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ABSTRACT 

This study aimed to determine the Technological Pedagogical Content Knowledge (TPACK) competence 

of Vocational High School teachers. A descriptive method was implemented through a survey. This study 

location was 3 Vocational High Schools in Bandung City, West Java Province, Indonesia. Furthermore, 

the participants were 90 teachers. The TPACK competency evaluation instrument for Vocational High 

School teachers was based on its components, namely Technological Knowledge (TK), Content 

Knowledge (CK), Pedagogical Knowledge (PK), Pedagogical Content Knowledge (PCK), Technological 

Pedagogical Knowledge (TPK), Technological Content Knowledge (TCK), and Technological 

Pedagogical Content Knowledge (TPACK). The results of this study showed the TPACK competence of 

the Vocational High School teachers was 3.68 which was classified as high (in 0 – 5 scale). The maximum 

and minimum score was 3.84 and 3.58 for the Content Knowledge and Technological Knowledge 

component, respectively. This indicates that the teachers had the highest competence in knowledge of 

subject matter content and the lowest in understanding and applying technology to learning. Therefore, 

there was still a need for efforts to improve the competence of these teachers in understanding and 

applying technology in learning. 
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INTRODUCTION  

The Vocational High School aims to prepare human resources that are ready to enter the 

labour market to have high leadership, discipline, professionalism, reliability in their field, and 

productivity. Vocational graduates are ideally middle-level workers that are ready to work, i.e, 

graduates can work in the business and industrial world (Chou, 2015). Lolo, et.al (2014) mention 

that the purpose of vocational education is to prepare students to work in a particular field. The 

purpose of vocational education is to prepare students to work in a particular field. In 21st- 

learning partnerships, the skills that are needed to be developed include learning and innovation, 

information, media and technology, and life and career skills. Furthermore, the changes in the 

21st century are related to technological developments and variations in the labour market needs. 

https://doi.org/10.21831/jptk.v28i1.42624
https://doi.org/10.21831/jptk.v28i1.
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Therefore, mastering technology is a competency that should be possessed by vocational teachers 

(Oktarina, 2019). The 21st century teaching standards require teachers to use knowledge of 

teaching materials, learning processes, and technology to facilitate student learning experiences 

(Westriningsih, 2010) 

The United Nations Educational, Scientific and Cultural Organization (UNESCO) 

framework emphasizes that teachers should be able to aid students to collaborate, solve problems 

and be creative through the use of Information and Communication Technology (ICT) to enable 

students to be job-ready graduates. Furthermore, students need to be taught how to use ICT as a 

means to generate new knowledge (Jong, 2008). Regarding educational quality, the improvement 

of teachers’ competence is seen as one of the most crucial areas of action [6]. Also, teachers 

should ensure that they have good technological knowledge and skills to enable technology 

integration in learning effectively and efficiently (Cheng et.al, 2014) (Jones, & Lapkin, 2014). 

Productive teachers must be able to guide the students in mastering the knowledge, skills, attitude, 

and value that are needed in the workplaces. For that reason, teachers must have qualified 

knowledge and skills (Murtono and E. Miskiyah, 2014). As professional workers, teachers need 

to carry out continuously their skills improvement through professional development for 

performing their duties more professionally (Bell, et.al., 2013). 

The application of technology in learning activities requires the following which includes 

competent teachers that are able to integrate mastery of the material, pedagogy, and technology 

in learning. These three abilities are called Technological Pedagogical Content Knowledge 

(TPACK) (Berg, 2009). The TPACK is a framework created by Mishra and Koehler [12]. It is a 

learning approach that combines materials, pedagogy and technology (Ahlehagh & Dey, 2014). 

Furthermore, it consists of components of TK, CK, PK, PCK, TPK, and TCK [14]. The TPACK 

framework is described as follows. 

 

Figure 1. TPACK Framework (Berk, 2009; Cheng, et.al., 2014; Lackey, 2014) 
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The brief explanation of each TPACK component is as follows. 

1. Technological Knowledge (TK) 

TK describes technology products in the education field ranging from standard technology 

products to applied technology (Ngina, 2018). It not only refers to the instrumental skills required 

to operate the technology but also implies knowledge of the technology's ability to achieve certain 

goals (Wahyuningsih, et.al., 2019). 

