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ABSTRACT

Despite the implementation of the Merdeka Curriculum's Pancasila Student
Profile Strengthening Project (P5) in Indonesian vocational schools, existing
modules remain generic across expertise programs, limiting their
effectiveness in integrating character development with vocational
competencies. This study aimed to develop and validate an expertise-specific
P5 module with an employment theme for the Building Modeling and
Information Design (BMID) program using the ADDIE instructional design
model. Development research was conducted through the five ADDIE stages
involving P5 facilitators, subject matter experts, media experts, observers,
teachers, and Grade XI BMID students. The developed module underwent
expert validation and field implementation to evaluate its feasibility and
instructional effectiveness. The results demonstrated high feasibility ratings
from content experts (86.67%), media experts (90.91%), teachers (90.00%),

and students (87.01%), indicating that the module is highly suitable for
vocational learning. Unlike generic PS5 modules, the developed module
integrates BMID-specific technical competencies, authentic project-based
learning activities, and employment-oriented contexts while simultaneously
strengthening Pancasila character dimensions. This study contributes a
systematic and replicable framework for developing expertise-specific P5
modules and provides practical guidance for vocational educators and
curriculum developers in designing contextually relevant learning resources
that enhance both vocational competence and character development under
the Merdeka Curriculum.

Pancasila Student
Profile Strengthening
Project (P5);
vocational education
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INTRODUCTION

Beyond the scope of fundamental technical proficiency, contemporary vocational curricula
increasingly emphasize the synergistic integration of affective attributes and personal competencies,
often referred to as workforce character or global skills (Slatinska, 2023). The Pancasila Student
Profile Strengthening Project (Proyek Penguatan Profil Pelajar Pancasila/P5) is a core component of
Indonesia's Merdeka Curriculum, designed to strengthen students' character while simultaneously
fostering essential competencies through experiential learning (Kemendikbudristek et al., 2022).
Unlike intracurricular learning, which primarily emphasizes subject-specific learning outcomes, P5
adopts a Project-Based Learning (PjBL) approach that engages students in authentic projects to
develop the six dimensions of the Pancasila Student Profile, namely faith and devotion to God with
noble character, global diversity, mutual cooperation, independence, critical reasoning, and creativity
(Julianto et al., 2025; Listanto et al., 2024). Through interdisciplinary and contextual learning
experiences, P5 seeks to integrate character formation with competency development, thereby
supporting students' holistic growth beyond conventional academic achievement (Firoh et al., 2025).

Research indicates that PjBL is superior to conventional models in fostering critical thinking,
autonomy, and vocational literacy, as it requires students to navigate authentic professional
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challenges through extended, interdisciplinary tasks (Choi, 2023; Nurfaizana et al., 2025). As
established by Saputro et al. (2018), the PjBL approach offers a comprehensive methodology for
embedding soft skills within technical vocational training, thereby fostering a dual-competency
development environment. Moreover, the integration of PjBL with specific content areas has been
found to enhance student motivation and the practical application of theoretical knowledge (Fatiyas
& Nurizzati, 2025; Sigit et al., 2022).

Recent empirical studies have highlighted P5's transformative potential in enhancing
student engagement, character formation, and employment preparedness (Kholifah et al., 2025;
Sanam, 2024). However, existing educational research predominantly addresses P5 implementation
at the general curriculum level without critically examining expertise-specific or discipline-tailored
module development (Maulida, 2022). The Ministry of Education and Culture currently provides
standardized P5 modules for vocational schools, yet these materials remain generic across all
expertise programs, regardless of specialization, and systematically fail to integrate vocational
competencies specific to individual technical fields. This critical misalignment creates a structural
gap between P5's ambitious character-building objectives and the specialized technical skill
development required in sophisticated programs such as Building Modeling and Information Design
(BMID) (Wahjusaputri & Bunyamin, 2022).

