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This study aims to develop self and peer assessment instruments to improve students'
critical and appreciative abilities in learning drama appreciation. This research was
conducted by following the ADDIE model development steps: needs analysis, prod-
uct design, product development, product implementation, and product evaluation.
There are two types of data in this study: qualitative data and quantitative data. Quali-
tative data are in the form of suggestions and comments from assessment experts, lit-
erature experts, and drama appreciation learning experts, as well as students, while
quantitative data are in the form of scores obtained from assessment experts, literature
experts, and drama appreciation learning experts, as well as students. Both data were
obtained through questionnaire guidelines. The data obtained were then analyzed.
Qualitative data were analyzed using descriptive analysis techniques, while quantitative
data using quantitative descriptive analysis techniques. The analysis technique used
shows that the product developed can increase students' critical appreciative abilities
by getting an average percentage of 8.3% for the display aspect, 9.7% for the product

content aspect, and 90.4% for the language aspect. The three averages were obtained
from assessment experts, literary experts, and drama appreciation learning experts.
When testing the product, students got an average score of 82.2% on the aspect of
students' impressions of the use of self and peer assessment in increasing students'
critical appreciation skills in learning drama appreciation and 80.4% on the aspect of
practicality and ease of self and peer assessment for improving students' appreciative
critical abilities in drama appreciation learning.
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INTRODUCTION

Critical and appreciative abilities are several abilities that students must improve because
with critical abilities, students can observe various problems that occur in daily life (Novtiar &
Aripin, 2017, p. 120). In addition, with critical abilities, students' academic abilities will be
formed (Pamularsih, 2019). Students will obtain these abilities because the ability to think criti-
cally is self-regulation in deciding something that results in interpretation, analysis, evaluation,
and inference, as well as exposure using evidence, concept, methodology, criteria, or contextu-
al considerations on which to base the decisions (Facione, 2011). Another opinion says that
critical skills include analyzing activities, submitting arguments, providing clarification, evi-
dence, reasons, implications of opinion, and generalizing conclusions based on facts (Ariyatun
& Octavianelis, 2020, p. 35).

Appreciation is a characteristic of appreciation, which in the dictionary means appraisal
or appreciation for something. The two abilities are related. Someone who will give an assess-
ment must be based on appropriate and reasonable arguments. These arguments are obtained
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from critical abilities. In the world of literature, the appreciative ability is an activity in the
form of recognizing literary works through feelings or inner sensitivity and understanding and
acknowledging the values expressed by the author (Ismawati, 2017).

The level of appreciative critical ability of each individual is different. This can happen
due to environmental and age factors. Likewise, junior high school students are likely to have
different critical thinking abilities from high school students and students in college. Syahbana
(2012, p. 45) says that junior high school students (aged 12-15 years) have not fully thought
abstractly. However, they have started to be able to apply thinking patterns that can lead them
to understand and solve problems, which is a form of the critical nature of junior high school
children.

Seeing that critical and appreciative abilities benefit students, in learning activities, teach-
ers should use models, strategies, learning instruments, or so on that can help students im-
prove these two abilities. Juhji and Suardi (2018, p. 16) said that the task of teachers in the era
of globalization must be able to develop students' critical thinking. In the dictionary, intelli-
gence is an experience that one has is ready to be used when faced with new facts or condi-
tions. That way, it is hoped that students can adjust to the globalization era.

There are several ways that teachers can improve these two abilities to students, one of
which is by using self-assessment instruments and peer assessment in learning drama appreci-
ation. Both assessment and learning are used to improve students' critical appreciation skills
based on the characteristics of appreciative critical abilities. Yunita et al. (2018) said there are
five keys related to critical thinking, namely practical, reflective, reasonable, trust and action,
while according to Harsiati (2013, p. 128), in a nutshell, receptive appreciation activities are the
ability to recognize, understand, analyze, compare, generalize, reflect, and assess the form and
content of literary works.

