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Abstract: This study was aimed to investigate the potential effect of workload, individual characteristics, 
and school climate on teachers’ emotional exhaustion in Christian elementary schools of Boven 
Digoel district, Papua. The problems guided the study, namely: (a) does workload effect significant 
positively on teachers’ emotional exhaustion elementary schools?; (b) does individual characteristics 
effectsignificant positively on teachers’ emotional exhaustion in elementary schools?; and (c) does 
school climate effect significant positively on teachers’ emotional exhaustion in elementary schools?. 
Four quantitative questionnaires using Likert’s scale were administered to 94 teachers who have been 
decided as respondents. Data were analyzed quantitatively using simple linear regression analysis 
technique by employing SPSS version 21 for windows. Results of the study revealed that workload, 
individual characteristics, and school climate partially effect significant positively on teachers’ emotional 
exhaustion in elementary schools. These findings might be worthwhile for the school supervisors as 
well as The Head of Education Office in regional government level to eliminate teachers emotional 
exhaustion by creating different programs to improve workload system and to improve school climate 
on one hand and, on the other hand, to foster teachers’ character of hard-working.
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PENGARUH BEBAN KERJA, KARAKTERISTIK INDIVIDU, DAN IKLIM SEKOLAH 
TERHADAP KELELAHAN EMOSIONAL GURU SD DI PAPUA

Abstrak: Tujuan penelitian ini adalah untuk menginvestigasi pengaruh beban kerja, karakteristik 
individu, dan iklim sekolah terhadap kelelahan emosional guru SD Kristen di Kabupaten Boven 
Digoel, Papua. Masalah yang menuntun penelitian ini adalah: (a) apakah beban kerja guru berpengaruh 
secara positif dan signifikan terhadap kelelahan emosional guru SD?; (b) apakah karakteristik individu 
berpengaruh secara positif dan signifikan terhadap kelelahan emosional guru SD?; dan (c) apakah 
iklim sekolah berpengaruh secara positif dan signifikan terhadap kelelahan emosional guru SD? Empat 
angket kuantitatif yang menggunakan Skala Likert disebarkan kepada 94 guru yang menjadi responden. 
Data dianalisis secara kuantitatif menggunakan SPSS versi 21. Hasil analisis data menunjukkan bahwa 
beban kerja, karakteristik individu, dan iklim sekolah secara parsial berpengaruh secara positif dan 
signifikan terhadap kelelahan emosional guru SD. Hasil penelitian ini dapat menjadi pertimbangan bagi 
penyelia sekolah dan Kepala Dinas Pendidikan pada level pemerintah Kabupaten Boven Digoel dalam 
mengupayakan berbagai program yang berbeda untuk memperbaiki sistem pembebanan kerja dan iklim 
sekolah serta mendorong karakter guru yang suka bekerja keras dan pantang menyerah. 

Kata Kunci: beban kerja, karakteristik individu, iklim sekolah, kelelahan emosional, guru

INTRODUCTION
Teaching is a noble profession and, at 

the same time, is challenging an extraordinary 
dedication and fighting spirit of all involved, 
especially those who are working in the remote 
area of Papua. Poor working conditions facing 
the elementary school teachers of southern Papua 

as it was reported by Werang et al. (2017) affects 
greatly on teachers’ behavior to school principals, 
peers, students, and the completion of a given 
task. Prior to Werang et al.’s (2007) research 
findings, studies conducted by Hsieh and Guy 
(2009),Guy et al. (2008), and Grandey,(2000) 
have also reported that teachers’ emotional 
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exhaustion has not just affected on teachers’ 
behavior to the such, but also affected greatly on 
the teachers’ physical and psychological health.

Teachers’ emotional health has become 
one of the utmost determined factors for school 
effectiveness. The important role of teachers’ 
emotional health has motivated researchers 
(e.g. Ashforth & Humphrey, 1993; Becker et 
al., 2014; Cubukcu, 2012; Hogekamp et al., 
2016; Muchinsky, 2000) to highlight the need 
of studies focusing on the effort of investigating 
employees’ emotions in organizations.

