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Abstract: Aggressive behaviours in the society have been very alarming, including among high school
students. To reduce aggressive behaviours, the main effort is to increase self-control. This study is aimed
at describing the differences between the effectiveness of solution-focused brief counseling (SFBC) and
Self-Control Training with the Antecedent-Behavioral-Consequence (ABC) manipulation technique to
reduce students’ aggressive behavior tendencies. The study is quasi-experimental research with a pre-
test-posttest control group design. The population of the study consists of 563 students. The sample
selected by the simple random sampling technique amounts to 60 students. The data collection method
of the study is a non-test technique. The instrument used for data collection is the Aggression Question-
naire (AQ) with 25 statement items. The data are analyzed using ANOVA test. The ANOVA test results
show an F value of 348.300 with a significance value of 0.000 (Sig <0.05); so, it can be interpreted that
both solution-focused brief counseling (SFBC) and the Self-Control Training with the Antecedent-Be-
havioral-Consequence (ABC) are effective in reducing aggressive behaviors. However, the ABC self-
control training model is found to be more effective. Therefore, guidance and counseling teachers are
expected to continue working on self-control training for children, through the ABC self-control training
model.

Keywords: self-control training, solution-focused brief counseling, antecedent-behavioral-consequence
model, aggressive behavior

SOLUTION-FOCUSED BRIEF COUNSELING DAN TEKNIK MANIPULASI ABC
DALAM SELF-CONTROL TRAINING UNTUK MEREDUKSI PERILAKU AGRESIF

Abstrak: Fenomena perilaku agresif di masyarakat sangat memprihatinkan termasuk oleh siswa SMA.
Untuk mengurangi perilaku agresif, upaya utama yang dilakukan adalah meningkatkan pengendalian
diri karena hal itu bisa menjadi kunci untuk meredamnya. Penelitian ini bertujuan untuk mendeskripsi-
kan perbedaan efektivitas solution-focused brief counseling (Solution-Focused Brief Counseling) dan
Self-Control Training dengan teknik manipulasi Anteseden-Behavioral-Consequence (ABC) untuk
mereduksi kecenderungan perilaku agresif siswa SMA. Penelitian ini merupakan penelitian eksperimen
semu dengan pretestt-posttest control group design. Populasi penelitian berjumlah 563 orang,
sedangkan sampel yang dipilih dengan teknik simple random sampling berjumlah 60 orang. Metode
pengumpulan data adalah metode nontes. Instrumen yang digunakan adalah Aggression Questionnaire
sebanyak 25 butir pernyataan. Data yang diperoleh dianalisis menggunakan uji anava dan uji t. Hasil uji
anava menunjukkan nilai F sebesar 348.300 dengan nilai signifikansi sebesar 0.000 (Sig<0.05), sehingga
dapat diinterpetasikan bahwa solution-focused brief counseling dan Self-Control Training teknik ABC
efektif mereduksi perilaku agresif, tetapi hasil uji t menunjukkan Self-Control Training dengan teknik
ABC lebih efektif. Oleh karena itu, guru bimbingan konseling diharapkan terus mengupayakan untuk
mereduksi perilaku agresif siswa dengan melakukan Self-Control Training teknik ABC atau solution-
focused brief counseling.

Kata Kunci: self-control training, solution-focused brief counseling, antecedent-behavioral-
consequence model, perilaku agresif

INTRODUCTION people with the low level of life, but also by those
from the middle or middle to high society, and

Aggressive behaviour phenomena have even, by the government employees. Students of

become a great concern for society. Aggressive
behaviours have not only been committed by
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the high school levels are not free from the
inclination of doing aggressive behaviours.

Aggressive behaviour is an act that
impresses an action that hurts a peer by way of a
certain method (Hamama & Ronen-Shenhav,
2012; Murray et al., 2016; Restu et al., 2013;
Tucker et al., 2014). Aggressive behaviors can be
reflected in psychological, emotional, or physical
harm to the targeted person (Aquino & Thau,
2009; A. L. Duckworth & Carlson, 2013) in the
form of a verbal or physical harassment. An in-
depth study needs to be carried out on aggressive
behaviours in the characteristics, causes, as well
as prevention conceptually (based on theories and
research) and systemically (according to
scientific procedures) (Cohen & Lieberman,
2010; Daly et al., 2015; Denson et al., 2011).

