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INTRODUCTION 

The development of education today has always been a top trending in every discussion; 
each sector generally contributes to educational progress. Efforts to improve education quality 
are made by many people using various strategies (Kurniawati, 2017). Educational quality in 
Indonesia is one of the objectives and integral pieces of developing human resources exhaust-
tively (Mulyasa, 2005). Seeing the importance of improving the quality of education, it takes 
effort and cooperation that is actualized continuously by foundations or institutions of formal, 
informal, and non-formal education. 

Non-formal education is an effort to improve the education provided by the community 
and given to the societies according to existing needs (Sudjana, 2004). Most of the non-formal 
education established in Indonesia is approximately 16,935, including courses and training. 
Most of them are English courses due to so many requests from the community (Direktorat 
Pembinaan Kursus dan Pelatihan, 2018). With many courses provided in Indonesia, the quality 
of English graduates should be better. On the contrary, Indonesia is the lowest rank of mas-
tery of the English language in Asia. Dahuri (2019) states that Indonesia is one of the coun-
tries that are still included in the low English Proficiency category. The low level of English 
proficiency in Indonesia is caused by the poor environment of English (Maruf et al., 2020). It 
can be seen on the data of EF English Proficiency Index that Indonesian is included on low 
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This research was conducted to evaluate the management program in English village, 
maintain the implemented program, and increase program quality. The method used 
in this study was descriptive qualitative and quantitative research. The model evalua-
tion used was CIRO (Context, Input, Reaction, and Outcome) by War, Bird, and 
Rackman. The subject of this research were 30 students, four tutors, and a program 
director. Interview, survey, and observation were used for collecting the data. The 
analyzed quantitative data used descriptive percentages, and qualitative data used con-
densation, data exposure, conclusion drawing, and verification. The results of this 
study show that (1) context in this study considered to participant needed which syn-
chronized to the standard implementation of the TOEFL real test and national stan-
dard. (2) input has been provided and is well prepared, including program plan, tutor 
qualification, for admission of course participants, and facilities. (3) Reaction of the 
participants' satisfaction was in the satisfactory category, and the participant's assess-
ment reaction of the TOEFL program implementation process was in the very good 
category. (4) Outcome obtained by course participants in the TOEFL scoring has not 
increased significantly; it has even decreased during the last test. 
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rank which has 15th on Asian number and 453 test score (English First, 2020). One of the 
lousy environmental impacts is students' low motivation in learning English. Thus, in this 
case, the English village comes to build an environment that supports learning English by de-
veloping the communities and raising many institutions to improve students' English skills.  

In the English village, many language communities have the same vision to learn Eng-
lish (Nurhayati et al., 2013). English village course institutions provide language services such 
as basic classes, intermediate classes, and advanced classes. The final program in the English 
class is the TOEFL preparation program. TOEFL preparation program is a learning program 
to improve student reading, structure, and listening skills in the academic English language 
(Sakurai, 2020). TOEFL is one of the world's English proficiency tests (Ismail & Othman, 
2020; Syamsuddin & Min, 2014). Furthermore, according to Ali (2012), TOEFL is an accumu-
lation of student learning outcomes and achievements in English. Thus, this clearly shows that 
the TOEFL test is a measure of students' successfully mastering English, so the TOEFL test 
preparation program is needed to improve the scores of participants in the test. According to 
Ma and Cheng (2016), taking a test preparation course is the most time-efficient method of 
preparing for the TOEFL test. TOEFL preparation has been held out in the Pare English vil-
lage, but many problems are found in implementing TOEFL preparation courses.  

