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This study examined the effectiveness of the Student Facilitator and
Explaining (SFAE) model in improving social studies learning outcomes
among fifth-grade elementary school students. The study employed a quasi-
experimental design involving an experimental group taught using the SFAE
model and a control group taught using conventional methods. Data were
collected using a learning outcome test, student activity observation sheets,
and a short interview guide. Quantitative data were analyzed using
prerequisite tests and a t-test, while observational and interview data were
analyzed descriptively. The findings showed an improvement in students’
social studies learning outcomes following the implementation of the SFAE
model. The mean posttest score reached 76.59, with 86.36% of students
achieving the minimum mastery criterion. Classroom observations also
indicated active student participation during the learning process, particularly

Explaining; in aFtending to instruction and completing learning acti.Vities. Qverall, 'the

SFAE findings suggest that the SFAE model can support social studies learning
outcomes by providing students with opportunities to actively engage with
and explain learning material to their peers. However, given the study’s
limited sample and single-school setting, the findings should be interpreted
within the context of this study.

This is an open access article under the CC-BY-SA license.

INTRODUCTION

Basic education plays an important role in developing the knowledge, skills, and values that
students need for later stages of learning and social life. At this level, students are expected not only
to acquire subject knowledge but also to develop critical thinking, social skills, and civic values
(Wardah & Arifin, 2022). Social studies contributes to these goals by introducing social, economic,
and cultural concepts that are closely related to students’ everyday experiences (Okatafianti &
Purnomo, 2025). Beyond the acquisition of factual knowledge, social studies can also provide
opportunities for students to develop empathy and multicultural awareness, which are important in
Indonesia’s diverse social context (Farid et al., 2024). Recent discussions on social studies education
have therefore emphasized the need to strengthen information literacy and students’ capacity to
engage with increasingly complex social issues (Crawford et al., 2025). Effective social studies
instruction at the elementary level should consequently enable students to understand subject matter
while also developing the skills needed to interpret and respond to their social environment.
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Despite these expectations, social studies learning at the elementary level continues to
present challenges (Matital et al., 2026). Students may have difficulty understanding concepts when
instruction emphasizes memorization without sufficiently connecting the material to real-life
situations (Afrilihadi et al., 2025). Limited connections between classroom content and students’
experiences may also reduce engagement and contribute to lower learning outcomes (Hidayah et al.,
2025). This issue is particularly relevant at the elementary level, where students are gradually moving
toward an understanding of more abstract concepts (Trisnani, 2025). At the same time, the
effectiveness of interactive instructional approaches may vary according to student characteristics
and learning environments (Paramole & Adeoye, 2024). These conditions highlight the need for
learning approaches that encourage students to participate actively in constructing and
communicating their understanding.

One approach that may support greater student participation is the Student Facilitator and
Explaining (SFAE) model (Dewi & Bayu, 2024). Rather than positioning students primarily as
recipients of information, SFAE provides opportunities for them to act as facilitators and explain
learning material to their peers (Veine et al., 2023). Such activities can encourage students to process
information more actively while developing communication skills and confidence (Wati et al., 2024).
The shift from passive participation toward a more active role may also create a more collaborative
classroom environment (Putra et al., 2021). This characteristic makes SFAE relevant to social
studies, where learning involves not only understanding concepts but also communicating ideas and
engaging with different perspectives. More broadly, participatory learning approaches can provide
opportunities for students to become more actively involved in the learning process (Salmon &
Barrera, 2021).

The rationale for SFAE is also consistent with several perspectives on learning (Giannoukos,
2024). From a constructivist perspective, students develop knowledge by actively engaging with and
making sense of their learning experiences (Jamaludin & Marini, 2022). Cooperative learning
similarly emphasizes interaction among students as they work together to understand learning
material (Wulandari, 2022). Vygotsky’s social learning perspective further highlights the role of
social interaction in cognitive development, including interactions in which students explain ideas
and learn with their peers (Qiptiyah, 2024). Taken together, these perspectives provide a theoretical
basis for examining whether opportunities to explain material to others can contribute to students’
understanding and learning outcomes.

Concerns about passive participation and rote learning are not limited to a single educational
setting. Studies conducted in different contexts have examined instructional approaches intended to
increase student engagement and move learning beyond mechanical memorization (Hemtasin et al.,
2026). For example, research on Total Physical Response (TPR) has discussed both its potential to
increase engagement and the limitations that may arise when instruction remains teacher-dominated
or drill-oriented (Chicaiza & Luna, 2025; Zhao, 2025). Research in Ecuador has similarly suggested
that combining TPR with functional training may support motivation and learning outcomes while
highlighting the continuing need for approaches that move beyond rote learning (Galan-Cherrez et
al., 2023). In a South African higher education context, monotonous slide-based and question-and-
answer instruction was associated with student disengagement and an orientation toward merely
passing the course (Letuka & Mokhothu, 2025). Although these studies involve different subjects,
educational levels, and instructional approaches, they illustrate a broader concern with how teaching
practices can encourage more active student participation.