Aggressive behaviours can be caused by
various factors; however, primarily by the inabi-
lity to do self-control (DeWall et al., 2011; Salmi,
2015). Therefore, in order to reduce aggressive
behaviours, one needs to increase self-control (A.
Duckworth & Gross, 2014; A. L. Duckworth &
Steinberg, 2015; Griffin et al., 2012), and not be
intrigued to do something for temporal
satisfaction (Ang et al., 2016; Roy F. Baumeister
et al., 2007; A. L. Duckworth et al., 2019).
Besides, Denson et al. (2012) emphasize that
strengthening self-control will be able to decrease
aggressive behaviours.

Several studies have been conducted to
find effective ways to overcome aggressive
behaviours. A study by Fritzhand et al. (2017)
recommends overcoming aggressive behaviours
by way of sports. Another study conducted by
Hardoni et al. (2019), proposed using a
replacement object. These techniques have been
oriented on controlling behaviours; they are not
focused on the primary causes of the breaking out
of aggressive behaviours. Since the main factor
of the aggressive behaviour development is the
low level of self-control.

A person with a strong measure of self-
control will tend to be able to do away with the
inclination of aggressive behaviours (Hastuti,
2018). On the contrary, weak self-control will
tend to contribute to the violence, such as in the
domestic violence (Finkenauer et al., 2015).
Previous research has shown that self-control has
a positive contribution in lowering aggressive
behaviours (Denson et al., 2011; Miranda &
Presentacion, 2000; Yusainy & Lawrence, 2020;
Zahrani & Ambarini, 2019).

Factors that have been known to influence
self-control are personality, environment, and
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intervention. Personal factors include age,
temperament, gender, and cognitive processes.
Environmental factors include parents, teachers,
peers, relatives, learning environment, household
environment, playmates, language, media, and
cultures. Meanwhile, intervention factors include
training in self-control (Fox & Calkins, 2003;
Peterson & Seligman, 2004). Among the three
factors, deliberate intervention in the form of
self-control training has the most dominant
influence since, theoretically, such training
intervention is deliberately designed to increase
self-control by involving both personal and envi-
ronmental factors. It is therefore believed that
self-control training has become the key for
increasing self-control to curb aggressive
behaviours (Manuel Sofia & Cruz, 2015). Self-
control training goes even so far as having a
significant impact on attitudes, mental health, and
academic achievement (Allom et al., 2016; A. L.
Duckworth & Carlson, 2013; Fujita, 2011; Job et
al., 2015; Ridder et al., 2012).

Other previous studies on self-control
training report the use of cognitive-behavioral
training to increase self-control levels and reduce
aggressive behaviours (Etscheidt, 1991), the use
of self-regulation (Denissen et al., 2018), and the
use of irregular hands to carry out daily activities
(Denson et al., 2011). However, not many studies
have been found that use the ABC method in self-
control training in inhibiting aggressive beha-
viours. It is this gap that the present study intends
to fill up.

Although not many studies have been
found to test the effectiveness of the ABC
training method to reduce aggressive behaviours,
it is believed to be effective. It intervenes the
causes that trigger aggressive behaviours com-
prehensively using the antecedent manipulating
technique (A), intervenes adaptive behaviours
through behaviour manipulation (B), intervenes
the consequences of the aggressive behaviours by
consequence manipulation (C) (Calhoun, 1990).
This is how the ABC manipulation technique is
deemed to be more effective as it compre-
hensively treats all the factors for the emergence
of aggressive behaviour, namely its causes, its
symptoms, and its consequences.

Solution-focused Brief ~ Counseling
(SFBC) is an approach to counseling based on the
strength generated by the counselee that is
focused more on the development of problem-
solution rather than on the tracing of the factors
of the problem (C. N. Jones et al., 2009). This
counselling model is based on the assumption
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that every healthy individual possesses the
competencies and is able to construct a solution
that can change their life (Corey, 2013). Jones et
al. (2009) state that the effectiveness of the SFBC
model to help young adults in solving their
problems in the educational contexts lacks
empirical evidence. Therefore, Jones et al. (2009)
recommend the need to test the effectiveness of
the SFBC model in helping students to solve their
problems.

Inspired by this recommendation, research
was conducted to test the effectiveness of the
SFBC model to prevent students’ aggressive
behaviour. Based on the study by Ashidig (2019),
physical aggressive behaviours done by students
include punching, banging tables, pushing,
hitting the door, throwing off the TV remote
control, breaking objects, and pinching one’s
ears. Verbal aggressive behaviours include
mocking and insulting.