2. Content Knowledge (CK) 

CK includes knowledge of concepts, theories, ideas, frameworks of thought, methods of 

proof, or procedures (Siregar & Nara, 2013). 

3. Pedagogical Knowledge (PK) 

PK is related to teaching methods and processes which include knowledge of classroom 

management, planning, implementation, and learning evaluation (Lestari, 2015). 

4. Pedagogical Content Knowledge (PCK) 

The PCK is the relationship between basic knowledge of content and pedagogy (Rifa’i & 

Anni, 2012). It is the ability to integrate subject matter with pedagogy in the development and 

application of better learning to specific content (Hamalik, 2011). 

5. Technological Pedagogical Knowledge (TPK) 

The TPK is knowledge about technology that can be used in learning and understanding that 

using certain technology products change the way teachers teach in the classroom (Siagian, 2015). 

6. Technological Content Knowledge (TCK) 

The TCK is teachers' knowledge of how technology provides a way of learning representation 

of specific content (Magfirah, et.al., 2015). Teachers need to understand that using technology 

changes the way students understand concepts in certain content areas (Berutu & Tambuan, 2018). 

7. Technological Pedagogical Content Knowledge (TPACK)  

The TPACK is knowledge of complex interactions between content, pedagogy and 

technology domains (Berk, 2009). It is teachers' knowledge about how to facilitate student 

learning of certain content through pedagogic and technological approaches (Nur’ainun, 2017).  

Furthermore, teachers should play a role in the technology integration process and have the 

competence to use the available technology appropriately and effectively (Achmad, et.al., 2018). 

They should master TPACK competencies to support an effective learning process. To discover 

this, it is necessary to evaluate. There are three benefits of TPACK evaluation which include 

obtaining a profile of TPACK mastery as an illustration of the level of mastery in each domain of 

knowledge, being a reflection in the provision of education for prospective teachers, determining 

the impact of learning interventions related to technology integration given to prospective 

teachers while pursuing teacher education (Schwabe, et.al., 2011). 
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METHOD 

In this study, a descriptive method was implemented through a survey (Kemp & Dayton, 

1985) to describe the TPACK competencies of the Vocational High School teachers. The study 

location was three Vocational High Schools in Bandung City, West Java Province, Indonesia. 

Furthermore, the participants involved in this study were 90 teachers. 76 teachers have a 

bachelor’s degree and the rest of them have a master’s degree, as shown in Figure 2. The TPACK 

competency evaluation instrument for Vocational High School teachers was based on the 

components listed in Table 1. 

 

Figure 2. Number of participants based on educational level 

Table 1. Description of TPACK Components 

TPACK Components Description 

Technological Knowledge (TK) Technology knowledge and ability to use technology in learning  

Content Knowledge (CK) 

 

Knowledge and understanding of the material taught includes 

facts, concepts, theories, and procedures 

Pedagogical Knowledge (PK) 

 

Knowledge and understanding of planning, process, media 

development, and learning evaluation 

Pedagogical Content Knowledge 

(PCK) 

Knowledge of how to combine subject matter with pedagogy to 

develop an effective learning process 

Technological Pedagogical 

Knowledge (TPK) 

Understanding of changes in learning methods and processes 

through the use of technology in learning  

Technological Content Knowledge 

(TCK) 

 

Technology knowledge that is following the objectives and 

subject matter and the effect of using technology on the subject 

matter or vice versa 

Technological Pedagogical Content 

Knowledge (TPACK) 

Knowledge to facilitate student learning about specific content 

through appropriate pedagogy and technology 

The instrument developed consisted of 52 items. The Likert scale used ranged from one 

to five. Before using this instrument, a trial was carried out on 37 participants and the validity and 

reliability were calculated. The Validity test was to determine the instrument level accuracy 

(Susanto, 2016). Furthermore, testing the validity of each item using correlation analysis and the 

item is valid provided that it has a correlation coefficient greater than 0.4 (Mardiah & Akbar, 

2018). The validity test results obtained 48 valid and four invalid items. Reliability is the 

76

14
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consistency of the instrument in measuring something that is the measurement object (Sawyer, 

et.al., 2012). In addition, the reliability testing with formula Alpha Cronbach (Bell, et.al., 2015) 

and the result was 0.96 with very high category. 

