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Abstract: Stress on students is more common and varied. Therefore, a good coping strategy is needed in
order to control stress and increase academic achievement. The purposes of this study are: 1) to describe
the level of academic stress and coping strategy; 2) to investigate the effect of the differences of gender,
age, marital status, years of study and degrees on academic stress and coping; and 3) to analyze the
relationship between academic stress, coping and academic achievement. This research used a quantitative
method with a survey approach. The population was 340 Indonesian students in Wuhan, China. The
samples of 184 students (73 male and 111 female) were taken with a simple random sampling technique.
The instruments used in collecting data are the Scale for Assessment Academic Stress and the Stress
Coping Style Inventory. The results showed that academic stress was at a moderate level dominated by
cognitive stress indicators. Coping was at a moderate level dominated by active emotional coping. Different
demographic factors have a significant effect on academic stress and coping. Intercorrelation shows the
relationship between several indicators of academic stress and coping but no significant relationship with
academic achievement.
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STRES AKADEMIK DAN STRATEGI KOPING
DALAM HUBUNGANNYA DENGAN PRESTASI AKADEMIK

Abstrak: Stres pada mahasiswa lebih banyak dan bervariatif sehingga membutuhkan koping yang baik
agar dapat mengontrol stres dan dapat meningkatkan prestasi akademik. Tujuan penelitian ini adalah: 1)
mendeskripsikan tingkat stres akademik dan koping; 2) menganalisis pengaruh perbedaan jenis kelamin,
usia, status perkawinan, masa studi, dan gelar terhadap stres akademik dan koping; dan 3) menganalisis
hubungan antara stres akademik dan koping dengan prestasi akademik. Penelitian ini menggunakan metode
kuantitatif dengan pendekatan survei. Populasi berjumlah 340 pelajar Indonesia di Wuhan. Kemudian
diambil sampelnya dengan teknik simple random sampling sebanyak 184 siswa (73 laki-laki dan 111
perempuan). Instrumen yang digunakan dalam pengumpulan data adalah Scale for Assessment Academic
Stress dan Stress Coping Style Inventory. Hasil penelitian menunjukkan bahwa stres akademik berada
pada tingkat sedang yang didominasi oleh indikator stres kognitif. Koping berada pada level sedang yang
didominasi oleh koping emosional aktif. Faktor demografis yang berbeda berpengaruh signifikan terhadap
stres akademik dan koping. Interkorelasi menunjukkan adanya hubungan antara beberapa indikator stres
akademik dan koping tetapi tidak memiliki hubungan yang signifikan dengan prestasi akademik.

Kata Kunci: prestasi akademik, koping, stres.

INTRODUCTION culture, as well as differences in curriculum,

Studyingabroad certainly hasitschallenges which can then put academic pressure on
for a student because it has many differences from students to cause stress. Bernstein, Penner, &
studying at home. Some of these differences can Clarke-Stewart (2008) views stress as a person’s
include differences in language, differences in adjustment in dealing with stressors through
the learning environment, differences in learning negative cognitive, emotional, behavioral, and
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physiological processes. Stress is a condition
that is caused by the interaction between
individuals and the environment, giving rise to
the perception of distance between demands,
and comes from situations that originate in the
biological, psychological, and social systems of
individuals (Sarafino & Smith, 2012).

Based on an academic perspective, stress
is a disorder caused by academic stressors in
teaching and learning or things related to learning
activities (Kariv & Heiman, 2005). Academic
stress is described as a response that arises
because there are too many demands and tasks
to be done by students (Olejnik & Holschuh,
2007). The number of assignments, competition
with other students, failure, lack of money, lack
of relationships between fellow students and
teachers, noisy environment, semester system,
and lack of learning resources is allegedly the
causes of academic stress, and this is because
the ability of individuals possessed inversely
proportional to the demands from the learning
environment that must be met (Agolla & Ongori,
2009). The weak ability of students to overcome
various learning problems that cause academic
stress can be caused by a lack of knowledge,
experience, and environmental support capacity
for psychological needs (Stallard, 2004).
Individuals who cannot solve various problems
in learning will result in mental stress, causing
frustration associated with academic failure
or even unconsciousness of the possibility of
failure (Lal, 2014).

