URAALRISETFEMTDILA WATEMATRA

Available online at http://journal.uny.ac.id/index.php/jrpm

Jurnal Riset Pendidikan Matematika 12 (1), 2025, 74-85

The Effect of Realistic Mathematics Education Approach to Improve
Students' Mathematics Learning Outcomes

Zetriuslital*, Dedek Andrian?, Suripah!, Maimunah?, Riyan Hidayat®, Editha Dacara*
tUniversitas Islam Riau, JI. Kaharuddin Nasution. No. 113, Simpang Tiga, Kec. Bukit Raya, Kota Pekanbaru,
Riau, Indonesia.

2PGRI University of Yogyakarta, JI. IKIP PGRI | Sonosewu, N0.117, Sonosewu, Ngestiharjo, Kec. Kasihan,
Kabupaten Bantul, Daerah Istimewa Yogyakarta, Indonesia

SUniversitas Putra Malaysia, Jalan Universiti 1, 43400 Serdang, Selangor, Malaysia, Malaysia

4University of Saint Anthony, CCF4+FGP, City of Iriga, Camarines Sur, Philipine

E-mail: zetriuslita@edu.uir.ac.id

* Corresponding Author

ARTICLE INFO ABSTRACT

Learning outcomes are influenced by the process carried out during learning.
The learning process is carried out by applying innovative learning
models/approaches.This study aims to determine the effect of the Realistic
Mathematics Education (RME) approach on the mathematics learning
outcomes of grade VIII students at Siak Hulu Junior High School. Employing
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Keywords a development research design combined with a pseudo-experimental
Realistic Mathematics, methodology, the research involved a population of six classes (V1111 to VI1116).
Students' worksheets, A purposive sampling technique was utilized, resulting in two selected classes:
Learning Outcome, VI113, comprising 32 students as the control group, and VIII4, also with 32
Learning Results students, serving as the experimental group. The development phase produced

a valid and practical student worksheet designed to facilitate the RME
approach. The findings indicated that students who engaged with the RME
approach demonstrated significantly better mathematics learning outcomes
compared to those who experienced conventional teaching methods. Statistical
analysis confirmed the effectiveness of the RME approach, suggesting that it
not only enhances understanding but also improves overall performance in
mathematics. This study concludes that the implementation of the RME
approach positively influences the mathematics learning outcomes of grade
VIII students in SMP 6 Kampar Regency, highlighting its potential as an
effective pedagogical strategy in mathematics education. The research
contributes to providing evidence for the adoption of realistic approaches in
classroom settings to foster improved student engagement and achievement in
mathematics. Recommendations for teachers to be encouraged to develop
media and teaching materials that are contextualised and relevant to students'
daily lives likes Trigonometry subject.
This is an open access article under the CC-BY-SA license.
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INTRODUCTION

Learning outcomes are a process of interaction between students and educators and learning
resources in a learning environment (Suardi, 2018). In other words, learning is a process to help students
learn well. Teachers play a role in facilitating the process that students do in learning (Prediger &
Neugebauer, 2023; Tompong & Jailani, 2019). Teachers can guide students on how to learn and solve
problems faced in learning (Arseven, 2015). Good learning will have interactions from various
directions, namely teachers with students, students with other students, students with learning resources,
and learning media and tools that can be used in learning (Weber et al., 2023). In learning, there are
learning materials that must follow the needs of students, and materials must follow the real world
(Gravemeijer et al., 2016). The material that corresponds to the real world (daily life) is mathematics
subject matter.

Mathematics is one of the essential basic sciences that has an important role, both in everyday life
and in the development of science and technology (Melisa, 2022). Mathematics is also said to be one of
the subjects that is widely used in other subjects, so that mathematics cannot be separated from everyday
life (Costa & Domingos, 2022). Many students need help to understand and even think that mathematics
is a complex subject, so students cannot solve these problems because they need to understand
mathematical concepts (Gijsbers et al., 2020). Finally, students become uninterested and discouraged in
learning. Speaking of math learning outcomes, Indonesia still needs to meet international standards (Trinh
Thi Phuong et al., 2022). The results obtained from the TIMSS (Trends in International Mathematics and
Science Study) report in 2019 were that the mathematics assessment was carried out in grades four and
eight. The grade VIII math assessment includes four areas, namely number (30%), algebra (30%),
geometry (20%), and probability data (20%). The international score for math is 507 out of 550. TIMSS
2019 math achievement results for all 39 countries, but the 2019 TIMSS Indonesia survey results did
not find Indonesian students participating (Karim, Ma'rufi, & llyas, 2021).

In line with these problems, the Program for International Student Assessment (PISA) report in
2018 stated that Indonesia was ranked 73 out of 79 countries surveyed with a score of 379 and an average
international score of 489 in mathematics (OECD, 2018). On a smaller scale, based on the Ministry of
Education and Culture's average math results report in 2020, the average junior high school math score
was 62.063. Within the province, the average junior high school math score was 46.6, where Riau
Province ranked 9th out of 35 regions in Indonesia. In the scope of junior high schools in Riau Province,
Pekanbaru City, the average junior high school math score is 405. Based on the learning results obtained,
it is hoped that teachers will further improve student learning outcomes, especially in mathematics
subjects.