Despite growing institutional recognition of P5's importance within vocational education
policy frameworks, limited research has systematically examined the development of expertise-
specific P5 teaching modules for vocational schools, particularly those that combine project-based
approaches with specialized technical domains. Current generic learning modules often fail to
meaningfully integrate field-specific competencies, authentic industry contexts, and vocational
pedagogical approaches tailored to particular occupational fields. Consequently, learning resources
tend to resemble those used in general education, reducing their relevance to workplace practices and
limiting opportunities for students to develop occupation-specific knowledge and skills through
authentic vocational learning experiences (Billett, 2003; de Bruijn & Leeman, 2011). This theoretical
and practical gap is particularly acute in technical-professional programs like BMID, where project
activities must simultaneously achieve the dual objectives of developing Pancasila character
dimensions and strengthening specialized vocational skills that are rigorously aligned with evolving
industry standards and employer expectations.

This study addresses this critical gap by systematically developing and rigorously validating
an employment-themed P5 module specifically designed for the BMID program using the systematic
ADDIE (Analysis, Design, Development, Implementation, Evaluation) model, recognized
internationally as an evidence-based framework for educational product development (Adeoye et al.,
2024; Dick et al., 1985). Unlike generic ministry modules, this research integrates architectural
principles, construction knowledge, design thinking, and building information systems into P5
activities, creating authentic, contextually embedded vocational learning environments that
simultaneously strengthen character formation and technical competencies.

The research systematically contributes: (1) a replicable, stakeholder-validated framework
for developing expertise-specific P5 modules adaptable across diverse vocational specializations; (2)
empirical evidence demonstrating that context-aligned, discipline-integrated modules significantly
improve vocational learning quality, student engagement, and character building compared to generic
implementations; and (3) practical pedagogical guidelines and implementation protocols for P5
facilitators and vocational educators transitioning from undifferentiated to specialized module
delivery. This comprehensive approach provides an evidence-based model for other vocational
programs seeking to develop contextually relevant P5 modules that optimize simultaneous
achievement of both Pancasila character formation and specialized vocational skill development
within the Merdeka Curriculum implementation framework.

METHOD

This study employed an educational development research methodology utilizing the ADDIE
model as outlined by Dick et al. (1985). The ADDIE model was selected for its systematic structure
and iterative nature, which facilitate continuous refinement through expert validation and repeated
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field testing. ADDIE’s five sequential stages, i.e., Analysis, Design, Development, Implementation,
and Evaluation, offer a structured framework well-suited for educational product development,
particularly where stakeholder involvement and feasibility assessment are critical. The overall
research procedures based on the ADDIE model are illustrated in Figure 1. The research was
conducted at a public vocational high school in Central Java, Indonesia, from January to June 2024.

Needs Analysis

Literature Review

Product Specification

Prepare Teaching Module

Preparation Expert
Validation Sheet

mplementation in Learning roduct Improvement Review
Impl tat L Product | tR

Guusihility Test by TL".u:hur.D

(Fc;lxihilily Test by Sludcma

(Mmlulc Valid and Rclialﬂc)

Final Result

Figure 1. Research Procedures

The analysis phase aimed to gather information to support the development of the P5 learning
module through observations of P5 activities on employment within the BMID program, analysis of
guideline documents and P5 modules, and structured interviews with P5 coordinators at vocational
schools in Central Java, using purposive sampling. The interview protocol was based on four
indicators, i.e., module, objectives, activities, and assessment, following the P5 module components
as referenced in the Ministry of Education’s 2022 guidelines. Data accuracy was ensured by member
checking.

In the design phase, the module was developed based on the findings of the analysis phase,
involving the construction of the module framework, theme selection, reference collection, and
preparation of evaluation instruments. For the development phase, the PS5 module was produced by
transforming the planning framework into a complete module. This process comprised drafting the
initial module, expert validation, and revising the draft based on expert feedback to produce a
prototype. Feasibility validation was conducted by content and media experts who met the required
qualifications to evaluate the content, packaging, and the module’s effectiveness in strengthening the
Pancasila student profile in the BMID learning context. The Delphi method was applied in the expert
validity process, using a content feasibility questionnaire adapted from Arsyad et al. (2009) and a
media feasibility questionnaire adapted from Puspita (2019) to collect data. Content feasibility
aspects include assessments of content, instructional, and technical quality, while media feasibility
is reviewed based on quality, effectiveness, graphics, and presentation.
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During the implementation phase, the prototype module was applied to 20 students in the 11th-
grade BMID program (Phase F), who were divided into four groups. Three observers, including the
researcher and research assistants, monitored the learning process and assessed the implementation
of the lesson plan across four P5 sessions using triangulation of data sources. The observation aimed
to provide feedback for improvement. Additionally, student representatives offered feedback through
open questionnaires after each session. Module effectiveness was evaluated by both teachers and
students. The teacher evaluation instrument, adapted from Chaeruman (2019), assessed usability and
efficiency, while the student questionnaire, adapted from Puspita (2019), examined the module's
content and objective quality, instructional quality, and technical quality.