Demerouti  et al. (2010: 210) defined 
emotional exhaustion as a consequence of 
intensive physical, affective and cognitive strain, 
that is, as a long term consequence of prolonged 
exposure to certain job demands. Meanwhile 
AnbarandEker(2007: 15) opined that emotional 
exhaustion refers to the depletion of psychic 
energy or the draining of emotional resources. 
Whereas Maslachet al.’s(1996) findings 
revealed that feeling of being overextended and 
depleted are of leading symptoms of emotional 
exhaustion. 

Emotional exhaustion is one of three 
aspects of job burnout, namely emotional 
exhaustion, depersonalization, and reduced 
personal accomplishments (Maslach & 
Goldberg, 1998; Schaufeli et al., 2009). Relating 
to emotional exhaustion, Maslach and Goldberg 
(1998:64) wrote as follows:

Emotional exhaustion refers to feelings of 
being emotionally overextended and depleted of 
one’s emotional resources. The major sources of 
this exhaustion are work overload and personal 
conflict at work. People feel drained and used up, 
without any source of replenishment. They lack 
enough energy to face another day or another 
person in need. The emotional-exhaustion 
component represents the basic  stress  dimension 
of burnout. 

Lloyd and King (2004) asserted that 
emotional exhaustion occurs with physical fatigue 
and its symptoms such as deficiency of energy, 
trouble sleeping, sense of dread, irrational anger, 
irritability, feeling of hopelessness, depression, 
apathy, lack of motivation, absentmindedness, 
problems in family, and increase in drinking.

Emotional exhaustion here refers to 
teachers’ emotional exhaustion. Thomason 
(2011) suggested that the work of teaching 
requires teachers to always balance their daily 

emotional exhaustion. Teachers’ emotional 
exhaustion affects negatively on the life of 
education institutions, such as deterioration of 
education quality services, high level of teacher 
absenteeism, and low level of teacher morale 
(Brotheridge & Lee, 2002; Grandey, 2003). 
Khan et al.’ (2014) study found that teachers 
with emotional exhaustion tend to leave their 
personal or professional position. 

A vary of studies have been conducted on 
emotional exhaustion (e.g. Burke & Greenglass, 
1995; Brotheridge & Lee, 2002; Cameron, et al., 
1994; Grandey, 2003; Lee & Ashforth, 1993; 
Lee & Ashforth, 1996). Since these previous 
studies were focused on the impact of emotional 
exhaustion such as physical and psychological 
health problems of employees (Burke & 
Greenglass, 1995; Lee & Ashforth, 1993) and 
quality decline of employees’ performance 
(Cameron, et al., 1994; Lee & Ashforth, 1996; 
Brotheridge & Lee, 2002; Grandey, 2003), this 
study focuses on the effort of investigating the 
effect of teachers’ workload, teachers’ individual 
characteristics, and school climate on teachers’ 
emotional exhaustion. I do believe, an adequate 
understanding on the effect of these factors is 
of important to design efforts of eliminating 
teachers’ emotional exhaustion in Christian 
elementary schools of Boven Digoel district, 
Papua.

First, teachers’ workload. Workload 
is a multidimensional and complex construct 
(Weinger et al., 2004) and, therefore, it is 
impossible to give a simple definition. According 
to Merriam Webster Dictionary (n/d.), workload 
is the amount of work or of working time expected 
or assigned. While Ippolito et al. (2010) viewed 
workload as over-workload resulted from work 
requirements exceeding human boundary which 
is individual has to practice a lot amount of works 
and complete it in a certain period, or lengthy 
working time causing the body or spirit not being 
able to bear the load. Similarly, Zhelthoukhova 
et al. (2012) viewed workload as the workload 
in the working environment exceeding personal 
capabilities which resulting in threats and the 
reactions of nervousness, anxiety, frustration, 
pressing, and annoyance. These reactions would 
change the physical and mental conditions of a 
person as well as the behavior (Zhelthoukhova et 
al., 2012). Allard et al. (2011) regarded workload 
as psychological and physiological costs spent 
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by an employee in practicing a job to fulfill the 
requirements of a particular job. 