Based on interviews with math teachers, the average math test results of six junior high school
students in Siak Hulu are 60.9. This is still relatively low so the researcher suspects that the problem of
low student learning outcomes is influenced by the lack of mastery of the material taught by the teacher
and the learning process used by the teacher. In the learning process, the teacher uses direct learning
which centers on the teacher as the subject and students as the object. In this case students need help to
understand mathematical concepts related to everyday life, especially in cube and beam material. This
can be used as a lesson for teachers to make math a subject that students like and how to help students
understand mathematical concepts. This condition requires teachers to improve the learning process,
one of which is by using the right learning strategy so that it can affect learning outcomes. To improve
learning outcomes, learning strategies, learning approaches, and visual aids in learning are needed. One
learning approach that is oriented towards students' real life is the Realistic Mathematics Education
(RME) approach.

RME is a learning approach that uses real problems in everyday life (Barnes, 2004a; Helstad et
al., 2017). RME will make students participate in learning in accordance with their lives because the
mathematical objects in RME are problems that exist in society (Chronaki, 2023). RME will make it
easier for students to adapt to their environment because every mathematical material is connected to
students' daily habits (Christiansen & Erixon, 2021). Realistic mathematics education is implemented
through real events that are close to children's experiences and relevant to society so that students can
imagine them (Isrok'atun & Rosmala, 2021). RME provides enjoyable learning for students because
they can repeat everyday activities in mathematics materials (Igbo & Omeje, 2014; Tuen Veronica
Leung et al., 2019). This approach will strengthen students in understanding mathematics material
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according to the targeted competencies of the government, especially the ministry of education.

The above explanation provides information that RME is very important for the development
of learning in the classroom. RME must be an approach that is used regularly in the classroom in order
to obtain maximum student learning outcomes. Therefore, this research is important to be applied in the
process of learning mathematics whose mathematics learning outcomes are still very low. This research
can provide new experiences and knowledge to students so that fun mathematics learning can be realized
in the classroom. This research was conducted at SMP Negeri 6 with the hope that this research can
improve student learning outcomes through the best experiences that students will get supported by
SWS learning media.

METHODS

This research is an R&D research and quasi-experimental research. R&D research is conducted
to develop SWS learning media that can be applied in experimental research. The research method used
in this research is the ADDIE model research and development (R&D) method which consists of 5
stages, namely Analysis, Design, Development, Implementation, and Evaluation. The ADDIE model
can be used as a research method to develop teaching materials and other educational products. The
product will be created and produced in the form of learning media with a realistic mathematics approach
and applied to flat geometry material, namely cubes, blocks, prisms, and pyramids. Selection of
geometry material data can facilitate the teacher in explaining and giving examples related to geometry.
Teachers do not need to bring props and other media because SWS has provided a complete picture of
the spatial construction.

The quasi-experimental research in this study is a follow-up research to the development
research. The development results have been valid and practical applied for one month in the learning
process in the classroom. It is called a quasi-experiment because in this experimental research the
variables cannot be controlled. Pseudo-experimental research determines the effect of the experiment
on the characteristics of the subject that the researcher wants. The design used in this research is
Nonequivalent Control Group Design (Zetriuslita et al., 2020). This design uses pre-test and post-test
for control and experimental groups. The form of the research design is as follows:

Table 1. Research design

leasurement (Post-

Class Measurement (Pre-Test) Treatment test)
Experiment O1 X 02
Control 03 - 04
Information:
O1 : Pre-test applied to experimental class
03 : Pre-test conducted for control class
X :Treatment with Realistic Math
- :Treatment with conventional learning
02 : Post-test conducted for the experiment
04 : Posuji-t applied for control

This research was conducted at SMPN 6 Siak Hulu. The population in this study were all VIII
grade students of SMPN 6 Siak Hulu, totaling 192 people, consisting of 6 classes, namely classes VIII1
- V6. Sampling in this study using side purposive technique. The sample is part of the entire
population studied. The sample in this study consisted of two classes, namely class VIII3 which
numbered 32 people as a control class, and class V1114 which numbered 32 people as an experimental
class.

The data collection technique used in this research is the test technique. The test technique was
designed in the form of descriptive questions (description questions), carried out as a pretest and posttest.
The pretest instrument is to measure the initial ability of students' math learning outcomes before being
given treatment. While the posttest instrument is given to measure math learning outcomes after
treatment. Testing was carried out in two classes, one of which was an experimental class with realistic
mathematics education and a control class with conventional learning.
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The data analysis techniques used in this research are descriptive statistics and inferential
statistics. Descriptive statistics calculated is the average learning outcomes of control and experimental
classes, then calculated the standard deviation. While inferential statistics by calculating the normality
test of data, variance homogeneity test, and comparison test of the average student math learning
outcomes (t-test). Normality test is not required for samples with the same number or more than 30. This
is based on the explanation (Wahyuni, 2019) that samples above 30 or more than 30 tend to be normal
and do not need to be tested for normality. Thus, researchers did not conduct a normality test because
the research sample amounted to 32 in the experimental and control classes. So in processing the data
of the research results, the homogeneity of variance test and t test are directly carried out.

RESULTS AND DISCUSSION

1. Development Phase

At this stage, the development of learning media in the form of math-based SWS (student
worksheets) was developed to be used in classroom experiments. The learning media developed consists
of 4 meetings with material on number patterns, cartesian coordinates, functional relationships, and
broken line equations. The four materials will be the focus of this research and will be tested in classes
VI3 and VIII4. The developed SWS is then evaluated or validated by experts and teachers. The purpose
of validation is to check whether the SWS developed is in accordance with the standards and curriculum
that runs at school. The validation results can be seen at the evaluation stage.

2. Evaluation Phase

The evaluation stage is the stage of assessing the results of the development that has been carried
out. This is the stage of developing SWS media based on realistic mathematics. The results of the
analysis of the media expert assessment show that SWS learning media based on realistic mathematics
can be used in learning mathematics. The results of the analysis can be seen in Table 2.