Some studies have been carried out to test
the effectiveness of the SFBC model. Fitriyah
(2017), conducting a study that involves high-
school students in West Java, Indonesia, reports
that the SFBC model is effective in reducing
aggressive behaviours. Putri et al (2019), did a
study that involves grade 12 students of
Muhammadiyah High School in Prambanan,
Middle Java, Indonesia and found that the SFBC
model was effective in reducing students’
socially aggressive behaviours. Meanwhile,
Wiretna & Wahyu (2020), in their study
involving grade 10 students of the SMK
Muhammadiyah 1 Yogyakarta, Indonesia, found
a decrease in students’ online aggressions after
the treatment of the SFBC model.

Evidence presented by the foregoing stud-
ies cannot be deemed adequate to show that the
SFBC model is effective in reducing aggressive
behaviours in all contexts. Further studies need to
be conducted-to draw more valid and reliable
conclusions.

The present study was intended to describe
the differences in the effectiveness of solution-
focused brief counseling (SFBC) and self-control
training using the manipulative techniques of
Antecedent-Behaviour-Consequence (ABC) to
reduce the inclination of high school students to
do aggressive behaviours.

METHODS

The study was experimental research using
the pretest-posttest control group design. The
research design is presented in Table 1.

Experiment 1 group was given the SFBC
treatment and Experiment 2 group was given the
ABC treatment. The Control group did not
receive any special treatment but the
conventional guidance and counseling services,
which were given daily by the guidance and
counselling teachers.

Table 1. Research Design

Group Pre-test Treatment Post Test
Experiment 1 01 X1 04
Experiment 2 02 X2 05

Control 03 - 06
Notes:

01, 02, O3 = Pre-test score

04, 05, 06 = Post-test score

X1= Solution-focused brief counseling

X2= Self-control training by the ABC manipulative

techniques
= No research treatment; conventional guidance
and counseling daily given by the guidance and
counseling teachers including to Experiment 1 and
Experiment 2 groups

Table 2. Characteristics of Research Samples

Characteristics Total Percentage

Experiment Group 1

Male 11 55
Female 9 45
Total 20 100
Experiment Group 2

Male 13 65
Female 7 35
Total 20 100
Control Group

Male 12 60
Female 8 40
Total 20 100

The research population consisted of 563
students of grade 11 from SMA N 1, SMA N 2,
and SMAS Lab Undiksha Singaraja (SMA N is a
Public School and SMA S is a Private School).
They are all located in Singaraja, Bali, Indonesia.
Sixty students were chosen by a simple random
sampling technique. The sample was divided into
three groups, namely Experiment Group 1,
Experiment Group 2, and Control Group which
consist of 20 students each. Characteristics of the
research samples are presented in Table 2.

Research data were collected directly
using a non-test technique. The non-test research
instrument was the Aggression Questionnaire
(AQ) consisting of 25 statement items measuring
four dimensions of aggressive behaviours. The
specification for the complete items of the AQ is
presented in Table 3. Content validation for the
AQ was conducted by three experts; one from the
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Research and Evaluation field and two from the
Guidance and Counseling field. Results of the
instrument validation are presented in Table 4.
The instrument reliability measure was appraised
from the Alpha-Cronbach formula showing a
reliability co-efficient of 0.901 with the very high
reliability.

Research data were analyzed by descrip-
tive and inferential statistics. The descriptive
statistics included means, standard deviations,
maximum scores, and minimum scores. The
inferential statistics were the one-way Anova and
the t-test following the pre-requisite tests for the
normal distribution and variance homogeneity.
The Anova statistics were used to test the
differences in means of the pre-test and post-test
scores for the experiment and control groups. All
statistical analyses were processed on the IBM
SPSS Statistics 22.0 for Windows.

FINDINGS AND DISCUSSION

Findings

Data analyses are conducted to know the
differences in the effectiveness among solution-
focused brief counseling (SFBC), Self-Control
Training of the ABC technigue, and conventional
guidance and counseling services in reducing
students’ aggressive behaviours. Analysis results
are presented in four parts: (i) descriptive
analyses of the pre-test and post-test data among
the experiment and control groups, (ii) statistical
prerequisites for the pre-test and post-test data,
(iii) the Anova test, and (iv) the t-statistic.