The term workload here refers directly to 
teachers’ workload. Teachers’ workload is not 
just related to the teachers’ work of teaching 
but all the given tasks that teachers have to be 
responsible for. Gates (2007: 12) described 
teachers’ work overload as follows,

Teachers are asked to assume many 
often contradictory roles including providing 
academic instruction, maintaining order and 
discipline in the classroom, attending to social 
and emotional needs of students, and meeting 
the often conflicting expectations of students, 
parents, administrators, and the community.

Teaching has long been characterized 
throughout time by role conflict, ambiguity, 
and overload (Lieberman & Miller, 1984). 
To measure teachers’ workload in Christian 
elementary schools of Boven Digoel district I 
employed The Subjective Workload Assessment 
Technique (SWAT) developed by United State 
Air Force (Virtanen et al., 2012). SWAT is a 
multidimensional scaling method designed to 
assess time load, mental effort load, and stress 
load (Reid et al. 1989). Time load occurs when 
an employee perceived large stress from the 
work frequency. In the context of time load, 
employees are required to complete jobs at a time 
limit established by employer and theyfeel not be 
able to do it. While mental effort load assesses 
how much conscious mental effort and planning 
are required to perform a certain task, whereas 
psychological stress load measures the amount 
of risks, confusion, frustration, anxiety related to 
task performance (Gawron, 2000). Factors such 
as fatigue, motivation, and psychological pressure 
would greatly affect to psychological stress load. 
SimilarlyWuet al. (2012) classified the source of 
workload into time load, spirit investment, and 
mental stress.In time load the work frequency is 
madly urgent, while in spirit investments one has 
to work hard mentally and physically to invest 
in physical activities for achieving the preset 
performance. Whereas mental stress referring 
to mental or perceptual activities invested in a 
certain work, such as thinking, making decision, 
calculation, and search.

Teachers’ workload is associated with 
emotional exhaustion. Excessive workload may 
greatly harm health and result in negative emotion 
of teachers. Maslach and Goldberg (1998) 

found that almost half of employees have high 
level of emotional exhaustion due to the stress 
affected by heavy workloads, low supportive 
relations, personal engagement, less quantity of 
staff members, professional development, and 
understanding burnout. Through an extensive 
literature study on burnout, Schaufeli and 
Enzmann (1998) concluded that emotional 
exhaustion was particularly affected by 
workload, time pressure, lack of social support, 
and role stress. Besides, Xiaoming et al.’s (2014) 
research finding revealed a significant positive 
effect of workload on emotional exhaustion of 
medical staff. 

Teachers with high workload having too 
little time to complete all the work of teaching, 
having non-teaching duties, and having 
inadequate rewards for teaching (Manthei et 
al., 1996; Maslach & Leiter, 1997). Teachers in 
Christian elementary schools of Boven Digoel 
district “often work in isolation from other 
teachers, receiving little performance feedback or 
support from colleagues and administrators, and 
have few opportunities for quality professional 
development” (Wood & McCarthy as cited in 
Gates, 2007: 13).

Second, teachers’ individual 
characteristics. Individual characteristics is 
generally considered as to be exceptional that 
may establish the uniqueness of a person or a 
thing which support the conclusion that a person 
or thing in question can be linked to a known 
person or a known thing (Irwin Law, n/d). In 
this point of view, individual characteristics can 
be identified as having originated with a certain 
person or a certain thing.

Wigfield (2005) defined individual 
characteristics as self-confidence and personal 
characteristics that exist in themselves. Referring 
to the fact that each member of organization has 
its own perspectives, capabilities, preferences, 
and goals which are different from others; James 
(as cited in Syarif, 2015) viewed individual 
characteristics as interests, attitudes, and 
needs an employee brings to his or her place 
of work. Whereas Hurriyati (2005) defined 
individual characteristics as a psychological 
process influencing one’s behavior in achieving, 
consuming and receiving goods, services, and 
experiences.

