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Abstract: The purpose of this study was to discover the relationship between perceived social support from
family and peers on the social skills of students with special needs. This study was conducted with
postsecondary education students in a 3-year college (N=42) with various types of disability This study used a
quantitative method with a correlational non-experimental approach. The results of this study indicated that
perceived social support from family and friends affects the social skills of students with special needs. The form
of social support associated with the social skills of special needs students is emotional and information support.
The implications and possible applications of the relationship between social support and social skills among
college students with special needs are discussed.
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Peran dukungan sosial terhadap keterampilan sosial mahasiswa
berkebutuhan khusus

Abstrak: Tujuan penelitian ini adalah untuk mengetahui hubungan antara persepsi dukungan sosial dari keluarga
dan teman sebaya terhadap keterampilan sosial siswa berkebutuhan khusus. Penelitian ini dilakukan pada
mahasiswa berkebutuhan khusus yang menempuh pendidikan vokasi/Diploma 3 (N=42) dengan jenis disabilitias
yang beragam. Penelitian ini menggunakan metode kuantitatif dengan pendekatan korelasional. Hasil penelitian
ini menunjukkan bahwa persepsi terhadap dukungan sosial dari keluarga dan teman sebaya berpengaruh terhadap
keterampilan sosial mahasiswa berkebutuhan khusus. Adapun bentuk dukungan sosial yang berpengaruh
terhadap keterampilan sosial mahasiswa berkebutuhan khusus adalah dukungan dalam bentuk emosi dan
informasi. Implikasi dan kemungkinan penerapan hubungan antara persepsi terhadap dukungan sosial dan
keterampilan sosial pada mahasiswa berkebutuhan khusus dibahas dalam diskusi.

Kata Kunci: persepsi dukungan sosial; keterampilan sosial; mahasiswa berkebutuhan khusus

INTRODUCTION

In higher education, adjustment to the campus environment poses challenges for all students
including students with special needs. The ability to manage accommodation and assignments is a
challenge for students with special needs (Getzel & Thoma, 2008). Besides, students with special
needs also experience problems in social adjustment with their peers on campus. In a study conducted
by Mclntyre and Phaneuf (2008), it was stated that children with special needs often experience
behavioral problems because of underdeveloped social skills and/or the inability to use social skills
that are already owned properly.

Social skills are essentials for students in higher education settings where students are required
to be able to solve problems both individually and in collaboration and to express their opinions well.
Shaffer (2009) states that social skills are thoughts, actions, and emotional regulation activities that
allow a person to achieve personal and social goals while maintaining harmony with their social
partners. Social skills are complex behaviors that result from learning which include the skills of
expressing and receiving praise, expressing and receiving complaints, rejecting unreasonable requests,
affirming individual rights, asking for help, proposing changes in other people's behavior, solving
problems, hanging out with friends of the opposite sex, and socializing with older people (Michelson
etal., 1983).

Based on the information above, social skills are important skills for a student not only when
taking higher education, but also for getting a job later. The development of social skills is influenced
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by support from the surrounding environment such as family (Leano, 2015) and peers (Rodda & Estes,
2018). For students with special needs, peers are an important element because they can be a place for
social learning (Mathews et al., 2018). Interaction with peers can help individuals with special needs
in developing social skills that are difficult to obtain in a non-authoritarian atmosphere (Shaffer,
2009).

Social support is helping individuals receive from other people or other groups around them that
make the individual feel comfortable, cared for, loved, and appreciated (Sarafino & Smith, 2011).
Forms of support such as attention, care, empathy, and positive expressions from friends make a
person feel comfortable and loved, and foster feelings of worth which then lead to a positive view of
himself and his environment. Social support can be obtained from family, peers, spouses, coworkers,
and even from social media (Cole et al., 2017; Lee & Goldstein, 2016; Sullivan et al., 2020).