Descriptive Analyses
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Results of the descriptive statistical analy-
ses of the experiment and control groups are
presented in Table 5.

Statistical Prerequisites

Normality of Data Distribution

Normality of the data distribution of the
experiment and control groups is praised using
the Kolmogorov-Smirnov test. Results are
presented in Table 6. Test results for the
normality of the data distribution show that data
for all the research groups have a normal
distribution.

Homogeneity of Variance

Variance homogeneity of the pre-test and
post-test data is assessed by using the Levene test.
Results can be seen in Table 7. Based on the
results of the homogeneity test, the Levene test
shows a significance coefficient of 0.895 for the
pre-test data and 0.683 for the post-test data,
indicating variance homogeneity for the data sets.

Anova

Results of the Anova Test on the Pre-Test Data

Table 8 presents the results of the Anova
statistical test for the pre-test data of the three
groups: SFBC, ABC, and conventional counsel-
ing. Based on the Anova test results, an F score
of 0.120 is obtained with a significance level of
0.887 (Sig. > 0.05). It can be interpreted that there
is no significant difference in the scores of
aggressive behaviours among the three research
groups. It can be stated that, at the beginning of
the research treatments, the characteristics of the
students’ aggressive behaviours in the three
groups are the same or equal.

Table 3. Specification of The Aggression Questionnaire

No. Dimension Indicator Item
Number
1.  Attack on bodies Hitting, kicking, slapping, using tools to attack 10
2. Attack on objects Throwing and breaking objects 5
3. Attack verbally or symbolically Swearing, mocking, threatening 5
4.  Harassment of others’ belonging Coercing, destroying others’ belonging 5
or others’ space
Total: 25
Table 4. Result of Content Validity Test
No. V Index No. V No. V No. \Y No. V
Item Item Index Item Index Item Index Item Index
1. 0.83 6. 0.80 11. 0.80 16. 0.90 21 0.87
2. 0.90 7. 0.80 12. 0.83 17. 0.90 22. 0.83
3. 0.87 8. 0.90 13. 0.80 18. 0.90 23. 0.80
4. 0.83 9. 0.83 14. 0.80 19. 0.90 24. 0.87
5. 0.80 10. 0.80 15. 0.90 20. 0.90 25. 0.90
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Results of the Anova Test on the Post-Test Data

Results of the Anova test on the post-test
data of the three research groups can be seen in
Table 9. Results of the Anova statistical compu-
tation in Table 9 show an F score of 348.300 with
a significance level of 0.000 (Sig. < 0.05).

It can be interpreted that there is a signi-
ficant difference in the aggression scores among
the SFBC, ABC, and conventional counseling
groups in the post-test scores. It can further be
stated that, after receiving the research treat-
ments, the three research groups show significant
differences in their scores of aggressive beha-
viours. Differences in the students’ aggression
scores before and after treatments can be seen in
Figure 1.

From Figure 1, it can be seen that there is
a lowering trend in the mean scores of the
research groups before and after receiving the
treatments. The highest decrease occurs in expe-
riment group 2, the one receiving the self-control
training of the ABC manipulative techniques. It
isfollowed by experiment group 1 that is given
the solution-focused brief counseling (SFBC).
The lowest rate in the decrease occurs in the con-
trol group who receives conventional counseling
services.

Based on these statistical results, it can be
stated that both SFBC and ABC counseling

Table 5. Results of Descriptive Analysis

techniques are effective in reducing students’
aggressive behaviours. To find out the levels of
effectiveness of SFBC and ABC counseling
techniques in reducing students’ aggressive
behaviours, the scores are subjected to the t and
effect size tests.

Results of the t and Effect Size Tests

The t and effect size tests are performed
three times: (1) for the SFBC data, (2) for the
ABC data, and (3) for comparing the
effectiveness of the SFBC technique and the
ABC technique. The t-test is done on the SPSS
22.0 program and the effect size test is done by
using the Cohen formula (1988) as follows.

My — M,

Sp
. _ j(zv1 —1).82 + (N, — 1).52
r N; +N, —2

D=

where D is effect size, M is mean, Sp is pooled
standard deviation, N is the number of the group
members, and S is group standard deviation.
Results of the tests can be seen in Table 10.

From Table 10, it can be stated that the
SFBC technique is effective in reducing students’
aggressive behaviours (Sig.=0.000), so is the
ABC technique (Sig. 0. =000). Meanwhile, the
ABC technique is more effective than the SFBC
technique (Sig. =0.000).