Individuals respond to various stressors
that cause academic stress through several
elements in the body. Olejnik & Holschuh (2007)
divides the response into several things, namely
1) thoughts (loss of self-confidence, always
thinking about failure, difficulty concentrating,
thinking negatively about the future, thinking
continuously about something that should be
done; 2) feelings (anxious, afraid, irritable,
moody, easily sad); 3) behavior (using drugs
and alcoholic beverages, withdrawing from the
environment, more or less eating and sleeping,
crying without reason); 4) physiological
(excessive sweat on the palms, heart beat
faster, lips become drier, tired quickly, prone to
headaches, stomach, and nausea). Alvin (2007)
divides the factors that cause stress into two
parts, namely internal factors (i.e., mindset,
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personality, and beliefs) and external factors
(i.e., overly dense learning, high pressure for
achievement, social status drive, and people
parents who compete in terms of children’s
achievements).

In the academic environment, stress
has a strong relationship with academic life
experienced by students from the age of children
to adults, based on the level of education that
is pursued by these students (Govaerst &
Gregoire, 2004). Previous research states that
students in tertiary institutions have a higher
level of vulnerability to academic stress (Hicks
& Heastie, 2008). This is because stressors are
more numerous and varied, causing the risk of
stress to be higher (Hung, 2011). Therefore,
it is essential to analyze the level of academic
stress that is being transmitted by students. Not
only that, but the strategy used also need to be
explained so that they can be understood in
depth related to student actions in responding to
academic stress experienced. This needs to be
done because naturally individuals will try to do
various ways to overcome everything that creates
pressure, both by positive and negative actions
(Cooper & Payne, 1991; Lazarus; 1976). The
way that is done to overcome everything that can
cause pressure is called coping (Santrock, 2003).
Coping is also an attempt by an individual to
neutralize or reduce the stress that occurs in him
(Sarafino, 2002).

A transactional model is related to stress,
and coping theory is a theoretical framework
that is the process of overcoming stressful
situations by focusing on assessments to evaluate
hazards, threats, and challenges (Lazarus &
Folkman, 1984). In psychosocial adaptations
during stressful conditions experienced by
individuals, coping is seen as a stabilizing
factor that can support individuals in controlling
stress experienced (Bamuhair, Al Farhan,
Althubaiti, Agha, Rahman, & Ibrahim, 2015).
Stress levels experienced by students will be
effectively reduced if using a coping strategy
correctly (Yusoff, 2010). Some researchers also
found that students would be able to modify
situations, produce more adaptive results, and
also experience fewer depressive symptoms if
they use coping strategy well (Lerner, 1995).
However, not all coping behaviors that are
done effectively to reduce stress (such as
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smoking and drinking alcohol) so that it can
cause physiological and psychological illness in
individuals (Price, 1985).

Folkman & Lazarus (1985) revealed that
the use of coping methods was focused on two
things, namely problems and emotions (the
basis of developing revisions of the Ways of
Coping Checklistt WCC) used to test students
and produced eight inventories, namely direct
coping, alienation, control self, seeking social
support, accepting responsibility, prevention-
avoidance, problem-solving plans and coping
with positive assessments. The strategy
that focuses on problems is usually used by
individuals when dealing with various events
that cause stress and can then be controlled. In
contrast, a strategy that focuses on emotions is
used by individuals when dealing with multiple
functions that cause stress and then cannot be
controlled (Lazarus & Folkman, 1984). This
is in line with the explanation that reveals
that coping is a condition to reduce individual
burdens so that it does not cause stress that is
formed through behavior and thoughts (negative
or positive) (Haber & Runyon, 1984).

The explanation of academic stress and
coping strategy above shows that a person
who experiences stress naturally will engage in
various coping behaviors (positive or negative)
as an action to reduce the stress experienced.
In addition, several studies also found a link
between academic stress and coping strategy
with academic achievement, as research
conducted by Herath (2019) on undergraduate
students in Sri Lanka. The method used was
a survey involving 256 students (143 male
students and 113 female students), which aimed
to understand the relationship between academic
stress and academic achievement. The results
showed that there was a negative relationship
between these variables (» = -.536, p <.05). It
means that reducing academic stress will have
an impact on increasing academic achievement.