Previous studies have reported positive outcomes associated with SFAE across several
learning contexts. Letuka and Mokhothu (2025), for example, reported improvements in student
learning outcomes following the implementation of SFAE. The model is also relevant to the
development of competencies that require students not only to understand content but also to
communicate their ideas effectively (Brata et al., 2023). One of its central features—having students
explain material to their peers—provides opportunities for learners to reorganize and articulate their
own understanding (Mustikasari et al., 2019). Previous applications have also examined SFAE in
science and other subject areas (Ulfa et al., 2024). However, evidence specifically concerning its use
in elementary social studies remains comparatively limited. This distinction is important because
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social studies includes concepts and social values that may require different forms of student
engagement from those involved in more procedural learning tasks.

Recent research on learning through explanation and peer interaction provides additional
support for examining this issue. A meta-analysis of 39 experimental studies found that preparing to
teach and teaching others can benefit learning, particularly when learners know in advance that they
will be expected to explain the material (Kobayashi, 2024). Evidence from other educational contexts
points in a similar direction. A quasi-experimental study involving more than 800 first-year medical
students in China reported that structured peer-guided learning improved knowledge, motivation,
and self-efficacy compared with conventional instruction (Zhang et al., 2025). A meta-analysis of
cooperative learning in physical education likewise reported positive effects on student learning
outcomes across different settings (Boke et al., 2025). These studies do not examine SFAE in
elementary social studies directly, but they provide broader evidence for learning arrangements that
involve peer interaction, explanation, and active participation.

Against this background, a more specific question remains regarding the effectiveness of
SFAE in elementary social studies. Although interactive and peer-based approaches have been
examined across different educational contexts, studies specifically investigating SFAE among
elementary school students in social studies remain limited (Mandar & Sihono, 2025). The present
study therefore examines the effectiveness of the Student Facilitator and Explaining (SFAE) model
in improving social studies learning outcomes among fifth-grade elementary school students. In
addition to examining learning outcomes, the study considers students’ participation during the
learning process to provide further insight into the implementation of SFAE in the classroom. The
findings are expected to inform the selection of instructional approaches that encourage students to
engage more actively with social studies learning.

METHOD

Research Design and Participants

This study employed a quantitative approach with a quasi-experimental pretest—posttest
group design (Creswell & Creswell, 2017). Two groups were involved: an experimental group that
received social studies instruction using the Student Facilitator and Explaining (SFAE) model and a
control group that received conventional instruction. The effectiveness of the SFAE model was
examined by comparing students’ learning outcomes following the instructional treatment (Silaban
& Hendrawan, 2022). The study was conducted with fifth-grade students at a public elementary
school (SDN). All fifth-grade students at the participating school were included and assigned by
existing classes to an experimental group and a control group, with relatively similar numbers of
students in each group.

Research Variables

The independent variable was the Student Facilitator and Explaining (SFAE) model, which
was implemented in the experimental group. The dependent variable was students’ social studies
learning outcomes, as measured through the learning outcome test. Classroom conditions,
instructional time, and subject matter were treated as control variables and were kept as consistent
as possible across the two groups to minimize the influence of factors other than the instructional
approach.

Research Procedure

The study was conducted in three stages: preparation, implementation, and data analysis.
During the preparation stage, the researcher reviewed relevant literature on the SFAE model and
social studies learning outcomes, developed the research instruments, and obtained the necessary
permission from the school. The instruments prepared at this stage included pretest and posttest
questions, a student activity observation sheet, and a short interview guide.

During the implementation stage, both groups first completed a pretest to assess their initial
understanding of the social studies material and establish their baseline performance. The
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experimental group then received instruction using the SFAE model. The instructional process
involved introducing the learning objectives, briefly explaining the material, organizing students into
groups, appointing student facilitators, providing opportunities for the facilitators to explain the
material to their peers, conducting class discussions, providing teacher clarification, and concluding
the lesson with an evaluation. The control group studied the same subject matter through
conventional instruction, primarily consisting of lectures and question-and-answer activities.

After the instructional treatment, both groups completed a posttest to assess their learning
outcomes. Classroom observations were also conducted during the learning process to document
students’ engagement, communication, cooperation, and active participation. Short interviews with
teachers and selected students provided additional information about the implementation of the
SFAE model and participants’ experiences during the lessons.

Research Instruments

Three instruments were used to collect the data. First, the learning outcome test consisted of
multiple-choice and essay questions developed based on the competency indicators of the fifth-grade
social studies curriculum. The test was administered before and after the instructional treatment to
assess students’ cognitive learning outcomes. Second, a student activity observation sheet was used
to document students’ engagement, communication, cooperation, and active participation during the
learning process. Third, a short interview guide was used with teachers and selected students to obtain
additional information about the implementation of SFAE and their experiences and perceptions
during the instructional process.

