%ﬁ;‘x Available online at: http://journal.uny.ac.id/index.php/ljtp

Ling’l’em, 6 (2), 2019, 130-142

Developing English teaching and learning materials for nursing students of
Universitas ‘Aisyiyah Yogyakarta

Annisa Nurul IImi ! *, Suwarsih Madya 2

1 Universitas 'Aisyiyah Yogyakarta. Jalan Siliwangi (Ring Road Barat) No. 63 Mlangi, Nogotirto,
Gamping, Sleman, Yogyakarta. 55292, Indonesia
2Universitas Negeri Yogyakarta. Jalan Colombo No. 1, Yogyakarta 55281, Indonesia
* Coresponding Author. E-mail: annisa.nurul.ilmi@gmail.com
Received: 19 July 2017; Revision: 18 July 2019; Accepted: 30 October 2019

Abstract

The aim of this research and development study was to develop a set of English teaching and learning mate-
rials for nursing students. The development of the materials was carried out in three phases: planning, devel-
oping, and evaluating. The research findings revealed the nursing students’ needs concerning media, lan-
guage instruction, assignments, lecturer’s and student’s roles, setting of the class, learning activities, use of
English for the students, students’ intention to learn English, setting in which English was used, learning
themes, input texts, students’ English proficiency, target culture knowledge, appropriateness of the English
book used, English skills the students want to improve, and layout of the materials. The means of materials
were 3.95 in terms of the language teaching and 3.63 in terms of the content. The means of the three units
were 3.43, 3.44, and 3.33. The means implied that the developed materials were appropriate to be used in the
teaching and learning process as the materials met the nursing students’ needs and interest.
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INTRODUCTION

Learning materials play important roles
during the teaching and learning process. They
make many contributions to the success of the
class. Tomlinson (2011, p. 2) defines materials as
“... Anything which is used by teachers or learn-
ers to facilitate the learning of a language.” Cun-
ninngsworth (Richards, 2001, p. 251) men-tions
the role of materials in language teaching such as
a resource for presentation materials, a source of
activities for learner practice, a reference source,
a source of stimulation and ideas for classroom
activities, and a support for less experienced
teachers who have yet to gain confidence. Seeing
their essential roles in the class, the availability of
teaching and learning materials is compulsory.

However, as a matter of fact, irrelevant
English teaching and learning materials are still
used today. English teaching and learning mate-
rials to some extent are seen less important for
non-English programs. The English materials are
usually the same for non-English programs, for
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example, English materials the midwifery stu-
dents learn are same as those from nursing stu-
dents as English course is non-main subject and
learnt only in a certain semester. Therefore, it can
be said that many students from non-English pro-
grams learn General English (GE) instead of
English for Specific Purposes (ESP) which is not
related to their major and which mostly empha-
sizes grammar, vocabulary, and reading strate-
gies without paying attention to the importance of
negotiating meaning (Aniroh, 2009; Bloor, 1998;
Tomlinson, 2008).

In the Indonesian context, some previous
researchers have discussed irrelevant English
materials taught in university. Kosasih (2017, p.
23) analyzed English materials and their rele-
vance to the needs of pharmacy students at a
School of Pharmacy in Bandung. The result of the
study shows that the syllabus is relevant to the
students’ needs, but the materials, generally, are
not relevant to the students’ needs, which sug-
gests for the lecturer to select English materials
that meet the students’ needs. Hadijah (2010, p.
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69) also analyzed the materials and students’
needs in learning English at Institute of Higher
Education of Economics in Bandung. The study
shows that generally the learners’ needs do not
match to the materials provided by the lecturers
that there are many reading texts taught to the stu-
dents do not coincide with their field of study and
the materials are categorized as General English.
The irrelevant English materials can be also
found in the English teaching and learning pro-
cess at ‘Aisyiyah University of Yogyakarta.

Based on the results on some observations
and interviews done in ‘Aisyiyah University of
Yogyakarta, some problems occurred during the
English teaching and learning process. First, the
materials learnt in Nursing program were not
suitable to the students’ needs. The materials
arranged for eight semesters were about infor-
mation and technology published by National
Institute of Information Technology (NIIT) from
India such as presenting and promoting a new
product, meetings and discussions, talking about
your new organization and etc. As a result, the
texts, expressions, and vocabulary learnt were far
away from the needs of nursing students. In other
words, the materials learnt did not support the
qualification of nursing students who would work
in the health field.

Second, the materials did not cover reading
skills. The book and software were only consisted
of grammar, vocabulary, listening, pronuncia-
tion, speaking, and writing activities. The input
text was always listening in the form of dialog.
The pictures used in the book were about IT.
Since the input texts were about IT, students
would do speaking activities related to IT, for
example a dialog to plan a project and a presenta-
tion to promote a new IT product. The sequences
of activities in the book also were not well
arranged. The level of difficulty of the activities
was not graded from the easiest until the hardest
ones.

Third, the irrelevant materials made stu-
dents unmotivated to learn the materials. They
questioned about the teaching and learning
materials which were not suitable to their needs.
Some students asked the lecturers to teach about
expressions and vocabulary used in the nursing
field, since some students had a goal to work in
international hospitals.

Fourth, the English lecturers did not have
much time to modify the materials which were
mostly about IT. Mostly, they were still doing
their master while doing their permanent jobs to
teach some classes. The overload works made

them difficult to adapt and adopt the teaching and
learning materials.

Considering the problems above, develop-
ing English teaching and learning materials
became a crucial decision to fulfill the students’
needs on the English materials which are related
to nursing. The objectives of this research study
were to investigate the needs of nursing students
of ‘Aisyiyah University of Yogyakarta during the
English teaching and learning process, develop
the appropriate English teaching and learning
materials, and apply the procedures in developing
the appropriate English teaching and learning
materials.

This research study was expected to give
the academic evidence on developing English
teaching and learning materials for nursing stu-
dents of ‘Aisyiyah University of Yogyakarta. Be-
sides, the materials could facilitate the teaching
and learning process at the class. The materials
could also be used as one of sources to teach Eng-
lish for Specific Purposes (ESP).