Yazon, Ang-Manaig, & Tesoro (2017)
investigated undergraduate students in the
Philippines using descriptive - correlational
methods, involving a sample of 60 students
taken at random. The results confirmed that each

dimension on the coping strategy had a positive
and significant relationship with academic
achievement (r=.5226-.705, p<.001). Inversely
proportional to several other studies which
show that academic stress has no significant
relationship  with academic  achievement
(Mulinda & Megawati, 2018), as well as coping
strategies which have no relationship with
academic achievement (Rahmah, 2013; Oktarisa
& Yursa, 2015).

The various explanations above show that
studies related to academic stress and coping
strategy with academic achievement are essential
to do for students because they have a crucial
role in student academic success. Therefore,
this study seeks to explore these issues by
formulating them into three research objectives,
namely: 1) to describe the level of academic
stress and coping strategy, 2) to investigate the
effect of the differences of gender, age, marital
status, years of study, and degrees on academic
stress and coping strategy, 3) to analyze the
relationship between academic stress and coping
strategy with academic achievement.

METHOD

This research used a quantitative approach
with a survey method. This approach is useful for
studying samples from populations by collecting
data in quantitative or numerical form, attitudes,
or opinions (Creswell, 2014).

Population and Sample

The population in this study were all
Indonesian students who were studying in
Wuhan, China. Characteristics of students
entering the study population are; 1) already
have an academic achievement index, 2) are
still active in attending face-to-face lectures,
and thesis guidance. The population that met
the characteristics of the study amounted to 340
students, then taken a sample of 184 students
(male; 73 students and women: 111 student) using
simple random sampling techniques. Table 1
displays data (frequency and percentage) related
to demographic information from respondents
sampled in this study.
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Table 1. Frequency and Percentage of

Respondents Demographic
Information
})nefl(?r(fl;zt‘il:)l:c Frequency Percentage
Gender Male 73 39.7
Female 111 60.3
Age <20 22 12
20-30 141 76.6
31-40 19 10.3
>40 2 1.1
Marital  Single 149 81
status  Married 35 19
Degree Undergraduate 103 56
Master 41 22.3
Ph.D 40 21.7
Years of 1% Years 68 37
study  2nd Years 37 20.1
3 Years 31 16.8
4" Years 48 26.1

Instruments of Data Collection

The data collection method used in this
study was a questionnaire using a Likert scale.
The questionnaire used consisted of four parts,
namely, demographic information (gender, age,
year of study, degree), academic stress, coping
strategies, and academic achievement. The
academic stress instrument is an adaptation of
the instrument developed by Sinha, Sharma,
& Nepal (2001), named Scale for Assessment
Academic Stress (SAAS). This scale consists
of five subscales, namely cognitive, affective,
physical, social/interpersonal, and motivational.
The number of statements used was 30 items.
Then the coping strategy instrument is an
adaptation of Lin & Chen (2010) under the name
Stress Coping Style Inventory (SCSI). This
inventory consists of four factors, namely active
emotional coping, passive emotional coping,
active problem coping, and passive problem
coping. There are 28 statement items with a four-
point type Likert scale as a choice of answers
to the statements given on each instrument,
ranging from strongly disagreeing, disagreeing,
agreeing, and strongly agreeing. The variable
and its aspect is shown in Table 2.

295

Table 2. Variable and Its Aspect
Variable Aspect Item
1,3,22,24,27,28,29

Academic Cognitive

stress Affective 4,7,10,13,14,30
Physical 2,6,16,20,26
Social/Interpersonal 12,15,17,18,25

Motivational 5,8,9,11,19,21,23
Coping  Active emotional  1,2,3,4,5,6,7,8
strategy  Passive emotional 9,10,11,12,13,14

15,16,17,18,19,20
21,22,23,24,25,26,
27,28

Active problem
Passive problem

To determine the feasibility of the
instrument is to use a test of validity and
reliability. Researchers conducted a pilot study
by spreading the instrument to 50 students who
were not research samples. The results of the
pilot study carried out illustrate that all items
in SAAS were declared valid (» = .320 to .836,
p <.05) and reliable (Cronbach Alpha = .951).
While all items in SCSI are also declared valid
(r = .293 to .655) and reliable (Cronbach alpha
= .893). These results mean the instrument is
suitable for use in research. Then for academic
achievement is measured using a great point
academic (GPA).