Family is the main source of social support for children with special needs. In research
conducted by Mangunsong and Wahyuni (2018), it was found that parental involvement has a
significant relationship with the social skills of children with special needs. Also, Sutoyo and
Hendriani (2018) in their research on children with hearing impairment found that 96.6% of the social
skills of children with special needs are influenced by family support and self-concept. However, as
students spend more time with peers in college, peers become one of the important support groups for
students with special needs. Peers become one of the strong predictors for special needs students’
social adjustment (Dennis et al., 2005) and also support inclusive education by increasing acceptance,
communication, and guiding students with special needs (Bond & Castagnera, 2006).

Several factors affect social skills in students with special needs, namely gender, types of
barriers, and different levels of barriers. Mangunsong and Wahyuni (2018) found that boys with
special needs tend to have better social skills than girls. In contrast, a study conducted by Epley (2009)
stated that children with special needs girls have better social skills than boys. Based on the type of
obstacle, Lane et al. (2006) found that individuals who experience emotional disorders have lower
social skills than children who experience learning difficulties. However, Macintosh and Dissanayake
(2006) found that there was no difference in social skills between children with high functioning
autism (HFA) and Asperger's Disorder. Based on the level of resistance, Bennett and Hay (2007)
found that there was no difference in social skills among students with different levels of physical
resistance.

The purpose of this study was to examine the relationship between social support perceived by
special needs students and their social skills. There has been some research on peer and parent support
and its relationship to the dimensions of social skills. Research conducted by Astarini et al. (2016)
stated that there is a relationship between student’s perceptions of parental and peer support on
interpersonal communication skills. Lutfi (2012) in his research found that there was a positive and
significant relationship between peer support and problem-solving abilities among students. But these
researches did not measure the relation of social support and social skill in general, only with the
dimensions of social skills. Most study about social support in Indonesian context, emphasize social
support from the perspective of the one who gives the support (Fauzia & Mangunsong, 2020;
Kurniawati et al., 2018; Rosalina & Apsari, 2020; Syahda & Mazdarianti, 2018; Tanjung & Iswari,
2019) or examine the social support for the caregivers/significant others of the special needs students
(Albintary et al., 2018; Hidayati & Sawitri, 2017; Putri et al., 2019). Yet, there is limited study in
Indonesian context about the perception of students with special needs of social support given by
family and peers, and its relation to their social skills.

RESEARCH METHODS
Participants

The participant of this study was 42 postsecondary education students age 18-24 years in a 3-
year college with various types of disability. All participants in this study had a mild level of
resistance based on the AAMR Ad hoc on Terminology and Classification in Mangunsong (2009).
Students with a mild level of resistance are students who need a little help in daily activities. See Table
1 for more specific information on participant characteristics.
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Table 1. Participants Characteristics (N=42)

Demaographic N %

Sex Male 31 73,8
Female 11 26,2

Type of disability Visual Impairment 1 2,4
Hearing Impairment 5 11,9
Physically Disable 1 2,4
Intellectual Disabilities 1 2,4
Slow Learner 19 45,2
ASD* 9 21,4
ADHD** 5 11,9
More than 1 impairment 1 2,4

*Autism Spectrum Disorder
** Attention-Deficit/Hyperactivity Disorder

Measures
Perceived family social support

Perceived family social support scale used in this study developed by Hayati (2014) was
developed from forms of social support according to Sarafino and Smith (2011), namely emotional
support, real/instrumental support, information support, and companionship support. This scale consist
of 50 items, has a reliability coefficient o = 0.970 and the total item correlation ranges from r = 0.289
to r = 0.822. This scale uses the summated rating method or Likert scale, with four alternative
answers, namely: Very Fit (SS), Suitable (S), Not Suitable (TS), and Very Unsuitable (STS). This
scale was adapted to adjust the subject of this study. The adapted scale consists of 32 items, has a
reliability coefficient o.= 0.909 and the total item correlation ranges from r = 0.316 to r = 0.672.