In line with the above definitions, 
individual characteristics can be simply defined 
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as internal factors influencing employee’s 
behavior in seeing and assessing others and 
work in a particular organization in which he or 
she works. For instance, employees who have 
positive thinking on all organizational tasks tend 
to seriously complete their work. They are able 
to take benefits from new challenging tasks as 
the opportunity to move forward. Conversely, 
employees who have negative thinking on all 
organizational tasks tend to work haphazardly 
and take no benefits from new challenging tasks. 
They tend to bring up a lot of complaints such as 
“work is not appropriate” or “work is too heavy” 
or “friends cannot work collaboratively”, and so 
on.

Individual characteristics could be 
measured by using its components such 
as personal characteristics which include 
demographic characteristics (e.g. age, sex, 
marital status, and working period) , capability, 
personality, and education (Robins, 2007). 
Ivancevic et al. (1997) classified components 
of individual characteristics into capability, 
personality, perception, and attitude. In the 
similar way, Subyantoro (2009) classified 
components of individual characteristics into 
capability, values, attitude, and interest.

Individual characteristics is of important 
for the whole life of organization due to that the 
development of an organization depends greatly 
on its employees’ way of completing all the 
given tasks. Maslach et al. (2001) argued that 
situational factors (such as work characteristics, 
work types, organizational characteristics) and 
individual characteristics (such as demographic 
characteristics, personal characteristics, and 
attitude to a particular job) are two factors 
which would greatly affect one’s emotional 
exhaustion. 

Third, school climate. Schools, just like 
other organizations, are a series of interactions 
that may affect all the individuals in a school 
as well as affect the total environment and the 
climate of the school (Werang&Agung, 2017a). 
Mitchell et al. (2010) defined school climate as 
shared beliefs, values, and attitudes that shape 
interactions between students, teachers, and 
school principal. Frieberg and Stein (as cited in 
Werang, 2014a) viewed school climate as the 
heart and soul of the school that draws teachers 
and students to love and wish to be a part of the 
school. Whereas Hoy and Forsyth (1986) defined 

school climate as individual perceptions related 
to his or her working environment. Despite of 
no single definition of school climate, scholars 
seem to agree that school climate is “the total 
sum of attitudes and behaviors elicited by 
the school’s policies, practices, and physical 
environment; staff interaction with peers and 
students; opportunities for student engagement 
and leadership; beliefs and attitudes students 
bring to the school from their families and 
communities” (Community Matters as cited in 
Werang&Agung, 2017a: 59). 

School climate deals with teachers’ way of 
giving sense to their work environment (Werang 
& Lena, 2014). Hoyet al. (as cited in Werang, 
2014a; Werang et al., 2016a) pointed out two 
dimensions of interpersonal interaction related 
to school organizational climate. Firstly, school 
principal’s behaviors which consisted of four 
aspects as follows: (a) aloofness: refers to school 
principal’s behaviors which are characterized 
by a formal and impersonal relationship; (b) 
production emphasis: refers to school principal’s 
behaviors which are characterized by a very 
strict supervision that uses directions and 
stereotyped communication channels; (c) trust: 
refers to school principal’s behaviors which 
are characterized by an effort of moving the 
organization forward, and (d) consideration: 
refers to school principal’s behaviors which are 
characterized by a human relationship with his 
or her teachers. Secondly, teacher’s behaviors 
which consisted of four aspects as follows: (a) 
disengagement: refers to teacher’s tendency to 
be a nonchalant and view all the school tasks as a 
routine; (b) hindrance: refers to teacher’s feeling 
that school principal just bother them with the 
routine tasks which they seeas unnecessary; 
(c) esprit: refers to fighting spiritresulted by a 
social-need satisfaction when teachers enjoy 
their success in completing school tasks, and (d) 
intimacy: refers to teacher’s joy of being friend 
for others. 