Group N Minimum Maximum Mean Std. Deviation

Pre-test Data

Experiment Group 1 (O1) 20 77.00 98.00 87.5500 4.53611
Experiment Group 2 (02) 20 76.00 97.00 86.8500 4.65974
Control Group (03) 20 78.00 97.00 87.2000 4.33590
Post test Data

Experiment Group 1 (04) 20 50.00 70.00 58.9000 4.47096
Experiment Group 2 (O5) 20 41.00 62.00 49.5000 5.07315
Control Group (06) 20 74.00 95.00 84.5500 4.68452
Valid N (listwise) 20

Notes: Data of the aggressive behaviours for the experiment and control groups are elicited using the same

instrument: the Aggression Questionnaire (AQ)

Table 6. Results of Normality of Data Distribution

Pre-test Pre-test Pre-test Posttest Posttest Posttest

EG1 EG 2 CG EG1 EG 2 CG

N 20 20 20 20 20 20
Normal Parameters®? Mean 87.5500 86.8500 87.2000 58.9000 49.5000 84.5500
Std. Deviation  4.53611 4.65974 4.33590 4.47096 5.07315 4.68452
Most Extreme Differences  Absolute 175 120 .189 153 139 .150
Positive 175 .100 .189 .153 139 .150
Negative -.137 -.120 -.141 -.108 -.095 -.093
Test Statistic 175 120 .189 153 139 150
Asymp. Sig. (2-tailed) A12¢ .200¢4 .059¢ .200¢4 .200¢4 .200¢4
Conclusion Normal Normal Normal Normal Normal Normal

Notes: EG (Experiment group; CG (Control group)
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Table 7. Results of Homogeneity Test

Levene Statistic dfl df2 Sig.
Pre-test data JA11 2 57 .895
Post test data .384 2 57 .683
Table 8. Results of The Anova Test for The Pre-Test Data
Sum of Squares df Mean Square F Sig.
Pre-test Data  Between Groups 4.900 2 2.450 120 .887

Within Groups 1160.700 57 20.363
Total 1165.600 59
Table 9. Results of The Anova Test for The Post-Test Data
Sum of Squares df Mean Square F Sig.
Post test Data  Between Groups 15713.233 2 7856.617 348.300 .000
Within Groups 1285.750 57 22.557
Total 16998.983 59
Table 10. Results of The t and Effect Size Tests
No. Effectiveness t Sig. Pooled SD  Effect Size
1. SFBC* -17.714 0.000 4.579 5.602
2. SCT-ABC** -22.700  0.000 4.883 7.178
3.  Difference between SFBC and ABC 6.217 0.000
*SFBC: Solution-focused based counseling
**ABC: Self-control training of the ABC manipulative technique
100 87.55 86.85 87.2 84.55
80
58.9
60 49.5
H Pretest
40 Post Test
20
0

Experiment Group 1

Experiment Group 2

Control Group

Figure 1. Comparison of the pre-test and post-test scores among the research groups

Discussion

Results of the present study show that both
the SFBC and the ABC are effective in reducing
senior high school students’ aggressive beha-
viours. The ABC technique, however, is more
effective than the SFBC. There is a significant
difference in the level of aggressive behaviours
between the students who receive the SFBC and
ABC treatments and those who receive conven-
tional services in guidance and counseling.
Students in the ABC treatment group show the
lowest level of aggressive behaviours compared
to those from either the SFBC counseling or
conventional counseling.

In other words, the self-control training
using the ABC manipulative technique is the
most effective to be used for lowering the level of
the high school students’ aggressive behaviours.
Aggressive behaviours could lead to hurting
other people (Anderson & Bushman, 2001;

