness among 
members. The transition stage focused on helping participant build readiness for deeper 
interpersonal interaction within the group proccess and working stages emphasized the core 
processes of reality-based group counseling, including the evaluation of actions and thoughts, 
responsibility, and realistic decision-making while addresing aspects of dogmatism, fact resistane, 
belief personification, and liberalism. And then the termination stage focused on reflection, 
evaluation, and reinforcing participants’ commitment to applying open-mindedness.  Meanwhile, 
the control group did not receive the intervention but still underwent the same series of 
measurements. 
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The research data were analyzed using statistical software to test for differences in scores 
across each measurement. The data were analyzed using a Repeated Measures Mixed ANOVA to 
determine differences between groups and over time. Data processing was performed using SPSS 
version 23. Since Mixed ANOVA falls under parametric statistics, a Shapiro-Wilk normality test 
was first performed, yielding a Sig. > 0.05 and Levene’s Test for homogeneity also yielded a Sig. 
> 0.05, both serving as prerequisites for the use of parametric statistics. Mixed ANOVA was 
used to test changes in open-mindedness across three measurement time point (time effect). 
Additionally, this analysis was used to compare differences between in change over time between 
the two groups (group*time interaction effect). 

Findings 

The descriptive analysis of each group is presented in the table below: 

Table 1. Results of Descriptive Analysis  
Group  Range Min Maks Mean Std. Deviation 

Pre-test Experimental 
Mid-test Experimental 
Post-test Experimental 
Pret-test Control 
Mid-test Control 
Post-test Control 

11 
11 
9 
8 
9 
5 

43 
54 
66 
48 
47 
46 

54 
65 
75 
56 
56 
51 

50.00 
60.83 
70.00 
51.83 
50.50 
48.50 

4.147 
4.262 
3.688 
3.601 
3.619 
2.168 

The results of the descriptive analysis in Table 1 indicate a significant increase in scores in 
the experimental group, with scores rising gradually from 50.00 on the pre-test to 60.83 on the 
mid-test and reaching 70.00 on the post-test. In contrast, the control group showed a decrease in 
scores, from a pre-test score of 51.83 to a mid-test score of 50.50 and further to a post-test score 
of 48.50. These findings confirm that the intervention has a significant effect on improving the 
research subjects open-mindedness over time. A more detailed breakdown of the score increases 
in the experimental group can be seen in the following Table 2.  

Table 2. Comparison of Means by Gender 
 Pre-test Mid-test Post-test 

Female 
Male 

51.00 
49.00 

62.33 
59.00 

71.33 
68.67 

Descriptively, Table 2 shows that the intervention made a positive contribution to 
increasing students’ open-mindedness among both female and male students. The differences in 
scores were relatively consistent and showed that female students’ levels of open-mindedness 
were slightly higher than those of male students at each measurement phase. Furthermore, the 
results of the mixed ANOVA analysis are presented in Table 3: 

Table 3. Results of Repeated Measures Mixed ANOVA  
 df F Sig. Partial Eta Squared 

Between-subjects 
     Group (experimental/control) 
     Error  
Within-subjects  
     Time (pre-test/mid-test/post-test) 
Group*time  
     Error  

1 
1 
10 
1 
1 
1 
10 

 
25.920 
 
 
81.523 
158.844 

 
.000 
 
 
.000 
.000 

 
.722 
 
 
.891 
.941 

The results of the Mixed ANOVA test indicate that the group counseling intervention 
had an effect on increasing open-mindedness, as evidenced by the F(1, 10) = 25.920, p < 0.05. 
Consequently, the reality-based group counseling intervention had a significant effect on changes 
in students open-mindedness. Table 3 also shows the effect of measurement (time) on the 
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increase in open-mindedness, as evidenced by the statistical significance of F(1, 10) = 81.523, p < 
0.05 indicating the effect of time on the increase in students open-mindedness. Furthermore, the 
interaction effect between group and time yielded a significant result F(1, 10) = 158.844, p < 0.05 
indicating that changes in open-mindedness over time differed significantly between the 
experimental and control groups. These findings confirm that the intervention made a substantial 
contribution to improving open-mindedness. Changes at each measurement point can be seen in 
the following Figure 1: 

 
Figure 1. Comparison Chart of Pre-test, Mid-Test, Post-test 

 

Discussion 

In this study, the results of a preliminary study conducted at a school in an industrial area, 
where the majority of students come from families with parents who work a factory workers, 
indicate that students’ initial levels of open-mindedness were relatively moderate to low. These 
results are reinforced by the 2024 Programme for International Student Assessment (PISA) 
study, which confirms that 54% of students do not yet have the ability to evaluate various 
perspectives optimally, indicating a lack of adaptability in dealing with the complexity of 
information and even resistance to information. These findings suggest that the ability of open-
mindedness has not yet developed optimally in some students.  

This situation is inextricably linked to the socioeconomic factors shaping students’ lives, 
particularly in families with a factory-worker background. Students from factory worker families 
tend to have limited access to diverse learning resources and social experiences that enrich their 
perspectives (Destin et al., 2019). These limitations are not only related to material aspects but 
also to opportunities to engage in diverse and meaningful social interactions, including reflective 
discussions within the family environment. Consequently, students have limited opportunities to 
optimize their reflective and argumentative thinking skills (Khanolainen et al., 2023; Strickhouser 
& Sutin, 2021). Thus, such family dynamics contribute to the stunted development of social-
emotional skills, including the ability to understand diverse perspectives (Arumsari et al., 2023). 