Table 2: Media Expert Validation Results

Assessment Assessment Score  Criteria Conclusion
Components (%)
Material 87,5 Legal can be used with minor revisions.
Ilustration 75 Legal  can be used with minor revisions
ledia Quality and 87,5 Legal  can be used with minor revisions
Display
Attractiveness 72,2 Legal can be used with minor revisions
Average 80,6 Legal  Can be used with minor revisions

Learning media experts assessed the material, illustrations, quality, and appearance of
the media. From this assessment, the expert explained that SWS learning media can be used
with a validity level of 80.6% in the valid category. These results indicate that the validity test from
experts for media from each component is valid and can be used RME learning.

Furthermore, it can be seen the results of the validity of the material aspect which consists of the
components of content feasibility, language feasibility, and presentation feasibility of the developed
SWS. Table 3 shows the results of material feasibility.

Table 3. Material aspect expert validation results

Assessment Total Assessment  Criteria Conclusion
Component Score (%)
Decent Content 80,5 Legal  usable with minor revisions
Language 80,5 Legal  usable with minor revisions
Presentation 87,5 Legal  usable with minor revisions
Average 82,83 Legal usable with minor revisions

The results of the validity test in terms of material aspects resulted in a validity index of 82.83%,
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including in the valid category. According to experts, this media contains core or basic competencies
that are taught or tested. These results indicate that the validity test from experts for material aspects from each
component is valid and can be used RME learning.

Furthermore, the results of the practicality of the SWS media developed can be seen. Table 4
presents the results of the practitioner's assessment in assessing the level of practicality of the developed
media.

Table 4. Teacher Response to Practical Learning Media

Validator Average (%) Criteria
Validator 1 83,5 Practical
Validator 2 87,4 Practical
Validator 3 80,3 Practical

Average 83,73 Practical

Table 4 illustrates the results of practitioners' responses to the level of practicality of the
developed SWS. The analysis results obtained an average score of 83.73 in the practical category. These
results conclude that the media can optimistically transfer mathematical knowledge or material in
accordance with the targeted core or basic competencies. These results indicate that teacher response to
practical learning media from each experts practical and can be used in RME learning

Furthermore, practitioners have assessed the aspects of media display, content, and media
attractiveness in detail. Table 5 illustrates the results of the three practitioners' assessment of the
developed SWS.

Table 5. Teacher Assessment of SWS Media

Validator Assessment Indicator Score (%) Criteria
Validator 1 Media Display 75 Practical
Media content 75 Practical
Attractiveness 83,3 Practical
Validator 2 Media Display 83,3 Practical
Media content 75 Practical
Attractiveness 83,3 Practical
Validator 3 Media Display 75 Practical
Media content 75 Practical
Attractiveness 83,3 Practical

The first to third validators gave a minimum score of 75 and a maximum score of 83.3. From
the results of the three practitioners, an average score of 78.69 was obtained in the practical category.
The three practices assessed the appearance, content, and attractiveness of SWS media to attract students
to learn mathematics in accordance with the targeted core or essential competencies. According to the
experts, this media will be even more interesting if it is integrated with technology that can be played
on Android or computer. These results indicate that teacher response to practical SWS media from each experts
practical and can be used in RME learning.

Based on the results above, that the development of learning media in the form of math-based
SWS (student worksheets) meets the valid and practical criteria, then we can use it in learning using
RME to improve math learning outcomes.

3. Experiment Results

Based on the results of post-test data analysis, the experimental class average was 75.47 and the
control class average was 51.69. The difference is due to the treatment in learning. In the experimental
group applied with a realistic mathematics approach, and in the control class applied with conventional
learning.

Based on the analysis of variance homogeneity test, it was found that . This means that the post-
test results of the two groups, namely the experimental class and the control class, are homogeneous.
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This can be seen from the following variance homogeneity test table 6.F count < Fiapre = 1,04 < 1,82

Table 6. Homogeneity Test of Experimental and Control Classes

Validity Percentage (%) verage Validity
(%) Validity Level
V1 V2 V3
100 100 100 100 Very Valid
Average Number (%) 100 Very Valid

In the experimental and control class groups with normal and homogeneous distribution,
hypothesis testing was carried out using the comparative test, and the average learning outcomes with
the t test. These results indicate that teacher response to homogeneity test of experimental and control
Classes from each experts was very valid and can be used in RME learning.

Table 7. Comparison of Experimental and Control Class Learning Outcomes

Class Average  Variants Information Conclusion

tC ount ttab le

Experiment 75,47 240,06 6,08 2,04 HO rejected

tCount > ttable

Based on the mean and variance of the experimental class and control class obtained and for a
sample of 32 obtained. From the calculation results it is explained that, then HO is rejected and H1 is
accepted. This means that the mathematics learning outcomes of students who use the PMR approach
are better than conventional learning. So there is a difference between the average math learning
outcomes of the experimental class and the average math learning outcomes of the control class.tp;tung
= 6,08t:qpe1 = 2,04 thitung = 6,08 > tiqper = 2,04. Thus, it can be concluded that there is an effect
of the RME approach on the mathematics learning outcomes of class VIII students at Siak Hulu
Junior High School.