Data Analysis

Quantitative data obtained from the pretest and posttest were analyzed using normality and
homogeneity tests as prerequisite analyses. An independent-samples t-test was then used to examine
differences in social studies learning outcomes between the experimental and control groups. Data
obtained from classroom observations and short interviews were analyzed descriptively to provide
additional information for interpreting the quantitative findings.

RESULTS AND DISCUSSION

Results
Student Participation During SFAE Instruction

Classroom observations were conducted throughout the implementation of the Student
Facilitator and Explaining (SFAE) model to document students’ participation in the learning process.
The observed activities included attendance, attention to the teacher’s explanations, participation in
worksheet activities, help-seeking and peer-support behaviors, confidence in completing tasks, and
activities unrelated to the lesson. The results are presented in Table 1.

The observational data indicate a generally high level of participation in several classroom
activities. Student attendance and active participation in worksheet activities both reached 95.45%,
while 88.64% of students attended to the teacher’s explanations. By contrast, 22.73% asked the
teacher or their peers for clarification when they did not understand the material, and 13.64%
provided assistance to peers experiencing difficulties. The proportion of students who lacked
confidence when completing tasks was 18.18%, while 9.09% engaged in activities unrelated to the
lesson. These findings suggest that most students remained engaged with the main instructional
activities, although direct peer interaction and help-seeking were less frequently observed.

Harmoni Sosial: Jurnal Pendidikan IPS
Vol. 13, No. 2, 2026, pp. 290-301



294 - Harmoni Sosial: Jurnal Pendidikan IPS

Table 1. Student Activities During the Learning Process

Number of Active Students at

No. Student Activities the Meeting Average Perioe/n)t age
1 2 3 4 5 6 °

1. Students who are present during the learning process. 21 22 22 19 21 95.45

5 Studt?nts who pay attention to explanations during the 19 20 20 19 19.5 38,64
learning process. P P

3. Students who are actively working on LKS. R 21 22 22 19 O 21 95.45

4 Stuaients who ask teachers or friends about material they E 4 7 5 4 S 5 2273
don't understand. T

5 Studepts WhO prov1de. assistance to friends who are T 3 3 4 ) 3 13.64
experiencing difficulties. E T

6.  Students who lack confidence in working on questions. S 3 4 5 E 4 18.18
Students who carry out activities outside the learning S
scenario (not paying attention to the teacher's T T

7. 2 3 3 1 2 9.09

and entering the room without permission).

explanation, being sleepy, disturbing friends, leaving

Students’ Social Studies Learning Outcomes

Before the implementation of SFAE, students’ social studies achievement was relatively
low. As shown in Tables 2 and 3, the total pretest score was 745 across 22 students, corresponding

to a mean score of 33.86.

Table 2. Distribution of Students’ Pretest Scores

No. Score

Frequency (f) Percentage (%)

65
60
50
45
30
15
0
Total

NN bW~

1

W = 00 ] — —

22

4.54
4.54
4.54
31.82
36.36
4.54
13.64
100

Table 3. Calculation of the Mean Pretest Score

X F F.X
65 1 65
60 1 60
50 1 50
45 7 315
30 8 240
15 1 15
0 3 0
Total 22 > fx=745

The distribution of pretest achievement levels is presented in Table 4. Of the 22 students, 20
(90.90%) were classified in the very low category, while one student (4.54%) was classified in the
low category and one (4.54%) in the medium category. No students were classified in the high
category. Consistent with this distribution, Table 5 shows that none of the students had reached the
minimum mastery criterion at the pretest stage.

Table 4. Distribution of Pretest Achievement Levels

No. Value Interval

Pretest

Category Frequency Percentage (%)

1 0-54

2. 55-64

3. 65-174

4 75 -84
Total

Very Low

Low

Medium

High

20

1
1
0

22

90.90
4.54
4.54

0
100
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Table 5. Pretest Mastery Distribution
Category  Frequency (f) Percentage (%)

Incomplete 22 100
Completed 0 0
Total 22 100

Following the implementation of SFAE, students’ scores were higher than their pretest
scores. The posttest scores ranged from 65 to 95, with a total score of 1,685 and a mean of 76.59
(Tables 6 and 7).

Table 6. Distribution of Students’ Posttest Scores
No. Score Frequency (f) Percentage (%)

1 95 1 4.54
2 85 3 13.64
3 80 5 22.73
4 75 8 36.36
5 70 2 9.09
6 65 3 13.64
Total 22 100

To find the mean (average) posttest score for class V SDN Moncobalang 2, Barombong
District, Gowa Regency, you can see Table 7.

Table 7. Calculation of the Mean Posttest Score

X F F.X
95 1 95

85 3 255
80 5 400
75 8 600
70 2 140
65 3 195

Total 22 X fx=1.685

As shown in Table 8, five students (22.73%) were in the medium category, 13 (59.09%)
were in the high category, and four (18.18%) were in the very high category. No students were
classified in the low or very low categories. In terms of mastery, 19 students (86.36%) met the
minimum criterion, whereas three students (13.64%) remained below it (Table 9). Thus, the
proportion of students meeting the mastery criterion increased from 0% at pretest to 86.36% at
posttest.