To measure elementary school climate, 
Halpin and Croft (as cited in Werang et al., 2016b) 
developed Organizational Climate Descriptive 
Questionnaire (OCDQ). The latest reference 
to measure school climate is Organizational 
Climate Index (OCI) which is recognized as 
the combination of a revised Organizational 
Climate Descriptive Questionnaire (OCDQ) and 
Organizational Health Inventory (OHI) [Hoy & 
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Sabo, 1998]. Organizational Climate Index (OCI) 
captured an open and healthy school climate for 
students, teachers, school principal, and school 
community (Hoy et al., 2002). 

School climate has been known as one 
of the prevalent factors affecting teachers’ 
emotional exhaustion. A vary of studies (e.g. Hoy 
& Woolfolk, 1993;Singh & Billingsley, 1998; 
Grayson & Alvarez,2008) found that teachers’ 
emotions, trust, relationships, achievements, and 
even self-confidence were greatly affected by 
the school climate.

METHOD
Research Design and Sample

This study employed a quantitative 
approach using a survey research design. 
A quantitative approach was used as it was 
conducted in a certain population or sample 
(Werang, 2015) and it sought to establish 
the effect of teachers’ workload, individual 
characteristics, and school climate on teachers’ 
emotional exhaustion in Christian elementary 
school teachers’ of Boven Digoel district, Papua. 
A survey research design was used as it aimed to 
describe facts based onthe existing phenomena 
(Mulyana, 2013). Besides, a survey research 
design was also used because of the following 
considerations: (a) high representativeness; 
(b) lowcost; (c) convenient data gathering; (d) 
good statistical significance; (e) little researchers 
subjectivity; and (f) precis results [Werang, 2018; 
Werang & Agung, 2017b].

Four quantitative questionnaires using 
four Likert’s scale were distributed to 94 
teachers who are samples. Samples were drawn 
purposively due to that most of teachers were 
out at the time of data gathering. Based on the 
literature investigating the effect of teachers’ 
workload, teachers’ individual characteristics, 
and school climate on teachers’ emotional 
exhaustion, conceptual model of this study is as 
presented in Figure 1 below.

Data were analyzed quantitatively using 
simple linear regression analysis technique  by 
employing the Statistical Package for Social 
Sciences (SPSS) version 21 for windows. Null 
hypothesis (H0) were follows: (a) teachers’ 
workload effects significant negatively on their 
emotional exhaustion in Christian elementary 
schools of Boven Digoel district, Papua; (b) 
teachers’ individual characteristics effect 

significant negatively on their emotional 
exhaustion in Christian elementary schools of 
Boven Digoel district, Papua; and (c) school 
climate effects significant negatively on teachers’ 
emotional exhaustion in Christian elementary 
schools of Boven Digoel district, Papua. Whereas 
research hypothesis (Ha) were follows: (a) 
teachers’ workload effects significant positively 
on their emotional exhaustion in Christian 
elementary schools of Boven Digoel district, 
Papua; (b) teachers’ individual characteristics 
effect significant positively on their emotional 
exhaustion in Christian elementary schools of 
Boven Digoel district, Papua, and (c) school 
climate effects significant positively on teachers’ 
emotional exhaustion in Christian elementary 
schools of Boven Digoel district, Papua.  

Figure 1. Conceptual Model of the Study

Measurement
Teachers’ workload was measured by 

modifying SWAT into 8 positive statements which 
were distributed over three aspects of workload 
(time load, mental effort load, paychological 
stress load). The inventory used a 4 point 
Likert’s scale (4=strongly agree and 1=strongly 
disagree). Respondent wereasked to respond 
each statement on a scale of four alternative: 
strongly agree (SA), agree (A), disagree (D), and 
strongly disagree (SD). Sample of items included 
the following:”preparing learning devices is 
really draining energy”, “I am regularly stress 
at work”, “I regularly work over my students 
contact hours”, “I have unrealistic time pressure 
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and deadline”, “I have to work intensely”, 
“Different people at work demands thing from 
me that are hard to combine”. 