4, Discussion

The learning media has been assessed by experts and practitioners with valid and practical
categories. SWS learning media developed according to the correct procedure will provide students with
the best experience in understanding mathematics material (Nofriyandi & Andrian, 2022; Rezeki et al.,
2021). Experts argue that SWS learning media will contribute to building students' knowledge of
mathematical materials (Andrian & Wahyuni, 2020; Maclinton & Andrian, 2022). Learning media
developed with strict procedures and supported by several experts will provide significant results in
assisting teachers in the classroom (Andrian et al., 2022; Setiawan et al., 2019). Students will be
interested in learning math materials because they feel happy learning with new media (Amir et al.
2021; MZ et al., 2021). The learning media will consistently transfer complex math materials because
some students feel bored learning math (Bektas et al., 2020; Liu & Hallinger, 2018). New learning media
is the best idea to develop the classroom in the best condition. It is very important to continue developing
learning media because students only sometimes have good feelings towards learning math.

Realistic mathematics can enhance or improve mathematics learning. Realistic mathematics is
the best step to develop students' skills in mathematics (Heuvel-panhuizen & Drijvers, 2014; Stemn,
2017a). Some of the reasons mathematics can improve the learning process towards learning outcomes
are; realistic mathematics has several things that make the learning process run optimally, namely; 1)
Understanding contextual problems, namely observing real objects in everyday life such as cardboard
boxes and dice, so that students know the real objects in cubes and blocks; 2) Solving contextual
problems by observing real objects; students find it easier to solve problems in everyday life and are
given the freedom to think actively according to their ideas and ideas in finding and understanding a
concept and building their knowledge; 3) Comparing and discussing answers, namely from the results
of problem solving, students can compare the results of their solutions with other friends so as to create
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an active classroom atmosphere. Conditions like this will foster student self-confidence; 4) Concluding,
which is from the results of learning students can conclude what they get during learning so that learning
is more meaningful. This causes the learning outcomes of mathematics applied with a realistic
mathematics approach to be higher than the learning outcomes applied with conventional learning.

Significant results of classroom experiments show that the realistic mathematics approach can
have the best effect on learning outcomes. The realistic mathematics approach has advantages that can
support success in learning, such as a) Meaningful learning, b) Fun atmosphere, ¢) Students are more
open because they feel appreciated for answers that are different from their friends, d) Foster cooperation
between groups, ) Train students to dare to convey their work in class, and f) Character education such
as cooperation and respect for speakers during discussions (Makonye, 2014a; Sitorus & Masrayati,
2016a, Sitorus & Masrayati, 2016b; Webb et al., 2011). However, success in learning certainly has
drawbacks, namely at first students still need clarification about problem solving in SWS, so it takes a
long time for them to adjust to their groups and the realistic mathematics approach that researchers apply
(Arsaythamby & Zubainur, 2014; Saleh et al., 2018). With the realistic mathematics approach that the
researchers applied, students did not feel bored; although the classroom atmosphere needs to be more
conducive, it can be managed (Sumirattana et al., 2017). The classroom atmosphere during learning is
a little noisy because students are still actively involved in the learning process and work together with
their group members to solve problems (Franklin & Harrington, 2019; McMillen et al., 2019).

The learning process becomes interesting learning because this learning brings students closer
to students' lives at home or in their environment. Realistic mathematics education stimulates students
to think mathematically in easy conditions so that students must bring daily activities at home into the
learning process (Revina & Leung, 2021; Zakaria & Syamaun, 2017). The increase in mathematics
learning outcomes occurs because students feel that learning mathematics in the classroom is like at
home so that students do not feel difficulties in learning mathematics (Klein et al., 1998; Stemn, 2017b).
Improved mathematics skills can be achieved through realistic mathematics education when teachers
and students can collaborate (Barnes, 2004b; Makonye, 2014b). Teachers and students need to apply
realistic mathematics education because this approach will provide an excellent experience (Athar,
2012; Laurens et al., 2018). Every activity in learning becomes free without difficulty when realistic
mathematics education is applied in the classroom (Chao et al., 2016; Schukajlow et al., 2017). Every
school in the world needs to plan the learning process with realistic mathematics education.

CONCLUSION

Based on the research results, the development of this learning media is categorised as valid and
practical. This means that this media will make a significant contribution to improving the quality of
education in the classroom. These results indicate that the validity test from experts for media SWS from
each component is valid and can be used RME learing. From the experimental research, the results
obtained that the Realistic Mathematics Approach can improve student learning outcomes from the
experiments conducted. This means that the experiment or treatment given has a significant effect on
students. Recommendations for teachers to be encouraged to develop media and teaching
materials that are contextualised and relevant to students' daily lives dan for applying the RME
approach not only in grade VIII, but also in other lower (grade V1) or higher (grade 1X) grade levels to
make learning mathematics more interesting and meaningful. Broader Implementation: Consider
applying this approach in other subjects or curricula to assess its effectiveness across different
areas of learning. Encourage further research to explore long-term impacts of the RME and the
learning media on diverse student populations or conduct further research with a wider scope, such
as in different schools, different materials, or by considering other factors (such as learning motivation,
student learning styles, or critical thinking skills) to enrich the evidence of the effectiveness of the RME
approach.

REFERENCES
Amir, Z., Risnawati, Nurdin, E., Azmi, M., & Andrian, D. (2021). The Increasing of Math
Adversity Quotient in Mathematics Cooperative Learning Through Metacognitive.
International Journal of Instruction, 14(4), 841-856.