Table 8. Distribution of Posttest Achievement Levels

Post test

No. Value Interval Catgegory Frequency () Pecentage (%)
1. 0-54 Very Low 0 0
2. 55— 64 Low 0 0
3. 6574 Currently 5 22.73
4. 75 -84 High 13 59.09
5 85-100 Total 4 18.18
Total 22 100

Table 9. Posttest Mastery Distribution

Category  Frequency (f) Percentage (%)

Incomplete 3 13.64
Completed 19 86.36
Total 22 100
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Pretest—posttest Analysis

Table 10 presents the paired pretest and posttest scores for the 22 students. The mean
difference between the two measurements was reported as 42.95 points. The manuscript further
reports a calculated t value of 6.98 and concludes that students’ scores differed significantly between
the pretest and posttest measurements.

Table 10. Analysis of Students’ Pretest and Posttest Scores
No. Pretest Postest d=X2-XI d2

1 65 95 30 900
2 50 85 35 1225
3 30 65 35 1225
4 45 80 35 1225
5 30 75 45 2025
6 45 75 30 900
7 15 75 60 3600
8 60 85 25 625
9 45 80 35 1225
10 45 80 35 1225
11 0 75 75 5625
12 30 70 40 1600
13 30 75 45 2025
14 0 70 70 4900
15 30 &5 55 3025
16 45 75 30 900
17 45 80 35 1225
18 30 85 55 3025
19 30 75 45 2025
20 30 75 45 2025
21 0 65 65 4225
22 45 65 20 400
Total 745 1690 945 45175

Taken together, the descriptive results indicate a substantial increase in students’ social
studies scores following SFAE instruction. The mean score increased from 33.86 at pretest to 76.59
at posttest, and 86.36% of students met the minimum mastery criterion after the intervention.
Classroom observations further indicate that most students attended regularly, paid attention during
instruction, and actively completed the assigned learning activities.

Discussion

The findings indicate that students achieved higher social studies scores after learning
through the Student Facilitator and Explaining (SFAE) model. The increase in the mean score from
33.86 at pretest to 76.59 at posttest, together with the increase in mastery from 0% to 86.36%,
suggests that students demonstrated substantially better performance following the intervention.
Classroom observations complement these achievement data by showing high levels of attendance,
attention to instruction, and participation in worksheet activities. Nevertheless, the relatively lower
percentages of students who asked questions or assisted peers suggest that active participation did
not occur equally across all forms of classroom interaction.

One possible explanation for the improvement is the central role that students assume in
SFAE. Rather than receiving information only from the teacher, students are given opportunities to
organize their understanding and explain the material to their peers. Explaining ideas to others
requires students to retrieve, reorganize, and communicate what they have learned, potentially
strengthening their own understanding while creating opportunities for interaction. Previous research
has similarly associated SFAE with learning processes that support students’ confidence and
communication (Pramusinta & Dewi, 2023; Yu et al., 2025). This interpretation is also consistent
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with constructivist and social perspectives on learning, which emphasize active knowledge
construction and the role of interaction in learning (Rigopouli et al., 2025; Wibowo et al., 2025).

The observational findings, however, provide a more nuanced picture of student
engagement. Although 95.45% of students actively completed the worksheets and 88.64% attended
to the teacher’s explanations, only 22.73% asked questions when they encountered difficulties, and
13.64% were observed helping peers. In addition, 18.18% showed a lack of confidence when
completing tasks. These patterns suggest that participation in structured classroom activities was
stronger than spontaneous communicative or peer-support behaviors. Therefore, while SFAE creates
opportunities for active participation, some students may require additional scaffolding to participate
confidently in the more interactive aspects of the model.

This interpretation is also relevant to the three students (13.64%) who did not reach the
minimum mastery criterion after the intervention. The original study associates differences in
achievement with variation in students’ initial abilities and learning motivation (Gamuza et al., 2025;
Valenzuela et al., 2024). Although the present data do not independently establish which factors
accounted for these students’ outcomes, their continued difficulty indicates that the same
instructional approach may not benefit all learners to the same extent. Additional teacher support
may therefore be needed for students who experience difficulty during peer explanation and
collaborative activities.

The findings are broadly consistent with previous studies of SFAE. Novitasari et al. (2023)
reported improved student achievement following SFAE implementation at SDN 145 Barru, with a
mastery rate of 78.18%. Similarly, Kistian (2023) reported a mean score of 77.25 and 85% mastery
among fifth-grade students at Krueng Itam Public Elementary School. Firdianti et al. (2025) also
reported improvements in student participation, classroom activity, and learning mastery, with
mastery increasing from 55.56% to 81.49%. Although these studies were conducted in different
settings, their findings provide supporting evidence that SFAE can be associated with improvements
in both learning outcomes and classroom participation.