METHOD

This research study is classified into edu-
cational research and development (R and D) cat-
egory. The R and D model was suggested by
Borg and Gall (1983) with some modifications.

This research study was conducted at
‘Aisyiyah University of Yogyakarta from No-
vember 2014 until April 2016. The university is
located at Ringroad Barat street No. 63, Mlangi,
Nogotirto, Gamping, Sleman. The former’s name
of ‘Aisyiyah University of Yogyakarta is ‘Aisyi-
yah Health Sciences College. A convenience
sample was used during the study. A class was
chosen as the subject of the study as it suited the
purposes of the study and was convenient: the re-
searcher was familiar with the setting and taught
the class (Gall et al., 2003). Twenty-three stu-
dents of nursing class participated in the study.
The students were semester Six.

The procedures applied in this research
study are based on the R and D model proposed
by Borg & Gall (1983, p. 775) with some modi-
fications. Three steps were undertaken during the
research study: planning, developing, and evalu-
ating.

Conducting needs analysis and studying
relevant literature were done during the planning
step. A needs analysis is procedures to collect in-
formation about learners’ needs. It can be used
for several purposes such as to find out what lan-
guage skills a learner needs, to identify a gap be-
tween what students are able to do and what they
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need to be able to do, and to collect infor-mation
about a particular problems students are experi-
encing (Richard, 2001, pp. 51-52). Nursing stu-
dents, the head of the nursing department, and
nurses of JIH hospital were interviewed to collect
some information related to the nurses’ needs and
how the product would be developed. In addition,
some class observations and studying relevant lit-
erature were conducted to support the data
needed. After gathering needed information, a
questionnaire of the students’ needs was made.
The questionnaire was distributed to the nursing
students to get the real data about their needs. It
was expected that the data from the needs analy-
sis could be a good base for the development of
the product.

The course grid, lesson plans, formative
and summative evaluation plans, educational me-
dia, and draft of the product were developed dur-
ing planning step. The course grid was the first
draft made as the basis for making other docu-
ments. The results of needs analysis were used to
formulate the course grid. Then, the lesson plans,
first draft of the product, and edu-cational media
were made based on the infor-mation in the
course grid. To evaluate the first draft, a forma-
tive evaluation plan was arranged. Question-
naires were made for the experts to get the evalu-
ation of the first draft of the product. Question-
naires, interview guidelines, and class observa-
tion checklist for summative evaluation were also
prepared for the try-out.

Two kinds of evaluation were conducted to
determine whether the product under develop-
ment met the students’ needs: formative and sum-
mative evaluations. The formative evaluation
was done to evaluate the first draft of the product.
Two experts concerning to the language teaching
and the content of the product evaluated the first
draft of the product. After getting the feedback
from the experts, it was revised. Then, the revi-
sion of the first draft or the second draft of the
product was used for the try-out. The try-out
spent 7 meetings and was conducted in the 1
class. It was called the summative evaluation.
The results from the summative evaluation were
used as the basis to revise the second draft of the
product and produced the final draft of the prod-
uct.

Data Collection Techniques and Instruments

This study uses triangulation method to
collect the data that is cross-checking the exis-
tence of certain phenomena and the veracity of
individual accounts by gathering data from a

number of informants and sources and sub-se-
guently comparing and contrasting one account
with another in order to produce as full and bal-
anced a study as possible (Burns, 2009). Two
kinds of data were collected in this study, namely
qualitative and guantitative data. Qualitative data
were collected through interview and obser-va-
tion, whereas quantitative data were collected
through questionnaires. The research instruments
used to collect the data were questionnaires, in-
terview guidelines, observation checklists, and
vignettes.

Some interviews were conducted with the
nursing students, the head of the nursing depart-
ment, the nurses in JIH hospital, and the colla-
borator. Interview guidelines were used and the
interview sessions were recorded. Information
concerning to the students’ needs and problems
in learning English was collected as a basis to de-
velop the first draft of the product. Information
concerning to the students’ responses and collab-
orator’s feedback towards the second draft of the
product was gathered as a basis for the next revi-
sion (final product).

Class observation was held to support the
findings. The collaborator observed the class dur-
ing the try-out. The observation was related to the
teaching and learning process such as the stu-
dents’ behavior, the way the researcher’s deliv-
ered the materials, the students’ responses to-
wards the materials, the students’ participation,
technical problems regarding the materials and
the like. An observation checklist and a video re-
corder were used to record the class situation. Vi-
gnettes were also made based on the class obser-
vation (try-out).

Questionnaires are used to collect the data
about phenomena which are not directly observ-
able, such as opinions, interests, value, inner ex-
perience and the like (Gall et al., 2003). The ques-
tionnaires were made for the needs analysis,
formative, and summative evaluation. In the
needs analysis stage, the questionnaires were
filled in by the nursing students of ‘ Aisyiyah Uni-
versity of Yogyakarta. In formative evalua-tion
stage, the questionnaires were filled in by the lan-
guage teaching expert and the content expert to
get their response towards the first draft of the
product before it was implemented (try-out).
Meanwhile, in summative evaluation stage, one
class of nursing students filled in the question-
naires during the try-out. The results of the ques-
tionnaires during the try-out were used as the ba-
sis to make the next revision.
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Data Analysis Techniques

Qualitative data were analyzed in four
steps: data collection, data condensation, data
display, and conclusions (drawing and verifying)
(Miles et al., 2014, pp. 31-32). First, the quali-
tative data were collected through the interviews
and observation. Second, data condensation was
done. It refers to the process of selecting, focus-
ing, simplifying, abstracting, and or transforming
the data that appear in the full corpus (body) of
written-up field notes, interview transcripts, and
documents such as the students’ works. Third, the
next step was data display. The data which had
been simplified were then organized and com-
pressed. The data display of this study was in the
form of texts, vignettes, and interview transcripts.
Then, the last step was making a conclusion
(drawing and verification). The conclusion was
gained based on vignettes, and interview tran-
scripts.