Based on the pre-research in December 2019, the researchers found several problems in 
some courses in the Pare English village, one of which is the TOEFL program. The problem 
is that students' TOEFL scores had not reach the national standard yet. Students' TOEFL 
score in the final test was less than 450 score. However, the average Indonesian minimum 
standard score is 450 as the requirements of the college. In order to improve students' scores, 
the course plan must be well designed to help increase the scores of course participants (Pre-
research data, 2019). Further, another study found that the problem that is often mistaken at 
holding in TOEFL courses is that the tutor spends much time providing strategies for answer-
ing questions to increase student scores, but they are ignoring participant comfort in the class 
so that participants feel that the TOEFL class is boring (Wang, 2019). The organizer must 
handle these problems so it can give an attractive impression to the students in the learning 
process without neglecting the actual course objectives. To overcome this case, it is necessary 
to have good management in a course institution. As such, for controlling the management 
program, an evaluation is a need when the program has been running. An evaluation is needed 
to see the effectiveness of a program since it is an activity to improve quality, performance, 
and productivity in implementing a program (Mardapi, 2017). Problems in a program can be 
overcome with an evaluation which is the basis for decision making (Adib et al., 2019). There-
fore, the acceleration of improvement in improving the quality of course institutions must be 
carried out by evaluating the program being implemented in-depth. 

Generally, evaluation is the comparison between the goal of the program and objectives 
that have been achieved in the program (Topno, 2012). Thus, the goal is the important com-
ponent that should be appropriately planned. Different from the previous one, according to 
Sahayu and Friyanto (2019) believe that solving a problem that occurrs in the program is not 
only enough by designing goals and needs analysis; it is also necessary to see the level of satis-
faction of the course participants. Course participant satisfaction is the most important aspect 
that will influence the motivation and success rate of the program (Dewi & Kartowagiran, 
2018). Correspondingly, Choudhury and Sharma (2019) state that in implementing an evalua-
tion at the course and training institution, it is necessary to see the program's effectiveness and 
benefits for the company and participants. The benefits felt by course participants can be seen 
through the participants' goal achievement and the satisfaction of services provided by the 
course institution. Thus, to have good training and courses program, the goals of the program 
and the participants’ marking about the program should be prepared. To broadly and deeply 
see an institution's management, such as goals, service satisfaction, and outcome of the pro-
gram, the appropriate evaluation model that can be used is CIRO (Context, Input, Reaction, 
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and Outcome) evaluation model. The CIRO evaluation model of course and training empha-
sizes the problem domain and program performances as a step to design the objective, im-
prove performance, and gain recognition (Sutton, 2006). Thus, the CIRO evaluation model is 
suitable to be used in this research, so it underlines the importance of the study on evaluating 
the management of TOEFL preparation course at one of the English village courses in East 
Java. The components of the evaluation model are context, input, reaction, and outcome of 
the program. Those components are chosen based on the importance of the institution's prep-
aration and participants' response to the implementation of the TOEFL preparation program. 

RESEARCH METHOD 

This study used qualitative and quantitative research methods. These methods were 
chosen because this study used the CIRO evaluation model, which required detailed data and 
measurement percentages. A qualitative method was used to examine the context and input 
aspect, while a quantitative method was used to measure the percentage of the course partici-
pants' reactions and calculate the results of their achievements. This research was conducted 
from February to June 2020 in the English village of Pare, Kediri, East Java.  

The subject of this study was the program director, four tutors, and 30 course partici-
pants at the famous course in Pare English village. The informants were selected using the 
purposive sampling technique, which allowed researchers to get detailed information. The data 
collecting technique in this research were observation, interviews, questionnaires, and docu-
mentation. In the qualitative research, the data collected from observation and interviews were 
validated by triangulation. In the quantitative research, the questionnaire was validated by con-
tent validity utilizing Gregori formula by the result of 0.96. The construct validity was analyzed 
using SPSS utilizing the Kaiser Mayer Olkin Measure of Sampling Adequacy (KMO) by the result of 
0.97, followed by the reliability testing analyzed using SPSS employing Alpha Cronbach’s 
formula by the result of 0.70. It proved that the instrument is proper to use in this research. 

 

 

Figure 1. Method Schemes 
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Data analysis techniques were divided into each method used. Qualitative methods were 
analyzed through three stages, namely data condensation, data display, and drawing conclu-
sions. In addition, the quantitative method uses descriptive analysis techniques based on nor-
mal distribution using Ms. Excel 2016 program to determine the percentage of responses and 
the learning outcomes of course participants. The details of the schemes used in the study are 
shown in Figure 1. 