Perceived peers social support

Perceived peer social support scale used in this study developed by Rejeki (2016) consists of 37
items. This scale was developed from the description of the forms of social support according to
Sarafino and Smith (2011), namely emotional support, real/instrumental support, information support,
and companionship support. This scale consist of 37 items, has a reliability coefficient a = 0.954 and
the total item correlation ranges from r = 0.460 to r = 0.763. This scale uses the summated rating
method or Likert scale, with four alternative answers, namely: Very Fit (SS), Suitable (S), Not
Suitable (TS), and Very Unsuitable (STS). This scale was adapted to adjust the subject of this study.
The adapted scale consist of 34 items, has a reliability coefficient o = 0.940 and the total item
correlation ranges from r =0.261 to r = 0.763.

Social skills

The scale to measure social skills used in this study was a scale developed by Ramdhani and
Martaniah (1995) and modified by Nugraini and Ramdhani (2017). This scale consists of 24 items
developed from aspects of social skills, namely verbal, nonverbal, and cognitive processes (Michelson
et al., 1983). This scale consist of 24 items, has a reliability coefficient o = 0.876 and the total item
correlation ranges from r = 0.287 to r = 0.664. This scale consists of five answer choices that allow
you to approach the description of the subject start from very often (SS), often (S), sometimes (K),
occasionally (SE), and never (TP). This scale was also adapted to adjust the subject of this study. The
adapted scale consist of 15 items, has a reliability coefficient o = 0.830 and the total item correlation
ranges from r=0.373 tor = 0.637.

Procedure

The scales used in this study were digitized to be disseminated through links to the participants.
To some of the participants, the scales were applied individually via online video conference. The
questions were read by the researcher and the students were asked if they understood the question or
not and if there is any part they could not understand, the researcher will explain further in detail. Each
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application lasted for 30-40 minutes on average and the answers were recorded to the relevant form by
the researcher.

Data Analysis

Data analysis was carried out via SPSS package software version 22.0. Analysis of the data was
used correlation, linear regression, and independent t-test. Correlation was used to determine the
correlation between social support perceived by students with special needs and their social skills.
Multiple linear regression tests to determine the effect of perceived social support from family and
peers on social skills of students with special needs, and an independent t-test to determine differences
in social skills between male and female students with special needs.

RESULTS AND DISCUSSION

This section will explain the results of the study consisted of descriptive statistics of each
variable (Table 2, 3, 4, and 5), the correlation between the dimensions of the variables (Table 6 and 7),
and the factors that influence the social skills of students with special needs.

Based on Tables 3 and 4, the mean score of perceived social support given by family and peers
which is divided into emotional, informational, real, and companionship support is above the midpoint
value of the scale. These results indicate that students with special needs have a perception that the
support of their parents and peers tends to be high. It can be said that students with special needs
perceive and feel that their parents and peers are parties who can be relied on in providing enthusiasm,
assistance, acceptance, and attention in their daily activities.

Table 2. Descriptive statistics (N=42)

Variable Mean SD Minimum Maximum
Perceived family support 95.83 10.961 74 122
Perceived peers support 115.45 15.026 83 148
Social skills 75.93 11.143 53 100

Table 3. Descriptive statistics of perceived family support (N=42)

The dimensions of perceived

. Mean SD Minimum Maximum
family support
Emotional support 3,18 0,72 1 4
Information support 2,75 0,93 1 4
Real support 3,03 0,85 1 4
Companionship support 3,02 0,86 1 4

Table 4. Descriptive statistics of perceived peer support (N=42)

The dimensions of perceived

Mean SD Minimum Maximum
peer support
Emotional support 3,13 0,70 1 4
Information support 3,14 0,77 1 4
Real support 3,01 0,81 1 4
Companionship support 3,13 0,75 1 4

Table 5. Descriptive statistics of social skills (N=42)

The dimensions of social skills Mean SD Minimum Maximum
Verbal 3,22 1,26 1 5
Nonverbal 3,14 1,34 1 5
Cognitive 3,13 1,20 1 5
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Based on Table 5, the average score of social skills perceived by students with special needs is
above the midpoint on the three aspects of social skills, namely verbal, nonverbal, and cognitive
responses. This shows that in general, students with special needs consider themselves to have high
social skills, both in responding verbally, nonverbally and in processing information from the
environment.