The potential value of SFAE may also be understood in relation to learning environments
that encourage interaction and communication. Junanah et al. (2024) highlighted the contribution of
visual media to student motivation, engagement, and learning outcomes in social studies, while Feyza
and Seyda (2023) emphasized the role of interactive and collaborative learning environments in
developing communication, collaboration, and critical-thinking skills. These studies do not provide
direct evidence for the effectiveness of SFAE itself, but they support the broader principle that
learning environments that provide opportunities for interaction and active participation can
contribute to students’ learning experiences. In this respect, the peer-explanation component of
SFAE is particularly relevant because it shifts part of the learning process from teacher-led delivery
toward student articulation and interaction.

At the same time, the findings should not be interpreted as evidence that SFAE alone caused
all of the observed improvements. The study involved a relatively small sample from a single
elementary school, which limits the extent to which the findings can be generalized to other student
populations and educational settings. More importantly, although the study was described as having
an experimental and a control group, the results reported here provide substantially more complete
data for the students receiving SFAE than for the control condition. This limits direct evaluation of
whether the observed improvement exceeded the change that might have occurred under
conventional instruction.

Future studies should therefore report equivalent descriptive and inferential statistics for
both experimental and control groups and provide clearer information on group allocation and
treatment implementation. Larger samples drawn from multiple schools would also provide a
stronger basis for examining whether the findings are consistent across different classroom contexts.
Where appropriate, randomization or matching procedures could help reduce baseline differences
between groups. Further research should also report evidence concerning the validity and reliability
of the instruments and include an effect-size estimate alongside statistical significance. These
improvements would allow the effectiveness of SFAE to be evaluated more transparently and provide
a stronger basis for understanding its contribution to elementary social studies learning.
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CONCLUSION

This study indicates that the Student Facilitator and Explaining (SFAE) model has the
potential to support fifth-grade students’ social studies learning outcomes. Following the
implementation of SFAE, the mean posttest score reached 76.59, with 86.36% of students meeting
the minimum mastery criterion. Classroom observations also showed that most students were
actively involved in the main learning activities, particularly in attending to instruction and
completing assigned tasks. By giving students opportunities to explain learning material to their
peers, SFAE can provide a more participatory learning environment in which students take a more
active role in the learning process. However, 13.64% of the students did not reach the minimum
mastery criterion, indicating that some learners may require additional instructional support.

These findings should be interpreted in light of the study’s relatively small sample, its single-
school setting, and the limited reporting of comparable data for the control group. Future research
should therefore examine SFAE with larger and more diverse samples across multiple schools,
provide equivalent reporting for experimental and control groups, and investigate its effects over
longer periods and across different subject areas. Further studies should also report evidence of
instrument validity and reliability and include effect-size estimates to provide a clearer assessment
of the magnitude of the observed effects. Within these limitations, SFAE offers a potentially useful
approach for encouraging active participation in elementary social studies, although stronger
comparative evidence is needed before broader conclusions about its effectiveness can be drawn.

REFERENCES

Afrilihadi, A. R., Permatasari, B. D., Ibrahim, M. M., Japar, M., & Kardiman, Y. (2025). Strategi
role playing untuk meningkatkan kemampuan berpikir kritis dalam pembelajaran pendidikan
Pancasila. PARAMETER: Jurnal Pendidikan Universitas Negeri Jakarta, 37(1), 46—63.
https://doi.org/10.21009/parameter.371.04

Boke, H., Aygun, Y., Tufekci, S., Yagin, F. H., Canpolat, B., Norman, G., Prieto-Gonzalez, P., &
Ardigo, L. P. (2025). Effects of cooperative learning on students’ learning outcomes in
physical education: A meta-analysis. Frontiers in Psychology, 16, 1508808.
https://doi.org/10.3389/fpsyg.2025.1508808

Brata, D. P. N., Utomo, E. S., & Farhan, A. (2023). Developing students’ 4C skills (communication,
collaboration, creativity, critical thinking): Psychomotor assessment techniques in visionary
schools. QALAMUNA: Jurnal Pendidikan, Sosial, Dan Agama, 15(2), 1127-1138.
https://doi.org/10.37680/qalamuna.v15i2.3900

Chicaiza, C. G. C., & Luna, M. M. G. (2025). The effectiveness of total physical response in
vocabulary learning for al students: A literature review. Religacion, 10(46), €2501450.
https://doi.org/10.46652/rgn.v10i46.1450

Crawford, J. A., Filback, R. A., & Noguera, P. A. (2025). Voices in education: Bolstering social
studies education and revitalizing democracy through action civics. The Teacher Educator,
60(1), 138—150. https://doi.org/10.1080/08878730.2024.2421891

Creswell, J. W., & Creswell, J. D. (2017). Research design: Qualitative, quantitative, and mixed
methods approaches. SAGE Publication.