Procedure and Data Analysis

The scale that has been adjusted and
declared valid and reliable is then distributed
directly to students who are the research
samples. Each student is given 40 minutes to
fill in the scale according to the guidelines for
filling in the scale, then submit the results to the
researcher. After the data has been collected, the
researcher checks it as a whole, then transforms
the data and input it into excel format. After
that the researchers analyzed the research data
using SPSS version 23.0. To analyze the results
of the research on the first research objective,
the data analysis technique used was descriptive
statistics (frequency and percentage), then for
the analysis of the second research objective
using descriptive statistic and multivariate
analysis (using two prerequisite tests, namely
normality and homogeneity), and for the analysis
of the third research objectives using descriptive
statistic and correlation. The level of significance
for all data analyzes was 5%.
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FINDINGS AND DISCUSSION

Findings

Level of Academic Stress and Coping Strategy
The results of the descriptive analysis in

Table 3 show that overall the academic stress

variable for students is at a moderate level.

Likewise, the coping strategy carried out by

students is still at a moderate level as a whole.

Table 3. Frequency and Percentage: Level
of Academic Stress and Coping
Strategy among Respondent

Percentage

Variable Aspect i
p High/ Middle Low/
More Less
Academic Cognitive 234 625 14.1
stress Affective 19.6 652 15.2
Physical 10.3 72.8 16.9
Social 12 66.8 21.2
Motivational 17.4 65.8 16.8

Coping  Active emotional 73.9 239 22

strategy  Passive emotional 5.4 64.7 299
Active problem  51.6% 45.1 3.3
Passive problem  12.5% 80.4 7.1

Differences in Academic Stress and Coping
Strategies based on Gender, Age, Marital
Status, Degree and Years of Study

The results of the kolmogorov smirnov
test and levene test show that the data of
academic stress and coping strategies are in

normal position (p = .420, .078 > .05) and not
homogeneous (p =.000, .000 <.05). Even though
the data are not homogeneous, the Manova test
is still carried out because the research samples
are in large category (Huberty & Morris, 1989).
The results of mean, SD, and multivariate
analysis in Table 4 and Table 5 show that in
gender variables, there are significant differences
between male and female students related to
academic stress and coping strategy with a value
of F(9) =3.242, p < .05, and partial eta squared
=.039. The age variable also shows a significant
difference between students aged <20 years, 20-
30 years, 31-40 years related to academic stress,
and coping strategy with a value of F (18) =
1.907, p < .05, and partial eta squared = .012.
The marital status variable shows that there are
significant differences between students with
single status and students with married status
related to academic stress and coping strategy
with a value of F (9) = 6.289, p < .05, and
partial eta squared = .138. The degree variable
also shows a significant difference between a
bachelor, master, and Ph.D. related to academic
stress and coping strategy with a value of F' (18)
=3.051, p <.05, and partial eta squared = .060.
Then in the years of study variable, the results of
the analysis also show that there are significant
differences between 1% year, 2™ year, 3" year,
and 4™ year students related to academic stress
and coping strategy with a value of F (27) =
3.777, p < .05, and partial eta squared = .069.

Table 4. Mean and SD of Academic Stress and Coping Strategy based on Gender, Age, Marital