In this study, descriptive statistical data analysis was carried out by calculating the 

average TPACK competence of teachers using the equation 

 �̅� =  
1

𝑛
 ∑ 𝑥𝑖

𝑛
𝑖=1          (1) 

  With �̅�: average score, xi : the i-th data score, and n: the total number of data (Asari, 

2017). After obtaining the average score, the value was compared with the standards listed in 

Table 2. 

Table 2. TPACK Competency Criteria (Srinadi, 2015) 

Value Range Criteria 

4.51 – 5.00 Very high 

3.51 – 4.50 High 

2.51 – 3.50 Medium 

1.51 – 2.50 Low 

1.00 – 1.50 Very low 

 

RESULTS AND DISCUSSION 

The study to evaluate the TPACK competence of vocational school teachers was carried 

out by implementing a self-report measure method in the form of a survey. This method was 

selected because it suits this study context and the method most studies implement in measuring 

TPACK (Hidayat, et.al., 2018; Oh, et.al., 2015). The TPACK competency measurement was 

based on its components, namely TK, PK, CK, TCK, PCK, TPK and TPACK. Furthermore, the 

seven components were divided into 15 indicators and 48 statement items. A detailed description 

of the TPACK competencies was described in the following section. 

1. Technological Knowledge (TK) 

TK is a suitable knowledge to use and study available technology (Sukiyasa & Sukoco, 

2013).  TK is divided into two indicators and its competence description of the Vocational High 

School teachers is listed in Table 3. 

 

Table 3. Description of  TK Data 

No. Indicator Average 

Score 

Category 

1 Understanding of technology in 

learning  

3.81 high 

2 Ability to use technology  3.36 medium 
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 Average Technological Knowledge 3.58 high 

Based on the data in Table 3, the indicator of understanding technology in learning had 

an average value of 3.81, belonging in the high category. The indicator of the ability to use 

technology had an average value of 3.36 (medium category). Furthermore, the average TK score 

was 3.58 (high category). Based on these data, the competence of teachers TPACK for the TK 

component was in the high category. However, the ability to use technology is an indicator that 

still requires attention. This condition is in line with the fact that teachers still lack the 

understanding in integrating technology (Cook & Artino, 2016). 

 

2. Pedagogical Knowledge (PK) 

PK refers to knowledge of teaching strategies and methods including knowledge of 

classroom management, development of lesson plans, preparation of learning media, and learning 

evaluation (Candralaela, et.al., 2018). The PK component is divided into three indicators and its 

competence description of the Vocational High School teachers is listed in Table 4. 

Table 4. Description of PK Data 

No Indicator Average Score Category 

1 Knowledge of learning plan development 

procedures 

3.82 High 

2 Knowledge of learning methods  3.75 High 

3 Knowledge of procedures for compiling learning 

media  

3.75 High 

 Average Pedagogical Knowledge 3.77 High 

Based on the data in Table 4, the knowledge indicator of learning plan preparation procedures 

had an average of 3.82 and falls in the high category. The learning method knowledge indicator 

had an average of 3.75 (high category). The indicator of knowledge of instructional media 

preparation procedures had an average of 3.75 (high category). Furthermore, the average PK was 

3.77 (high category). Therefore, it can be concluded that the TPACK competence of teachers for 

the Pedagogical Knowledge component was in the high category. This is because most of the 

teachers that graduated from undergraduate education have studied pedagogical competencies. 

 

3. Content Knowledge (CK) 

CK is knowledge about content or subject matter that should be learned by teachers and 

taught to students (Siregar & Nara, 2013). It is knowledge of concepts, theories, ideas, 

frameworks, evidentiary knowledge, as well as practices and approaches to develop this 

knowledge (Wahyu, et.al., 2017). The CK component is divided into two indicators and its 

competence description of the Vocational High School teachers is listed in Table 5. 
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Table 5. Description of CK Data 

No Indicator Average Score Category 

1 Knowledge of subject matter development 

strategies  

3.86 High 

2 Knowledge of subject matter  3.83 High 

 Average Content Knowledge 3.84 High 

Based on the data in Table 5, the indicator of learning material development strategy had 

an average of 3.86 (high category). The indicator of learning material knowledge had an average 

of 3.83 (high category). Furthermore, the average CK was 3.84, which falls in the high category. 

Therefore, it can be concluded that the TPACK competence of teachers in the CK component was 

in the high category. 