In general, the assessment is carried out by the teacher, and without realizing it, the
teacher hones his appreciative critical ability so that the increase in these two traits is dominant
to the teacher, not to the student, even though students need these two abilities to support
their learning even in everyday life. Therefore, self and peer assessment are used to increase
students' appreciative critical abilities. Self and peer assessments are used to improve students'
appreciative critical abilities in drama appreciation learning. Both assessments are carried out
by students themselves in assessing the learning process, especially in assessing the achieve-
ment of drama appreciation learning indicators. Learning indicators in this study were devel-
oped based on basic competence 4.15 (interpreting traditional and modern dramas that are
read and watched or heard). The indicators developed are learning objectives that will be
achieved by students, which implicitly have appreciation activities. Table 1 describes learning
indicators based on basic competencies 4.15.

Table 1. Explanation of Basic Competencies and Learning Indicators for Drama Main
Materials to Improve Students' Appreciative Critical Thinking Skills

Basic Competencies Indicator
4.15 Interpreting the drama 4.15.1 Describe the relationship or suitability between the elements of
(traditional and modern) drama that is read and watched or heard.
that is read and watched or ~ 4.15.2 Reflecting the contents of a drama story with real life.
heard 4.15.3 Responding to the use of language as a medium of expression.

Drama learning is used to increase students' appreciative critical abilities because appre-
ciation is individual. Students from one another are likely to have different appreciating points
of view. They have the right to express arguments that they feel are correct. Ghufroni and
Dewi (2019) said drama is a portrait of joy and sorrow, bittersweetness, and black and white
of human life. Students are familiar with this and are part of the portrait of life; therefore, vari-
ous types of drama literature were chosen to improve students' appreciative critical abilities.
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In this development research, there are a number of things that must be known first:
self-assessment and its techniques and peer assessment and its techniques. These two things
need to be known to make it easier to understand the concept of this development research.

First, self-assessment is a process assessment carried out by students to discover their
specific weaknesses and abilities. According to Basuki and Hariyanto (2014, p. 70), self-assess-
ment is a process that describes how students obtain information and reflect on their own
learning. This self-assessment is also used to determine personal progress in knowledge, skills,
learning processes, and attitudes. This assessment will guide students towards better awareness
and understanding of themselves as learners. Self-assessment has several techniques that can
be used to improve appreciative critical abilities, namely (1) self-reflection journals, (2) editot's
checklists, and (3) learning journals. The following is an explanation of the three techniques.

The self-reflection journal is an assessment technique used by students to convey their
learning experiences in achieving learning indicators. Moon (2013) said that a self-reflection
journal leads to experiences. In this case, what is meant is an experience in the form of steps
or strategies carried out and experiences of difficulties students face during learning in achiev-
ing indicators. There are two types of self-reflection journals developed in this study: self-re-
flection journals in the form of statements of steps students use in conveying their learning
strategies in achieving indicators and self-reflection journals in the form of statements of dif-
ficulties experienced by students in achieving indicators.

The editor's checklist is an assessment technique used by students in classifying them-
selves into the categories of students who are successful or not successful in learning. This
editor's checklist contains questions regarding the achievement of indicators with sentences
that use the word 'I'. Knowing the classifications of students categorized as successful in doing
the assignment provides constructive comments to students who have not been successful in
doing the assignment. Wragg (2001) says that the main use of checklists is to stimulate active
learning. In this technique, there are three adjectives that describe students' understanding: (1)
clear which means I understand as a whole, (2) buggy (blur/foggy) which means that I under-
stand most of the material, but some things are still unclear, and (3) muddy (dusty/datk) that
means I do not understand at all.

Self-Reflection Journal (Step Statement)

Basic Competence: interpreting drama (traditional and modern) which is read and watched or heard. (filled in
by the teacher)

Indicator: describes whether or not the theme is related to the setting in the drama. (filled in by the teacher)
NAME: o,
Day and date: ...

The step I take in explaining whether or not a theme is related to the setting of a place is to first find out
the drama theme and then identify the setting of the place and the nature of the place. The theme in the
drama Sarjana Kambing is the aspirations of the village people (an explanation of how to determine the theme
can be seen in the column marked with the lights below this column) and the setting is Irul's simple and clean

house (terrace, dining room, living room, and kitchen), goat shed, vast rice fields, and solid Teguh’ house.