RESULTS AND DISCUSSION

Results

The analysis stage began with an observation of the use of the P5 module provided by the
Ministry of Education and Culture in the Merdeka Curriculum at vocational schools in Central Java.
According to interviews with P5 teachers, the school modules are general across all fields of
expertise, with differences in learning outcomes by phase level. A teacher is responsible for
implementing P5 learning in a particular program; therefore, it is possible to develop a variety of P5
activities for each skill area. Meanwhile, a literature review of curriculum documents, P5 guidelines
from the Ministry of Education and Culture, and relevant references was conducted to support
module development. The results of the interviews and the literature review served as the basis for
developing the module's framework and outline.

The design stage starts with creating a product layout framework, a module outline, and an
evaluation instrument in Canva. The module components are based on the P5 guidebook of the
Ministry of Education and Culture, which includes profiles, objectives, activities, and assessments.
The module profile consists of cover planning, a preface, a table of contents, general information,
and a bibliography (Kemendikbudristek et al., 2022). The objectives component includes information
on the learning objectives, the flow and targets for P5 achievement, and the project's relevance to the
vocational field of expertise. The activity component contains project stages, dimensions, elements,
sub-elements, and learner activities. The assessment component outlines the achievement target,
indicator-building theory, sub-element development, the reflection sheet, formative and summative
assessment, and reflection from teachers and learners.

The development stage was based on the draft framework and outline of the module prepared
at the planning stage. The module was prepared in accordance with the Ministry of Education and
Culture guidelines and was validated by subject-matter and media experts (Kemendikbudristek et al.,
2022). This stage produced a prototype module entitled "Organizing Dreams: Becoming a Creative
and Professional Architect," for phase F of the BMID program of Indonesian Vocational High
School. There are five P5 learning stages in the module: introduction, conceptualization, action,
reflection, and follow-up. The learning objectives in the introductory stage are to develop students'
observation and analysis skills and to help them understand architectural principles by examining
residential buildings from the understructure to the finish. The teacher prepares various learning
resources for observation. The conceptualization stage aims to provide space to understand the theme
through discussion, followed by presenting the results through media in the form of representations
aligned with respective interests. Students' critical reasoning is developed through sorting relevant
information from various sources and through group discussions. Meanwhile, learners can develop
creativity by producing a media presentation.

The action stage aims to develop the creativity and hand skills required in architecture,
design, and other fields that involve visual representations of complex ideas and concepts. This is
achieved by creating a visual representation of a product in the form of a building mockup. The
subsequent stage is reflection, which equips students to identify what was learned and areas for
improvement. Subsequently, each experience maximizes professional development and the future.
The teacher facilitates a discussion on implementing the P5 lesson plan, including the challenges and
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potential for improvement. The last stage is a follow-up to communicate ideas and concepts in
conducting projects to peers, teachers, and the public.

All stages of P5 learning support the achievement of the five dimensions. This phase of
teaching module development elaborates the five P5 dimensions into elements and sub-elements,
with achievement targets at the end of the phase. Outcome measurement uses instruments developed
from the conceptual theories underlying each indicator, as reported in Table 1. The measurement
instrument is a rubric for the developmental stage of each sub-element, describing the level of
achievement as shown in Table 2.