Table 6. Correlation between perceived family support and social skills

Perceived family support

Variable

All Emotional  Information Real Companionship
All 329" 3417 416" 249 125
Social Verbal .086 150 234 .059 -.090
skills Nonverbal .335" 290 339" 285 194
Cognitive 484" 478 527" 340" .283

*significant at l.0.s 0,05 (2-tailed)
** significant at .0.s 0,01(2-tailed)

Results of the correlation test showed that there is a significant correlation between the score of
student’s social skills and students > perceived social support given by the family in general (r=0.329;
p>0.05). Still, among all forms of support, only emotional support (r=0.341; p>0.05) dan
informational support (r=0.416; p>0.01) have a significant correlation with social skills in general.

Table 7. Correlation between perceived peer support and social skills

Perceived family support

Variable All Emotional Information Real Companionship
All 247 304" 330" .097 .186
Social Verbal 149 .188 248 .059 077
skills Nonverbal 193 .236 275 072 139
Cognitive .308" 377 324" 125 .288

*significant at 1.0.s 0,05 (2-tailed)
** significant at l.0.s 0,01(2-tailed)

Results of the correlation test showed that there is no significant correlation between the scores
of social skills with peer support in general (r = 0.247; p> 0.05). However, social skills have a positive
correlation with peer support in the form of emotional (r = 0.304; p <0.05) and information (r = 0.330;
p <0.05).

Researchers conducted multiple linear regression tests to determine the effect of perceived
social support from family and peers on social skills of students with special needs, and an
independent t-test to determine differences in social skills between male and female students with
special needs. Based on the multiple linear regression test, perceived family support and peer support
together have a significant effect on the social skills of students with special needs (F = 4.016; p
<0.05). The magnitude of the influence given by the perception variable of family and peer social
support is 12.6%. This means that 12.6% of social skills can be explained by the variables of family
support and peer support together, while 87.3% can be explained by other variables. Based on the
results of the independent t-test, there was no difference in social skills scores between boys and girls
with special needs (t = -1.57; p> 0.05).

The results of the study found that students with special needs perceptions of social support
from family and friends tend to be high, all in the form of emotional, informational, instrumental, and
companionship support. This result indicates that students with special needs assume that family and
friends are reliable parties and can provide the encouragement, assistance, and attention they need.
Family and peers are a significant source of support for students with special needs to be able to
develop their potential. A previous study by McDonnall et al. (2012) stated that students with special
needs need optimal support to improve their academic abilities and behavior. In addition, a study by
Pinto et al. (2019) found that meaningful social contact with peers may improve social involvement
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and academic outcomes of students with special needs. Another study by Syahda and Mazdarianti
(2018) found that family support is positively correlated with the autonomy of special needs students.

This study found that perceived social support from family has a positive correlation with the
social skills of students with special needs. The data suggest that the more support special needs
students received from their families, the better their social skills will be. This is in line with research
conducted by Mangunsong and Wahyuni (2018) which states that parental involvement is positively
correlated with the social skills of students with special needs. Similarly, Bennett and Hay (2007) also
found that healthy family relationship makes greater development of children’s social skill.
Correspondingly, Demaray and Malecki (2002) found there is a significant positive relationship
between perceived social support and a variety of positive indicators such as social skills, self-concept,
and adaptive skills. The form of social support that has a positive correlation with the social skills of
students with special needs is emotional support and information from parents. This is in line with
research conducted by Riley et al. (2017) which states that children who get emotional support and
autonomy show increased social skills, especially related to self-control. This finding is important for
a family with special needs child’s because even though their Childs become college students, they
still need to increase their social skills, and family is one of the most important supporters for college
students with special needs to learn and improve their social skills.

Family with special needs children can provide emotional support by showing empathy, care,
and concern toward children to provide a feeling of comfort, peace, and being loved. This form of
supports makes children feel valued, accepted, and cared for (Sarafino & Smith, 2011). As for
information support, family can provide advice, guidance, suggestions, or feedback about what has
been done. Through interactions with others, individuals will be able to evaluate and reinforce their
beliefs by comparing the opinions, attitudes, beliefs, and behaviors of others (Sarafino & Smith,
2011). This support helps individuals overcome problems by broadening their knowledge and
understanding of the problems. This information is needed to make decisions and solve problems
practically as stated in the result of this study that information support from family has a positive
correlation with the cognitive aspect of social skills.