In making a conclusion, the researcher and
collaborators worked collaboratively to obtain
the valid findings. The researcher and collabo-ra-
tors discussed the teaching and learning process,
including the problems or central issues occurred
during the class. If the interpretation of the data
between the researcher and collaborators was dif-
ferent, the researcher checked again the data from
vignettes, videos, and recordings before making
the final interpretation of the data.

The quantitative data were gathered from
the questionnaires. All questions in the gquestion-
naires were scaled into Strongly Agree (4), Agree
(3), Disagree (2), and Strongly Disagree (1). The
questionnaires used four categories in Likert
Scale to avoid the neutral response option. The
neutral response option enabled people who were
ignorant about or indifferent to a subject to select
no opinion or neutral instead of being forced to
choose a response that did not reflect their true
beliefs. Additionally, picking a neutral option al-
lowed people to avoid the cognitive effort needed
to choose between their positive and negative
feelings on an issue (Edwards & Smith, 2016).
The total score of the questions was calculated to
get mean. Then, the mean was categorized into
some classification.

According to (Widoyoko, 2012, p. 110), to
get the category classification, the number of in-
tervals should be calculated. The formula to get
the number of intervals is the range divided by
the interval size. The formula to get the range is
the highest score minus the lowest score. The for-
mula can be seen as follows:

. R
Number of intervals = ——8°__
Interval size

= (Highest score - Lowest score)

Interval size

Based on the data from the questionnaires
given, the highest score was 4 (Strongly Agree)
and the lowest score was 1 (Strongly Disagree).
In addition, the interval size was 4 (the number of
options: Strongly Agree, Agree, Disagree,
strongly Disagree). According to the formula, the
calculation was 0.75 for the number of intervals.
Therefore, the table of the category classification
can be seen in Table 1.

Table 1. The Mean Category Classification

Mean Category Classification
>3.25upto4 Strongly Agree (SA)
>2.5up to 3.25 Agree (A)
>1.75upto 2.5 Disagree (D)
luptol.75 Strongly Disagree (SD)

The mean category classification shows
that the product will be feasible to be used at
‘Aisyiyah University of Yogyakarta if the mean
of the item is more than 2.5 or under catego-riza-
tion at least agree. If the mean of the item is less
than 2.5 or 2.5, the product should be revised un-
til it meets the students’ interest.

FINDINGS AND DISCUSSIONS
The Results of Needs Analysis

Brindley (Richards, 2001, p. 54) states the
term needs is sometimes used to refer to wants,
demands, expectations, motivations, lacks, cons-
traints, and requirements. Based on the results of
guestionnaires distributed to the students at the
needs analysis stage, thirty-five questions were
answered by the students. The answers were their
needs during the English teaching and learning
process.

The results of needs analysis were related
to media, language instruction at the class, as-
signments, lecturer’s and student’s roles, setting
of the class, learning activities, use of English for
the students’ future career, students’ intention to
learn English, setting in which English was used,
learning themes, input texts, students’ English
proficiency, knowledge on the target culture, ap-
propriateness of the English book used, English
skills the students were eager to improve, and lay-
out of the materials. Most students preferred the
use of an LCD/projector and English and Bahasa
in balance during the English class. Working in
pairs, having an assignment every two meetings,
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the lecturer’s role to check the students’ under-
standing, the students’ role to pay attention dur-
ing the class, and learning English in the class-
room were most preferred. In addition, the activ-
ities of discussing the content of English mono-
logues or dialogs, pronouncing words, finding
difficult words in the texts, arranging jumbled
words, writing compositions, and making sen-
tences were most preferred in the class.

Learning English to find better jobs and
learning English in order to be able to speak flu-
ently were the students’ objectives to learn Eng-
lish. They also used English in the English class
and used English for the sake of continuing
higher education. Parts of the Body and Health
Problems, Health Assessment, and Medical
Equipment were most preferred themes for the
learning materials. Health articles, dialogs related
to health, authentic texts, and difficult words
were the most preferred input texts. The students
were in Beginner level who were good at reading,
but weak in listening skills. They were eager to
improve their speaking skills, especially pronun-
ciation sub skill. They had fair enough know-
ledge of the target culture. The relevancy be-
tween the used book and the students’ needs was
fairly appropriate. The students requested the use
of real colorful human pictures for the animation
and font Calibri in the learning materials.

The Course Grid

As had been mentioned previously, after
obtaining the results of the needs analysis and
studying the relevant literature (planning stage),
the course grid was made in developing stage.
The course grid was developed in accordance
with the data obtained from the results of the
needs analysis and the relevant literature. Then, it
was used as the guideline in developing the ma-
terials. The course grid includes basic compe-
tency, topic, indicators, language function, lan-
guage focus, input text, learning activities, and
assessment techniques.

The course grid consists of three units. The
first unit is on Medical Equipment, the second on
Parts of the Body and Health Problems, and the
third on Health Assessment. In line with Task
Based Language Teaching (TBLT) concept
which is under Communicative Language Teach-
ing perspective (CLT), the course grid puts tasks
at the centre of the teaching and learning process.
It views the learning process as a set of commu-
nicative tasks that are directly linked to the cur-
ricular goals they serve, the purposes of which
extend beyond the practice of language for its

own sake (Brown & Lee, 1994, p. 50). Nunan
(2004, p. 10) says communicative task as a piece
of classroom work involving learners in compre-
hending, manipulating, producing or interacting
in the target language while their attention is prin-
cipally focused on meaning rather than form.
Therefore, the course grid consists of communi-
cative tasks and pre-communicative tasks. It also
ensures the integration of the four language skills.

The First Draft of the Product

Some elements such as layout, color, and
picture, font size, teaching and learning media,
and content of the material were considered dur-
ing developing the first draft. The first draft of the
product consists of some subtitles such as Let’s
Get Ready, Let’s Listen and Speak, Let’s Read
and Write, Let’s Do More, Glossary, and Reflec-
tion. The introduction of units such as the theme
with its picture is presented at the begin-ing be-
fore tasks. The introduction describes the lan-
guage focus, language function and text the stu-
dents will study. Additional information and cul-
tural notes are written in You need to know. The
subtitles of each unit were described as follow.