FINDINGS AND DISCUSSION 

The evaluation model used in this study is the four aspects of CIRO, which have differ-
ent data collection methods. Therefore, it is explained step by step based on these compo-
nents, namely context, input, reaction, and outcome, elaborated as follows. 

Context 

The first stage of the evaluation is the evaluation of the context, which is divided into 
two aspects, namely the ultimate objective and the immediate objective in the management of 
the TOEFL preparation program. The program's ultimate objective is the final objectives de-
signed by the course institute to achieve progress in the implementation of the program. The 
decision evaluation making in the aspect of context evaluation in the TOEFL preparation pro-
gram is then compared to the standard procurement of courses that apply in Indonesia. 

The research results by collecting data using interviews with the institution's director 
and confirmed through the tutor who taught at the institution have been confirmed verbally. 
The objective of the TOEFL preparation courses program has been designed without a writ-
ten document. It can be interpreted that there is no official document regarding the purpose 
of establishing the TOEFL preparation program. It can be seen by the director's statement, 
―The program objectives were designed a long time before the program was implemented, but 
they were not written or recorded about the objective of the program.‖ The director maintains 
that the objective was constructed by coordinators of the program. It is confirmed to the tutor 
that the program's objective is a collision between the program coordinator and the research 
and development department at the institution.   

Based on the research interview, the ultimate objective of the TOEFL preparation pro-
gram according to the tutor of the program is: 

“The final goal of the program? Yes, the course has several goals, such as helping students to achieve the 
score they want, it is like to make students pass in real test because the final result is not here but the real 
test". 

Additionally, the program director and student both argued, ―The ultimate objective of the 
TOEFL preparation program is to pass the TOEFL real test to get a certificate which can be 
used for looking for job or college approval requirements‖. Based on the statement, the ulti-
mate objective of the TOEFL preparation program is to help the participants pass the real test 
and get the score they expect.   

The TOEFL minimum score of the course is 450, considering the average standard of 
Indonesian universities and job requirement. However, this is not an absolute value since ma-
ny participants have different targets according to their needs. Another ultimate objective of 
the TOEFL preparation program is to help participants answer similar questions even though 
the questions are not the same. Based on an interview with a tutor, the TOEFL standard is as 
follows. "It is based on the agreement of the student's own needs". It means that participants 
and institutions are interrelated and support each other in increasing students’ achievement. 

TOEFL preparation program at these institutions is suitable to the Regulation of the 
Minister of National Education No. 49 of 2007 concerning educational management standard 
in nonformal education units, in which such formulation of objectives must be planned before 
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the program is started. Discussions about program procurement objectives and program plan-
ning are better held regularly, once or twice a year (Gonçalves & Chauma, 2020). Such activ-
ities have been done to improve the quality of the program implementation. The final objec-
tive setting has been carried out to determine the goals that will be achieved after implement-
ing the program, even though it is not written in an official document. Correspondingly, the 
lack of documents in determining the objectives is similar to the English language program, 
such as the AADU program, which does not have clear documents or program objectives; this 
has resulted in a lack of communication between stakeholders (Aktaş & Gündoğdu, 2020). 
The result of the research states that there is a good communication between the coordinator 
and program implementer about program planning, but the preparation of the documents is 
one of the crucial aspects in program planning, which aims to anticipate problems. 

TOEFL planning program of English village course institution is adapted to the course 
participants needed as having a TOEFL score that can be used according to the personal tar-
get. It can be concluded that there is no score determination standard in improving learning 
because of the differences in the needs and basic abilities of the course participants. Similar to 
this study, Zhao (2020) states that attention to the needs of the course participant is the most 
important thing, which is useful for helping the course participants achieve the targeted com-
petencies (Syakur et al., 2020). Further, Liu (2020) elaborates that omitting the needs of parti-
cipants can affect the quality of learning and participants' satisfaction with the program. Em-
phasizing the course participants' needs can be considered the right step to be implemented to 
form the final objective so that program planning has been implemented properly. It has been 
implemented in the courses that have been researched.  