Although this study demonstrates that there is no correlation between the perception of special
needs students of social support from peers and their social skills in general, emotional and
informational support from peers has a positive and significant correlation with the social skills of
students with special needs. This result indicates students with special needs need to feel valued,
accepted, and cared for by their peers. Peers could also help students with special needs in solving
problems and making a decision. This result supports the claims of Pickens-cantrell (2016) that social
support from peers helps students with special needs increase their social interaction. In another study,
Estell and Perdue (2013) found that peer support is associated with a higher level of social skills
especially emotional engagement with others. A study by Hasan and Handayani (2014) stated that
social support from peers has a significant correlation with social adjustment in inclusive education
settings. This finding is important for counselor and educational practitioner in college who provides
education for students with special needs. College can arrange peer-mediated social skills training
program for students with special needs as training with peers make students with special need feel
fewer barriers than training with adult or older trainer (Chung et al., 2007). Special needs student
struggles to interact with their peers, whether typically developing peers or special needs peers.
Practicing certain social skill with peers, help student with special needs improve their social skill
especially for social initiation and turn-taking (Harper et al., 2008).

Family support and peer support together have a significant effect on the social skills of students
with special needs (F = 4.016; p <0.05). The magnitude of the influence given by the perception
variable of family and peer social support is 12.6%. This means that 12.6% of social skills can be
explained by the variables of family support and peer support together, while 87.3% can be explained
by other variables. 12.6% is a small, but significant impact number. Other factors can affect the social
skills of students with special needs, including personality traits, social attainment (Eisler &
Fredericsen, 1980), educational, and environmental factors (Beauchamp & Anderson, 2010; Bierman
et al., 2010). The age of participants is relatively mature and is sufficiently able to take care of
themselves. Therefore, although support from family and peers has a significant effect on social skills,
the educational factor may have more influence on the development of social skills.
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The demographic factor tested in this study was only sex. The result demonstrates that there was
no difference in social skills scores between male and female students in this study. This result
contradicts the claim of Mangunsong and Wahyuni (2018) that male students tend to show
significantly higher social skills than female students. Yet, a study by Epley (2009) revealed that girls
tend to have better social skills than boys. The results in this study could be because the number of
participants in this study was not as much as in the two previous studies.

The results of this study cannot be separated from several limitations. First, data on social
support and social skills in this study were obtained from the perspective of students with special
needs themselves. The results of the study might be different if other informants such as parents and
lecturers were also included in the study. The researcher did not include socioeconomic factors as a
variable in conducting the regression analysis, even though students with special needs with high
socioeconomic status tended to have wider access to social and educational support than students with
low socioeconomic status (Hefner & Eisenberg, 2009; Malecki & Demaray, 2006). Besides,
participants in this study were students from the same institution who were exclusively educated for
students with special needs. In general, the peers of the participants are also students with special
needs who also need social support. This may affect the social support factor from peers where peers
have not been able to provide the needed social support.

For further studies, researchers can obtain data on social support from the point of view of those
who provide support such as lecturers, friends, and parents, as well as data on social skills assessed by
parents or lecturers who frequently interact with participants. Also, researchers can add socioeconomic
status and level of resistance as a factor in conducting regression tests on students' social skills.
Moreover, researchers could also increase the number of participants to reduces the risk of
accidentally having extreme, or biased participants.

CONCLUSION

The results showed that the perceived social support given by family and peers has a significant
relationship with students' social skills. For students with special needs, social support provided by
their families and peers is related to the social skills they need in adapting to the college environment.
The results of this study indicate that parental support, peers support, and student's social skills are
aspects that must be considered and improved in the context of education for an individual with
special needs. Additionally, this research can be a foundation for parents, peers, counselors, and
educators to continue to provide support in the form of emotional, information, real/instrumental,
companionship to students with needs because they have greater challenges in facing academic life,
especially in college.
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