 

4. Technological Content Knowledge (TCK) 

The TCK is teachers' knowledge about how technology provides a way of learning 

representation of certain content (Magfirah, et.al., 2015). The Technological Content Knowledge 

dimension is divided into 3 indicators and its competence description of the Vocational High 

School teachers was listed in Table 6. 

Table 6. Description of  TCK Data 

No Indicator Average Score Category 

1 Knowledge of subject matter that requires technology 3.72 High 

2 Integration of technology-based subject matter  3.69 High 

3 Implementation of the learning process using 

technology  

3.37 Medium 

 Average Technological Content Knowledge 3.59 High 

Based on the data in Table 6, the indicator of knowledge about subject matter that requires 

technology had an average of 3.72 (high category). The indicator for integrating technology-based 

subject matter had an average of 3.69 (high category). The indicator of the implementation of the 

learning process using technology had an average of 3.37 (medium category). Furthermore, the 

average TCK was 3.59 (high category). Therefore, it can be concluded that the competence of the 

TPACK of teachers for the TCK component was in the high category. The indicators that fall in 

the medium category were due to the implementation of technology in the learning process which 

requires attention to be improved. 

 

5. Pedagogical Content Knowledge (PCK) 

The PCK is an idea that arises from the belief that teaching requires more than just to 

impart knowledge about the material to students and students learn not only to absorb information 

but also on how to apply it. PCK is the knowledge of teacher that develops continuously through 
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experience on how to specifically teach certain materials to achieve students' understanding [40]. 

The PCK component is divided into two indicators and its competence description of the 

Vocational High School teachers is listed in Table 7. 

Table 7. Description of  PCK Data 

No Indicator Average Score Category 

1 Evaluation of student learning outcomes according to the 

subject matter (PCK1) 

3.75 High 

2 Implementation of learning according to the subject 

matter (PCK2) 

3.59 High 

 Average Pedagogical Content Knowledge 3.67 High 

Based on the data in Table 7, the indicators for evaluating student learning outcomes 

according to the subject matter had an average of 3.75, within the high category. The indicator of 

learning implementation according to the subject matter had an average of 3.59 (high category). 

Furthermore, the average PCK was 3.67 (high category). Therefore, it can be concluded that the 

TPACK competence of teachers for the PCK component was in the high category. 

 

6. Technological Pedagogical Knowledge (TPK) 

TPK is the knowledge that can be used in learning and understanding that using certain 

technology products change the way teachers teach in the classroom (Lestari, 2015; Siagian, 

2015). The TPK component is divided into two indicators and its competence description of the 

Vocational High School teachers is listed in Table 8. 

Table 8. Description of TPK Data 

Num Indicator Average Score Category 

1 The ability to select technology following the implemented learning 

strategy 

3.69 High 

2 Ability to facilitate students using technology to discover information 

independently  

3.68 High 

 Average Technological Pedagogical Knowledge 3.68 High 

Based on the data in Table 8, the indicator of the ability to select technology that is 

following the learning strategy implemented had an average of 3.69 (high category). The indicator 

of the ability to facilitate students using technology to discover information independently had an 

average of 3.68 (high category). Furthermore, the average TPK was 3.68 (high category). 

Therefore, it can be concluded that the TPACK competence of teachers in the TPK component 

was in the high category. 

7. Technological Pedagogical Content Knowledge (TPACK) 

The TPACK concept is emphasized by the importance of a teacher to deeply understand 

the content knowledge, determining appropriate instructional actions (pedagogical knowledge), 
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utilizing the right technology in planning active learning (technological knowledge), and how to 

integrate these three aspects in learning (Khan, et.al, 2012). Furthermore, the TPCK components 

are divided into one indicator and its competence description of the Vocational High School 

Teachers printed in Table 9. 

Table 9. Description of TPCK Data 

No Indicator Average 

score 

Category 

1 The strategy of combining content, technology and teaching approach  3.63 High 

 Average Technological Pedagogical Content Knowledge   3.63 High 

Based on the data in Table 9, the strategy indicator combining content, technology and 

teaching approach had an average of 3.63, which falls in the high category. Furthermore, the 

average TPCK was 3.63 (high category). Therefore, it can be concluded that the TPACK 

competence of teachers is in the high category. 