The immediate objectives are skills that the courses provide to the participants to sup-
port the final objective. Based on the interview, the special skills students want to achieve in 
the TOEFL preparation course are structure skills. However, other interview results show that 
the participants are not all weak in this structure field. The program director states: 

“The specific objective leads to the goal of how members can reach the TOEFL score according to the 
required standards, but the structure is more difficult from the others, so two meetings are given a day, and 
listening and reading are given one time in one day”. 

As seen in the excerpt, structure skills have special attention due to the amount of mate-
rial that must be discussed more because of the difficulties and demands of the participants. It 
was confirmed to participants of the TOEFL program who attended the courses. From the 
whole of the result, it can be concluded that the institution's immediate objectives are giving 
the skills to improve the participants’ scores in TOEFL. The skills are given, including listen-
ing, reading, and structure. Based on the participants' needs, the structure class is held two 
classes per day while listening and reading are held one class for each per day. The meeting 
frequencies are four times of discussion or theory in one week, then one scoring a week, so 
that the total meetings in the course become 68 meetings in one-course period. 

The interview results conclude that research and review have been carried out prior to 
the design of program objectives. The skills presented in the course are planned based on the 
needs of the community who would attend the course. This is parallel to the theory that pay-
ing attention to skills according to the needs of participants is important in improving the 
learning outcomes of the course participants (Silva & Tosqui-Lucks, 2020). As such, the steps 
that have been carried out by the institution are the right steps in increasing the achievement 
of the course participants' scores.  

One of the ways is that the institution provides intensive classes that have four meetings 
in one day. It would give effective class, but intensive classes risk fatigue in learning course 
participants, so that appropriate strategies and arrangements are needed in the learning proc-
ess. According to Wenjie (2020), organizing learning slots every day will be a challenge faced 
in order to avoid physical, mental fatigue that can interfere with the learning effectiveness. The 



68 – Mega Selvi Maharani & Nur Hidayanto Pancoro Setyo Putro 

https://doi.org/10.21831/pep.v25i1.39375 

Copyright © 2021, Jurnal Penelitian dan Evaluasi Pendidikan, 25(1), 2021 
ISSN (print) 2685-7111 | ISSN (online) 2338-6061 

dividing of the learning schedule is something that becomes the attention of the program. In 
these courses, the timing of the TOEFL program has been declared in a good way, but it has 
to be improved in regulating class distances because of the long distances between each class 
so that it will give the teacher enough preparation time. 

Inputs 

Inputs are needed to support program implementation. Common inputs that are impor-
tant to maintain are school resources, teacher quality, facilities, and learning outcomes (Britton 
& Vignoles, 2020). Input is an important factor in the management of a course institution. 
The results of the interview show that the preparation of the institution towards implementing 
learning activities is as follows. 

First, creating a program plan: the program team prepared a program planning by refer-
ring to the students’ needed and TOEFL real test. Program planning was written on the syl-
labus, which was outlined in the learning module. However, the teacher should shape the class 
conditions in the learning process. The syllabus was used to synchronize the methods and 
strategies the tutor would use in class. Several aspects were covered in the program plan at the 
institution, such as learning schedule, learning model, learning assessment, and learning regula-
tion. The examples of data obtained through analysis and documents checking are as follows. 

“Program planning refers to a learning method that is possible to use in the class that can be controlled by 
the teacher in the class. Then the strategies were prepared by the teacher before. All things have been 
exhaustive in the program or lesson planning. The mentor allows the participants to follow the syllabus by 
seeing the class condition. The tutors can improve the learning strategies based on the possibilities.”  

Based on the interview, it can be seen that the learning plan has been determined, but it 
has to follow and adapt to the actual conditions in the classroom. Furthermore, all tutors and 
program director have the same opinion about the schedule of the program that:  

"For the admission program, those were 10 and 25 periods, so period 10 is the entry period approaching 
the 10th and 25th period which approaches the 25th, it is not always 10th, but sometimes we will start 
in the date that is approaching the 10th. For example, the 10th is on Saturday, so we will start on 
Monday, or if the 10th is on Tuesday, we start on Monday also". 