Table 1. Development of P5 Learning Outcome Measurement Instruments

Sub- o Stage of Constructing . Statement
Criteria . Indicator . .
element Development Theory Indicator Questionnaire
Generate  Students observe  Beginning to  Students collect Observe Students find and
original relevant Develop related information  relevant select the correct
ideas information to before starting information.  information to
solve problems, problem-solving solve problems.
think critically, (Mashitoh et al.,
evaluate ideas, 2019)
and select Developing Taking a short Sharpen Students can
relevant, break from critical evaluate ideas or
creative, original problem-solving thinking solutions in depth,
ideas. allows the skills. including their
subconscious mind advantages and
to find creative disadvantages.
solutions
(Mashitoh et al.,
2019)
Developing Creative ideas and ~ Decidingon  Students select
as Expected innovative an idea or the best solution
solutions are ideas that based on careful
developed during emerge. evaluation and
the incubation analysis.

stage of the
subconscious mind
(Savic, 2016 in

Mashitoh et al.,
2019).
Highly Evaluate and test Assess the Students evaluate
Developed the solutions found  results of the  options and
to ensure ideas alternatives
correctness and generated. before
effectiveness. determining the
(Savic, 2016 in best step.
Mashitoh et al.,
2019)

The first Delphi cycle produced expert findings on the importance of diversifying activities
by combining outdoor and indoor learning experiences. The module product needs to be improved
in several areas: providing more detailed time allocations for each activity, adding keywords to guide
students in exploring learning resources at the contextualization stage, and improving the statements
on the reflection sheet. In this context, the module improvements were made based on expert advice.
The expert then assessed the improved module. The subject matter expert validation results were
86.67%, indicating high feasibility, while the media expert assessment results were 90.91%, also
indicating high feasibility.

The validated module was tested during the implementation stage to evaluate its usability
and effectiveness in P5 learning. The trial was conducted over seven meetings: introduction,
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contextualization, action, reflection, and follow-up. The first meeting lasted ten learning hours and
implemented the introduction stage. At this stage, the facilitator poses questions to prompt
engagement with the theme, access relevant learning resources, and address any questions about

unclear aspects.

Table 2. Rubric for Measuring Learning Outcomes P5

Dimensions Score
1 2 3 4
Have faith and Students pay full Students Students respond to  Students show
fear of God attention without understand and others' feelings with  mutual respect and
Almighty, and judgment when identify physical empathy and appreciation in
have a noble others speak. features that support. every interaction.
character. distinguish them
from others.
Global Diversity ~ Students actively Students actively ~ Students identify Students show

provide ideas and

discuss and

and understand their

initiative and

suggestions for reinforce responsibilities in perseverance in

improvement or commitment to completing the completing tasks

problem-solving. decisions. project. and in identifying
and overcoming
obstacles.

The second meeting implemented the conceptualization stage, which lasted 17 learning
hours. The strategy applied is collaborative learning with the jigsaw method. The class is divided
into four groups of five students to determine the representatives. There are five theme groups,
namely foundation, structure, wall, frame, and roof. The groups work together to explore the theme
through various learning resources using keywords provided by the facilitator. Subsequently, each
representative presents the theme groups' findings to all members.

The action stage was completed over the third to fifth meetings, totaling 30 learning hours.
In this stage, all groups worked on a project to make a mockup of a residential building, as seen in
Figure 2. The results of the exploration of the main components of the building, which consist of
foundations, structural elements, walls, frames, and roofs from the conceptualization stage, were
used as the basis for making working drawings and mockups of house buildings. Additionally, the
facilitator guides students from preparing tools, materials, and working drawings to making
mockups.

Figure 2. Action Stage: Students Working on the Project

The next stage was reflection, carried out at the sixth meeting and lasting 10 learning hours.
At this stage, students and facilitators reflected on the implementation of P5 learning to identify its
strengths and areas for improvement. The final stage was the follow-up stage, which comprised a
student project exhibition lasting 10 learning hours. As shown in Figure 3, the mockup products were
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exhibited openly at the school. This exhibition activity enhanced students' communication skills and
their ability to present project outcomes to the public, who were positioned as clients in the industrial
context.