Copyright © 2025, Jurnal Riset Pendidikan Matematika
ISSN 2356-2684 (print), ISSN 2477-1503 (online)



Jurnal Riset Pendidikan Matematika, 12 (1), 2025 - 81
Zetriuslita, Dedek Andrian, Suripa1l, Maimunah, Riyan Hidayat, Editha Dacara

https://doi.org/10.29333/i}i.2021.14448a

Andrian, D., & Wahyuni, A. (2020). Student Readiness Model Facing the Industrial Revolution
4.0. Second International Conference on Social, Economy, Education And Humanity
(ICoSEEH 2019) - Sustainable Development in Developing Country ForFacing
Industria, ICOSEEH 2019, 302-306. https://doi.org./10.5220/0009128703020306

Andrian, D., Wahyuni, A., & Ramadhan, S. (2022). Mathematics Teachers' Performance in the
Industrial Revolution Era 4.0: A Structural Equation Model. Journal of Innovation in
Educational and Cultural Research, 3(4), 554-563. https://doi./10.46843/jiecr.v3i4.236

Arsaythamby, V., & Zubainur, C. M. (2014). How a Realistic Mathematics Educational
Approach Affects Students' Activities in Primary Schools? Procedia - Social and
Behavioral Sciences, 159, 309-313. https://doi.org/10.1016/j.sbspro.2014.12.378

Arseven, A. (2015). Mathematical Modeling Approach in Mathematics Education. Universal
Journal of Educational Research, 3(12), 973-980.
https://doi.org/10.13189/ujer.2015.031204

Athar, G. (2012). Development Of Mathematical Learning With A Realistic Mathematical
Education (RME) Approach. November, 978-979.

Barnes, H. (2004a). Realistic mathematics education: Eliciting alternative mathematical
conceptions of learners. African Journal of Research in Mathematics, Science and
Technology Education, 8(1), 53-64. https://doi.org/10.1080/10288457.2004.10740560

Barnes, H. (2004b). Realistic mathematics education: Eliciting alternative mathematical
conceptions of learners. African Journal of Research in Mathematics, Science and
Technology Education, 8(1), 53-64. https://doi.org/10.1080/10288457.2004.10740560

Bektas, F., Kiling, A. C., & Glimiis, S. (2020). The effects of distributed leadership on teacher
professional learning: mediating roles of teacher trust in principal and teacher
motivation. Educational Studies, 00(00), 1-23.
https://doi.org/10.1080/03055698.2020.1793301

Chao, T., Chen, J., Star, J. R., & Dede, C. (2016). Using Digital Resources for Motivation and
Engagement in Learning Mathematics: Reflections from Teachers and Students. Digital
Experiences in Mathematics Education, 2(3), 253-277. https://doi.org/s40751-016-
0024-6

Christiansen, I. M., & Erixon, E. L. (2021). Opportunities to learn mathematics pedagogy and
learning to teach mathematics in Swedish mathematics teacher education: A survey of
student experiences. European Journal of Teacher Education.
https://doi.org/10.1080/02619768.2021.2019216

Chronaki, A. (2023). Becoming citizen subject in the body politic: antinomies of archaic,
modern and posthuman citizenship temporalities and the politics of mathematics
education. Research in Mathematics Education.
https:/doi.org/10.1080/14794802.2023.2183889

Costa, M. C., & Domingos, A. (2022). Mathematics education: Promoting interdisciplinarity
with  science and  technology. Research in Mathematics, 9(1).
https:/doi.org/10.1080/27684830.2022.2134628

Franklin, H., & Harrington, I. (2019). A Review into Effective Classroom Management and
Strategies for Student Engagement: Teacher and Student Roles in Today's Classrooms.
Journal of Education and Training Studies, 7(12), 1.
https://doi.org/10.11114/jets.v7i12.4491

Gijsbers, D., de Putter-Smits, L., & Pepin, B. (2020). Changing students' beliefs about the
relevance of mathematics in an advanced secondary mathematics class. International

Journal of Mathematical Education in Science and Technology, 51(1), 87-102.
https://doi.org/10.1080/0020739X.2019.1682698

Gravemeijer, K., Bruin-Muurling, G., Kraemer, J. M., & van Stiphout, 1. (2016). Shortcomings
of Mathematics Education Reform in The Netherlands: A Paradigm Case?

Copyright © 2025, Jurnal Riset Pendidikan Matematika
ISSN 2356-2684 (print), ISSN 2477-1503 (online)


https://doi.org/10.29333/iji.2021.14448a
https://doi.org./10.5220/0009128703020306
https://doi./10.46843/jiecr.v3i4.236
https://doi.org/10.1016/j.sbspro.2014.12.378
https://doi.org/10.13189/ujer.2015.031204
https://doi.org/10.1080/10288457.2004.10740560
https://doi.org/10.1080/10288457.2004.10740560
https://doi.org/10.1080/03055698.2020.1793301
https://doi.org/s40751-016-0024-6
https://doi.org/s40751-016-0024-6
https://doi.org/10.1080/02619768.2021.2019216
https://doi.org/10.1080/14794802.2023.2183889
https://doi.org/10.1080/27684830.2022.2134628
https://doi.org/10.11114/jets.v7i12.4491
http://dx.doi.org/10.11114/jets.v7i12.4491
https://doi.org/10.1080/0020739X.2019.1682698

Jurnal Riset Pendidikan Matematika, 12 (1), 2025 - 82
Zetriuslita, Dedek Andrian, Suripa1, Maimunah, Riyan Hidayat, Editha Dacara

Mathematical Thinking and Learning, 18(2), 25-44,
https://doi.org/10.1080/10986065.2016.1107821

Helstad, K., Solbrekke, T. D., & Wittek, A. L. (2017). Exploring teaching academic literacy in
mathematics in teacher education. Education Inquiry, 8(4), 318-336.
https:/doi.org/10.1080/20004508.2017.1389225