Learning program, one of the aspects that are considered to start learning, provides the 
determination of the schedule and period parallel to the learning period agreed upon in the 
English village. The learning model, learning assessment, and learning regulation have been 
well prepared and are suitable for the procurement of the course programs in Indonesia. The 
interview and document about the aspects of the planning program can be summed up in 
Table 1. 

Table 1. Contents of the Planning Program 

Aspect Planning 

Learning schedule Classes would start on the 10th and 25th of every month. 

Learning model The learning model has been based on the applicable operational standards but 
can be modified according to class conditions. 

Learning assessment The assessment was given to participants, and evaluation was given to the tutors. 
Participants took the test once a week on Friday, called Scoring. Evaluation for 
tutors is held every week and every month during the briefing process.  

Learning regulations There were two learning regulations given in the TOEFL program: rules for 
tutors and the course participants. The rules for participants were the rules for 
the course environment that must be obeyed by course participants. Meanwhile, 
the regulation for tutor emphasizes the activities, duties, and responsibilities of 
the tutor in the learning process. 
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The result of this study is similar to previous research, which states that learning plan-
ning must match the students’ needs and the syllabus (Perez & Mardapi, 2015). To avoid mis-
understanding and misuse of instructions, themes and lesson plans are required to be formed 
by the program organizer (Liu, 2020). It can be concluded that the institution has designed the 
planning program well by looking at the aspects included in the learning plan and those data. 

Second, tutor qualification: teaching tutors must match the qualifications given by the 
institution or national regulation. Based on the interview results, two aspects are considered in 
the preparation of tutors to teach in the TOEFL class: the qualifications of tutor candidates 
and the development of tutor candidates’ skills. In the TOEFL program, the educational back-
ground is not the main problem of being a tutor. The qualification of tutors who teach in the 
TOEFL program is to have a minimum score of 550 in the TOEFL real test, as cited in the 
director program’s statement: 

"The quality standard for educators in the TOEFL program is to have TOEFL score (the TOEFL 
standard of above 550). Some tutors do the Real Test within a minimum score of 550; then they can 
directly teach in the class (approximately 60% tutors in the institution have taken the real test)”.  

Despite the tutor saying something conversely, the tutor revealed that his TOEFL score 
was 500 the first time he joined the institution. Tutors who had a score of 500 were allowed to 
teach, but they had to attend a similar course and were willing to participate in skills develop-
ment. The tutor put in a statement, ―The teachers must have studied TOEFL before and got a 
TOEFL test with a minimum score standard of 500". It can be concluded that tutors can be 
accepted in the institution even though the initial test results are insufficient because there is a 
development skills program that the tutor must master before starting to teach. Development 
is a process to improve the quality of tutors in teaching; it is called Briefings. "… it is called 
Briefing, which is a kind of training to improve the tutors' mastered skills". Correspondingly, 
another tutor explained that: 

"General development was holding through briefing, tutors in basic skill are developed to be able to teach 
at the second level such intermediate levels, tutors in intermediate levels are developed to the upper 
intermediate or to the advanced level, they are developed slowly and gradually, although when they become 
seniors, they will be developed more until they become briefers or trainer." 

It is concluded that the skills development process at the institution for teachers is that 
basic tutors would have their teaching quality improved to an intermediate level, then they 
would be upgraded to upper mediate or advanced. Skills development efforts at the institution 
are also carried out by conducting comprehensive training every year. 

Third, preparation for admission of course participants: the criteria for students allowed 
to take the TOEFL course have been found by interviewing the director of the TOEFL pro-
gram. Based on the research results at this institution, the institution did not limit course 
participants to a certain age or ability level. The program director said: 

"We accept whoever wants to join the TOEFL program then we would hold a pre-test before the class is 
started so that the classes are divided according to the results of the pre-test. For example, participants who 
got 400 score test and below of are treated in one class: (they will get more theory or basic English will be 
deepened), participants who got 400-450 score is gathered into one class, then participants who got 450 
score and above will be in one class".  