Status, Degree, Years of Study

Variable Academic Stress Coping Strategy
M SD M SD
Gender Male 56.7 18.03 66.5 12.9
Female 63.7 17.7 66.8 12.6
Age <20 63.2 17.8 64.5 11.2
20-30 61.9 18.2 67.3 12.8
31-40 50.2 15.2 64.3 14.2
Marital status Single 63.1 18.3 66.8 12.7
Married 51.5 13.6 66.3 12.9
Degree Undergraduate 63.4 17.2 67.9 12.1
Master 64.4 16.9 65.2 11.9
Ph.D 51.1 18.3 64.9 14.9
Years of Study 1% Years 61.9 18.8 66.3 13.7
2™ Years 54.9 18.7 60.4 12.4
3" Years 61.5 19.9 67.1 8.04
4™ Years 63.7 14.5 71.8 11.9
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Table 5. Multivariate Analysis: Differences in Academic Stress and Coping Strategies based on
Gender, Age, Marital Status, Degree, Years of Study

oy e . . Partial Eta
Effect Pillai’s Trace F Ratio df Error df Sig of F Squared
Gender A71 3.242 9 141 .001 .039
Age 216 1.907 18 284 015 .012
Marital status .286 6.289 9 141 .000 138
Degree 324 3.051 18 284 .000 .060
Years of study 576 3.777 27 429 .000 .069

Relationship between Academic Stress and
Coping Strategy with Academic Achievement
The correlation analysis results in Table 6
show that cognitive indicators have a significant
positive relationship with active emotional
coping (p < .05), passive emotional coping (p
< .05) and passive problem coping (p < .05).
Affective indicators have a significant positive
relationship with passive emotional coping (p
< .05) and passive problem coping (p < .05).
Physical indicators have a significant positive

relationship with active emotional coping
(p < .05), passive emotional coping (p <.05)
and passive problem coping (p < .05). Social
indicators have a significant positive relationship
with passive emotional coping (p < .05) and
passive problem coping (p < .05). Motivational
indicators have a significant positive relationship
with passive emotional coping (p < .05) and
passive problem coping (p < .05). The others do
not show any significant correlations.

Table 6. Intercorrelations: Relationships between Academic Stress, Coping Strategy, and Academic

Achievement
Variable M SD 1 2 3 4 5 6 7 8 9
Cognitive indicator 149 438 -
Affective indicator 12.8 4.5 .820%* -
Physical indicator 9.7 3.2 .653*%*% .640** -
Social indicator 9.5 3.6 .691%* .694*%* 620%*
Motivational indicator 13.9 4.7 .727*%* 730%* .569** .616**
Active emotional coping  23.8 5 .174* 117 .157* 071  .075 -
Passive emotional coping 9.9 3.5 .402%** 293%** 428%* 353%* 300** 218%* -
Active problem coping 164 39 -004 -051 .137 .018 -.104 .646** 226%* -
Passive problem coping 16.5 4.3 310%* .170% .340%* 273%* 223%* 383%* S546%* 479%*
GPA 35 4 075 .105 .000 .047 -.075 .085 -.059 -.022 .013

Note: * p <.05, ** p < .01

Discussion

The first objective is to analyze the level
of academic stress and a coping strategy for
students. The results of data analysis carried out
show that the average value of each indicator
in academic stress is at a moderate level. In
accordance with Singh & Kohli (2015) which
shows that academic stress in students is at a
moderate level. Students with stress levels in the
medium category, individuals decide to focus
more on things that are important at this time,
then try to put aside things that are not important
to narrow their perceptions (Stuart & Sundeen,
2013). This means that students who have
academic stress in the current category are more

focused on the stressor and make stronger efforts
to reduce stress in learning, thereby overriding
other things that result in a narrow perception
of other things that are ignored. The results also
showed that academic stress on cognitive aspects
was the most experienced indicator for students.
This is indicated by difficulty concentrating in
learning, easy to forget about the material that
has been learned, difficult to solve problems in
learning, difficult in answering various questions
in learning, doubting the ability of self in
learning, doubtful and afraid to ask questions
about something that is not understood in
learning.

These results are consistent with Holroyd
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& Lazarus (1982) that explained cognitive is an
indicator that plays a significant role in stress
reactions. Whereas the coping strategy analysis
shows that the most widely used sub-variables by
students to suppress academic stress are active
emotional coping, such as making yourself
happier and more relaxed, telling the problem
being faced to friends, calming themselves
and reconciling negative emotions, eating and
doing the beautiful thing, think of the problem
as a challenge yourself, tell yourself always
to survive / not give up. Lin & Chen (2010)
explain that someone who uses active emotional
coping tries to overcome the problem at hand by
adjusting themselves to the problem, thinking
positive, encouraging themselves to solve
problems, changing negative emotions, seeking
help in adjusting/stabilizing emotions.