Dewi, N. W. R., & Bayu, G. W. (2024). Model Student Facilitator and Explaining (SFE)
meningkatkan hasil belajar IPA siswa sekolah dasar. Jurnal Penelitian Dan Pengembangan
Sains Dan Humaniora, 8(2), 143—150. https://doi.org/10.23887/jppsh.v8i2.78386

Farid, A., Supadi, S., & Santosa, H. (2024). Internalization management of character education value
based on multicural at SMP Labschool Jakarta. International Journal of Multicultural and
Multireligious Understanding, 11(8), 208-236.
https://ijjmmu.com/index.php/ijmmu/article/view/5845

Vol. 13, No. 2, 2026, pp. 290-301


https://doi.org/10.21009/parameter.371.04
https://doi.org/10.3389/fpsyg.2025.1508808
https://doi.org/10.37680/qalamuna.v15i2.3900
https://doi.org/10.46652/rgn.v10i46.1450
https://doi.org/10.1080/08878730.2024.2421891
https://doi.org/10.23887/jppsh.v8i2.78386
https://ijmmu.com/index.php/ijmmu/article/view/5845

The effectiveness of the Student Facilitator and Explaining (SFAE) ... 1299
Muchtar et al.

Feyza, N. E., & Seyda, S. Y. (2023). 21st century skills and learning environments: ELT students
perceptions. Educational Research and Reviews, 18(6), 114-128.
https://doi.org/10.5897/ERR2023.4332

Firdianti, D. G., Subhanadri, S., & Dani, R. (2025). Student participation and achievement through
student facilitator and explaining model. Academia Open, 10(2), 10-21070.
https://doi.org/10.21070/acopen.10.2025.12065

Galan-Cherrez, N. M., Garcia-Cérdova, F. J., Alban-Defilippi, M. T., & Villao-Villacres, F. R.
(2023). Método de respuesta fisica total (TPR) con entrenamiento funcional en el aprendizaje
del inglés entre estudiantes universitarios en Guayaquil. RICEAFS. Revista de Investigacion
En  Ciencias de La FEducacion, Actividad Fisica y Salud, 1(1), 11-20.
https://doi.org/10.64905/riceafs.v1.nl.4ggdcx72

Gamuza, R. A., Lachica, R. L., & Bautista, M. A. (2025). Teachers’ self-efficacy and performance.
International Multidisciplinary Journal of Research for Innovation, Sustainability and
Excellence (IMJRISE), 2(6), 399-411. https://doi.org/10.5281/zenodo.15647894

Giannoukos, G. (2024). Main learning theories in education. European Journal of Contemporary
Education and E-Learning, 2(5), 93—100. https://doi.org/10.59324/ejceel.2024.2(5).06

Hemtasin, C., See-Onjan, C., & Payoungkiattikun, W. (2026). Designing a phenomenon-based
learning boxset to foster scientific literacy in under-resourced schools. Social Sciences &
Humanities Open, 13, 102601. https://doi.org/10.1016/j.ssah0.2026.102601

Hidayah, K., Syafitri, B., Wulandari, N., & Wenda, D. (2025). Strategi belajar efektif untuk
meningkatkan prestasi akademik siswa. STRATEGY : Jurnal Inovasi Strategi Dan Model
Pembelajaran, 5(3), 311-320. https://doi.org/10.51878/strategi.v513.6695

Jamaludin, G. M., & Marini, A. (2022). Model pembelajaran student facilitator and explaining untuk
meningkatkan hasil belajar IPA di sekolah dasar. Jurnal Educatio FKIP UNMA, 8(4), 1483—
1488. http://www.ejournal.unma.ac.id/index.php/educatio/article/view/3698

Junanah, S., Safitri, N., & Farhurahman, O. (2024). Penerapan media visual untuk meningkatkan
hasil belajar siswa pada pembelajaran IPS di sekolah dasar. Jurnal Nakula : Pusat Ilmu
Pendidikan, Bahasa Dan 1lmu Sosial, 3(1), 74-84.
https://doi.org/10.61132/nakula.v3i1.1450

Kistian, A. (2023). Efektifitas model pembelajaran Student Facilitator and Explaining (SFAE)
terhadap hasil belajar IPS siswa kelas V SD Negeri Krueng Itam Kabupaten Nagan Raya.
Jurnal Binagogik, 10(1), 246-255.
https://ejournal.uncm.ac.id/index.php/pgsd/article/view/695

Kobayashi, K. (2024). Interactive learning effects of preparing to teach and teaching: A meta-analytic
approach. Educational Psychology Review, 36(1), 26. https://doi.org/10.1007/s10648-024-
09871-4

Letuka, M., & Mokhothu, K. G. (2025). Developing strategies to improve students’ performance in
the module “introduction to classroom research” at a university of technology. International
Journal  of  Educational  Innovation and  Research, 4(2), 250-269.
https://doi.org/10.31949/ijeir.v4i2.15084