More specifically, the fact that parents work as factory workers with routine jobs has the 
potential to influence family dynamics due to work-related stress and repetitive work patterns 
that limit the quality of interactions and cognitive stimulation received by students, thereby 
impacting their cognitive development (Bell, 2025). The implications of these conditions are 
reflected in students’ tendency to be reluctant to express opinions, to simply follow the group’s 
lead, and to exhibit irrational responses when receiving criticism. Additionally, students tend to 
avoid situations that require open argumentation or exposure to differing opinions. This 
phenomenon indicates a limitation in cognitive flexibility, which is a key component of open-
mindedness (Baron, 2019; Ghosh & Halder, 2020; Haim & Tsur, 2017; Limeri et al., 2020).  

Limitations in cognitive flexibility can be addressed by strengthening students’ ability to 
adaptively understand and accept diverse perspectives. This is supported by the development of 
intrapersonal aspects, such as self-confidence, so that students can express their feelings and 
ideas more openly in social interactions. Additionally, fostering meaningful interactions within 
family and school environments plays a crucial role in enriching social experiences and 
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supporting the development of students’ cognitive flexibility, which in turn fosters their open-
mindedness, particularly among students with factory worker parents (Harjianto et al., 2021; 
Utomo & Sholihah, 2021; Verkuyten et al., 2020; Zuhara & Mahdayani, 2022).  Thus, it can be 
understood that open-mindedness is shaped by the interaction of several factors, one of which is 
the parents’ occupational characteristics that shape the dynamics of students’ social experiences.  

Given these issues, the interventions provided are not only supportive but also aimed at 
responsibly changing students’ ways of thinking. In this context, group counseling interventions 
are implemented as an approach that is not only supportive but also focused on changing 
students’ ways of thinking. Structured group-based interventions can enhance flexibility and 
openness to diverse perspectives through reflective dialogue, interpersonal feedback, and the 
reinforcement of self-competence (Kuhn, 2020). Thus, reality-based group counseling becomes 
relevant as it emphasizes personal responsibility, awareness of current behavior, and the 
evaluation of thoughts and actions in a more rational and reality-based manner. Through this 
process, students with factory worker parents are encouraged to reflect on their experiences and 
behavioral choices, thereby developing cognitive flexibility and openness to various perspectives 
with a counselor who facilitates students’ needs and supports cognitive change toward a more 
adaptive direction (Nabilla et al., 2023; Nadhirah et al., 2024). 

The implementation of reality-based group counseling in this study underscores the 
strategic role of the group leader as the primary facilitator in optimizing students’ active 
participation during the intervention process. The intervention is oriented toward developing 
students’ awareness of their capacity for open-minded thinking, which includes the ability to 
explore diverse perspectives, reduce resistance to facts, and minimize tendencies toward 
dogmatism (García-Carmona, 2025; Svedholm-Häkkinen & Lindeman, 2018). For students with 
factory worker parents, limited time for interaction within the family environment makes school a 
space for developing the potential for open-mindedness. Thus, the management of group 
dynamics is systematically directed toward building productive interactions and solid cohesion to 
support sustainable transformation (Nuha et al., 2024). The results of the analysis in this study 
indicate that the intervention has a significant effect on increasing students’ open-mindedness at 
each measurement phase.  

The results indicate that the intervention provided to students whose parents work as 
factory workers had a significant and strong effect on improving students open-mindedness. 
Conceptually, this improvement in students’ ability to consider different perspectives, accept new 
information, and demonstrate greater flexibility in responding to various situations. This 
development occured because previously, some students tended to respond to differing opinions 
in less adaptive and less responsibility ways, such as prioritizing personal views and showing 
limited openess toward alternative perspectives. In the reality-based approach, this situation 
indicates that students are not yet able to adequately meet their basic needs, leading them to 
adopt unrealistic and irresponsible behaviors in social interactions. Through reality-based group 
counseling, students were encouraged to identify their personal needs, expectations, social 
interaction patterns, as well as to evaluate whether their current behavior supported positive 
realitionship and adaptive goals. 

The improvement in open-mindedness was facilitated through the stuctured 
implementation of the WDEP stages (Want, Doing & Diection, Evaluation, and Planning). 
During the counseling process, students reflected on their responses to differing opinions and 
developed more realistic, responsible, and open-minded behavioral strategies (Wahyuni et al., 
2023).  In the Want stage, students identify their needs, expectations, and social relationship they 
desire. In the Doing and Direction stage, students explore their current behaviors, responses to 
differing opinions, and the direction of their social interactions. In the Evaluation stage, students 
reflect on whether their behaviors support openess to different perspectives and positive 
interpersonal relationship. And then, in the Planning stage, students develop a plan for more 
realistic, responsible, and open-mindedness in social interactions. These findings align with the 
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study by Zarisman et al. (2023), which demonstrated that reality-based group counseling 
grounded in choice theory if effective in fostering students awareness of more adaptive and 
responsible choices regarding their thoughts and actions. The increase in open-mindedness in this 
study was facilitated through a structured intervention mechanism following the WDEP stages 
(Want, Doing & Direction, Evaluation, Planning). Thus, the dynamics and systematic approach 
in reality-based group counseling contribute to the development of open-mindedness through 
processes of self-evaluation, accountability, and constructive social interaction (Zuhara & 
Mahdayani, 2022). 