Let’s Get Ready

It is an initial activity to help the students
get ready with the theme they will study. Some
questions and pictures are provided to help them
recall their memory about the subject they have
learnt. In addition, the pictures help them focus
on the theme.

Let’s Listen and Speak

Listening and speaking are initial activities
to be conducted before giving reading and writ-
ing activities. Various listening and speaking
tasks are provided to support the teaching and
learning process. The tasks could be done at the
class or home as homework. In addition, relevant
texts related to speaking and listening are intro-
duced to the students.

Let’s Read and Write

Reading and writing activities are given af-
ter the students finish the listening and speaking
activities. Various reading and writing tasks are
provided to accommodate the students’ needs
during the teaching and learning process. The
tasks could be done at the class or home as home-
work. The tasks use relevant texts.
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Summary

Summary consists of important infor-
mation that have been presented from the begin-
ning. It presents brief information about learning
indicators. It summarizes language functions, the
definition of some terms, kinds of texts, and
grammar.

Let’s Do More

Let’s Do More consists of four tasks. The
tasks are reinforced since the forms of the tasks
are similar to the tasks at Let’s Listen and Speaks
and Let’s Read and Write. The tasks are free
guided.

Glossary

It consists of difficult vocabulary and its
meanings taken from all tasks. The primary
meaning according to the context of the task is
written at the beginning and then followed by
other meanings in different contexts. The vocab-
ulary is supplied by phonetic transcription.

Reflection

It measures how far the students have
learnt the materials. They reflect what they feel
during the teaching and learning process. The
learning indicators are presented and the students
should measure how far they understand the
learning indicators by ticking one of the options:
little, enough, much, and very much.

The units were chosen by the students at
the needs analysis stage. The units are Medical
Equipment, Parts of the Body and Health Prob-
lems, and Health Assessment. Each unit consists
of 20-23 tasks. Unit One focuses on recognizing
the names of medical equipment; using the ex-
pressions of asking for the functions of medical
equipment; using the passive sentence; and writ-
ing a descriptive text. Unit Two focuses on rec-
ognizing the parts of the body; using the expres-
sions of asking for the patients’ condition and ex-
plaining ourselves condition; using present tense;
and writing and explanation text. Unit Three con-
centrates on kinds of symptoms and signs; using
the expressions of asking for the dimensions of
symptoms and signs; using the past tense; and
writing the S.O.A.P Note.

The Result of the Product Evaluation

The product was evaluated in formative
and summative evaluation. The language teach-
ing and content experts evaluated the product in

formative evaluation. The language teaching ex-
pert evaluated the content of the materials; the
language focus; the learning activities; the pic-
tures, charts, and tables used; the language accu-
racy; and the layout. The general results of the
questionnaire distributed to the language teach-
ing expert can be seen in Table 2.

Table 2. The Results of the Evaluation of the
Language Teaching Validation

No. Aspect Mean Category
1. The content of the materi- 3.7 SA
als
2. The language focus 4 SA
3. The learning activities 4 SA
4. The pictures, charts, and 4 SA
tables used
5. The language accuracy 4 SA
6. The layout 4 SA
Total Mean 3.95 SA

As had been mentioned previously, if the
range of the mean was between >3.25 up to 4, the
mean was categorized Strongly Agree. Based on
Table 2, it could be concluded that the language
teaching expert strongly agreed with all aspects
being evaluated. It means that all aspects of the
developed materials are appropriate. However,
some revisions were still done to make the prod-
uct better. Therefore, some suggestions from the
expert were used to improve the quality of the
product as the basis for the revision. The sugges-
tions and revisions from the language teaching
expert were mostly related to grammar.

The content expert specializing nursing
evaluated the materials too. Eight items related to
the content of the materials were evaluated. The
results of content validation can be seen in the
Table 3. Table 3 shows the results of the evalua-
tion for the content validation. The mean was
3.63. According to the mean category classifica-
tion, the total mean for the eight items was cate-
gorized into Strongly Agree. It means that the ex-
pert strongly agrees with the content of the Eng-
lish materials or in other words the English mate-
rials are appropriate for the nursing students.
Some suggestions were also given by the expert,
however. The revisions were related to the con-
tent of the materials such as using appropriate
pictures that were related to the text, giving ap-
propriate meanings in glossary, making the in-
struction clearest, deleting some expressions that
were not related to the theme, changing the theme
of the unit, and adding some additional infor-
mation for the medical abbreviations in the texts.
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Table 3. The Results of the Evaluation of Content Validation

No. Aspect Score
1. The content of the materials corresponds with the purpose of the teaching and learning. 4
2. The content of the materials corresponds to the needs of nursing students. 4
3. The content of the materials consists of the integrated skills. 4
4. The content of the materials gives the students an opportunity to use the language (language prac- 4

tices).
5. The content of the materials encourages the students to learn the science of nursing. 3
6. The content of the materials consists of the authentic texts dealt with health. 3
7. The health terms used in the English materials are appropriate. 3
8.  The pictures used in the materials correspond with the content of the teaching and learning mate- 4
rials.
Total Mean 3.63
Table 4. The Data of the Students’ Opinions on All Tasks in Unit 1
Task Mean Category Task Mean Category
Task 1 3.53 SA Task 13 3.40 SA
Task 2 341 SA Task 14 3.40 SA
Task 3 3.50 SA Task 15 3.37 SA
Task 4 3.43 SA Task 16 3.49 SA
Task 5 3.41 SA Task 17 3.48 SA
Task 6 3.39 SA Task 18 341 SA
Task 7 3.46 SA Task 19 3.40 SA
Task 8 3.51 SA Task 20 3.42 SA
Task 9 3.47 SA Task 21 3.32 SA
Task 10 3.47 SA Task 22 3.40 SA
Task 11 3.43 SA Task 23 3.38 SA
Task 12 3.43 SA
Total Mean 3.43 SA

The product that had been validated by the
experts was ready to be evaluated in the summa-
tive evaluation. The try-out was conducted for
seven meetings. The aim of try-out was to antici-
pate the problems related to the practical aspects
of the product such as the wrong spelling of
words, the unclear instruction and picture, and
the ambiguity of the content. Besides, the try-out
was useful to improve the quality of the teaching
and learning process.