It can be concluded that there are no specific criteria that participants must fulfill in 
order to register as prospective course participants. Nevertheless, it does not mean that the in-
stitution is unaware of the circumstances and participants' abilities in class. To reduce gaps in 
learning of TOEFL preparation class, the institutions conduct a pre-test prior to the class. The 
aim of the test is to group the course participants according to the basic abilities that they have 
had before taking the course.  
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There are three class categories provided in the implementation of the TOEFL prepara-
tion class: firstly, a class devoted to participants who have a test score of less than 400; sec-
ondly, the class for participants who already have basics and have a test score of 400-450; 
thirdly, the class for participants who already have scored above average skills, such having a 
minimum of 450 scores on the pre-test. Each class receives special treatment, methods, and 
material according to their basic skills.  

Another aspect considered in preparation for admission of the course participants by 
the course provider is transparency and suitability of admission of the course participants to 
the infrastructure provided in the course. The implementation of the pre-test is carried out by 
transparency of scores, thereby creating trust between course participants and course provid-
ers is essential. Admission of prospective course participants is not given specific qualifica-
tions, but it is adjusted to the facilities available at the institution. The facilities that have been 
given include classrooms that are comfortable for use. The course has provided 20 classrooms 
filled by 15-20 participants in one class—supported by available instructors such as 37 teach-
ers each month. The program implemented at the time of the study has three classes provided, 
with each of them having ten participants per class. This clearly shows that the organizer in 
the institution has done good preparations. 

Fourth, the preparation of facilities that would be used in learning: infrastructure is eval-
uated by looking directly at the quality and quantity of the infrastructure available at the insti-
tution. The planning and control of infrastructure facilities are carried out by the operational 
division and the program team. Meanwhile, the evaluation is carried out by the management 
team supported by another team. Evaluation has been done every week and every month for 
seeing the things that need improvement quickly. The dirctor of the program argued that 
―Maintenance of the infrastructure is carried out by the management team, namely the pro-
gram director, operational director, and marketing director. It is the operational division which 
has arranged the existing facilities professionally." The statement suggests that every director 
in the program has their respective roles in managing existing facilities. In maintaining the 
available facilities, socialization is given to tutors as the users of class facilities. Socialization is 
held once a month. Then, the socialization of the use of the facilities should carry forward to 
course participants; it is used to protect the institution's facilities.  

The classroom and learning environment infrastructure are as follows. One classroom 
has been provided for a maximum capacity of 20 people, which is equipped with a noise re-
ducer that supports listening learning. The institution provided 20 active speakers that are 
used in class for listening lessons. Based on the interview results, the sound system's quality is 
good, while the facilities available in the classroom have been assessed based on the standard 
of infrastructure for managing the courses as written in the Regulation of the Minister of 
National Education No. 49 of 2007, presented in Table 2. 

Table 2. Infrastructure Quantity and Quality   

Quantity Quality 

Total Score  54 Total Score  47 
Maximum Score 75 Maximum Score 75 
Percentage 72% Percentage 62% 

 
Based on these results, the percentage of the quantity of the course infrastructure is de-

clared good enough and meets the applicable standards. The quality of the facilities and infra-
structure is not the same as the result of the quantity calculation. However, the quality of the 
facilities can be said in a good line. 

It can be concluded that the input provided by the course has been well prepared and 
complies with the national government standard of non-formal education management. Thus, 
Sahayu and Friyanto (2019) state that the classroom arrangement, tutor proficiency training, 
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the participant needs analysis, and material designs are the things that must be given more 
attention in managing an institution. Fulfillment of the participants' expectations and needs 
can be done by dividing participants into classes according to their abilities, giving a class for 
students of less than 30 course participants, and setting flexible schedules that allow partici-
pants to choose according to their needs (Wenjie, 2020). In the course management, the sup-
porting components of the implementation of training and courses must be adjusted and well 
prepared as the situation that institutions have carried out in this research. This is carried out 
in accordance with applicable standards, and it is well accomplished by regular maintenance of 
the facilities. 