Based on my steps, the theme elements with the place setting in the drama Sarjana Kambing have a
relationship or correspondence, with the reason that all the places in the drama are settings that are rarely
found in urban areas. Even if there is a setting in this place, it is not like the nature of the place in the village,
such as the background of the rice fields which are very broad, the house is simple and clean, and again the
goat cage in the city is rarely found, so the setting depicted in the drama is appropriate. with the theme of the
ideals of the villagers.

Figure 1. Example of Self-assessment with Self-reflection Journal Techniques
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The learning journal is an assessment used at the end of the lesson to find out the learn-
ing process that has occured from the student's point of view. Yusuf (2017) argues that notes
in learning journals can be in the form of personal observations, feelings, attitudes, percep-
tions, impressions, and opinions in response to readings, events, and experiences. Figure 1
shows an example of a self-assessment using a self-reflection journal technique (in the form of
a step statement).

Second, peer assessment is a process assessment technique that can also improve stu-
dents' appreciative critical abilities by involving fellow students to assess their respective work.
Rochmiyati (2013) states that peer assessment as an alternative assessment gives students free-
dom in expressing opinions. This opinion is in the form of constructive comments as an im-
provement in the work of other students who have not reached the learning indicators. Peer
assessment developed in this study is not in the form of numbers, but rather information that
students can use to find out and improve their abilities in a certain subject matter. Liu and
Carless (2000) say that in peer assessment, students can send more feedback and more quick-
ly than teachers who provide comments. This is due to the teacher’s limitations in providing
sufficient feedback for the number of students so feedback from friends can be a central part
of the learning process. Slamet (2020, p. 41) says that feedback is information communicated
to students to modify thoughts or behavior to improve the quality of learning outcomes.

Peer assessment has several techniques that can be used to improve students' apprecia-
tive critical abilities: two stars and a wish and warm and cold feedback. Two stars and a wish is
one of the process assessment techniques by students to assess their friends' work results by
giving two stars for indicators that appear and one sign of hope for indicators that have not
appeared. Wiliam (2011) states that two stars and a wish are a structured assessment technique
for students to provide feedback on their friends' work results. In giving an assessment, stu-
dents should not only give praise but also praise it accompanied by mentioning what form the
praise is taking. This needs to be considered so each student can get constructive feedback.

Two Stars and a Wish
Basic Competence: interpreting drama (traditional and modern) which is read and watched or heard. (filled in
by the teacher)

Indicator: explains whether there is a relationship or compatibility between the theme and the place setting in
the drama. (filled in by the teacher)

Name of student: .....ccoeuveuvivciviivincrnnnnee
Appraiser NAMmMe: ......ccvceeveevvirinenieinnnns

You did a good job, because you concluded that there was a relationship or the appropriateness of

i!z the theme with the setting, but unfortunately you did not give vague and detailed reasons.

I think you need to explain the theme in a concrete way and you can also add the nature of
the locations that you mention to strengthen your argument, because the locations you
S mention also exist in urban areas, but they are different. In the city there may still be rice

fields, but not as large as in villages and simple neat houses.

Figure 2. Example of Self-assessment Using the Two Stars and a Wish Technique

Warm and cold feedback is an assessment technique carried out by two students, and
each student shares warm and cold feedback on the results of their work. Clark and Duggins
(2016) says that warm feedback can include comments about assessments that meet learning
objectives. In contrast, cold feedback can include comments on possible non-achievement of
learning objectives, gaps, or problems. The way it works is that students in the clear category
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assess the results of their work in the dark/datk category for constructive comments. In this
case, students can offer ideas or suggestions to strengthen the assessment they provide. Figure
2 shows an example of one of the peer assessments using the two stars and a wish technique.