Teachers’ individual characteristics 
was measured by modifying Robins’ (2007) 
aspects of individual characteristics into 18 
positive statements which were distributed 
over five aspects of individual characteristics 
(education and training, personality, capability, 
attitude to the work of teaching, and number of 
family members). The inventory used a 4 point 
Likert’s scale (4=strongly agree and 1=strongly 
disagree). Respondent were asked to respond 
each statement on a scale of four alternative: 
strongly agree (SA), agree (A), disagree (D), and 
strongly disagree (SD). Sample of items included 
the following: “I finish my study on time”, “I 
usually take time to attend training related to 
my work of teaching”, “My parents expect me 
much to help my siblings”, “I work hard to get 
extra income”, “Being a teacher is a call to serve 
future generations of the nation”. 

School climate was measured by 
modifying OCDQ developed by Halpin and 
Croft (1963) into 29 positive statements which 
were distributed over eight aspects of school 
climate (alooffness, producation emphasis, trust, 
consideration, disengagement, hindrance, esprit, 
and intimacy). The inventory used a 4 point 
Likert’s scale (4=strongly agree and 1=strongly 
disagree). Respondent were askedto respond 
each statement on a scale of four alternative: 
strongly agree (SA), agree (A), disagree (D), 
and strongly disagree (SD). Sample of items 
included the following:  “Teachers seek special 
favors from the school principal”, “Teachers 
interrupt other faculty members who are talking 
in staff meeting”, “Teachers have too many 
committee requirements”, “Teachers know 
family background of other faculty members”, 
“The school principal goes out of his way to 
help teachers”, and “The school principal helps 
teachers solve personal problems”. 

Teachers’ emotional exhaustion was 
measured using Maslach Burnout Inventory 
which consists of 7 positive statements. The 
inventory used a 4 point Likert’s scale (4=strongly 
agree and 1=strongly disagree). Respondent 
were askedto respond each statement on a scale 
of four alternative: strongly agree (SA), agree 
(A), disagree (D), and strongly disagree (SD). 
The samples of items included the following:”I 

feel I get tired of my current job”,  “I feel that I 
have lost my enthusiasm about my profession”, 
“I feel spiritually exhausted when arrive at home 
after work”, “I feel I get exhausted at work 
both emotionally and cognitivelly”, “My shifts 
at work make me exhausted”, “Working with 
people all day long constitutes a serious burden 
for me”, and “It makes me stressful to be in a 
direct communication with people”.

RESULTS AND DISCUSSION
Results

As aforementioned, research data was 
quantitatively analyzed using simple linear 
regression analysis technique by employing 
Statistical Package for Social Sciences (SPSS)
version 21 for windowsto investigate the effect 
of teachers’ workload (X1), teachers’ individual 
characteristics (X2), and school climate (X3) on 
teachers’ emotional exhaustion (Y) in Christian 
elementary schools of Boven Digoel district, 
Papua. Results of data analysis of the effect of 
teachers’ workload on their emotional exhaustion 
in Christian elementary schools of Boven Digoel 
district, Papua, is as presented in Tabel 1.

Table 1. The effect ofworkload (X1) on 
emotional exhaustion (Y)

Effect of X1 on Y
N
R
R2

tcount
ttable       .05

:
:
:
:
:

94
  .892
  .795

18.909
  1.986

Effect of X1 on Y
Data in table 1 revealed that at the level of 

alpha (Q) = .05 the value oftcount = 18.909 >ttable 
= 1.986. It means that research hypothesis (Ha) 
“teachers’ workload effects significant positively 
on their emotional exhaustion in Christian 
elementary schools of Boven Digoel district, 
Papua”, is accepted. In other words, at the level 
of alpha (α) = .05 null hypothesis (H0) that 
teachers’ workload effects significant negatively 
on their emotional exhaustion in Christian 
elementary schools of Boven Digoel district, 
Papua, is rejected. Further, based on the result of 
simple linear regression analysis, the coefficient 
value of R2 is .795. It means that 79.5% of 
teachers’ emotional exhaustion in Christian 
elementary schools of Boven Digoel district, 
Papua,is explained by teachers’ workload.
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Meanwhile, results of data analysis of 
the effect of teachers’ individual characteristics 
(X2) on teachers’ emotional exhaustion (Y) in 
Christian elementary schools of Boven Digoel 
district is as presented in Table 2. 