Observations by three observers during the implementation stage showed that teachers
encountered obstacles as facilitators or students when implementing P5 learning using the developed
modules. The main obstacle is class management, and the facilitator needs help paying attention to
all the students with different project tasks. Moreover, students can work on projects inside or outside
the classroom. Some did not complete part of the task by the deadline provided due to a lack of
understanding of the concept or individual motivation. Therefore, some group work targets were not
achieved within the allocated time, and only two of the four groups completed the mockup project.
Observers also provided an assessment of implementation for each meeting's learning stages.

Figure 3. Follow-up Stage: Student Project Exhibition

The evaluation stage includes activities by teachers and students to assess the module's
feasibility. Teachers assess the module's feasibility based on ease of use and efficiency. Meanwhile,
students assess the content's quality and suitability for the learning objectives, as well as the module's
instructional and technical quality. The assessment was conducted using a questionnaire with a Likert
scale consisting of four scores, namely (1) disagree, (2) disagree less, (3) agree, and (4) strongly
agree. The feasibility evaluation results indicate a 90% rating; hence, the module is a very feasible
option for learning. The teacher suggested that this module could be applied most effectively by
adding activities to refresh the atmosphere, such as icebreakers between project-making activities. In
this context, P5 learning is delivered in a relatively long block schedule because students are at risk
of becoming bored. The results of the feasibility assessment show that technical quality has the
highest percentage at 88%, while the quality of content and objectives has the lowest at 85.94%.

Discussion

This research focuses on two main aspects: the ADDIE-based development process and the
feasibility of the employment-themed P5 module for the BMID program.

P35 Module Development Process with ADDIE Method

The analysis, observation, and interview stages are carried out to identify the main problems
in development research. The analysis of the PS5 module, reinforced by interview data, revealed that
the Ministry of Education and Culture's general modules, differentiated only by phase-level learning
outcomes, can be customized by teachers to create varied activities tailored to specific skill areas, in
line with research on curriculum and official guidelines. The findings point to the objectives of this
educational development research. As mentioned by Kurt (2017), the analysis stage is the “Goal-
Setting Stage,” whereas, the findings from this stage served as the foundation for determining the
specifications of the instructional product, ensuring that its design was aligned with learners'
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characteristics, teachers' expectations, and the contextual demands of the learning environment
(Harlinda & Suratmi, 2024; Riyanti et al., 2022; Susanti et al., 2025).

Literature research determines the characteristics of learning products that suit the needs of
learners and teachers. The design phase of this research began with the creation of the product layout
framework, module outline, and evaluation instrument, all of which were developed in Canva. The
resulting module structure adheres to the Ministry of Education and Culture's P5 guidebook and
incorporates the required profiles, objectives, activities, and assessments. The main questions for the
learning design development team at this phase concern the availability of resources and how to
allocate them (Allen, 2017). The design stage translated the results of the needs analysis into a
systematic instructional blueprint for the product to be developed. This phase included designing the
preliminary product, specifying the research participants and implementation context, developing
data collection instruments, and preparing the assessment framework based on an extensive review
of the literature. Consistent with the ADDIE instructional design framework, careful planning at this
stage ensured that the subsequent development process was guided by clearly defined learning
objectives, appropriate instructional strategies, and valid evaluation procedures (Adeoye et al., 2024;
Tegeh & Kirna, 2013). This design process focuses on technical aspects and considers the needs and
characteristics of end users.

According to Khair et al. (2025), the development stage involves developing the module
design based on the data and design plans. The activities in the P5 module are planned to facilitate
the achievement of learning objectives, foster the character of Pancasila students, and hone
vocational competencies aligned with the field of expertise. Competencies developed through P5
activities extend beyond hard and soft skills, including communication, teamwork, problem-solving,
and leadership (Sanam, 2024). The five stages of P5 learning developed have respective roles in
efforts to achieve competence and character building. The introduction stage teaches students to
understand the learning objectives. Based on an analysis of over 800 studies on learning, Hattie
(2011) concluded that a clear understanding of learning objectives was a key factor in achieving
successful learning outcomes. In the socio-constructivist framework, information-seeking efforts
enhance students' understanding and active engagement in the learning process (DeBoy, 2017). The
action stage builds competence aligned with expertise and sharpens the character of Pancasila across
all dimensions, while training vocational soft skills (Sanam, 2024).