Rahman, 2014) in the forms of verbal and
physical attacks that impinge wounds on people
(Denson et al., 2010; A. L. Duckworth et al.,
2016; Lawrence, 2006). These behaviours are
very closely related to intuition. In the theory of
intuition, all persons have the intuition of life and
intuition of death (Rahman, 2014). According to
this theory, aggressive behaviours derive from
the intuition of death. Since aggressive beha-
viours are intuitive, all people have the potentials
to behave aggressively; and this inclination will
become actual when there are factors that move
these behaviours to materialize. The social learn-
ing theory views aggressive behaviours as a
ramification for persons who see and imitate a
model who shows aggressive behaviors
(Berkman, 2016). Finally, the cognitive theory
looks at how a person manages and interprets
information about a stimulus that triggers
aggression in the mind and causes aggressive
behaviours (Heatherton & Wagner, 2011).
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Meanwhile, the behavioristic theory sees
aggressive behaviours as learning acquired from
the environment (Hofmann & Kotabe, 2012).
When a person does an aggressive behaviour and
the behaviour is reinforced, it will re-occur in the
future. On the other hand, when the behaviour is
not reinforced, or even impacts pain (punish-
ment), it will tend to be avoided in the future
(Bensley & Van Eenwyk, 2001; James &
LeBreton, 2010; A. Jones et al., 2016).

By referring to the psychoanalytic, social
learning, cognitive, and behavioristic theories
concerning aggressive behaviours, Gading
(2014) describes the self-control training model
using the ABC manipulation. The occurrence of
aggressive behaviours can be explained in a
process as shown in Figure 2.

As it is shown in Figure 2, three factors
influence aggressive behaviours, which are
individual factors, environmental factors, and
deliberate intervention. Deliberate intervention,
in the form of self-control training, will enhance
self-control, the ability to think over and make
decision which will determine whether the
emerging behaviour is aggressive or not. When a
person has good self-control, aggressive beha-
viours can be avoided. The ensuing consequence,
be it reinforcement or punishment, will influence
the occurrence of aggressive behaviours in the
future.

The findings of the present study agreed to
those of Bensley & Eenwyk (2001) in which it
showed how aggressive behaviours can be
influenced by video games that contain violence.
Children who frequently watch video games
containing violence are apt to have a high
inclination to do aggressive behaviours. Denson
et al. (2011) state that self-control training is able
to minimize aggressivity in responding to
provocation. Similarly, Kuhnle et al. (2011)
emphasize that self-control has a positive
correlation with one’s motivation to do good
deeds. Self-control training plays an important
part for a person in responding to various
situations. Denson et al. (2012) state that self-
control is important to decrease a person’s
aggressive behaviours. Gading (2014) also states
that self-control training can help in preventing
and overcoming academic procrastinations.
Students who receive self-control training tend to
be more able to prevent and overcome
procrastinations than students who do not.

The present study and other previous
studies have strengthened the successfulness and

effectiveness of the ABC self-control training in
reducing the inclination of the high school
students to do aggressive behaviours. It is,
however, true that such claim needs to be studied
further and more in-depths. Self-control is a
person’s ability to manage and direct behaviours
towards the ideal, moral, and social norms to be
in line with the society’s expectations. Denson et
al. (2012) stresses that strengthening self-control
will reduce aggressive behaviours. Good self-
control will be able to annihilate aggressive
behaviours (Hastuti, 2018). On the contrary,
weak self-control plays an important factor in
violence, such as in the case of domestic violence
(Finkenauer et al., 2015). It is therefore true that
self-control training is a key medium to curb
aggressivities (Manuel Sofia & Cruz, 2015). Self-
control training even has positive impacts on
one’s improvement in behaviour, health,
mentality, and academic achievement (Allom et
al., 2016; A. L. Duckworth & Carlson, 2013;
Fujita, 2011; Job et al., 2015; Ridder et al., 2012).
The ABC model of self-control training has a
good system or procedure and is considered
simple so that it can be applied easily for the
young adults, especially high-school students.
The detailed procedure of the ABC self-
control training model consists of several steps.
The first step is describing the problem, which
entails writing the problem description simply,
objectively, and comprehensively, using the self-
monitor for complete scanning. In this activity,
the participants are trained to be sensitive in
looking at the problem clearly. The second step
includes identifying internal and external antece-
dent, that is where the participants identify the
internal and external consequences of the
behaviour. The participants are trained to
recognize that every behaviour has its cause and
consequences. The third procedure is manipu-
lating the antecedent, which participants describe
the circumstances to avoid stimuli, make or
delete procrastination, decrease, or increase
associations, compensate attention to other
behaviours, or make restatement or arrangement.
This activity trains the participants to do self-
control through manipulation so that they have
the habit of doing controlled actions. The fourth
step is about responding manipulation
(behavioral) and the activity consists of
intervening, shuffling, lengthening, or shortening
the behaviour chain; replacing actions with
irrelevant activities and shaping the behaviour.
These activities give the participants experience
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and feelings that arise from their actions. The last
step is manipulating the consequence, where the
participants make use of the feedbacks for
improvement through self-monitoring, giving
reward or punishment to self, be it is symbolic or
real, and selecting awards on the Premark
principle. In this stage, participants are trained to
recognize that good behaviours deserve rewards
and bad ones deserve punishment (Calhoun,
1990). Through these steps, participants learn to
direct thoughts, feelings, and actions so that their
behaviours will always be in line with the social
norms, including social expectations.