Table 2. The effect of individual characteristics 
(X2) on emotional exhaustion (Y)

Effect of X2 on Y
N
R
R2

tcount
ttable       .05

:
:
:
:
:

94
  .923
  .853

23.085
  1.986

Data in table 2 revealed that at the level of 
alpha (Q) = .05 the value of tcount = 23.085 >ttable 
= 1.986. It means that the research hypothesis 
(Ha) “teachers’ individual characteristics 
effect significant positively on their emotional 
exhaustion in Christian elementary schools of 
Boven Digoel district, Papua”, is accepted.
In other words, at the level of alpha (α) = 
.05null hypothesis (H0) that teachers’ individual 
characteristics effect significant negatively 
on their emotional exhaustion in Christian 
elementary schools of Boven Digoel district, 
Papua, is rejected. Further, based on the result of 
simple linear regression analysis, the coefficient 
value of R2 is .853. It means that 85.3 % of 
teachers’ emotional exhaustion in Christian 
elementary schools of Boven Digoel district, 
Papua, is explained by teachers’ individual 
characteristics. 

Whereas, results of data analysis of the 
effect of school climate on teachers’ emotional 
exhaustion in Christian elementary schools of 
Boven Digoel district, Papua, is as presented in 
Table 3. 

Table 3. The effect of school climate (X3) on 
teachers’ emotional exhaustion(Y)

Effect of X3 on Y
N
R
R2

tcount
ttable       .05

:
:
:
:
:

94
  .926
  .857

23.486
  1.986

Effect of X3on Y
Data in Table 3 means that the reseach 

hypothesis (Ha) “school climate effects significant 

positively on techers’ emotional exhaustion in 
Christian elementary schools of Boven Digoel 
district, Papua”, is accepted. In other words, 
at the level ofalpha (α) = .05, null hypothesis 
(H0) that school climate effects significant 
negatively on teachers’ emotional exhaustion in 
Christian elementary schools of Boven Digoel 
district, Papua, is rejected. Further, based on the 
result of simple linear regression analysis, the 
coefficient value of R2 is .857. It means that 85.7 
% of teachers’ emotional exhaustion in Christian 
elementary schools of Boven Digoel district, 
Papua, is explained by school climate. 

Based on the results of data analysis as 
it were presented above, empirical model of 
the effect of teachers’ workload, individual 
characteristics, and school climate on teachers’ 
emotional exhaustion in Christian elementary 
schools of Boven Digoel district is as reflected 
in Figure 2 below. 

Figure 2. Empirical model of the research

Discussion
This study is aimed at investigating the 

potential effect of teachers’ workload, teachers’ 
individual characteristics, and school climate 
on teachers’ emotional exhaustion in Christian 
elementary schools of Boven Digoel district, 
Papua. Results of data analysis revealed a 
positive and significant effect of teachers’ 
workload on their emotional exhaustion in 
Christian elementary schools of Boven Digoel 
district, Papua as it was indicated by the value 
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of R2 = .795 and the coefficient value of tcount = 
18,909 >ttable = 1.986. It means that increasing 
one point in teachers’ workload will increase 
0.795 point in teachers’ emotional exhaustion in 
Christian elementary schools of Boven Digoel 
district, Papua. Conversely, reducing one point 
in teachers’ workload will reduce 0.795 point 
in teachers’ emotional exhaustion in Christian 
elementary schools of Boven Digoel district, 
Papua. Result of this study is in line with Maslach 
and Goldberg’s (1998), Schaufeli and Enzmann’s 
(1998), and Xiaoming et al.’s (2014) research 
findings that employees’ emotional exhaustion 
was greatly affected by their workload.