The second objective is to analyze the
effect of different demographic factors on
academic stress and coping strategies. The
results showed differences in gender, age,
marital status, degree, and years of study had
a significant effect. Female are more dominant
in each indicator compared to male. This
shows that female experience more stress than
male (Backovi¢, Zivojinovic, Maksimovic, &
Maksimovic, 2012; Thawabieh & Qaisy, 2012;
Kumar & Bhukar, 2013; Kumari & Dhull, 2015;
Rahmayani, Liza, & Syah, 2017). The reason
is possible because female judge an event as a
more significant threat to themselves compared
to male who tend to be relaxed in responding to
various events (Miller & Kirsch, 1987; Ptacek,
Smith, Dodge, 1992). These results make it
clear that male and female have different stress
mechanisms (Compas, Slavin, Wagner, &
Vannatta, 1986; Swearingen & Cohen, 1985).

Analysis of the average value on each
indicator shows that stress decreases as age
gets older. This means that as we get older, the
students tend to be more able to control the
academic stress that is felt so that coping is also
done more effectively. Seiffge-Krenke (2000)
explains that adolescents whose age is increasing
will have a broader treasury of strategies and
higher skills in describing problems from several
different perspectives. This is because they are
already familiar/familiar with various problems
encountered (Boekaerts, 1996).

Single students have higher stress than
students who are married. This can be because

people who are not married have a higher level of
loneliness than those who are married so that the
stress they have is also higher (Taylor, Peplau, &
Sears, 1998). Although single students have close
friends, but emotional ties are not like married
couples (Walters, 2002). Masters students have
higher stress levels on cognitive, affective, and
social indicators; undergraduate students have
higher stress levels on physical and motivational
indicators, while Ph.D students do not dominate
stress on each indicator. The researcher assumes
that Ph.D students have good experience in
learning so that they can reduce various stressors
in learning.

First-year and fourth-year students
have higher levels of stress. Numerous studies
produce the same findings (Supe, 1998; Shaikh,
Kahloon, Kazmi, Khalid, Nawaz, Khan, &
Khan, 2004; Sreeramareddy, Shankar, Binu,
Mukhopadhyay, Ray, & Menezes, 2007). First-
year students have a high risk of stress due to
being in a transition period (Towbes & Cohen,
1996; Pancer, Hunsberger, Pratt, & Alisat, 2000;
Wintre & Yaffe, 2000). Whereas in the fourth
year, students experience stress on physical and
motivational indicators. Long study duration
can lead to boredom/fatigue, so that academic
pressure is so hight to complete studies and find
work after graduation tends to cause motivation
to decrease, and physiological health becomes
disrupted (Li & Lin, 2003; Wang, 2005; Elias,
Ping, & Abdullah, 2011).

The results on the coping strategy variable
show that between male and female have
significant differences related to the level of use
in reducing academic stress. Female are superior
in active emotional coping strategies, passive
emotional coping, and passive problem coping,
whereas male are superior in active problem
coping strategies. This is the same as some
previous studies that confirm that in dealing
with a problem female tend to change emotional
responses more often, while male tend to focus
more on the problem (Endler & Parker, 1990;
Ptacek et al., 1994; Matud, 2004). Students aged
20-30 years are superior in using various coping
strategies to reduce academic stress. Hamarat,
Thompson, Zabrucky, Steele, Matheny, & Aysan
(2001) revealed that the more mature a person is,
the more effective coping used.

Single status students are superior in
active emotional coping, passive emotional
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coping, and passive problem coping strategies,
while married students are superior in active
problem coping strategies. This is supported
by Bodenmann (2005) who revealed that to
deal with stress appropriately, a married person
focuses more on the source of the problem and
then influences each other against his partner.
Undergraduate students are superior in the use of
active and passive emotional coping, and passive
problem coping, whereas students of Ph.D
are more superior in the use of active problem
coping. Researchers assume that the higher the
level of one’s education, the more able to solve
problems with full responsibility. Fourth year
students are superior in all emotional coping
and problem coping. The longer the duration
of education undertaken by students, the more
burdens of moral burdens, so that the impact on
the use of increasingly complex coping.