The effectiveness of this intervention reflects a relatively balanced dynamic between male 
and female students, thereby providing equal opportunities to identify differences in the 
development of students’ open-mindedness. In this study, the intervention contributed positively 
to an increase in students’ open-mindedness among both female and male students. The results 
indicate that the implemented intervention was able to enhance students’ open-mindedness 
regardless of gender differences. However, female students demonstrated slightly higher levels of 
open-mindedness compared to male students at every measurement phase. This difference aligns 
with the findings of Caballero-García & Ruiz (2024), which show that females have higher levels 
of open-mindedness compared to male, characterized by a superior tendency toward openness to 
new perspectives.  

This difference can be explained by the fact that females generally possess higher levels of 
empathy and emotional intelligence than males. These characteristics contribute to the 
development of open-mindedness by enabling individuals to understand, evaluate, and accept 
different perspectives in a flexible manner. Research in the field of psychology indicates that 
females consistently exhibit higher levels of empathy in both affective and social domains 
(Löffler & Greitemeyer, 2023; Winward & Itier, 2025). The findings of McDonald & Kanske 
(2023) reinforce that females show a greater tendency toward social concern compared to males. 
This supports the notion that females are more open to various perspectives and more 
responsive to diverse social experiences. Thus, gender factors contribute to the development of 
students’ open-mindedness, although the primary influence still stems from reality-based group 
counseling interventions.  

This intervention is closely linked to the process of internalizing values and experiences, in 
which students actively process, reflect on, and integrate their experiences. In other words, this 
intervention helps guide students in developing self-confidence, increasing their openness to 
positive attitudes, and formulating concrete plans to face challenges in daily life. This is 
particularly true for students with factory worker parents, who tend to require guidance and 
support in understanding and accepting new perspectives on an issue using the 3R framework 
(right, responsibility, reality) (Salsabila & Kesuma, 2025).  In line with this, the findings of this 
study are consistent with several previous studies showing that the implementation of reality-
based group counseling contributes to increasing students’ open-mindedness by helping students 
identify their desires, reflect on their thinking patterns, evaluate and plan their actions in a 
focused manner. 

In this context, structured reflection and evaluation mechanisms serve as a crucial 
foundation for fostering students cognitive flexibility. This process supports students in 
considering various alternative ways of thinking more openly. This indicates that reality-based 
group counseling effectively enhances the ability to self-actualize across diverse perspectives 
(Wahyuni et al., 2023; Wirani & Ramli, 2025). Furthermore, these findings have broad 
implications for students psychological development, as reality-based group counseling also 
strengthens individual awareness and responsibility regarding their chosen thoughts and actions. 
Thus, reality-based group counseling impacts not only behavior but also students cognitive 
flexibility and openness to new ideas (Kurniati & Supriyatna, 2022; Widiyanti & Wiyono, 2022). 
This intervention also contributes to profound changes in students cognitive and behavioral 
aspects because it is oriented toward responsible concrete actions and is aligned with the 
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dynamics of social reality (Setyawan & Prabawa, 2023). 
From a broader perspective, the open-mindedness fostered through this intervention has 

strategic implications for individuals’ ability to adapt to the complexity of information. Reality-
based group counseling facilitates students in developing a more comprehensive understanding 
of their own needs, conducting critical evaluation and formulating more responsible and adaptive 
action plans (Amalia & Munawaroh, 2025; Berg et al., 2025). Furthermore, the implementation of 
group counseling also consistently contributes to enhancing students’ self-confidence. Increased 
self-confidence in students leads to the development of open-mindedness, as students possess a 
stronger conviction to explore, accept and critically evaluate diverse perspectives. Thus, reality-
based group counseling not only impacts the affective dimension but also expands students’ 
cognitive flexibility in responding to the complexity of information and situational demands in a 
more adaptive manner (Prayetno et al., 2025; Tohari & Aminah, 2023).  

This connection reinforces the idea that reality-based group counseling systematically 
guides students through a process of reflecting on needs, evaluating behavior, and planning 
actions based on the WDEP framework. This process not only strengthens personal awareness 
and responsibility but also stimulates cognitive exploration of alternative thoughts and actions. 
Thus, reality-based group counseling functions as a catalyst in developing open-mindedness 
through the integration of curiosity, self-reflection, and constructive social interaction dynamics 
(Cicilia, 2025). Thus, the results of this study confirm that reality-based group counseling is an 
effective intervention in developing students’ open-mindedness. Ulima & Septianawati (2025) 
also emphasize that this intervention is not solely oriented toward behavior modification but also 
contributes to the reconstruction of cognitive frameworks through processes of self-reflection, 
critical evaluation, and constructive social interaction within group dynamics.  

The findings of this study indicate that the development of students’ open-mindedness 
through reality-based group counseling is understood contextually, taking into account the 
dynamics of family bakcgrounds. This underscores the contribution of this study to enriching the 
literature on open-mindedness by incorporating family background into the process of students’ 
cognitive development. An increase in open-mindedness can be understood as the result of 
integrating appropriate interventions based on students’ family backgrounds. In this regard, 
counselors should not only focus on individual aspects but also on the environmental dynamics 
that influence students’ thought processes. Therefore, to accurately understand issues related to 
students’ open-mindedness, it is necessary to examine various student characteristics. 
Additionally counselors must consider students’ personal aspects as well as the multicultural 
context 

Conclusion 

The research findings indicate that the reality-based group counseling intervention 
developed was effective in enhancing the open-mindedness of students whose parents are factory 
workers. This is reflected in the significant effect observed at the measurement time points, 
which shows a gradual increase, and the interaction effect between the intervention and time, 
which further reinforces the changes. These findings contribute to providing empirical support 
for the effectiveness of reality-based group counseling in enhancing open-mindedness through 
self-awareness and responsibility. In practical terms, these research results can contribute to 
counselors implementing reality-based group counseling as an effective strategy for enhancing 
open-mindedness, particularly in addressing the complexity of information and differing 
perspectives. However, this study has limitations due to the relatively small sample size and the 
specific scope of the variables, which restrict the generalizability of the findings to a broader 
population. The research subjects’ characteristics dominated by students from factory worker 
backgrounds, also constitute a contextual limitation, as this study did not examine variations in 
other family backgrounds. Therefore, future research should examine various backgrounds and 
individual characteristics to yield a more comprehensive understanding.   