According to the academic affair, the Eng-
lish schedule was 2 times in a week. The meeting
started at 1-5.30 PM. Each meeting lasted more
or less 2 hours and 30 minutes break between
each meeting. The teaching and learning process
during each meeting or the try-out was described
as follow.

Unit 1

Medical Equipment was the first unit that
the students learnt during the try-out. The theme
spent 3 meetings. Two meetings were at March 2,
2016 and 1 meeting at March 10, 2016. Overall,
the process of try-out was good enough, even
though some problems were occurring.

Task 1 was successfully completed by the
students. Nineteen out of 23 students were pre-
sent at the first meeting. They seemed enthusias-
tic to join the class since it was the first time for
them to study English for Nursing. Some students
made noises to discuss the answer of the task
when the handout was still distributed to other
students. They could mention the names of the
medical equipment, but some answers were still
in Bahasa. They were eager to know the names of
medical equipment by consulting in the diction-
ary.

The students were more excited when do-
ing Task 3 and 4 because they liked the activity
of pronouncing and speaking. The class seemed
crowded because of their participation in the
class. Some students laughed at the misspelling
words spoken by their friends.

The collaborator noticed a problem during
the class. The students were confused with doing
Task 5. It was about the way to answer the task.
There were no numbers and letters in the state-
ment inside the table that could ease the students
to match 3 things: the name of medical equip-
ment, the function, and the picture. They matched
three things on the table by making some arrows
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so that their answers looked illegible. Therefore,
the researcher found some difficulties when dis-
cussing the answer of the task. Finally, at the end
of the meeting, the collaborator suggested giving
numbers in column function and letters in column
picture instead of answering by making an arrow
to match three things.

In Task 6 and 7, the students actively par-
ticipated in answering the questions and asking
the difficult words in the text such as weigh, vis-
ual acuity, optician, and curved. In general, the
students were able to finish Task 1-9 at the first
meeting, which were related to listening and
speaking activities.

The next meeting was at 3.30 on the same
day. They had 30 minutes break before the sec-
ond English class. To freshen up the students’
minds, the second meeting started with a game in
Task 10. They were actively moving around to
ask for the names and the functions of medical
equipment to their friends. After doing the game,
all pictures of the medical equipment were shown
by LCD to measure how far the students learnt
the materials. They could mention the names of
medical equipment very well.

The next tasks were related to reading and
writing activities. Some problems appeared.
Some students felt tired at the second meeting so
that they lost their focus to do the reading and
writing tasks. To solve the problem, the tasks
were done with a partner or in groups so that the
students could do the tasks easily.

During the class, a mistake was found in
Task 15. Lists of words were given and the stu-
dents should find the synonyms of those words in
the text. The task provided first letter of the word
as a clue to find the synonym in the text. The clue
given was wrong, however. The clues for number
1 should be started with letter ‘e’ not with the let-
ter ‘1. Hence, most of the students were confused
in finding the answer. To solve them, the re-
searcher explained the mistake so that they could
do the task.

Finally, before the time was over, the stu-
dents finished Task 16, 17, 18. They were about
grammar. They did it quickly as they had known
the passive sentence well. Task 19 was home-
work since they needed more time to make a de-
scriptive text. The rest of the tasks on the evalua-
tion page were skipped as the types of the tasks
were the same as the tasks they had done previ-
ously. At the end of the meeting, the question-
naire was distributed to get the students' feedback
towards the materials for the next revision.

After filling the questionnaire, the inter-
view session with some students was conducted.
The students’ feelings towards the teaching and
learning process and their suggestions were col-
lected to improve the quality of the next English
classes. Based on the interview transcripts with
the students, they were more excited doing listen-
ing and speaking activities. They liked listening
to the recording and then pronouncing the words.
They also liked making the dialog and perform-
ing it. The pictures helped them grasp the materi-
als.

Table 4 is the results of the questionnaires
distributed during the try-out. Table 4 shows that
the mean range was from 3.32-3.53. Based on the
mean category classification, all means in the ta-
ble belonged to category Strongly Agree (SA). It
means that the tasks are very good and the stu-
dents strongly agree with the use of the tasks in
the teaching and learning process. It also suggests
that the tasks in Unit 1 meet the students’ interest
since the overall mean is 3.43. The highest mean,
3.53, belonged to Task 1. The task consists of
many pictures of medical equipment. The stu-
dents should mention the names of medical
equipment in the presented pictures. Meanwhile,
the lowest mean, 3.32, belonged to Task 21 where
the students should make a dialog about medical
equipment. Even though the students strongly
agreed with all tasks, some revisions should be
done to make the materials better.

In addition, some suggestions were given
by the students from the questionnaires. They
suggested the use of videos and games during the
teaching and learning process. Besides, they
wanted to have a missing lyric to entertain them
at the class.

As what had been said previously, some
problems were found in the class. The unclear in-
structions and the wrong spelling of the words in
the tasks still existed. The students’ motivation
was getting lower in the second meeting as they
have had classes since the morning and they
should learn English two meetings in a day.
Therefore, there should be some tricks to be ap-
plied to make them more spirit in the class, espe-
cially at the second meeting.

After considering the problems in the class
and the suggestions given by the students and col-
laborator, some plans for the next meetings were
arranged. They were making the instruction and
the content of the task clearer, using a game or a
missing lyric, or playing musics softly to over-
come the students’ tiredness at the class, asking
the students to finish the task with a partner or
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groups if the students felt tired or their motivation
was getting low, and encouraging the students to
engage more in reading and writing activity.
Changing the English schedule two times in a day
was impossible to be done.