In implementing self and peer assessment, the teacher must arrange learning steps to re-
alize all the techniques used. The learning steps that can be used in implementing self and peer
assessment in learning are as follows. First, the teacher must convey to students when using
self and peer assessment in learning so students know the steps or activities carried out during
the learning process according to the two assessments characteristics. Second, the teacher pro-
vides illustrations, techniques and examples of self and peer assessment in drama appreciation
learning (supervised assignments). Third, teacher presents the drama script as an appreciation
material. Four, students are given the task of reading a drama script with a time limit. Periodic-
ally, students are asked to record reading results (results of appreciation) and report them oral-
ly. Students who finish appreciating more quickly are asked to share their experiences or ap-
preciation strategies in front of their peers so they can learn from them (self-reflection journal
in the form of step statements). Five, students who still face difficulties in the process are
asked to share their experiences and give feedback (self-reflection journal in the form of diffi-
culty statements). Six, students commented on positive aspects of their friends' work in the
form of suggestions or strategies for improving their friends (peer assessment). Seven, stu-
dents provide constructive comments and feedback on aspects of their friends' work in accor-
dance with the directions and rubrics given by the teacher (peer assessment). During the learn-
ing process, the teacher monitors and facilitates student activities.

RESEARCH METHOD

Research Design

The design of this study uses the ADDIE development model with five steps, namely
analysis, design, development, implementation, and evaluation (Spector et al., 2014). The five
steps can be seen in Figure 3.

e Analyze b,

— - -

.__II_.. = .*.'._l'
Develap |

Figure 3. ADDIE Development Model

Development Procedure

At the analysis stage, preliminary research was carried out related to the dominant as-
sessment conducted by the teacher. Besides, classroom observations were conducted to see
whether assessment as learning is applied in learning, how it is applied, assessing various as-
sessments used in schools through interview techniques.

The design stage was to design a product tailored to the product user (student), learning
objectives, and the instrument's characteristics to be developed. What was done at this stage
was making the steps for implementing assessment as learning in drama appreciation learning.
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At the development stage, there are four actions carried out. They are (1) preparation of
test grids, (2) writing test items, (3) writing instructions and examples of test work, and (4)
writing answer keys or scoring signs.

The implementation stage was to develop products in the form of self-assessment and
peer-assessment instruments. The two instruments development is adjusted to the respective
indicators in the basic competencies used. For self-assessment, there are three techniques de-
veloped: self-reflection journals, study journals, and editor's checklists. Two techniques have
been developed for peer assessment: two stars and a wish and warm and cold feedback.

The evaluation stage was to assess the products developed based on the data obtained
from questionnaires in the form of student and expert responses. This stage was used as an
improvement so that the product that was developed is in accordance with the objectives.

The appearance aspect that needs to be improved is the cover image used and the book
margins. The suggestions are obtained from learning experts. The content aspect that needs to
be improved is the simplification of each step in compiling the instrument developed. These
suggestions were from students, while the assessment experts suggested improving the con-
tent aspect by reviewing the steps developed so they can be used in other drama scripts.

Data and Data Sources

There are two data in this study: quantitative and qualitative data. Quantitative data in
the form of scores from the expert team's validity before the product were implemented and
obtained from the results of field trials (students) after using the product. Meanwhile, quali-
tative data were in the form of responses, suggestions, and criticism of the validity of the con-
tents and constructs of the instruments developed from experts before implementation and
from students after using the products developed. The sources of research data were cate-
gorized into two, namely experts (drama learning experts, assessment experts, and literature
experts) and respondents (11 students from a madrasabh tsanawiyah or junior high school).

Research Instruments

The instruments used in this development research were interview guidelines and a
questionnaire. First, the interview guide was used during preliminary observations to interview
practitioners (teachers). The interview guidelines were conducted openly, which only contain-
ed an outline of the interview topic. Second, the questionnaire guidelines were used to assess
the results of products carried out by experts, practitioners, and respondents (students).

Data Analysis Techniques

Two data analysis techniques were used: qualitative descriptive and quantitative descrip-
tive data analysis techniques. Qualitative descriptive analysis technique described data from the
product trial results in the form of suggestions and comments from experts after validated and
obtained from respondents (students) after using the products developed. These data were ob-
tained from a questionnaire in the section giving criticism and suggestions for the product de-
veloped. Quantitative descriptive analysis technique was used to analyze quantitative data from
the validation results of experts and field tests conducted by students after using the product.