Mandar, Y., & Sihono, S. (2025). Implementasi teori konstruktivisme dalam PAI: Kajian teori Jean
Piaget dan Jerome Bruner. Raudhah Proud To Be Professionals: Jurnal Tarbiyah Islamiyah,
10(1), 223-237. https://ejournal.iainurru.ac.id/index.php/raudhah/article/view/829

Matital, D. R., Mahananingtyas, E., & Ritiauw, L. (2026). Controversial issue learning model: Social
studies learning outcomes at elementary school. ETDC: Indonesian Journal of Research and
Educational Review, 5(2), 953-968. https://doi.org/10.51574/ijrer.v5i2.4386

Harmoni Sosial: Jurnal Pendidikan IPS
Vol. 13, No. 2, 2026, pp. 290-301


https://doi.org/10.5897/ERR2023.4332
https://doi.org/10.21070/acopen.10.2025.12065
https://doi.org/10.64905/riceafs.v1.n1.4gg4cx72
https://doi.org/10.5281/zenodo.15647894
https://doi.org/10.59324/ejceel.2024.2(5).06
https://doi.org/10.1016/j.ssaho.2026.102601
https://doi.org/10.51878/strategi.v5i3.6695
http://www.ejournal.unma.ac.id/index.php/educatio/article/view/3698
https://doi.org/10.61132/nakula.v3i1.1450
https://ejournal.uncm.ac.id/index.php/pgsd/article/view/695
https://doi.org/10.1007/s10648-024-09871-4
https://doi.org/10.1007/s10648-024-09871-4
https://doi.org/10.31949/ijeir.v4i2.15084
https://ejournal.iainurru.ac.id/index.php/raudhah/article/view/829
https://doi.org/10.51574/ijrer.v5i2.4386

300 - Harmoni Sosial: Jurnal Pendidikan IPS

Mustikasari, 1., Supandi, S., & Damayani, A. T. (2019). Pengaruh model Student Facilitator and
Explaining (SFAE) terhadap kemampuan berpikir kritis. Jurnal llmiah Sekolah Dasar, 3(3),
303-309. https://doi.org/10.23887/jisd.v3i3.19455

Novitasari, N., Sudarmin, S., Wardani, S., Setiawan, D., & Waluyo, E. (2023). The effect of using
The SFAE learning model of IPS subject on increasing school elementary students learning
outcomes.  International  Journal  of  Active  Learning,  8(2), 87-91.
https://journal.unnes.ac.id/nju/ijal/article/view/44804

Okatafianti, A. A., & Purnomo, H. (2025). Analisis kesulitan siswa dalam belajar operasi perkalian
matematika kelas IV SD Lemah Rubuh. Jurnal llmiah Widya Pustaka Pendidikan, 13(a),
247-257. https://jiwpp.unram.ac.id/index.php/widya/article/view/362

Paramole, O. C., & Adeoye, M. A. (2024). Reassessing standardized tests: Evaluating their
effectiveness in school performance measurement. Curricula: Journal of Curriculum
Development, 3(2), 217-234. https://doi.org/10.17509/curricula.v3i2.74535

Pramusinta, Y., & Dewi, A. Y. (2023). Exploring communication skills and student learning
outcomes through Student Facilitators and Explaining (SFAE) learning model. Jurnal llmiah
Sekolah Dasar, 7(2), 293-301. https://doi.org/10.23887/jisd.v7i2.52831

Putra, F. G., Meriyati, M., Safitri, V. 1., Nursa’idah, W., Putri, D., Mistasari, N., Isnaini, M.,
Widyawati, S., & Putra, R. W. Y. (2021). The influence of Student Facilitator and Explaining
(SFAE) learning model viewed from social skills in improving students’ mathematical
representation ability. Journal of Physics: Conference Series, 1796(1), 012074.
https://doi.org/10.1088/1742-6596/1796/1/012074

Qiptiyah, T. M. (2024). Teori perkembangan kognitif anak (Vygotsky). Childhood Education: Jurnal
Pendidikan Anak Usia Dini, 5(1), 204-220. https://doi.org/10.53515/cej.v5i1.5894

Rigopouli, K., Kotsifakos, D., & Psaromiligkos, Y. (2025). Vygotsky’s creativity options and ideas
in 21st-century technology-enhanced learning design. Education Sciences, 15(2), 257.
https://doi.org/10.3390/educscil 5020257

Salmon, A. K., & Barrera, M. X. (2021). Intentional questioning to promote thinking and learning.
Thinking Skills and Creativity, 40, 100822. https://doi.org/10.1016/j.tsc.2021.100822

Silaban, D., & Hendrawan, D. (2022). Pendekatan taktis dalam upaya meningkatkan keterampilan
dasar  futsal.  Jurnal  Mahasiswa  Pendidikan  Olahraga, 2(2), 82-94.
https://doi.org/10.55081/jumper.v2i2.554

Trisnani, E. E. (2025). Strategi pembelajaran inkuiri terhadap hasil belajar IPS siswa madrasah
ibtidaiyyah. Jurnal Studi Pendidikan Dasar, 2(1), 60-80.
https://doi.org/10.54180/jsped.v2i1.519