Unit 2

Unit 2 is Parts of the Body and Health
Problems. The unit spent 3 meetings. One meet-
ing was on March 10, 2016 and two meetings on
March 16, 2016. The meetings were used to dis-
cuss the homework from the previous meeting
and the new unit.

Generally, the teaching and learning pro-
cess was more conducive and only few practical
problems appeared. The students were enthusias-
tic joining the class. They were more active than
the previous meetings. The researcher made the
activities livelier. She let one of the students
come forward to touch his parts of the body while
mentioning them one by one. The rest of the stu-
dents corrected what had been said and added
some parts of the body he had not mentioned. Be-
sides, she made a competition of pronouncing
words so that the students involved actively.Dur-
ing speaking activity, some students asked the
pronunciation of certain words. You Need to
Know in the materials helped the lecturer explain
the rule of pronouncing some words. The stu-
dents thought that it was something new for them
as they could not find it in their previous English
books. The students could refer to You Need to
Know when doing listening and speaking activi-
ties. Furthermore, the phonetic transcription in
the task helped them pronounce the words appro-
priately.

To anticipate the students’ tiredness during
the class, the researcher played some songs
smoothly when they did the reading and writing
tasks to freshen up their minds. The songs would

be stopped when the lecturer explained some-
thing. A missing lyric was given at the end of the
meeting too. Furthermore, the students were
asked to finish certain tasks in groups when the
tasks were considered difficult and at the same
time the students felt tired.

However, some problems appeared during
the teaching and learning process. The time allo-
cation was not enough to finish all the tasks in the
materials. The lecturer finished some tasks in the
class and a few of tasks were assigned as home-
work. Certain tasks with the same form with the
previous tasks that the students had done were
skipped.

In addition, some mistakes were found in
the materials that should be revised. In Task 2, all
names of the parts of the body should be written
in small letter and numbers should be placed in
left side. In Task 7, question number 5 should be
written “State the parts of the body which are
mentioned in the dialog” and question number 6
should be “Take a look at the expressions printed
in bold. What kinds of expressions are they?” The
instruction in Task 15 should be “Write down 3
sentences about the symptoms or signs people al-
ways feel when they have a certain disease. One
is done for you as an example”. The instruction
in Task 16 should be “Develop the topic sentence
below into a good paragraph. Work in pairs”. The
last, the order of the task in Task 19 was changed
to keep the consistency with other tasks. Hence,
the questions were placed at the beginning, then
followed by the text. The instruction of the task
was also changed into “Answer these questions
based on the information in the text.”

To support the data from the teaching and
learning process, the questionnaires were distri-
buted. The students’ responses to the learning
materials for Unit 2 are described in Table 5.

Table 5. The Data of the Students’ Opinions on all Tasks in Unit 2

Task Mean Category Task Mean Category
Task 1 3.45 SA Task 11 3.50 SA
Task 2 3.44 SA Task 12 3.47 SA
Task 3 3.52 SA Task 13 3.35 SA
Task 4 3.43 SA Task 14 3.40 SA
Task 5 3.50 SA Task 15 3.37 SA
Task 6 3.50 SA Task 16 3.40 SA
Task 7 3.49 SA Task 17 3.33 SA
Task 8 3.48 SA Task 18 3.34 SA
Task 9 3.52 SA Task 19 3.43 SA

Task 10 3.45 SA Task 20 3.42 SA
Total Mean 3.44 SA
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Table 6. The Data of the Students” Opinions on All Tasks in Unit 3

Task Mean Category Task Mean Category
Task 1 3.39 SA Task 12 3.45 SA
Task 2 3.27 SA Task 13 3.42 SA
Task 3 3.29 SA Task 14 3.35 SA
Task 4 3.38 SA Task 15 3.36 SA
Task 5 3.30 SA Task 16 3.35 SA
Task 6 3.32 SA Task 17 3.39 SA
Task 7 3.25 A Task 18 3.38 SA
Task 8 3.27 SA Task 19 3.22 A
Task 9 3.27 SA Task 20 3.20 A
Task 10 3.34 SA Task 21 3.43 SA
Task 11 3.30 SA Task 22 3.38 SA

Total Mean 3.33 SA

Based on Table 5, the mean range was
from 3.33-3.52 and the total mean for Unit 2 was
3.44. It means that the students strongly agree
with the use of the tasks during the class since the
tasks meet the students’ interest. In other words,
all of the tasks in Unit 2 are categorized as very
good tasks. Furthermore, the highest mean, 3.52,
belongs to Task 9. The task is about studying the
expressions of asking patients’ condition and the
expressions of stating our condition. Meanwhile,
the lowest mean, 3.33, belongs to Task 17. The
task is listening activity in which the students cir-
cle the words they hear in the sentence. Even
though the students strongly agreed with all tasks,
some revisions should be done to make the mate-
rials better.

As had been mentioned earlier, the three
meetings in Unit 2 were more conducive than the
previous meetings. It means that the strategies
that have been applied during the meetings give
positive impacts. Therefore, playing songs softly
to accompany the students when they studied
would be still considered to be used during the
class especially when the students felt tired. Giv-
ing a missing lyric would be also applied. The
variation of doing tasks would be also main-
tained. In the next meetings, reading and writing
activities that were always taught at the second
meeting would be taught at the first meeting in
order that the students could finish the task well.
Listening and speaking activities which the stu-
dents loved much, would be taught at the last
meeting. It was done to see whether there was any
difference of putting certain tasks in certain meet-
ings with the students’ motivation to accomplish
the tasks or because of another factor such as the
students’ tiredness.

Unit 3

Unit 3 is the last unit talking about Health
Assessment. It spent 2 meetings. The two meet-
ings were on March 23, 2016. Seven students
were absent because of heavy rain. The meetings
were used to discuss the homework from the pre-
vious meeting and the new unit.