ProGCouns (Professional Guidance and Counseling Journal) 

 Copyright © 2026, ProGCouns, ISSN 2722-6581 (print); ISSN 2722-2012 (online) - 65 

 

Reference 

Abraham, I., & Supriyati, Y. (2022). Desain Kuasi Eksperimen Dalam Pendidikan: Literatur 
Review. Jurnal Ilmiah Mandala Education (JIME), 8(3), 2476–2482. 
https://doi.org/10.36312/jime.v8i3.3800/http 

Amalia, H., & Munawaroh, E. (2025). Efektivitas Konseling Kelompok Realita Dalam 
Meningkatkan Penyesuaian Diri Siswa di SMK N 1 Bawang. JKP: Journal Konseling Pendidikan, 
9(2), 48–59. https://doi.org/10.29408/jkp.v9i2.31158 

Anisa, R. (2023). Pola Asuh Anak Usia Dini pada Keluarga Buruh Pabrik (Studi Kasus di Desa 
Kedunglengkong Kecamatan Simo Kabupaten Boyolali). KHIRANI: Jurnal Pendidikan Anak 
Usia Dini, 1(4), 34–49. https://doi.org/10.47861/khirani.v1i4.542 

Anisanti, M. D. (2020). Pengaruh Penggunaan Strategi Restrukturisasi Kognitif Dalam Konseling 
Kelompok Terhadap Stres Akademik Siswa. PD ABKIN Jatim Open Journal System, 89–94. 
https://ojs.abkinjatim.org/index.php/ojspdabkin/article/view/23 

Aravik, H. (2018). Konsep Buruh dalam Perspektif Islam. Islamic Banking: Jurnal Pemikiran Dan 
Perbankan Syariah, 4, 1–10. https://doi.org/10.36908/isbank.v4i1.50 

Arumsari, A. D., Cristian, A. R., Rahmania, R. P. S., Hanifah, J., & Azizah, N. A. (2023). 
Literature Study: Family Interpersonal Communication and its Relationship with the 
Development of Children’s Mental Health. International Symposium on Global Education, 
Psychology and Cultural Synergy, 2021, 223–228. 
https://doi.org/10.30651/psychoseries.v1i1.28716 

Baron, J. (2019). Actively Open-Minded Thinking in Politics. Cognition, 188(2019), 8–18. 
https://doi.org/10.1016/j.cognition.2018.10.004 

Bell, D. (2025). Work and Its Discontents (Issue July). Beacon Press. 
https://www.bard.edu/library/pdfs/archives/2024/11/Bell-WorkandItsDiscontents.pdf 

Berg, R. C., Landreth, G. L., & Fall, K. A. (2025). Group Counseling Concept and Procedures (Seventh 
Ed). Routledge. https://www.routledge.com/Group-Counseling-Concepts-and-
Procedures/Berg-Landreth-Fall/p/book/9781032494937 

Billa, R. S. (2024). Penggunaan Teknik Restrukturisasi Kognitif untuk Meningkatkan Perilaku Open 
Mindedness pada Siswa SMPN 3 Mesjid Raya [Universitas Islam Negeri Ar-Raniry Banda aceh-
Darussalam]. https://repository.ar-raniry.ac.id/39161/ 

Caballero-García, P. Á., & Ruiz, S. S. (2024). The Influence of Gender and Age on the Open-
Mindedness of University Students. Education Scinces, 14(62), 1–14. https://doi.org/10.3390/ 
educsci14010062 Academic 

Cicilia. (2025). Efektivitas Konseling Realitas dalam Meningkatkan Rasa Ingin Tahu Peserta Didik 
MTS Al-Hasanah Kecamatan Toboali Bangka Selatan. BKPI IAIN Syeikh Abdurrahman 
Siddik. https://repository.iainsasbabel.ac.id/id/eprint/4228 

Creswell, J. W., & Clark, V. L. P. (2018). Designing and Conducting Mixed Method Research (3rd ed.). 
Sage: Publications. https://collegepublishing.sagepub.com/products/designing-and-
conducting-mixed-methods-research-3-241842 

Destin, M., Hanselman, P., Buontempo, J., Tipton, E., & Yeager, D. S. (2019). Do Student 
Mindsets Differ by Socioeconomic Status and Explain Disparities in Academic 
Achievement in the United States? Aera Open, 5(3), 1–12. 
https://doi.org/10.1177/2332858419857706 

Diana, R. R., Chirzin, M., Bashori, K., Suud, F. M., & Khoirunnisa, N. Z. (2021). Parental 
Engagement On Children Character Education: The Influences of Positive Parenting and 



ProGCouns (Professional Guidance and Counseling Journal) 

66   −   Copyright © 2026, ProGCouns, ISSN 2722-6581 (print); ISSN 2722-2012 (online) 

Agreeableness Mediated by Religiosity. Cakrawala Pendidikan, 40(2), 428–444. 
https://doi.org/10.21831/cp.v40i2.39477 