Heuvel-panhuizen, M. Van Den, & Drijvers, P. (2014). Realistic Mathematics Education.
Encyclopedia of Mathematics Education, 522-534. https://doi.org/10.1007/978-3-030-
15789-0 170

Igho, J. N., & Omeje, J. C. (2014). Perceived efficacy of teacher-made instructional materials
in promoting learning among Mathematics-Disabled children. SAGE Open, 4(2), 1-6.
https://doi.https://doi.org/10.1177/2158244014538431

Isrok'atun, & Rosmala, A. (2021). Model-model Pembelajaran Matematikan (Bunga Sari Fatmawati,

Ed.). PT. Bumi Aksara

Karim, S., Ma'rufi, & llyas, M. (2021). Pembelajaran Kooperatif Tipe Stad Dalam Meningkatkan
Prestasi Belajar Matematika Ditinjau Dari Kreativitas Belajar Matematika Siswa Kelas IV SD.
Proximal: Journal of Mathematics Research and Mathematics Education, 4(2), 108-
115. https://doi.org/10.30605/proximal.v4i2.1370

Klein, A. S., Beishuizen, M., & Treffers, A. (1998). The Empty Number Line in Dutch Second
Grades: Realistic Versus Gradual Program Design. Joumnal for Research in Mathematics
Education. 29(4), 443-464. https://doi.org/10.2307/749861

Laurens, T., Batlolona, F. A., Batlolona, J. R., & Leasa, M. (2018). How does realistic
mathematics education (RME) improve students' mathematics cognitive achievement?
Eurasia Journal of Mathematics, Science and Technology Education, 14(2), 569-578.
https://doi.org/10.12973/ejmste/76959

Liu, S., & Hallinger, P. (2018). Principal Instructional Leadership, Teacher Self-Efficacy, and
Teacher Professional Learning in China: Testing a Mediated-Effects Model.
Educational Administration Quarterly, 54(4), 501-528.
https://doi.org/10.1177/0013161X18769048

Maclinton, D., & Andrian, D. (2022). Pengembangan Media Pembelajaran Prisma Berbasis
Macromedia Flash Dengan Desain Pembelajaran Assure. Mathematics Innovation
(Inomatika), 4(1), 83-97. https://doi.org/10.35438/inomatika.v4i1.323

Makonye, J. P. (2014a). Teaching Functions Using a Realistic Mathematics Education
Approach: A Theoretical Perspective. International Journal of Educational Sciences,
7(3), 653-662. https://doi.org/10.31901/24566322.2014/07.03.27

Makonye, J. P. (2014b). Teaching Functions Using a Realistic Mathematics Education
Approach: A Theoretical Perspective. International Journal of Educational Sciences,
7(3), 653-662. https://doi.org/10.31901/24566322.2014/07.03.27

McMillen, J. D., Swick, S. D., Frazier, L. M., Bishop, M., & Goodell, L. S. (2019). Teachers'
perceptions of sustainable integration of garden education into Head Start classrooms:
A grounded theory approach. Journal of Early Childhood Research, 17(4), 392-407.
https://doi.org/10.1177/1476718X19856378
Melisa. (2022). Siapa Bilang Mengajar Matematika Sulit (Guepedia/kr, Ed.). Guepedia.

MZ, Z. A., Risnawati, R., Kurniati, A., & Prahmana, R. C. I. (2021). Adversity Quotient in
Mathematics Learning (Quantitative Study on Students Boarding School in Pekanbaru).
International Journal on Emerging Mathematics Education, 1(2), 169.
https://doi.org/10.12928/ijeme.v1i2.5780

Nofriyandi, N., & Andrian, D. (2022). Factors that Affect Students’ Mathematics Performance
at Higher Education in Riau Province during The COVID-19 Pandemic. Infinity
Journal, 11(2), 367. https://doi.org/10.22460/infinity.v11i2.p367-380

OECD. (2018). PISA 2018 Worldwide Ranking - average scores in mathematics, science and
reading.https://factsmaps.com/pisa-2018-worldwide-ranking-average-score-of-

Copyright © 2025, Jurnal Riset Pendidikan Matematika
ISSN 2356-2684 (print), ISSN 2477-1503 (online)


https://doi.org/10.1080/10986065.2016.1107821
https://doi.org/10.1080/20004508.2017.1389225
https://doi.org/10.1007/978-3-030-15789-0_170
https://doi.org/10.1007/978-3-030-15789-0_170
https://doi.org/10.1177/2158244014538431
https://doi.org/10.1177/2158244014538431
https://doi.org/10.30605/proximal.v4i2.1370
https://doi.org/10.12973/ejmste/76959
https://doi.org/10.1177/0013161X18769048
https://doi.org/10.35438/inomatika.v4i1.323
https://doi./
http://dx.doi.org/10.31901/24566322.2014/07.03.27
https://doi./
http://dx.doi.org/10.31901/24566322.2014/07.03.27
https://doi.org/10.1177/1476718X19856378
https://doi.org/10.12928/ijeme.v1i2.5780
http://dx.doi.org/10.12928/ijeme.v1i2.5780
https://doi.org/10.22460/infinity.v11i2.p367-380
https://doi.org/10.22460/infinity.v11i2.p367-380
https://factsmaps.com/pisa-2018-worldwide-ranking-average-score-of-mathematics-science-reading/#google_vignette

Jurnal Riset Pendidikan Matematika, 12 (1), 2025 - 83
Zetriuslita, Dedek Andrian, Suripa1l, Maimunah, Riyan Hidayat, Editha Dacara

mathematics-science-reading/#google_vignette

Prediger, S., & Neugebauer, P. (2023). Can students with different language backgrounds profit
equally from a language-responsive instructional approach for percentages? Differential
effectiveness in a field trial. Mathematical Thinking and Learning, 25(1), 2-22.
https://doi.org/10.1080/10986065.2021.1919817

Revina, S., & Leung, F. K. S. (2021). Issues involved in the adoption of Realistic Mathematics
Education in Indonesian culture. Compare, 51(5), 631-650.
https://doi.org/10.1080/03057925.2019.1650636

Rezeki, S., Andrian, D., & Safitri, Y. (2021). Mathematics and cultures: A new concept in
maintaining cultures through the development of learning devices. International
Journal of Instruction, 14(3), 375-392. https://doi.