As what had occurred in the teaching and
learning processes in the previous units, reading
and writing activities were taught at the second
meeting were mostly students felt tired. There-
fore, the reading and writing tasks were not ac-
complished maximally. It happened because they
had 2 English meetings in a day and they have
had other classes since the morning. English was
learnt from 1-5.30 PM. Therefore, it was impos-
sible to avoid the students’ tiredness at the second
meeting (3.30-5.30 PM).

Based on the lesson plan that had been
made previously, the first English meeting was
used to teach reading and writing in order that the
students could accomplish the tasks maximally.
Many students participated actively in doing the
tasks as their minds were still fresh at the first
meeting. One of the students wrote her answer for
Task 11 on the whiteboard. Some students an-
swered the researcher’s question related to the
S.0.A.P note. Other students asked the meaning
of abbreviations W and D in Task 11 and the
meaning of any abbreviations in Task 12. Be-
sides, all reading and writing tasks could be fin-
ished in the first meeting.

However, most of the students did not con-
sult to the Glossary when they did not understand
the meaning of some words. They consulted dif-
ficult words to their digital dicti-onary in their
mobiles. They forgot the Glossary although dif-
ficult words and their meanings had been at-
tached there. Finally, the researcher reminded the
students again to read the Glossary whenever
they found difficult words.
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Finally, the last meeting or the second
meeting was used for listening and speaking
class. The students were more aware to use the
Glossary when they wanted to find the meanings
of difficult words. They only opened their digital
dictionary when the words they searched did not
exist in the Glossary.

Some problems related to the materials
were found during the teaching and learning pro-
cess. The materials should be revised. Question
number 2 in Task 1 was replaced as the question
was not related to the theme. Hence, the question
was replaced with “Mention vital signs that need
to be checked towards the patients’ body.” Next,
a tagline, Let’s Listen and Speak was placed be-
fore Task 2. The instruction of Task 4 was added.
It became “Listen to a dialog between Rizal and
anurse in a health clinic. Complete the conversa-
tion with the words you hear from the recording.
After that, practice the completed dialog with a
partner.

Another practical problem was found in
guestion number 5 in Task 6. The question was
changed as the blank expression the students
completed was too long. The students could not
fill in the missing expression, even though the re-
cording had been played more than 3 times. It
was different with the previous listening tasks in
which the students could finish the tasks after
some repetitions of recording. The researcher de-
cided to revise question number 5 that was put-
ting the missing expression in the first expression
spoken by Rizal. Besides, the punctuation hyphen
(-) in Task 13 and 14 was replaced with a colon

).

The same problem related to the students’
tiredness occurred again at the second meeting.
The students who studied in the morning were
getting tired. The lecturer hardly ever raised the
students’ motivation to do the rest of the tasks
maximally. As a result, the lecturer chose the task
that should be done at the class and the task that
should be skipped. It can be concluded that what-
ever the kinds of the tasks in the second meeting,
whether they are listening, speaking, reading, or
writing, the students hardly accomplish the tasks
because of the tiredness. It is a good recommen-
dation for the academic affair to change the Eng-
lish schedule for the next semester. Table 6 shows
the students’ opinions on all tasks in Unit 3.

Based on Table 54, the mean range was
from 3.20-3.45. It means that the means of the
tasks belongs to category Agree and Strongly
Agree. However, the total mean for Unit 3 was
3.33 meaning that the students strongly agree

with the use of Unit 3 during the class. The tasks
meet the students’ interest. Task 7, 19, and 20
were considered as good tasks as the students
agreed with the tasks. The rest of the tasks were
considered as very good tasks as the students
strongly agreed with the tasks. Task 12 got the
highest mean. The task is about studying the ex-
planation of the S.O.A.P note. Task 20 got the
lowest mean. It is about making the dialog of
health assessment. Even though some students
agreed and some others strongly agreed with the
tasks, some revisions should be made to improve
the quality of the materials.

As had been mentioned previously, the stu-
dents had their favorite and least favorite tasks.
The students’ favorite task in Unit 1 was Task 1,
mentioning the names of medical equipment
based on the pictures. This task is in Let’s Get
Ready or opening activity. The students’ favorite
task in Unit 2 was Task 9, studying the expres-
sions of asking the patients’ condition and stating
our condition. This task is in Let’s Listen and
Speak. Meanwhile, Task 12 in Unit 3 related to
studying the explanation of the S.0.A.P note was
the most favorite task. This task is in Let’s Read
and Write. It can be concluded that the students’
favorite tasks are distributed in different places:
Let’s Get Ready, Let’s Listen and Speak, and
Let’s Read and Write.

Furthermore, the students’ least favorite
tasks were Task 21 in Unit 1, Task 17 in Unit 2,
and Task 20 in Unit 3. Task 21 in Unit 1 is about
making and performing the dialog of medical
equipment. Task 17 in Unit 2 is about listening to
some sentences and circling the words they hear
in the sentences. Last, Task 20 in Unit 3 is about
making and performing the dialog of health as-
sessment. It can be concluded that the students’
least favorite tasks are from the tasks in Let’s Do
More. The tasks are reinforcement tasks. During
the teaching and learning processes, the tasks
were mostly done by the students at the last meet-
ing (second meeting) where most of them felt
tired. Thus, they did not have the energy to ac-
complish the tasks. Therefore, the students con-
sidered them as least favorite tasks.