Fath, A. A., Hylmi, A. R., Ardiansyah, F., Mulyana, G., & Hermita, Z. E. (2025). Jadi Versi 
Terbaik Diri Sendiri dengan Mengenali Strength dan Virtues. LIBEROSIS: Jurnal Psikologi 
Dan Bimbingan Konseling, 13(4). https://doi.org/10.8734/Musytari.v1i2.365 

Febrianti, Y. D., & Hariastuti, R. T. (2026). Efektivitas Konseling Kelompok Realita untuk 
Meningkatkan Resiliensi Siswa dari Keluarga Broken Home di SMP. Jurnal BK Unesa, 1, 1–6. 
https://ejournal.unesa.ac.id/index.php/jurnal-bk-unesa/article/view/75756 

Fidya, D., & Masril. (2024). Pendekatan Realistis dan Solution Focused Brief Therapy dalam 
Bimbingan dan Konseling Islam. G-COUNS: Jurnal Bimbingan Dan Konseling, 8(2), 1086–
1100. https://doi.org/10.31316/gcouns.v8i2.5814 Abstrak 

García-Carmona, A. (2025). Scientific Thinking and Critical Thinking in Science Education Two 
Distinct but Symbiotically Related Intellectual Processes. Science & Education, 34(1), 227–245. 
https://doi.org/10.1007/s11191-023-00460-5 

Ghosh, S., & Halder, S. (2020). Emotional Regulation and Cognitive Flexibility in Young Adults. 
Jurnal of Psychosocial Research, 15(2), 97–105. https://doi.org/10.32381/JPR.2020.15.02.10 
Emotional 

Gómez, D. L. J., Maestre, A. J. Á., Trujillo, A. E. P., Fuentes, C. A. P., Ortiz, D. H. B., & 
Alarcón, R. K. S. (2025). Determining Factors for the Development of Critical Thinking in 
Higher Education. Journal of Intelligence, 13, 1–22. 
https://doi.org/10.3390/jintelligence13060059 

Haim, A. Ben, & Tsur, O. (2017). Open-Mindedness and Style Coordination in Argumentative 
Discussions. Computation and Language Cornell University, 25. 
https://doi.org/10.18653/v1/2021.eacl-main.161 

Hamid, H. (2023). Pola Asuh Ibu Buruh Tani Bawang Merah dalam Menanamkan Pendidikan 
Karakter di Lingkungan Lemo Kecamatan Baraka Kabupaten Enrekang. Al-Athfal: Jurnal 
Pembelajaran Dan Pendidikan Anak Usia Dini, 6(1), 45–58. 
https://jurnal.umpar.ac.id/index.php/athfal/article/view/2963 

Harjianto, F. H., Handarini, D. M., & Setiyowati, A. J. (2021). Promoting Students’ Tolerance 
Awareness In the Context of Peace Education Through Wayang Golek. ProGCouns: 
Professional Guidanc and Counseling Journal, 2(2), 73–80. https://doi.org/10.21831/ProGCouns 

Hidayah, F. (2024). Pola Asuh Orang Tua Buruh Pabrik dalam Menanamkan Nilai-Nilai Agama 
Islam pada Anak di Desa Pasekan, Kecamatan Ambarawa, Kabupaten Semarang Tahun 
2024. In UNDARIS. http://repository.undaris.ac.id:8080/id/eprint/1716 

Juwita, T., Suminar, T., & Sri Sularti Dewanti Handayani. (2020). Parental Involvement in School 
Program at Bintang Juara Early Childhood Education (ECE). Journal of Primary Education, 
9(82), 217–227. https://doi.org/10.15294 /jpe.v9i2.32150 

Khanolainen, D., Koponen, T., Eklund, K., Gerike, G., Psyridou, M., Lerkkanen, M., Aro, M., & 
Torppa, M. (2023). Parental Influences on the Development of Single and Co-occurring 
Difficulties in Reading and Arithmetic Fluency. Learning and Individual Differences, 105(2023), 
102321. https://doi.org/10.1016/j.lindif.2023.102321 

Kuhn, D. (2020). Why Is Reconciling Divergent Views a Challenge? Association for Psychological 
Science, 29(1), 27–32. https://doi.org/10.1177/0963721419885996 

Kurniati, A., & Supriyatna, A. (2022). Efektivitas Konseling Kelompok Realitas Teknik Want, 
Direction, Evaluation dan Plant (WDEP) untuk Meningkatkan Tanggung Jawab 



ProGCouns (Professional Guidance and Counseling Journal) 

 Copyright © 2026, ProGCouns, ISSN 2722-6581 (print); ISSN 2722-2012 (online) - 67 

 

Menyelesaikan Skripsi. Jurnal Basicedu, 6(2), 1938–1946. 
https://doi.org/10.31004/basicedu.v6i2.2254 

Kusrini, E., & Suryani, I. P. (2022). Peran Buruh Pabrik Perempuan dalam Meningkatkan 
Pendapatan Keluarga Perspektif Ekonomi Islam (Studi Kasus Desa Gemiring Kidul 
Kecamatan Nalumsari). Bisnis: Jurnal Bisnis Dan Manajemen Islam, 10(1), 215–228. 
https://doi.org/10.21043/bisnis.v10i1.14977 Peran 

Lestari, A. W., Marlita, Z., Sefiya, V., & Prasetyo, I. A. (2025). Analysis of Variance (ANOVA): 
Concept, Steps, and Its Application in Data. Jurnal Sintesis: Penelitian Sains Terapan Dan 
Analisisnya, 6(1), 178–182. https://doi.org/10.56399/jst.v6i1.283 

Limeri, L. B., Carter, N. T., Choe, J., Harper, H. G., Martin, H. R., Benton, A., & Dolan, E. L. 