Teachers' knowledge to integrate technology in learning makes learning effective and 

efficient. Technology integration is considered a closely related component of teaching and is 

included in PCK (Sundayana, 2015). Another study states that the integration of TPACK is 

considered capable of improving student learning abilities. However, this is not always achieved 

due to the lack of productive implementation capabilities of technological knowledge in the 

teaching and learning process by teachers (Winarto, et.al., 2019). The description of the TPACK 

competence of vocational teachers for each TPACK component is shown in the following graph. 
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Figure 3. TPACK Component Average 

 

Based on Figure 2, the highest score was the Content Knowledge component with an 

average of 3.84, indicating that the teachers had the highest competence in knowledge of subject 

matter content. Meanwhile, the lowest score was in the Technological Knowledge component 

which had an average of 3.58. This indicated that there are still teachers that have not been able 

to understand and apply technology in learning. This is in line with the opinion which states that 

most of the professional development for teachers have not supported and developed the identity 
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of educators as good users of advanced technology (Janssen & Lazonder, 2015). Solutions, 

methods and strategies are needed to overcome these problems in improving, enhancing and 

developing the ability to integrate technology by teachers that cannot be separated from TPACK 

content and pedagogic knowledge (Candralaela, 2018). 

 

CONCLUSION 

Generally, the competence of the Vocational High School teachers TPACK was in the 

high category. All components of TPACK including TK, CK, PK, PCK, TPK, TCK, and TPACK 

were also in the high category. Furthermore, the maximum score was achieved in the Content 

Knowledge component with an average of 3.84. Based on these data, the Vocational High School 

teachers had the highest competence in knowledge of subject matter content. Meanwhile, the 

minimum score was in the Technological Knowledge component which had an average of 3.58. 

The indicators that still require attention are the ability to use technology which had an average 

of 3.36 with medium category and the implementation of the learning process using technology 

which had an average of 3.37 with medium category. Both indicators require efforts to be 

improved through training activities related to the integration of technology in learning activities.  

 

REFERENCES  

A. Cheng, W. Eppich, V. Grant, J. Sherbino, B. Zendejas, and D. A. Cook. (2014). Debriefing for 

technology-enhanced simulation: A systematic review and meta-analysis, Med. Educ., 

vol. 48, no. 7, pp. 657–666. 

A. Khan, L. Sun, and E. Ifeachor. (2012). QoE prediction model and its application in video 

quality adaptation over UMTS networks, IEEE Trans. Multimed., vol. 14, no. 2, pp. 431–

442. 

A. Mardhiah and S. A. Akbar. (2018). Efektivitas media pembelajaran terhadap hasil belajar 

kimia siswa SMA Negeri 16 Banda Aceh, Lantanida J., vol. 6, no. 1, pp. 50–58. 

A. Rifa’i and C. Anni. (2012). Psikologi pendidikan. Semarang: Universitas Negeri Semarang. 

A. Susanto. (2016). Teori belajar dan pembelajaran di sekolah dasar. Bandung: Alfabeta. 

A. Wahyu, Wirawan, C. Dyah, S. Indrawati, and A. N. Rahmanto. (2017). Pengembangan media 

pembelajaran kearsipan digital untuk meningkatkan hasil belajar siswa SMK Negeri 3 

Surakarta, J. Pendidik. Vokasi Februari, vol. 7, no. 1, pp. 78–86. 

A. Winarto, W. Haryanto, and Sugianto. (2019). Telegram development in dokeos-based e-

learning as a learning media to improve students’ motivation in learning physics,” Phys. 

Commun. J., vol. 3, no. 1. 

C. J. Lackey. (2014). Relationships between motivation, self-efficacy, mindsets, attributions, and 

learning strategies: An exploratory study. 

D. A. Cook and A. R. Artino. (2016). Motivation to learn: an overview of contemporary theories,” 

Med. Educ., vol. 50, no. 10, pp. 997–1014. 

E. Siregar and H. Nara. (2013). Teori belajar dan pembelajaran. Bogor: Ghalia Indonesia. 



 

Copyright © 2022, author, e-ISSN 2477-2410, p-ISSN 0854-4735 
73 

 

Jurnal Pendidikan Teknologi dan Kejuruan, Vol.28 No.1, May 2022, pp. 63-75 

F. Candralaela, Y. Jubaedah, and M. P. Ningsih. (2018). Penerapan Video Pembelajaran Untuk 

Peningkatan Kompetensi Pekerjaan Sosial Pada Peserta Didik Di SMKN 15 Bandung. 