Table 2. Table of Eligibility Criteria

Scale Achievement Level Qualification Follow-up
5 86-100 Very worthy Implementation
4 71-85 Worthy Implementation
3 56-70 Pretty decent Implementation
2 41-55 Not feasible Needs revision
1 < 40 Very unworthy Needs revision
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Both data were in the form of scores from filling out the questionnaire. Quantitative da-
ta analysis was conducted by collecting and analyzing numerical data from a questionnaire.
The numerical data were then processed in percentage form using the percentage formula.
After the percentage was known, it was described using the product eligibility criteria to inter-
pret the feasibility of the resulting product by changing the five-scale achievement levels as
presented in Table 2.

FINDINGS AND DISCUSSION

Based on the research objectives, namely developing assessment as learning products to
improve students' appreciative critical abilities and testing the product's effectiveness, the re-
sults of the research are explained as follows.

Product Specifications Developed
The product specifications that were developed are adjusted to the conditions of the re-

search subject. The specifications of the product developed are outlined in Table 3.

Table 3. Developed Product Specifications

Part Name Contents
Part 1 Introduction 1. Purpose
2. Scope
Part 11 1. Definition of drama appreciation learning.
Introduction 2. Definition of assessment as learning.
3. The use of assesment in learning drama appreciation.
Part I1I 1. Self assessment
Types of Assessment as Learning in Drama 1.1 Jurnal reflection
Appreciation Learning 1.2 Editot's checklist
1.3 Study journal
2. Peer assessment
2.1 Two stars and a wish
2.2 Warm and cold feedback
Part IV 1. Example of a self-reflection journal
Examples of Assessment as Learning in 2. Sample checklist editor
Drama Appreciation Learning 3. Journal of learning (learning journal)
4.  Two stars and a wish
5. Example of warm and cold feedback
Part V Explanation of the implementation of assessment as learning
Implementation of Assessment as Learning in  in drama appreciation learning, which contains assessment
Drama Appreciation Learning and appreciation activities based on formulated learning
indicators
Part VI Closing 1. Conclusion

2. Suggestion

Table 3 in part V contains appreciation and critical thinking activities. The appreciation
activities are described based on the basic competencies and the learning indicators which are
defined in this study. In contrast, critical thinking activities are included in the assessment ac-
tivities. Each appreciation and critical thinking activity is elaborated as follows.

Appreciation Activities

Appreciation activities are based on the basic competencies of learning on drama subject
matter. Table 4 can be used as a consideration to find out the basic competencies and also the
indicators of drama learning. The first indicator (4.15.1) is then translated into two points: (a)

Copyright © 2021, Jurnal Penelitian dan Evaluasi Pendidikan, 25(1), 2021
ISSN (print) 2685-7111 | ISSN (online) 2338-6061



56 — Khafidatur Rohmah, Endah Tri Priyatni, & Heri Suwignyo
@httpsz//doi.org/lO.Zl 831/pep.v25i1.36221

explaining whether there is a relationship or suitability of the theme with the setting in the
drama, and (b) explaining whether there is a relationship or suitability of language (dialogue)

with characterizations in drama.

Table 4. Explanation of Basic Competencies and Learning Indicators

Basic Competencies Indicator
4.15 Interpreting the drama (tradi-  4.15.1  Describe the relationship or suitability between the elements
tional and modern) that is read of the drama that is read and watched or heard.
and watched or heard. 4.15.2  Reflecting the contents of a drama story with real life.

4.15.3  Responding to the use of language as a medium of expression.

The three indicators are translated into several appreciation activities. For the first indi-
cator, point one is translated into four appreciative activities: (1) reading a drama script, (2)
identifying the elements of drama, (3) noting the intrinsic elements, and (4) explaining the
existence of a relationship or theme to the setting. For the first indicator, the second point is
translated into four appreciative activities: (1) reading the drama script, (2) identifying each
character and characterization as well as the language (dialogue) in the drama, (3) recording the
results of character identification and characterization and the language used, and (4) explain-
ing the relationship or suitability of language (dialogue) with characterizations. The second
indicator is translated into four appreciative activities: (1) reading the drama script, (2) identi-
fying each character and characterization and dialogue (language) in the drama, (3) recording
the results of character identification and characterization along with the language used in dra-
ma, and (4) explaining the relationship or suitability of language (dialogue) with characteriza-
tions. The third indicator is translated into four appreciative activities: (1) reading the drama
scripts, (2) identifying the language in drama, (3) recording the results of language identifica-
tion in drama, and (4) responding to the use of language as a medium of expression.