Reaction 

The assessment of participant reactions is divided into two aspects: participant satisfac-
tion reactions to the TOEFL program and participant assessment reactions to the implemen-
tation of TOEFL learning in class. First, participants were allowed to fill out participant satis-
faction questionnaires to assess the infrastructure provided, participant satisfaction reactions 
to the tutoring service, participant satisfaction reactions to the material presented, participant 
satisfaction reactions to the methods used in class, participant satisfaction reactions to the 
time management provided, and participant satisfaction reactions to training activities of the 
TOEFL questions implemented. The total number of questions on the satisfaction question-
naire is 36 statement items. The result of the interview to the participant will confirm the data; 
the number of questions is six questions. The results of the questionnaire obtained are depict-
ed in a pie diagram in Figure 2. 

 

 

Figure 2. Participant Satisfication Level 

The data were generated through data analysis using a flowchart in the Microsoft Excel 
2016. The data are the analysis result of course participants' satisfaction with the TOEFL pro-
gram at a course institution that has been conducted for a month. The data show that the par-
ticipants are very satisfied 30.8%, 59.8% satisfied, 8.0% dissatisfied, and 1.4% very dissatisfied. 
Thus, most of the course participants are satisfied with the implementation of the TOEFL 
program in English Village. 

Based on the participants' interview, they are satisfied with the infrastructure provided 
because the class is comfortable, the facilities are adequate, modules have been fulfilled, media 
and teaching materials have been adjusted. In contrast, the participants are not satisfied with 
the existing facilities because it is sometimes hot in class during the day. It could be seen based 
on participant's statement, ―Classroom conditions are quiet, comfortable, and have adequate 
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facilities‖. Participants are satisfied with the tutor because the tutor provides the opportunity 
to ask questions for the participants, but one of the tutors sometimes gave the material fastly. 
Satisfaction with the material in the TOEFL program is caused by the material that is appro-
priate to the students’ level, even though some of them feel that the material is difficult. One 
of the participants stated that, ‖The tutor teaches well using a good method, but sometimes 
the material is too hard for me‖. The method used in the material teaching makes students 
understand it well. The schedule is prepared well based on the students’ needs, but they are 
disappointed because they should stop the program before one month because of the Covid-
19. The participants are satisfied with the practice activities held in class since the tutor gives 
the tips and tricks to answer the TOEFL test.  

Second, participants' reaction in the implementation of learning is taken to see the parti-
cipants' assessment of the activities carried out in class. Assessment of the learning process is 
differentiated according to the class that has been carried out, which has different assessment 
results. Four classes are assessed: listening class, reading class, structure 1 class, and structure 2 
class. The number of questions that course participants must answer is 17 questions in each 
session. The score for the course participant's assessment of the TOEFL learning process is 
categorized based on Table 3. 

Table 3. Assessment Score Category 

Category Interval 

Very good X ≥ 54.74 
Good 54.74 > X ≥ 42.50 
Bad 42.50 > X > 30.26 

Very bad X < 30.26 

 
Based on calculations using Microsoft Excel, the score of the course participants' assess-

ment of the learning process is 55.56. It indicates that the results of data analysis of the four 
subjects that the participants have followed have an average score of 55.56 in the very good 
category. The research findings support this during observation; the result of the observation 
value is 9.70, with a very good category. Thus, it can be concluded that the learning process 
has gone very well. 

It can be summed up that participants of the TOEFL preparation course program are 
included in the satisfactory category. Most of the participants are satisfied with the services 
provided by the institution. All learning sessions are in good categories. These results are dif-
ferent from previous research on the evaluation of the English for a specific exposure pro-
gram. Participants gave a negative view of learning that did not improve the participants' skills. 
The problems found were generalized classes, inaccurate methods, inappropriate materials, 
and also inappropriate syllabus designs to the needs of the participants (Alemi & Pazooki, 
2020).  