(2020). Growing a Growth Mindset : Characterizing How and Why Undergraduate Students’ 
Mindsets Change. International Journal of STEM Education, 2(7), 2–19. 
https://doi.org/10.1186/s40594-020-00227-2 

Löffler, C. S., & Greitemeyer, T. (2023). Are Women the More Empathetic Gender? The Effects 
of Gender Role Expectations. Current Psychology, 42, 220–231. 
https://doi.org/10.1007/s12144-020-01260-8 Are 

Maile, A. J. (2025). Open-Mindedness and Phenomenological Psychopathology: An Intellectual 
Virtue Account of Phenomenology and Three Educational Recommendations. Philosophical 
Psychology, 38(1), 304–330. https://doi.org/10.1080/09515089.2024.2379987 

Manuardi, A. R., & Mustopa, S. (2021). Implementasi Restrukturisasi Kognitif Model Coping 
Thought dalam Setting Konseling Kelompok. Quanta Journal, 5(1), 1–8. 
https://doi.org/10.22460/q.v1i1p1-10.497 

Martuti, I. (2021). Pola Asuh Orang Tua dalam Membentuk Karakter Religius Peserta Didik Kelas XI 
Sman 09 di Kecamatan Pino Raya Kabupaten Bengkulu Selatan. [IAIN BENGKULU]. 
http://repository.iainbengkulu.ac.id/id/eprint/5785%0A 

McDonald, B., & Kanske, P. (2023). Gender Differences in Empathy, Compassion, and Prosocial 
Donations , but not Theory of Mind in a Naturalistic Social Task. Scientific Reports, 
13(20748), 1–15. https://doi.org/10.1038/s41598-023-47747-9 

Muhammad, L. N. (2023). Guidelines for Repeated Measures Statistical Analysis Approaches 
With Basic Science Research Considerations. JCI: The Journal of Clinical Investigation, 133(11), 
11–14. https://doi.org/10.1172/JCI171058. Viewpoint 

Mulawarman, Ariffuddin, I., & Rahmawati, A. I. N. (2020). Konseling Kelompok Pendekatan Realita 
(First). Kencana. 
https://books.google.co.id/books?id=KZsCEAAAQBAJ&lpg=PA1&ots=UXIPO_hRRP
&dq=Konseling Kelompok Pendekatan Realita&lr&pg=PA1#v=onepage&q=Konseling 
Kelompok Pendekatan Realita&f=false 

Mutmainah, S. I. (2022). Peralihan Pola Asuh Anak Orang Tua Buruh Pabrik di Kelurahan 
Semanan Kecamatan Kalideres Kota Jakarta Barat. Khuluqiyya: Kajian Hukum Dan Studi Islam, 
04(1), 71–88. https://doi.org/10.56593/khuluqiyya.v4i1.79 

Nabilla, A. A., Anggita, I., Robiulkhair, I., Kaserero, S., & Rahman, D. H. (2023). Professional 
Competence of School Counselor in Providing Guidance and Counseling Service at School. 
In International Conference on Educational Management and Technology, 206–211. 
https://doi.org/10.2991/978-2-494069-95-4 

Nadhirah, N. A., Baiti, L. Z., & Budiman, N. (2024). Professional Competence of School 
Counselors in Guidance and Counseling Services. ProGCouns: Professional Guidanc and 
Counseling Journal, 5(1), 1–10. https://doi.org/10.21831/progcouns.v5i1.64247 



ProGCouns (Professional Guidance and Counseling Journal) 

68   −   Copyright © 2026, ProGCouns, ISSN 2722-6581 (print); ISSN 2722-2012 (online) 

Niskanen, A. (2025). The Connection Between Character Strengths and Schoolwork Engagement 
In Com [Helsinki]. In Science (Vol. 14, Issue 5). 
https://helda.helsinki.fi/server/api/core/bitstreams/2a72ab7e-359b-4c11-b855-
72e8b8fdc218/content 

Nomaguchi, K., & Milkie, M. A. (2020). Parenthood and Well-Being: A Decade in Review. J 
Marriage Fam, 82(1), 198–223. https://doi.org/10.1111/jomf.12646.Parenthood 

Nuha, M. S., Indreswari, H., & Bariyyah, K. (2024). Psycho-Educational Group Leaders Through 

the Homeroom Approach : A Systematic Literature Review. ProGCouns: Professional Guidanc 
and Counseling Journal, 5(1), 21–32. https://doi.org/10.21831/progcouns.v5i1.72261 

OECD. (2024). PISA 2022 Results: Learning Strategies and Attitudes for Life (Vol. 5). OECD 
Publishing. https://doi.org/10.1787/c2e44201-en 

Prayetno, M. S., Hrp, A. C. P., & Manurung, P. (2025). Efektifitas Layanan Konseling Individu 
dengan Pendekatan Konseling Realitas untuk Meningkatkan Perilaku Sopan Santun Siswa 
Fatherless (Anak Yatim) di SMP Karya Jaya Tanjung Morawa. MUDABBIR: Journal Research 
and Education Studies, 5(1), 465–474. https://doi.org/10.56832/mudabbir.v5i1.771 

Purwanti, D., Fadhilah, S. S., & Kholili, M. I. (2020). Peningkatan Tanggung Jawab Belajar 
sebagai Fungsi dari Konseling Kelompok Realita. Jurnal Psikoedukasi Dan Konseling, 4(1), 16–
22. https://doi.org/10.20961/jpk.v4i1.39492 