The aforementioned appreciating activities are at the level of being fond of and reacting.
Waluyo (2002) says there are four levels of appreciation, namely (1) the level of liking, (2) the
level of enjoyment, (3) the level of reaction, and (4) the level of production. The activities of
reading drama scripts, identifying the intrinsic elements of drama, and discussing the content
ot intrinsic elements of drama, then the activities of appreciating those described are catego-
rized at the level of liking and reacting. It is in accordance with Amri and Damaianti (2017, p.
190) that appreciating activities are categorized at the level of liking if students read drama
script independently or in groups with teacher directions, while categorized at the level of re-
action if students can discuss well and issue an opinion about the content of the drama script.

Critical Thinking Activities

Critical thinking activities are contained in assessment activities described based on the
basic competencies of learning on the subject matter of drama as in Table 4. The three indica-
tors listed in Table 4 are translated into four assessment activities for each indicator. The as-
sessment activities are in the form of (1) conducting an assessment using the self-reflection
journal technique, (2) conducting an assessment using the checklist editor technique, (3) con-
ducting an assessment using the two stars and a wish technique, and (4) conducting an assess-
ment using the technique of warm and cold feedback.

Based on the characteristics of the four techniques, students are required to think criti-
cally when assessing the results of their work or their friends” work because they must provide
accurate and easy-to-understand explanations for their assessment results so their friends can
accept the explanation. Nuryanti et al. (2018, p. 155) state that critical thinking skills include
basic clarification skills, basic decision making, concluding, providing a further explanation, es-
timation, and integration, as well as additional abilities. Based on this explanation, the assess-
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ment activities in this research product include the ability to make decisions, conclusions, pro-
vide further explanations, and additional capabilities in the form of giving practical advice.
These abilities are realized based on the characteristics of the four assessments used in this
study. These abilities will appear in each indicator; if there are five indicators (including the
elaboration of the first point indicator), then students will do critical thinking activities five
times. By doing the assessment activity five times, it is expected that the students' thinking
ability will increase. This is in accordance with the explanation of Suratno and Kurniati (2017,
p. 2) that critical thinking skills can be sharpened by accustoming students to be actively in-
volved in solving problems that require critical thinking skills.

Developed Product Effectiveness

The product's effectiveness is obtained from the validation process of the drama appre-
ciation learning experts and the respondents (students) after the product trial. The data from
the product trial results are in the form of numerical and verbal data. Numerical data is calcu-
lated from the score obtained through a questionnaire, while the verbal data is in the form of
criticism and suggestions obtained from experts on the product feasibility test results. Figure 4
presents the instrument used to determine the effectiveness of the product developed.

Score
1(2(3|4]|5

No Aspect

1. View

a. The image used on the cover matches the book title.

b. The colors used correspond to the user object.

c. The symbols used help in finding information.

2. Material/Content

. Scope of assessment theory.

. The compatibility of the drama script with the user.

. The scope of drama appreciation theory.

. Suitability of indicators with Basic Competencies.

. Clarity of examples of each assessment.
Sample coverage included in each assessment technique.

. Clarity of the steps for implementing self and peer assessment in drama
appreciation learning.

h. The activities described in the implementation steps contain critical thinking

activities.

QMo e T

i. The activities described in the implementation steps contain appreciative
activities.

j. The steps in each technique require students to think critically.

k. Appreciative activities described in the product can improve students'
appreciative skills.