The reflection stage allows students to hone independence, responsibility, and
communication skills. Reflecting on the series of learning practices has been proven by Di Stefano
et al. (2014) to improve performance. The follow-up stage provides opportunities for students to
disseminate and present their project outcomes to the school community, thereby enhancing their
self-confidence, communication skills, and ability to convey ideas to a wider audience. Such
activities are consistent with the celebration of learning in P5, which emphasizes the public
presentation of project outcomes as a means of strengthening students' character and soft skills
(Ulandari & Rapita, 2023; Zahrah & Mawasil, 2023).

The development stage also ensures that relevant experts validate the product. During the
development of the P5 teaching module, validation was conducted by subject-matter and media
experts. Validation by subject matter experts includes assessing the quality of content and objectives,
instructional quality, and technical quality. According to Mafazah (2019), the validation ensures the
material is suitable for the learning plan. Figure 4 shows the results of the subject matter expert
assessment.
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Figure 4. Diagram of Material Expert Assessment

The assessment by the subject-matter expert indicates that the module is highly feasible,
with a score of 81%-100%. The module is equipped with indoor and outdoor activities to prevent
boredom. Therefore, Module P5 incorporated learning outside the classroom to increase students'
motivation, engagement, understanding of the material, and social skills. Bamberger and Tal (2008)
stated that learning outside the classroom creates an exciting and varied learning experience that
helps avoid boredom. Media experts were validated through assessments of quality, effectiveness,
graphics, and presentation (Mafazah, 2019), as shown in Figure 5.
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100% 100% 100%
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Figure 5. Media Expert Validation Assessment

The media expert suggested adding keywords at the contextual stage to identify sources for
exploration. This module incorporates a keyword-based prompting strategy to increase creativity,
following the views of Simamora and Rosmawaty (2016), which stimulates creativity. Media experts
assessed the module's final results as highly feasible, with a range of 81% -100%.

Each meeting at the implementation stage includes two main activities, namely learning
using the developed P5 module and observational assessment of implementation. Widyastuti and
Susiana (2019) stated that this stage applied the results of educational product development to
determine the effect on quality, effectiveness, attractiveness, and efficiency of learning.
Implementation is conducted in small groups to gather input from observers, teachers, and students.
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At the evaluation stage, an assessment of the quality of the module product is carried out
from analysis through implementation, as mentioned by Syafruddin et al. (2016). The evaluation
procedure followed established educational product development practices involving multiple stages
of product assessment. First, the developed module underwent expert validation to examine its
feasibility in terms of wusability, instructional quality, and efficiency before classroom
implementation. Subsequently, during the implementation stage, observers evaluated the learning
process using observation sheets, while teachers and students assessed the module's practicality and
feasibility through structured questionnaires after the learning activities. Such multi-perspective
evaluation is widely recommended to ensure the validity, practicality, and effectiveness of
educational products (Pratiwi & Yuliana, 2026; Safitri et al., 2025).

Feasibility Level of Module P5 Development

Module P35, 'Organizing Dreams: Becoming a Creative and Professional Architect,' has been
developed through several feasibility test processes. The process includes testing the implementation
of learning by observers, as well as feasibility tests from teachers and students. Puspita (2019) stated
that the purpose of the feasibility test of educational products was to obtain the necessary information
and suggestions suitable for the learning process. According to Maulida (2022), the criteria for
determining a suitable Merdeka Curriculum module included several aspects, namely (1) Essential,
where all learning materials and methods can be received thoroughly. This aspect is reflected in the
introduction section, where students are invited to actively explore knowledge about waste online,
bringing learning to life. (2) Meaningful and engaging to include students in learning. The activities
in the PS5 module are designed to explore knowledge through the internet, with teachers serving as
facilitators to guide project activities. (3) Relevant and contextual, meaning that the module can be
related to daily life in the environment of students. The project activities are closely aligned with
authentic real-world practice. (4) Sustainable shows that the P5 module material is adjusted to the
phase or level of education. The three observers discussed the observation assessment of learning
implementation using the research product during the 17th learning meeting for the five stages. The
assessment was conducted on each relevant aspect, and the results are shown in the assessment
diagram.