Putri, C. T., & Suyasa, P. T. Y. S. (2023). Description of Character Strengths in Teenagers Who 
are Interested in Agriculture. Journal of Social and Economics Research, 5(2), 1370–1391. 
https://idm.or.id/JSER/index.php/JSER 

Putri, J. E., Suhaili, N., Karneli, Y., & Netrawati. (2023). Faktor Terauputik Konseling Realitas 
dalam Proses Konseling Kelompok. Journal of Counseling, Education and Society, 4(1), 32–36. 
https://doi.org/10.29210/08jces129400 Contents 

Rachmawati, A., Purwoko, B., & Habsy, B. A. (2025). Pendekatan Konseling Realita dalam Dunia 
Pendidikan: Studi Literatur. Al-Isyraq: Jurnal Bimbingan, Penyuluhan Dan Konseling Islam, 8(2), 
1023–1038. https://doi.org/alisyraq.pabki.org/index.php/alisyraq/ 

Ramadhani, H. S., Pudjibudojo, J. K., & Panjaitan, L. N. (2021). Character Strengths of Student 
and College Student Undergoing Learning Activities During the Covid-19 Pandemic. 
ICPSYCHE: International Conference on Psychological Studies, 530(Icpsyche 2020), 90–94. 
https://doi.org/10.2991/assehr.k.210423.013 

Rizki, F., & Wangid, M. N. (2023). Effectiveness of Reality Technique Group Counseling Against 
Reduction Academic Procrastination of Students at State Islamic Madrasah 1 Central Aceh 
1,2). International Journal Of Humanities Education And Social Sciences (IJHESS), 3(1), 76–86. 
https://doi.org/10.55227/ijhess.v3i1.492 

Rohana, S., Pamungkas, B., & Diyanti, S. (2020). Layanan Konseling Kelompok dalam 
Mengembangkan Rasa Percaya Diri Anak Terlantar (Studi Kasus di Dinas Sosial Provinsi 
Sumatera Selatan). Wardah: Jurnal Dakwah Dan Kemasyarakatan, 21(2), 80–107. 
https://doi.org/10.19109/wardah.v21i2.7278 

Salamah, U., & Yurita Erviana. (2022). Pola Asuh Keluarga Buruh Pabrik Terhadap 
Perkembangan Kognitif Anak RA Masyitoh Sudagaran Sapuran Wonosobo. Jurnal Al-Fitrah: 
Jurnal Pendidikan Islam Anak Usia Dini, 1(1), 20–27. 

Salsabila, A. D., & Kesuma, R. G. (2025). Efektivitas Konseling Kelompok Pendekatan Realita 
Teknik Reframing untuk Meningkatkan Psychological Well-Being Siswa Kelas VII di SMP 
Kesatrian 2 Semarang. Jurnal Studi Guru Dan Pembelajaran, 8(2), 1285–1294. 
https://doi.org/10.30605/jsgp.8.2.2025.6565 



ProGCouns (Professional Guidance and Counseling Journal) 

 Copyright © 2026, ProGCouns, ISSN 2722-6581 (print); ISSN 2722-2012 (online) - 69 

 

Sari, C. M., Fajrie, N., & Khamdun. (2022). Pola Belajar Anak Pekerja Pabrik Garment dalam 
Pembimbingan Orang Tua. 8(3), 1135–1146. https://doi.org/10.31949/educatio.v8i3.2980 

Setyawan, N., & Prabawa, A. F. (2023). Kajian Literatur: Bisakah Konseling Kelompok Realita 
Meningkatkan Tanggung Jawab Belajar Siswa? Proceeding of Annual Guidance and Counseling 
Academic Forum, 2023, 107–118. https://proceedings.unnes.ac.id/agcaf/article/view/2543 

Simonovic, B., Vione, K., Stupple, E., & Doherty, A. (2023). It Is Not What You Think, It Is 
How You Think: A Critical Thinking Intervention Enhances Argumentation, Analytic 
Thinking, and Metacognitive Sensitivity. Thinking Skills and Creativity, 49, 101362. 
https://doi.org/10.1016/j.tsc.2023.101362 

Sopah, R., Yosef, Dewi, R. S., Kushendar, & Purwati. (2023). Academic Resilience through 
Reality Approach Group Counseling: Quantitative Study taking Social Support and 
Independence into Account. Bulletin of Counseling and Psychotherapy, 5(2), 113–121. 
https://doi.org/10.51214/00202305593000 

Southworth, J. (2022). Bridging critical thinking and transformative learning: The role of 
perspective-taking. Sage Journal, 20(1), 44–63. https://doi.org/10.1177/14778785221090853 

Stanovich, K. E., & Toplak, M. E. (2023). Actively Open-Minded Thinking and Its Measurement. 
Journal of Intelligence, 11(27), 1–22. https://doi.org/10.3390/ jintelligence11020027 

Strickhouser, J. E., & Sutin, A. R. (2021). Family and Neighborhood Socioeconomic Status and 
Temperament Development from Childhood to Adolescence. Journal of Personality, 88(3), 
515–529. https://doi.org/10.1111/jopy.12507.Family 

Su, H. (2025). Critical Thinking-Embedded EFL Translation Instruction and Its Impact on EFL 
Translation Learners. Thinking Skills and Creativity, 57, 101287. 
https://doi.org/10.1016/j.tsc.2025.101827 

Sugiyono. (2022). Metode Penelitian Kuantitatif, Kualitatif dan R&D. Alfabeta. 