Saleh, M., Prahmana, R. C. I., & Isa, M. (2018). Improving The Reasoning Ability Of
Elementary School Student Through The Indonesian Realistic Mathematics Education.
Journal on Mathematics Education, 9(1), 41-54. 10.22342/jme.9.1.5049.41-54

Schukajlow, S., Rakoczy, K., & Pekrun, R. (2017). Emotions and motivation in mathematics
education: theoretical considerations and empirical contributions. ZDM - Mathematics
Education, 49(3), 307-322. https://doi.org/10.1007/s11858-017-0864-6

Setiawan, A., Mardapi, D., & Andrian, D. (2019). The Development of Instrument for
Assessing Students' Affective Domain Using Self-and Peer-Assessment Models. In
International Journal of Instruction (Vol. 12, Issue 3).
https://doi.org/10.29333/iji.2019.12326a

Sitorus, J., & Masrayati. (2016a). Students' creative thinking process stages: Implementation of
realistic mathematics education. Thinking Skills and Creativity, 22, 111-120.
https://doi.org/10.1016/j.tsc.2016.09.007

Sitorus, J., & Masrayati. (2016b). Students' creative thinking process stages: Implementation of
realistic mathematics education. Thinking Skills and Creativity, 22, 111-120.
https://doi.org/10.1016/j.tsc.2016.09.007

Stemn, B. S. (2017a). Rethinking mathematics teaching in Liberia: Realistic mathematics
education. In Childhood Education (Vol. 93, Issue 5, pp. 389-393). Routledge.
https://doi.org/10.1080/00094056.2017.1367230

Stemn, B. S. (2017b). Rethinking mathematics teaching in liberia: Realistic mathematics
education. In Childhood Education (Vol. 93, Issue 5, pp. 389-393). Routledge.
https://doi.org/10.1080/00094056.2017.1367230
Suardi, Moh. (2018). Learning and Learning (Rizky Selvasan, Ed.). Deepublish.

Sumirattana, S., Makanong, A., & Thipkong, S. (2017). Using realistic mathematics education
and the DAPIC problem-solving process to enhance secondary school students'
mathematical literacy. Kasetsart Journal of Social Sciences, 38(3), 307-315. .
https://doi.org/10.1016/j.kjss.2016.06.001

Tompong, B. N. K. J., & Jailani, J. (2019). An evaluation of mathematics learning program at
primary education using Countenance Stake Evaluation model. Journal of Educational
Research and Evaluation, 23(2), 156-169. https://doi.org/10.21831/pep.v23i2.16473

Trinh Thi Phuong, T., Nguyen Danh, N., Tuyet Thi Le, T., Nguyen Phuong, T., Nguyen Thi
Thanh, T., & Le Minh, C. (2022). Research on the application of ICT in Mathematics
education: Bibliometric analysis of scientific bibliography from the Scopus database.
Cogent Education, 9(1). _https://doi.org/10.1080/2331186X.2022.2084956

Tuen Veronica Leung, W., Yee Tiffany Tam, T., Pan, W. C., Wu, C. Da, Candice Lung, S. C.,
& Spengler, J. D. (2019). How is environmental greenness related to students' academic
performance in English and Mathematics? Landscape and Urban Planning, 181(1),
118-124. https://doi.org/10.1016/j.landurbplan.2018.09.021

Wahyuni, A. (2019). Pengaruh Pembelajaran Kooperatif Dengan Tipe Think Pair Share (TPS)

Copyright © 2025, Jurnal Riset Pendidikan Matematika
ISSN 2356-2684 (print), ISSN 2477-1503 (online)


https://factsmaps.com/pisa-2018-worldwide-ranking-average-score-of-mathematics-science-reading/#google_vignette
https://doi.org/10.1080/10986065.2021.1919817
https://doi.org/10.1080/10986065.2021.1919817
https://doi.org/10.1080/03057925.2019.1650636
https://doi.org/10.1080/03057925.2019.1650636
https://doi.org/10.29333/iji.2021.14322a
http://dx.doi.org/10.22342/jme.9.1.5049.41-54
https://doi.org/10.1007/s11858-017-0864-6
https://doi.org/10.29333/iji.2019.12326a
https://doi.org/10.1016/j.tsc.2016.09.007
https://doi.org/10.1016/j.tsc.2016.09.007
https://doi.org/10.1080/00094056.2017.1367230
https://doi.org/10.1080/00094056.2017.1367230
file:///C:/Users/ASUS/Downloads/
https://doi.org/10.1016/j.kjss.2016.06.001
https://doi.org/10.21831/pep.v23i2.16473
https://doi.org/10.1080/2331186X.2022.2084956
https://doi.org/10.1016/j.landurbplan.2018.09.021

Jurnal Riset Pendidikan Matematika, 12 (1), 2025 - 84
Zetriuslita, Dedek Andrian, Suripa1, Maimunah, Riyan Hidayat, Editha Dacara

Terhadap Kemandirian Belajar Matematika Mahasiswa. Math Didactic: Journal of
Mathematics Education, 4, 277-286.