Fam. J. Pendidik. Kesejaht. Kel., vol. 4, no. 2, pp. 82–92. 

F. M. Williams-Bell, B. Kapralos, A. Hogue, B. M. Murphy, and E. J. Weckman. (2015). Using 

Serious Games and Virtual Simulation for Training in the Fire Service: A Review, Fire 

Technol., vol. 51, no. 3, pp. 553–584. 

H. Ahlehagh and S. Dey. (2014). Video-aware scheduling and caching in the radio access 

network, IEEE/ACM Trans. Netw., vol. 22, no. 5, pp. 1444–1462. 

I. Lestari. (2015). Pengaruh waktu belajar dan minat belajar terhadap hasil belajar matematika 

Form. J. Ilm. Pendidik. MIPA, vol. 3, no. 2, pp. 115–125. 

I. Magfirah, U. Rahman, and S. Sulasteri. (2015). Pengaruh konsep diri dan kebiasaan belajar 

terhadap hasil  belajar matematika siswa kelas VIII SMP Negeri 6 Bontomatene  

Kepulauan Selayar, MaPan J. Mat. dan Pembelajaran, vol. 3, no. Juni 2015, pp. 103–116. 

J. E. Kemp and D. K. Dayton. (1985). Planning and producing instructional media. New York: 

Cambridge: Harper & Row Publishers. 

K. Sukiyasa and S. Sukoco. (2013). Pengaruh media animasi terhadap hasil belajar dan motivasi 

belajar siswa materi sistem kelistrikan otomotif,J. Pendidik. Vokasi, vol. 3, no. 1, pp. 

126–137. 

L. Hakim. (2014). Pengembangan media video pembelajaran untuk mengembangkan karakter 

disiplin siswa di SDN Adisucipto 02, E-Jurnal Skripsi Mhs. TP, vol. 6, no. 8, pp. 777–

787, 2017. 

L. N. Kamamia, N. T. Ngugi, and R. W. Thinguri. (2014). To Establish the Extent to Which the 

Subject Mastery Enhances Quality Teaching to Student-Teachers During Teaching 

Practice,Int. J. Educ. Res., vol. 2, no. 7, pp. 641–648. 

L. Schwabe, A. Dickinson, and O. T. Wolf. (2011). Stress, habits, and drug addiction: 

psychoneuroendocrinological perspective,” Exp. Clin. Psychopharmacol., vol. 19, no. 1, 

pp. 53–63. 

M. H. A. Berutu and M. I. H. Tambunan. (2018). Pengaruh minat dan kebiasaan belajar terhadap 

hasil belajar biologi siswa SMA se-Kota Stabat, J. Biolokus, vol. 1, no. 2, p. 109. 

M. Josephine Ngina, T. Kinai, and P. Ndambuki. (2018). Academic mindsets as predictors of 

academic achievement among public secondary school students in Nairobi County, 

Kenya, Int. J. Educ. Res., vol. 6, no. 2, pp. 183–198. 

M. Muhariati, Nurlaila, and Mahdiyah. (2017). Assessing the impact of instructional video clips 

in the training of bread production,” J. Pendidik. Teknol. dan Kejuru., vol. 23, no. 3, pp. 

273–278. 

M. Y. Asari. (2017). Pengaruh penggunaan video pembelajaran terhadap motivasi belajar 

menjahit gaun pada siswa kelas X Jurusan Tata Busana di SMK Diponegoro 

Yogyakarta,” Universitas Negeri Yogyakarta. 

Murtono and E. Miskiyah. (2014). Pengembangan instrumen evaluasi dengan teknik simulasi 

sebagai asesmen alternatif dalam pembelajaran fisika materi mekanika fluida SMA kelas 

XI,” J. Inov. dan pembelajaran Fis., vol. 1, no. 1, pp. 1–12. 

N. Hidayat, S. Hadi, A. Basith, and Suwandi. (2018). Developing e-learning media with the 

contiguity principle for the subject of autocad,” J. Pendidik. Teknol. dan Kejuru., vol. 24, 

no. 1, pp. 72–82. 

N. Janssen and A. W. Lazonder. (2015). Implementing Innovative Technologies Through Lesson 

Plans: What Kind of Support Do Teachers Prefer?, Journal of Science Education and 

Technology, vol. 24, no. 6, pp. 910–920, doi: 10.1007/s10956-015-9573-5. 