Suriani, N., Risnita, & Jailani, M. S. (2023). Konsep Populasi dan Sampling Serta Pemilihan 
Partisipan Ditinjau dari Penelitian Ilmiah Pendidikan. Ihsan: Jurnal Pendidikan Islam, 1(2), 24–
36. https://doi.org/10.61104/ihsan.v1i2.55 

Svedholm-Häkkinen, A. M., & Lindeman, M. (2018). Actively Open-minded Thinking: 
Development of a Shortened Scale and Disentangling Attitudes Towards Knowledge and 
People. Thinking and Reasoning, 24(1), 21–40. 
https://doi.org/10.1080/13546783.2017.1378723 

Syahira, N., & Azizah, Z. L. (2023). Analisis Hak-hak Buruh dalam Syariat Islam. Ekalaya: Jurnal 
Ekonomi Akuntansi, 1(2), 153–164. https://doi.org/10.59966/ekalaya.v1i2.120 Analisis 

Thalib, F., Sa, C., Rahman, A., & Chandra, T. D. (2025). Open-Mindedness in Action : Thinking 
Processes in Solving Non-Routine Mathematical Problems. Interntional Journal of Elementary 
Education, 9(4), 611–622. https://doi.org/10.23887/ijee.v9i4.105516 Open-Mindedness 

Togatorop, Y. H. (2024). Pendidikan Psikologi Positif Meningkatkan Kualitas Hidup. Circle 
Archive, 1–14. https://circle-archive.com/index.php/carc/article/view/94 

Tohari, S., & Aminah. (2023). Efektivitas Konseling Krisis Pendekatan Realita untuk 
Meningkatkan Penerimaan Diri pada Anak Broken Home. Consulenza: Jurnal Bimbingan 
Konseling Dan Psikologi, 6(2), 259–268. https://doi.org/10.56013/jcbkp.v6i2.2357 

Trotzer, J. P. (2006). The Counselor and the Group: Integrating Theory, Training and Practice (3rd ed.). 
Accelerated Development. https://psycnet.apa.org/record/2006-10970-000 

Turner, C. (2025). Online Echo Chambers, Online Epistemic Bubbles, and Open-Mindedness. 



ProGCouns (Professional Guidance and Counseling Journal) 

70   −   Copyright © 2026, ProGCouns, ISSN 2722-6581 (print); ISSN 2722-2012 (online) 

Episteme: Cambridge University Press, 22(1), 232–257. https://doi.org/10.1017/epi.2023.52 

Ulima, L. D., & Septianawati, R. E. (2025). Systematic Literature Review (SLR) : Konseling 
Kelompok dengan Pendekatan Realita. TheraEdu: Journal of Therapy and Educational Psychology, 
1(1), 21–27. https://doi.org/10.63203/021816700 

Utomo, P., & Sholihah, M. (2021). The Effectiveness of Using Educational Cinema Techniques 

to Increase Students’ Self-Confidence : An Experimental Research. ProGCouns: Professional 
Guidanc and Counseling Journal, 2(2), 51–61. https://doi.org/10.21831/ProGCouns 

Verkuyten, M., Yogeeswaran, K., & Adelman, L. (2020). The Negative Implications of Being 
Tolerated: Tolerance From the Target’s Perspective. Association for Psychological Science, 15(3), 
544–561. https://doi.org/10.1177/1745691619897974 

Wahyuni, S., Yuline, & Halida. (2023). Efektivitas Konseling Kelompok Menggunakan Teknik 
Want Doing Evaluation Planning (WDEP) dalam Meningkatkan Self-Control Siswa di MTS 
Negeri 2 Pontianak. Sosial Horizon Jurnal. https://doi.org/10.31571/sosial.v10i3.6581 

Wibowo, M. E. (2019). Konseling Kelompok Perkembangan dan R&D (Revisi). UNNES Press. 

Widiyanti, S. D., & Wiyono, B. D. (2022). Efektivitas Konseling Kelompok Realita untuk 
Meningkatkan Tanggung Jawab Belajar Siswa. Jurnal BK Unesa, 12(4), 1014–1022. 
https://ejournal.unesa.ac.id/index.php/jurnal-bk-unesa/article/view/46813 

Winward, S. B., & Itier, R. J. (2025). The Influence of Sexual Prejudice and Gender on Trait and 
State-Level Empathy. Frontiers in Psychology, 16(April), 1–16. 
https://doi.org/10.3389/fpsyg.2025.1527124 

Wirani, Z., & Ramli, Z. A. (2025). Kebahagiaan dalam Perspektif Filsafat dan Psikologi Positif: 
Tinjauan Teoretis dan Kontekstual di Indonesia. Paradigma: Jurnal Filsafat, Sains, Teknologi 
Dan Sosial Budaya, 31(2), 45–53. https://doi.org/10.33503/paradigma.v31i2.1760 

Wubbolding, R. E. (2002). Reality Therapy for the 21st Century. Brunner-Routledge. 
https://doi.org/10.4324/9780203768457 

Zarisman, E., Firman, & Netrawati. (2023). Group Counseling Services to Improve Self-Concept 
Through Good Adjustment In The New Normal Era. Widyagogik, 11(3), 11–23. 
https://doi.org/10.21107/Widyagogik/v11i1.18076 Received 

Zuhara, E., & Mahdayani. (2022). The Implementation of Reality Counseling to Overcome 
Students’ Isolated Behavior. ProGCouns: Professional Guidanc and Counseling Journal, 3(1), 23–
30. https://doi.org/10.21831/progcouns.v3i1.47922 