Ulfa, M., Astutik, S., Susiati, A., Pangastuti, E. 1., & Apriyanto, B. (2024). The influence of the
Student Facilitator and Explaining (SFAE) learning model on critical thinking abilities and
geography learning outcomes of high school students. RUKASI: Jurnal Ilmiah
Perkembangan Pendidikan Dan Pembelajaran, 1(1), 41-53.
https://doi.org/10.70294/j4hdq812

Valenzuela, J., Miranda-Ossandon, J., Mufioz, C., Precht, A., Del Valle, M., & Vergafio-Salazar, J.-
G. (2024). Learning-oriented motivation: Examining the impact of teaching practices with
motivational potential. PLOS ONE, 19(2), e0297877.
https://doi.org/10.1371/journal.pone.0297877

Veine, S., Anderson, M. K., Skancke, L. B., & Wallin, P. (2023). Educating learning assistants as
facilitators: Design challenges and experiences of practice. Journal of Experiential
Education, 46(4), 491-512. https://doi.org/10.1177/10538259221147010

Vol. 13, No. 2, 2026, pp. 290-301


https://doi.org/10.23887/jisd.v3i3.19455
https://journal.unnes.ac.id/nju/ijal/article/view/44804
https://jiwpp.unram.ac.id/index.php/widya/article/view/362
https://doi.org/10.17509/curricula.v3i2.74535
https://doi.org/10.23887/jisd.v7i2.52831
https://doi.org/10.1088/1742-6596/1796/1/012074
https://doi.org/10.53515/cej.v5i1.5894
https://doi.org/10.3390/educsci15020257
https://doi.org/10.1016/j.tsc.2021.100822
https://doi.org/10.55081/jumper.v2i2.554
https://doi.org/10.54180/jsped.v2i1.519
https://doi.org/10.70294/j4hdq812
https://doi.org/10.1371/journal.pone.0297877
https://doi.org/10.1177/10538259221147010

The effectiveness of the Student Facilitator and Explaining (SFAE) ... 1301
Muchtar et al.

Wardah, B., & Arifin, M. Z. (2022). Penerapan model pembelajaran student facilitator and explaining
untuk meningkatkan motivasi dan hasil belajar siswa XI IPS 2 SMA Negeri 1 Leuwiiliang.
EDUKASIA: Jurnal Pendidikan dan Pembelajaran, 3(3), 709-726.
https://doi.org/10.62775/edukasia.v3i3.185

Wati, E., Shaliha, D. D., Octaviana, F., Supriyadi, S., & Izzatika, A. (2024). Manajemen peserta didik
sebagai upaya meningkatkan mutu pendidikan sekolah dasar. PEDAGOGIKA: Jurnal
Pedagogik Dan Dinamika Pendidikan, 12(2), 247-262.
https://doi.org/10.30598/pedagogikavol12issue2page247-262

Wibowo, S., Wangid, M. N., & Firdaus, F. M. (2025). The relevance of Vygotsky’s constructivism
learning theory with the differentiated learning primary schools. Journal of Education and
Learning (EduLearn), 19(1), 431-440. https://doi.org/10.11591/edulearn.v19i1.21197

Wulandari, 1. (2022). Model pembelajaran kooperatif tipe STAD (student teams achievement
division) dalam pembelajaran MI. Jurnal Papeda: Jurnal Publikasi Pendidikan Dasar, 4(1),
17-23. https://doi.org/10.36232/jurnalpendidikandasar.v4il.1754

Yu, H., Chen, Y., & Ismail, . M. bin. (2025). From scaffolding to success: How instructor
pedagogical support and collaborative classroom interaction drive scholastic motivation in
programming education. Acta Psychologica, 259, 105289.
https://doi.org/10.1016/j.actpsy.2025.105289

Zhang, D., Zhang, K., Chen, J., Shang, B., Su, Z., Wu, Q., Yang, L., Xie, L., & Lv, H. (2025).
Enhancing peer teaching and psychological outcomes in medical education through

structured formative assessment: a quasi-experimental study. Frontiers in Psychology, 16,
1710203. https://doi.org/10.3389/fpsyg.2025.1710203

Zhao, X. (2025). A review of total physical response. Literature Language and Cultural Studies,
101. https://doi.org/10.63313/LLCS.9016

Harmoni Sosial: Jurnal Pendidikan IPS
Vol. 13, No. 2, 2026, pp. 290-301


https://doi.org/10.62775/edukasia.v3i3.185
https://doi.org/10.30598/pedagogikavol12issue2page247-262
https://doi.org/10.11591/edulearn.v19i1.21197
https://doi.org/10.36232/jurnalpendidikandasar.v4i1.1754
https://doi.org/10.1016/j.actpsy.2025.105289
https://doi.org/10.3389/fpsyg.2025.1710203
https://doi.org/10.63313/LLCS.9016


  (


  (