It can be said that the reaction results depend on the responses and ratings that are 
given by the participants. Thus, to avoid future problems, quality improvement must be conti-
nued. In line with this, Nazri et al. (2020) believe that participants must have good strategies 
and techniques in answering the TOEFL questions. However, most of the problems that arise 
are that teachers provide strategies to answer questions but they ignore the atmosphere and 
comfort built in the classroom. Further, Barnes (2016) explains that the TOEFL preparation 
class is very structured and goal-oriented. Therefore, teachers often limit the teaching styles 
and methods that are used. The results of this study show that the data are different from the 
aforementioned previous studies. The teachers in these institutions have taught well, and they 
can adjust the class to the condition so that the course participants do not get bored in learn-
ing. This can be reflected in the results of the learning process questionnaire, which achieve 
very good grades. 
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Outcome 

Scoring is an assessment carried out once a week. Scoring is done to see the learning 
progress of the course participants. There are three skills included in the TOEFL test: listen-
ing, structure, and reading. These three skills are combined in one TOEFL test. The TOEFL 
test results that are calculated are the pre-test, scoring 1, scoring 2, and scoring 3, as described 
in Table 4. 

Table 4. The TOEFL Test Results 

Time Comparison Score Average Value Score Increasing 

Pre-Test 365 40 Initial score 
Scoring 1 378 44 Increase 
Scoring 2 391 48 Increase 
Scoring 3 372 42 Decreased 

 
Based on Table 4, the pre-test score or initial test was 365 with the correct number of 40 

items. In the first scoring, it increased to 378 with the correct number of 44 items. The second 
scoring increased from the previous average score to 391 with 48 correct points, and the third 
scoring decreased to 372 with 12 correct points. Thus, there was a decrease in the score at the 
end of the course period. 

The results of interview with course participants state that the improvement in learning 
is most felt in learning structures, even though some course participants felt that their TOEFL 
scores increased more in listening and reading skills. Some participants state they have an in-
crease in learning even though the scores they get do not increase at the time of the TOEFL 
test. The problems faced during the exam are the speaker voice that is not heard, the proces-
sing time is too fast, and some participants come late, which disturb concentration. 

Several problems can occur during the test, such as the results of this study. According 
to Gür and Eriçok (2020), understanding the material's content is the problem that can inhibit 
increasing the TOEFL test score. However, the institution in this study has anticipated this 
problem by dividing the participants based on the basic skills seen in the pre-test before the 
TOEFL class was held. The problems also occur during the test. Yogawati and Widihastuti 
(2019) state that students often face problems during exams, such as nervousness, low motiva-
tion, pessimism, mastery of vocabulary, low self-confidence. Another theory problem that of-
ten arises in exams is anxiety and stress fatigue, which can make it difficult for participants to 
answer questions (Nikolaieva, 2016). Problems often occur during the TOEFL test implemen-
tation, so it must be considered to reduce problems that will arise. Generally, it can be stated 
that the planning and implementation of the TOEFL test preparation program have been car-
ried out properly by the institution. 

CONCLUSION 

Based on the research findings and discussion, the evaluation of the TOEFL program in 
the English village can be concluded as follows. The evaluation context is divided into the fin-
al objective and the program's ultimate objective, which are the ultimate objective. The con-
text of the program has been fulfilled in accordance with the applicable national and real test 
standards. The input of the evaluation is well prepared, including a program plan that provides 
some aspects. Tutor qualification improvement is carried out every week and month, which is 
called the Briefing program. The admission of the course participants is based on a pre-test to 
see the participants' initial abilities. The facilities of the TOEFL program are in a good result; 
the quantity assessment score is 72%, and the quality is 62%. It can be said that the infrastruc-
ture has met the existing standards. However, it needs to be further improved and repaired in 
terms of its quality and quantity.  
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The reaction of participant satisfaction in the satisfied category is 90.6% and is 9.4% 
dissatisfied. It states that the TOEFL program is irresistible because many course participants 
are satisfied. The reaction of the participants to the learning process is in the good and very 
good categories. Generally, learning is carried out according to the learning procedures, so it is 
declared that the learning goes well. Learning outcomes increased in the first and second scor-
ing but decreased in the third scoring with the same results as the pre-test. However, the 
decision in this evaluation is seen as a whole. It is concluded that the institution has imple-
mented the program in accordance with the applicable standards. 
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