The ABC self-control training model is
found to be effective in reducing a person’s
aggressive behaviours. There is still a question,
however, why the technique, having the better
claim theoretically and operationally, has not
been able to maximally reduce the aggressive
behaviours of all children. Some assuming
factors includes the length of time of the training,
which has not accommodated the different time
needed by each child. Children need to have
different lengths of time to change their initial
behaviour patterns into the expected behaviour. It
is therefore important to provide different
children with different lengths of the training
time.

In order to increase the effectiveness of the
ABC self-control training model, five efforts can
be done concerning the procedure of the training
conduct. First, in the phase of describing the
problem, the best way is by making sure that the
problem being described is objective and easy to
understand. Second, during the activities of the
examination of the internal and external antece-
dent and the internal and external consequences,
the students should make sure that they are aware
of and understand the consequences of their
actions. Third, in the stage of manipulating the
antecedents, the students must be watchful
towards the manipulation that is done in their full
self-confidence. Fourth, in the stage of the
response manipulation (behavioral), the students
must watch for the feelings that arise from the
actions. Fifth, in the stage of manipulating
consequences, the students must be able to feel
the results of what they have done.

The indings of the present study imply that
the application of self-control training models
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must be conducted accurately to bring about
results in decreasing aggressive behaviours. The
ABC self-control training model is one of the
most effective models that can be implemented.
With the ABC model, one can prevent and curb
aggressive actions that impacted other people. To
have good self-control, children must be
introduced to this mental development as early as
possible (Daly et al., 2015) since each child has a
different pattern of self-control development.
When children have good self-control, they will
be able to minimize actions that will impact
impairment onto themselves and other people (R.
F. Baumeister & Vohs, 2016; Hofmann et al.,
2014).

Another research implication points to the
need of providing different time allocations in the
self-control training for different ages of child-
ren. This needs to be taken into consideration as
different children have different abilities and
competencies in internalizing and practicing the
expected behaviours. The theory Single-episode
General Aggression Model  (Anderson &
Bushman, 2001) stipulates that situational input
variables influence aggressive behaviours
through the individuals’ internal conditions It
was represented by the cognitive and affective
generator variables and the triggering factor.
Self-control, the ability to consider and make
decision that can be developed through self-
control training, is a determining factor for an
individual to act (R. F. Baumeister & VVohs, 2016;
Carter et al., 2015). If people have the ability to
consider and make decision, they will have smart
behaviours (decent and wise). On the contrary, if
people can not consider and make decision, they
will have impulsive or aggressive behaviours
(Magen & Gross, 2010; Piquero et al.,
2016)(Magen & Gross, 2010; Piquero et al.,
2016). Their behaviours (whether aggressive or
not) that occur in a social interaction will become
a new situational factor which will interact with
personal factors to induct a particular behaviour
soon (Allom et al., 2016; Miles et al., 2016). It
can therefore be stated that an individual’s ability
to consider and make decision will influence the
circle of the subsequent behaviours, i.e. the cycle
of smart (thoughtful) actions or that of aggressive
(impulsive) behaviours.
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Environmental
Factors (Triggering
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(Self-control Training)
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(Instincts)

v

‘—> Aggressive Behaviours

v

Manipulation C

‘_, Consequences

Figure 2. Aggressive behaviour model in the self-control training of the ABC manipulative

technique

CONCLUSION

The self-control training with the
antecedent-behaviour-consequence (ABC)
model is effective in reducing high-school
students’ aggressive behaviours. The students
who have received the ABC training have shown
a lower level of aggressive behaviours than those
who have been given the conventional technique
of counseling. It is therefore properly expected by
the teachers (especially guidance-counselor
teachers) to attempt self-control training,
especially using the ABC manipulative
technique. The findings of the present study have
shown the important use of the proper techniques
in self-control training to reduce students’
aggressive behaviours. It has also be shown that
the ABC manipulative technique is one of the
most effective models for effective self-control
training.
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