CONCLUSIONS

The research had followed several stages
until it met the final conclusions. Based on the
data analysis, some points were concluded. The
results of the needs analysis, the description of
the units developed, and the process of develop-
ing the materials was described briefly in the fol-
lowing paragraphs.
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The results of needs analysis show the stu-
dents ‘needs during the English teaching and
learning process. Most students preferred the use
of an LCD / projector and English and Bahasa in
balance during the English class. Working in
pairs, having an assignment every two meetings,
the lecturer’s role to check the students’ under-
standing, the students’ role to pay attention dur-
ing the class, and learning English in the class-
room were most preferred. In addition, the activ-
ities of discussing the content of English mono-
logues or dialogs, pronouncing words, finding
difficult words in the texts, arranging jumbled
words, writing compositions, and making sen-
tences were most preferred in the class. Learning
English to find better jobs and learning English in
order to be able to speak fluently were the stu-
dents’ objectives to learn English. They also used
English in the English class and used English for
the sake of continuing higher education. Parts of
the Body, Diagnosing Diseases, and Medical
Equipment were most preferred themes for the
learning materials. Health articles, dialogs related
to health, authentic texts, and difficult words
were the most preferred input texts. The students
were in Beginner level who were good at reading,
but weak in listening skills. They were eager to
improve their speaking skills, especially pronun-
ciation sub skill. They had fair enough
knowledge of the target culture. The relevancy
between the used book and the students’ needs
was fairly appropriate. The students requested the
use of real colorful human pictures for the anima-
tion and font Calibri in the learning materials.

Furthermore, the English materials consist
of three units which are the integration of the four
language skills. The themes of the units were cho-
sen by the students in the needs analysis stage.
The themes are Medical Equipment, Parts of the
Body and Health Problems, and Health Assess-
ment. Unit One focuses on recognizing the names
of medical equipment; using the expressions of
asking for the functions of medical equipment;
using the passive sentence; and writing a descrip-
tive text. Unit Two focuses on recognizing the
parts of the body; using the expressions of asking
for the patients’ condition and explaining our-
selves condition; using present tense; and writing
and explanation text. Unit Three concentrates on
kinds of symptoms and signs; using the expres-
sions of asking for the dimensions of symptoms
and signs; using the past tense; and writing the
S.0.A.P Note. In addition, the units have several
parts: Let’s Get Ready, Let’s Listen and Speak,

Let’s Read and Write, Summary, Let’s Do More,
Glossary, and Reflection.

The materials development had followed
some stages: planning, developing, and evaluat-
ing the product. Conducting needs analysis and
studying relevant literature were done in the plan-
ning stage. Developing the course grid, lesson
plans, first draft of the product, educational me-
dia, and formative and summative evaluation
plan were done in the developing stage. The
course grid was firstly made as a base to make
lesson plans, first draft of the product, and teach-
ing media. Conducting formative and summative
evaluation and revision were done in the evaluat-
ing stage. Language teaching and content experts
evaluated the first draft of the product. The lan-
guage teaching expert gave some suggestions re-
lated to grammar. The content expert gave some
suggestions related to the pictures used, the unit’s
title, the meaning of the word in the Glossary, the
abbreviations in the medical context, and the
health terms used. After the validations from the
two experts, some revisions were done to produce
the second draft. The second draft was used for
the try-out at summative evaluation. The stu-
dents’ responses and the collaborators’ feedback
in the try-out, and the vignettes made based on
the teaching and learning processes were used to
revise the second draft to make the final draft of
the product.

Furthermore, the results from the experts’
validations show that the English materials made
can be used for the teaching and learning process.
The two experts strongly agreed with the use of
the English materials at the class. In other words,
the materials were considered very good. Based
on the students’ responses, the materials were
also very good and they strongly agreed with the
use of the materials in the class. It could be con-
cluded that the materials were appropriate to the
students’ needs and interest.

REFERENCES

Aniroh, K. (2009). From English as a general
school subject onto English as a medium
for learning specific subjects: The need to
shift in the teaching orientation. TEFLIN
Journal, 20(2), 169-179.
https://doi.org/http://dx.doi.org/10.15639/t
eflinjournal .v20i2/169-179

Bloor, M. (1998). English for specific purposes:
The preservation of the species (some
notes on a recently evolved species and on
the contribution of John Swales to its
preservation and protection). English for

Copyright © 2019, Lingﬂarn, ISSN 2406-9213 (print); ISSN 2477-1961 (online)



Ling’f era,6 (2), 2019 - 142
Annisa Nurul 1lmi, Suwarsih Madya

Specific ~ Purposes,  17(1), 47-66.
https://doi.org/10.1016/S0889-

4906(97)00044-6

Borg, W. R., & Gall, M. D. (1983). Educational
research: An introduction. Longman.

Brown, H. D., & Lee, H. (1994). Teaching by
principles: An interactive approach to
language pedagogy. Prentice Hall Regents
Englewood Cliffs, NJ.

Burns, A. (2009). Doing action research in
english language teaching: A guide for
practitioners. Routledge.
https://doi.org/10.4324/9780203863466

Edwards, M. L., & Smith, B. C. (2016). The
effects of the neutral response option on
the extremeness of participant responses.
Journal of Undergraduate Scholarship,

Longwood  University, 6(63), 7-8.
https://doi.org/10.1017/CB0O97811074153
24.004

Gall, M. D., Gall, J. P., Borg, W. R. D., & Gall,
J. P. (2003). Educational research: An
introduction (7th ed.). Pearson Education
Inc.

Hadijah, D. (2010). An analysis of materials and
students ‘needs in learning English: A case
study at an Institute of Higher Education
of Economics in Bandung. Universitas

Pendidikan Indonesia.

Kosasih, F. R. (2017). English materials and their
relevance to the needs of pharmacy
students (A case study at a school of
pharmacy in Bandung - Indonesia). Asian
EFL Journal, 2017(97), 4-27.

Miles, M. B., Huberman, A. M., & Saldana, J.
(2014). Qualitative data analysis: A
methods sourcebook. Sage.

Nunan, D. (2004). Task-based language

teaching. Cambridge University Press.
https://doi.org/10.1017/cb0978051166733

6

Richards, J. C. (2001). Curriculum development
in language teaching. Cambridge
University Press.
https://doi.org/10.1017/cb0978051166722
0

Tomlinson, B. (2008). English language learning
materials: A critical review. Bloomsbury
Publishing.

Tomlinson, B. (2011). Materials development in
language teaching. Cambridge University
Press.

Widoyoko, E. P. (2012). Teknik penyusunan
instrumen penelitian. Pustaka Pelajar.

Copyright © 2019, Lingﬂarn, ISSN 2406-9213 (print); ISSN 2477-1961 (online)