 

Copyright © 2022, author, e-ISSN 2477-2410, p-ISSN 0854-4735 
74 

 

Jurnal Pendidikan Teknologi dan Kejuruan, Vol.28 No.1, May 2022, pp. 63-75 

N. L. Putri Srinadi. (2015). Analisis pengaruh penggunaan teknologi informasi sebagai media 

pembelajaran terhadap motivasi belajar siswa, in Konferensi Nasional Sistem & 

Informatika, pp. 891–895. 

N. Oktarina, J. Widodo, M. Murwatiningsih, I. Murniawaty, and M. Sholikah. (2019). Electronic 

Agenda (E-Agenda) Systems for Keeping School Archives in Indonesia: Is There A Case 

in Managing of Archive through Manual Agenda System?, KnE Soc. Sci., vol. 2019, pp. 

320–333. 

N. Wahyuningsih, E. Nurbayani, and W. Saugi. (2019). Pengaruh rasio jumlah siswa dalam kelas 

terhadap efektivitas pembelajaran PAI di SMK Farmasi Samarinda, Tarb. Wa Ta’lim J. 

Penelit. Pendidik dan Pembelajaran, vol. 6, no. Maret 2019, pp. 47–61. 

Nur’ainun. (2017). Pengaruh kebiasaan belajar siswa terhadap hasil belajar akidah akhlak siswa 

kelas VII MTs Yayasan Pendidikan Pesantren Rahmat Haparan Perak,” Universitas Islam 

Negeri Sumatera Utara. 

O. Hamalik. (2011). Kurikulum dan pembelajaran. Jakarta: PT Bumi Aksara. 

P. J. Oh, K. D. Jeon, and M. S. Koh. (2015). The effects of simulation-based learning using 

standardized patients in nursing students: A meta-analysis, Nurse Educ. Today, vol. 35, 

no. 5, pp. e6–e15. 

P. N. Chou, C. C. Chang, and P. F. Lu. (2015). Prezi versus PowerPoint: The effects of varied 

digital presentation tools on students’ learning performance, Comput. Educ., vol. 91, pp. 

73–82. 

R. Berk. (2009). Multimedia teaching with video clips: TV, movies, YouTube, and mtvU in the 

college classroom. Int. J. Technol. Teach. Learn. vol. 5, no. 1, pp. 1–21. 

R. E. F. Siagian. (2015). Pengaruh minat dan kebiasaan belajar siswa terhadap prestasi belajar 

matematika, Form. J. Ilm. Pendidik. MIPA, vol. 2, no. 2, pp. 122–131, 2015. 

R. I. Achmad, Mujasam, I. Yusuf, and S. W. Widyaningsih. (2018). Hubungan antara motivasi 

berprestasi dan kebiasaan belajar terhadap prestasi belajar fisika in Prosiding seminar 

nasional, vol. 03, pp. 177–187. 

R. L. Bell, J. L. Maeng, and I. C. Binns. (2013). Learning in context: Technology integration in a 

teacher preparation program informed by situated learning theory, J. Res. Sci. Teach., 

vol. 50, no. 3, pp. 348–379. 

R. Sundayana. (2015). Media dan alat peraga dalam pembelajaran matematika. Bandung: 

Alfabeta. 

T. De Jong, M. Specht, and R. Koper. (2008). Contextualised media for learning, Educ. Technol. 

Soc., vol. 11, no. 2, pp. 41–53. 

T. Levett-Jones and S. Lapkin. (2014). A systematic review of the effectiveness of simulation 

debriefing in health professional education, Nurse Educ. Today, vol. 34, no. 6, pp. e58–

e63. 

T. Sawyer, A. Sierocka-Castaneda, D. Chan, B. Berg, M. Lustik, and M. Thompson. (2012). The 

effectiveness of video-assisted debriefing versus oral debriefing alone at improving 

neonatal resuscitation performance a randomized trial, Simul. Healthc., vol. 7, no. 4, pp. 

213–221. 

V. Guillén-Nieto and M. Aleson-Carbonell. (2012). Serious games and learning effectiveness: 

The case of It’s a Deal! Comput. Educ., vol. 58, no. 1, pp. 435–448. 

Westriningsih. (2010). Panduan praktis Microsoft Office 2010. Yogyakarta: Andi Offset. 

  

 

 