Webb, D. C., Kooij, H., & Geist, M. R. (2011). Design Research in the Netherlands: Introducing
Logarithms Using Realistic Mathematics Education. Journal of Mathematics Education
at Teachers Colleage, 2 (1), 47-52. https://journals.library.columbia.edu /index.php
[jmetc/article/view/708/154

Weber, B. J., Breuer, J., & Lindmeier, A. (2023). How do school-related mathematical
problems become relevant for prospective teachers in mathematics courses at
university? A qualitative interview study. Research in Mathematics Education.
https://doi.org/10.1080/14794802.2023.2243261

Zakaria, E., & Syamaun, M. (2017). The Effect of Realistic Mathematics Education Approach
on Students' Achievement and Attitudes Towards Mathematics. Mathematics Education
Trends and Research, 2017(1), 32-40. https://doi.org/10.5899/2017/metr-00093

Zetriuslita, Z., Nofriyandi, N., & Istikomah, E. (2020). The Effect of Geogebra-Assisted Direct
Instruction on Students’ Self-Efficacy and Self-Regulation. Infinity Journal, 9(1), 41.
https://doi.org/10.22460/infinity.v9il.p41-48

BRIEF PROFIL

Zetriuslita is a professor of the Department of Mathematics Education, Faculty of Teacher
Trainning and Education, Universitas Islam Riau, Indonesia. She is a lecturer in mathematics
education since 1994. She obtained her Ph. D Mathematics Education in 2017 from Education
University of Indonesia, Bandung, Indonesia. Her research interests are Mathematics education,
teaching and learning, especially problem based learning model and cognitive conflict strategy
and critical thinking, problem solving and communication skills, pedagogy and education.
Currently, she is concentrating on researching the application of problem-based learning-
autograph in facilitating students' improvement of critical thinking-mathematic numeration
ability. She can be contacted at email: zetriuslita@edu.uir.ac.id

Dedek Andrian is a permanent lecturer in the Mathematics Education Study Program, Faculty
of Teacher Training and Education, Universitas Islam Riau, Indonesia. He teaches various
courses in the field of mathematics education. Currently, he serves as the Head of the Division
of Services and Research at the Directorate of Research, Universitas Islam Riau. He earned his
Ph.D. in Mathematics Education in 2018 from Yogyakarta State University, Indonesia. His
research interests include evaluation, assessment, and measurement in mathematics education,
teaching and learning processes, curriculum development, pedagogy, and students’ numeracy
skills in Indonesia. He can be contacted via email at dedekandrian@edu.uir.ac.id.

Suripah is an associate professor of the Department of Mathematics Education, Faculty of
Teacher Trainning and Education, Universitas Islam Riau, Indonesia. She is a lecturer in
mathematics education. Currently She is the secretary of the Department of Mathematics
Education, Faculty of Teacher Training and Education, Universitas Islam Riau, Indonesia. She
obtained her Ph.D. in Education in Mathematics Education in 2019 from Yogyakarta State
University, Indonesia. Her research interests are Mathematics education, teaching and learning,
curriculum development, Pedagogy and education, pedagogy and education, problem solving
Inclusive and special education. Currently, she is concentrating on researching the integration
of technology in mathematics learning to improve students' numeracy skills-dyscalculia in
inclusive education. She can be contacted at email: rifah@edu.uir.ac.id

Maimunah is an alumnus of the mathematics education programme at Riau Islamic University

Copyright © 2025, Jurnal Riset Pendidikan Matematika
ISSN 2356-2684 (print), ISSN 2477-1503 (online)


https://doi./
https://doi.org/10.1080/14794802.2023.2243261
https://doi.org/10.5899/2017/metr-00093
mailto:zetriuslita@edu.uir.ac.id
mailto:dedekandrian@edu.uir.ac.id
mailto:rifah@edu.uir.ac.id

Jurnal Riset Pendidikan Matematika, 12 (1), 2025 - 85
Zetriuslita, Dedek Andrian, Suripa1l, Maimunah, Riyan Hidayat, Editha Dacara

and Maimunabh is an alumnus of the mathematics education study programme at Riau Islamic
University and has teaching experience in one of Riau's primary schools and kindergartens. She
can be contacted at email: Maimunah maimnh09@gmail.com

Riyan Hidayat serves as a senior lecturer in Mathematics Education at the Faculty of
Educational Studies, Universiti Putra Malaysia. He earned his PhD in Mathematics Education
from Universiti Malaya. His research interests center on Mathematics Education and the
competency of mathematical modeling among secondary school students and math teachers.
He specializes in quantitative methods and data analysis, with particular expertise in
exploratory factor analysis, structural equation modeling, and Rasch analysis. Additionally, he
actively publishes articles that employ quantitative analysis in high-impact educational
journals. He can be contacted at email: riyan160989@gmail.com

Editha Dacara is a Lecturer in Mathematics and Majors of Master of Art in Education at, the University
of Saint Anthony, Iriga City, Philippines. Her research focuses on Mathematics Education, Mathematics
Material Development, and Mathematics in Engineering, She can be contacted at email:
ecdacara@usant.edu.ph

Copyright © 2025, Jurnal Riset Pendidikan Matematika
ISSN 2356-2684 (print), ISSN 2477-1503 (online)


mailto:maimnh09@gmail.com
mailto:riyan160989@gmail.com
mailto:ecdacara@usant.edu.ph