S
120% -
96.67%
100% 93.33% v 9333% -
86.67% gso;, — 7 88,33 % 5.67% / _T = :
80% 80% ) 8167% I
80% i 7&67%_? . - — —
73.33% 73.33% — I
® T i |
80
E: %
5 60% — =1 —1 — =
4
QD
~ 7 |
40% + — 7 1 —1 —
= v =
20% — =l 7 — — =
- L Y =
Introduction C P ion Impl ion Reflection Follow-up
Learning Stage
N e 4

Figure 6. Diagram of Learning Implementation Observation Assessment

The observation of lesson plan implementation showed an increase from the first to the last
meeting. The results reinforce the view that learning interventions should be implemented
continuously, as multiple applications may be required. Teacher assessment evaluation of the
feasibility level includes ease of use and efficiency. The average teacher assessment is 90%,
indicating that the product is feasible and aligns with the findings of Fourilla and Fauzi (2021), who
reported a positive assessment of the module.
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Figure 7. Teachers' Feasibility Assessment

Students evaluate the module's feasibility by assessing the quality of its content and
objectives, instructional quality, and technical quality. The assessment results for each aspect are
shown in the diagram in Figure 8, with an average percentage of 87.01%.
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Figure 8. Diagram of Evaluation of Learner Feasibility Assessment

The P5 module on employability has significant theoretical and practical impacts.
Theoretically, this module broadens understanding of PS5 implementation and the Merdeka
Curriculum and can serve as a valuable reference in education. In practice, the employability-themed
P5 module can serve as an innovative learning resource relevant to the BMID area of expertise,
making it a strategic reference for developing modules that meet the needs of vocational school
students. In addition, the development of this module has the potential to enhance individual learning
abilities and contribute to research and knowledge in P5 module development.

This P5 module can also serve as an example of implementing P5 activities in vocational
schools as part of the Merdeka Curriculum. It is designed to help vocational school students,
particularly those in the BMID program, gain an understanding of the world of work relevant to their
expertise and to support learning objectives. Currently, existing modules are general across all study
programs and have not yet fully met students' specific needs. However, research on module
development remains limited due to a lack of references during preparation. Therefore, future
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research on P5 module development can be expanded and improved so that this study may serve as
a valuable reference for ongoing efforts.

CONCLUSION

This study successfully developed and rigorously validated a P5 module with an explicit
employment-theme focus, specifically designed for the BMID vocational program using the
systematic ADDIE methodology. Multi-stakeholder validation yielded consistently high feasibility
scores (content experts: 86.67%; media experts: 90.91%; teachers: 90%; students: 87.01%),
demonstrating the module's quality and appropriateness. The implementation trial with 20 students
across seven learning sessions, totaling 84 contact hours distributed across five structured learning
phases, demonstrated the module's capacity to simultaneously integrate Pancasila character
formation with BMID technical competency development. This research presents methodological
contributions: a systematic, evidence-based framework for developing expertise-specific P5 modules
in vocational education contexts, advancing beyond generic ministry approaches through validated
instruments and replicable stakeholder engagement protocols applicable across diverse vocational
specializations.

The pedagogical contribution of this study lies in demonstrating that of the dual learning
objectives, namely strengthening Pancasila character values alongside technical BMID
competencies, that can be harmoniously integrated through authentic project-based learning design,
representing a significant advancement compared to previous modules treating character and
competency dimensions as separate curricular elements. The empirical contributions came from
multi-stakeholder validation data, which provide compelling evidence for the superiority of skill-
specific modules over generic implementations, directly supporting policy recommendations to
develop contextually relevant, locally adapted P5 modules that maximize both character formation
and vocational skill development. The research offers practical contributions by providing vocational
P5 facilitators, technical teachers, curriculum developers, and educational policymakers with
evidence-based guidance and practical implementation protocols for transitioning from
undifferentiated generic modules to specialized, discipline-integrated P5 delivery approaches.
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