3. Language

a. The language used is in accordance with the target user.
b. The language used is effective and does not cause multiple meanings.
c. The use of words and punctuation is in accordance with the rules in PUEBIL

Total score =

Validator Comments and Suggestions

Figure 4. Data Collection Instruments by Experts
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Score

No. Criteria

1 Students' impressions of the use of self and peer assessment in drama learning.
a. The application of self and peer assessment will make you more motivated in
taking drama lessons.

b. I find it easier to appreciate using self and peer assessment.

c. I feel more critical in appreciating literature, especially drama, using self and peer
assessment

d. I feel more confident speaking in public after using self and peer assessment in
drama appreciation learning.

e. Self and peer assessment helped me reveal the difficulties you experienced
during the learning process.

f. Self dan peer assessment helped me in improving my appreciative skill.

2 Practicality and ease of self and peer assessment techniques used in drama
appreciation learning.

a. Practicality and ease of self-reflection journal techniques (in the form of steps)
in learning drama appreciation.

b. Practicality and ease of self-reflection journal techniques (statement of
difficulties) in learning drama appreciation.

c. Practicality and ease of editot's checklist technique in learning drama
appreciation.

d. The practicality and ease of the two stars and a wish in learning drama
appreciation.

e. Practicality and ease of warm and cold feedback techniques in learning drama
appreciation.

Total score=

Comments and Suggestions from Students

Figure 5. Data Collection Instruments by Students

Based on the instrument to determine the effectiveness of the developed product from
Figure 4 and Figure 5, the score obtained can be found. Each of it is elaborated as follows.

Acquiring Data from Assessment Experts and Drama Learning Experts

There are three aspects assessed at the validation stage of the assessment expert and dra-
ma learning expert: (1) the aspect of book appearance, (2) the material/book content aspect,
and (3) the language aspect. The following is an explanation of each of these aspects.

Aspects of Book Display

Three eligibility criteria are assessed in this aspect: (1) the suitability of the image on the
cover with the book title, (2) the suitability of the color with the user object, and (3) the suit-
ability of the symbols used in the book. The results of the due diligence are shown in Table 5.

Table 5. Feasibility Test Results from Display Aspects (Numerical Data)

Test Subject Percentage Qualification Follow-up
Assessment expert 60 Pretty decent Implementation
Drama learning expert 80 Worthy Implementation
Literary expert 73 Worthy Implementation
Mean 83 Worthy Implementation
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Aspects of Book Content

Nine eligibility criteria are assessed in this aspect: (1) the scope of the assessment theory,
(2) the suitability of the drama script with the user, (3) the coverage of drama appreciation the-
ory, (4) the suitability of indicators with basic competencies, (5) the clarity of examples - each
assessment, (6) the scope of examples included in each assessment technique, (7) clarity of the
steps for implementing self and peer assessment in drama appreciation learning, (8) the activ-
ities described in the implementation steps containing critical thinking activities, and (9) the
activities described in the implementation steps containing appreciative activities. The results
of the due diligence are presented in Table 6.

Table 6. The Results of the Feasibility Test for the Aspect of Book Contents (Numerical Data)

Test Subject Percentage Qualification Follow-up
Assessment expert 62.23 Pretty decent Implementation
Drama learning expert 84.4 Worthy Implementation
Literary expert 100 Very worthy Implementation
Mean 92.7 Very worthy Implementation
Language Aspects

Three eligibility criteria are assessed in this aspect: (1) the suitability of the language with
target user, (2) the language used is effective and does not cause double meanings, and (3) the
suitability of the use of words and punctuation in PUEBI. The results of the due diligence are
explained in Table 7.

Table 7. Test Results of the Language Aspect (Numerical Data)

Test Subject Percentage Qualification Follow-up
Assessment expert 60 Pretty decent Implementation
Drama learning expert 80 Worthy Implementation
Literary expert 93.3 Very worthy
Mean 90 Very worthy Implementation

Field Trial Results (Students)

Two aspects wete assessed in the field test: (1) students' impressions regarding the use
of assessment as learning to improve their appreciative critical abilities in learning drama ap-
preciation and practicality, (2) the ease of self- and peer-assessment techniques used to im-
prove students' appreciative critical abilities in drama appreciation learning. In the field prod-
uct trial stage, students also provide suggestions for product improvements developed based
on their experiences (Table 8). The explanation on each of these aspects is as follows.