The third objective is to analyze the
relationship between academic stress, coping
strategy and academic achievement. The
analysis shows that passive emotional coping
and passive problem coping have a significant
positive relationship with all indicators of
academic stress (cognitive, affective, physic,
social, motivational). Students who use passive
problem coping tend to prefer to avoid or run
away from problems and the more severe
consumption of alcohol to calm themselves,
then those who use passive emotional coping
tend to blame themselves, blame God, surrender,
irritability and blame others (Lin & Chen, 2010).
The use of passive emotional coping and passive
problem coping can be bad for students because
it can cause mental stress and antisocial behavior
(Pariat, Rynjah, Joplin, & Kharjana, 2014) and
can result in damage that cannot be cured (Pine
& Aroson, 1988).

Active emotional coping has a significant
positive relationship with cognitive and physic
indicators. Students who use this strategy tend to
adjust themselves to problems, think positively,
push themselves to solve problems, change
negative emotions, seek help in adjusting /
stabilizing emotions (Lin & Chen, 2010).
This strategy is effectively used and positively
impacts individual growth (Pine & Aroson,
1988). Whereas active problem coping does
not have a significant relationship with all
academic stress indicators. A significant positive
relationship shows that when the indicators on
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academic stress increase, the coping strategy will
also increase. In this study not all strategies have
a positive relationship with all academic stress
indicators, this is due to the adjustment between
coping strategies used with stress indicators
experienced by students (Crockett, Iturbide,
Stone, McGinley, Raffaelli, & Carlo, 2007), and
the ability possessed in solving various problems
(Slamet & Markam, 2003).

Academic achievement does not have a
significant relationship with every indicator on
academic stress. This is same with the findings of
Rafidah, Azizah, Mohd, & Norzaidi (2009) who
revealed that students with moderate academic
stress have a satisfactory academic achievement
index. Sanders & Lushington (2002) explains
that academic stress has a negative impact on
academic achievement, but these two variables
have a bad relationship. The results of this study
confirm that no matter how much academic
stress experienced by students because it does
not have a significant impact on academic
achievement if they can handle it well. This
result contradicts some previous studies which
revealed a significant negative relationship
between academic stress and academic
achievement (Herath, 2019). Furthermore, the
results of the study also showed that each coping
strategy did not have a significant relationship
with academic achievement. Khan (2013)
found that stress coping skills and academic
achievement had not strong relationships. This
means that the effectiveness of the use of coping
is not accompanied by an increase in academic
achievement. However, these results contradict
some other studies which reveal that the use of
coping can help students in improving academic
performance so that it impacts on good academic
achievement (Kadhiravan & Kumar, 2012;
Sullivan, 2010; Yazon et al., 2017).

The university can consider the findings
of this research in making decisions regarding
the implementation of learning. The students’
academic stress is at a moderate level and is
dominated by cognitive stress, so that they have
the potential to experience learning failure.
Although academic stress is not significantly
related to academic achievement, it will be an
obstacle for the students to get good academic
achievement if it is not addressed immediately.
The use of coping strategies is a good solution
in dealing with academic stress. However, the

Academic Stress and Coping Strategy in Relation to Academic ...



300

results indicate that there are still some who have
not been able to use coping strategies well so they
need guidance from educators. The guidance
can be carried out by teaching them about the
proper and good use of coping strategies. Thus,
they can control the academic stress they are
experiencing.

CONCLUSION

The college students have a very high
level of wvulnerability to academic stress,
because they get more numerous and varied
stressors. Therefore, they are expected to have
a good coping strategy so that they can control
their academic stress which ultimately impact
on good academic achievement. The findings
show that the academic stress on the students
is at a moderate level dominated by cognitive
indicators. Meanwhile, coping strategies also
have the same level, dominated by indicators
of active emotional coping. The results of the
study do not show a significant relationship
between academic stress and coping strategies
with academic achievement. It means that there
are other factors with a greater dominance of
academic achievement obtained by the students.
The next researchers are expected to develop
these research findings on the same respondents
to examine other psychological factors that are
predicted to have significant relationship with
academic achievement.
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