Table 8. Product Improvement Suggestions (Verbal Data)

Test Subject Product Improvement Suggestions

Assessment expert e The AaL construct needs to be reviewed, so it includes both the process and
results.

e The giving of examples is too specific, so it cannot be used for assessment of
other texts with the same style.

Drama learning expert Improve product quality in terms of appearance (images and margins).

Aspects of Student Impression of Self- and Peer-Assessment in Increasing Students' Critical
Appreciative Ability

Five eligibility criteria are assessed at this stage, namely (1) self- and peer-assessment
motivate students to take part in drama appreciation learning, (2) self- and peer-assessment
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eases students appreciate drama by using self and peer assessment, (3) self- and peer-assess-
ment increases critical abilities students appreciate drama, (4) self- and peer-assessment in-
creases students' sense of confidence when speaking in public, and (5) self- and peer-assess-
ment helps students express difficulties experienced during learning. The test results are de-
scribed in Table 9.

Table 9. Feasibility Test Results in the Form of Students' Impressions of Self- and Peet-
Assessment in Improving Students' Appreciative Critical Ability

Test Subject Percentage Qualification Follow-up
Students 82 Worthy Implementation
Mean 82 Worthy Implementation

Practical Aspects and Ease of Self- and Peer-Assessment in Increasing Students' Critical
Appreciative Ability

Five eligibility criteria were assessed at this stage, namely (1) the practicality and ease of
the self-reflection journal technique (in the form of steps) in learning drama appreciation, (2)
the practicality and convenience of the self-reflection journal technique (statement of difficul-
ty) in learning drama appreciation, (3) the practicality and convenience of the editor's checklist
technique in learning drama appreciation, (4) the practicality and convenience of the two stars
and a wish technique in learning drama appreciation, and (5) the practicality and convenience
of the warm and cold feedback technique in learning drama appreciation. The results of the
feasibility test are explained in Table 10, and the explanation on the product improvement
suggestions is shown in Table 11.

Table 10. Results of Practicality and Ease of Self-Assessment and Peer-Assessment in
Improving Students' Appreciative Critical Ability

Test Subject Percentage Qualification Follow-up
Students 80.4% Worthy Implementation
Mean 80.4% Worthy Implementation

Table 11. Explanation of Product Improvement Suggestions (Verbal Data)

Test Subject Product Improvement Suggestions
Students

. Change the language according to the students.

The preparation of self-assessment techniques needs to be simplified for beginners.

. Provide a self-assessment step related to identifying the intrinsic element in the drama.

. The technique of self-reflection journals needs to be simplified.

. Simplify the steps for implementing self and peer assessment in drama appreciation
lessons.

[SLIF SIS

Based on the explanation in the introduction and the results of the data obtained, self-
and peer-assessment can be categorized as a student-centered learning process. This is because
students are active during learning. It is said to be active because students themselves assess
the results of their work, and students provide constructive feedback using the developed as-
sessment techniques. In addition, students can also try and find solutions to the problems they
face in achieving learning indicators. Cahyadi et al. (2019, p. 207), in their research, said that
the method used in learning which can make students active in learning both in attitude,
knowledge, and skills, is student-centered learning. Learning that keeps students active is one
of the characteristics of innovative learning strategies. Supriyadi (2017, p. 209) states that with
innovative learning, students can learn actively, creatively, and innovatively. The discussion
also explained that the emergence of active attitudes and creative and innovative abilities is an
effort to create student-centered learning so that students have competence.
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CONCLUSION

Self- and peer-assessment is one type of assessment carried out by students during
learning to identify students' strengths and weaknesses in achieving learning goals. These as-
sessments have their own techniques that can improve students' critical and appreciative abil-
ities through learning drama. For self-assessment, there are three techniques used, namely (1)
self-reflection journal technique, (2) checklist editor technique, and (3) learning journal tech-
nique. For peer assessment, two techniques are used, namely two stars and a wish and warm
and cold feedback. Based on the data obtained, self- and peer-assessment are feasible to in-
crease students' critical-appreciative abilities in learning drama appreciation.
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