Teaching is a very stressful profession 
(Kyriacou & Sutcliffe, 1977; Johnson et al., 2005) 
especially those who are working in the remote 
areas. Rapid changing in Indonesian education 
curriculum requires teachers to continuously 
adjust themselves with such changing. Teachers 
in the remote elementary schools of Papua and 
in the remote Christian elementary schools of 
Boven Digoel alike would feel very success 
when they are able to gather students in the 
classroom. This success would certainly not be 
appreciated because this is not just unusual for 
the schools in other regions but also increasing 
teachers’ workload in Christian elementary 
schools of Boven Digoel district. High level 
of teacher absenteeism in Papua (Werang et 
al., 2015; Werang et al., 2017; Werang & Pure, 
2018) tends to require all the active teachers in 
Christian elementary schools of Boven Digoel 
district to teach more than one class.

Results of data analysis also revealed 
a positive and significant effect of teachers’ 
individual characteristics on their emotional 
exhaustion in Christian elementary schools of 
Boven Digoel district, Papua, as it was indicated 
by the coefficient value of  R2 = .853 and the 
coefficient value of tcount = 23.085 >ttable = 1.986. 
It means that increasing one point in teachers’ 
individual characteristics will increase 0.853 
point in teachers’ emotional exhaustion in 
Christian elementary schools of Boven Digoel 
district, Papua. Conversely, reducing one point 
in teachers’ individual characteristics will reduce 
0.853 point in teachers’ emotional exhaustion in 
Christian elementary schools of Boven Digoel 
district, Papua. Result of this study is in line with 
Maslach et al.’s (2001) research findings that 
employees’ emotional exhaustion was greatly 

affected by their individual characteristics 
(including demographic characteristics, personal 
characteristics, and attitude to the work).

Lack of training opportunity to 
boost teachers’ readiness in implementing 
education curriculum seems to physically and 
psychologically drain. Besides, unavailability of 
books and other learning facilities have become 
yearly challenges facing the Christian elementary 
school teachers of Boven Digoel district in 
educating students to succeed. In this point 
of view, teachers who were able to adequately 
equip themselves with the knowledge and skills 
needed during their period of education will be 
able to take advantages from these short comings 
as a challenge to prepare their own learning 
facilities. Conversely, teachers who were not 
able to adequately equip themselves with the 
knowledge and skills needed during their period 
of education will, of course, consider these 
short comings as a very exhausted conditions 
and tend to continuously blame the government 
as the cause of all. These teachers are even not 
interested to create way of helping students 
with certain learning difficulties to understand 
teaching materials. 

Finally, results of data analysis also 
revealed a positive and significant effect of 
school climate on teachers’ emotional exhaustion 
in Christian elementary schools of Boven 
Digoel district, Papua, as it was indicated by the 
coefficient value of R2 = .857 and the coefficient 
value oftcount = 23.486 >ttabel = 1.986. It means 
that increasing one point in school climate will 
increase 0.857 point in teachers’ emotional 
exhaustion in Christian elementary schools 
of Boven Digoel district, Papua. Conversely, 
reducing one point in school climate will reduce 
0.857 point in teachers’ emotional exhaustion in 
Christian elementary schools of Boven Digoel 
district, Papua. Result of this study is in line 
with Hoy and Woolfolk’s (1993), Singh and 
Billingsley’s (1998), and Grayson and Alvarez’s 
(2008) research findings that employees’ 
emotional exhaustion was greatly affected by 
organizational climate.

Teachers’ emotional exhaustion due to 
the work overload and the lack of individual 
capability would be easily overcome if all the 
teachers are motivated to help each other. In this 
point of view, having shared belief of the values 
contained in schools’ vision and mission would 
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be a driving force for teachers to fight together to 
solve the problems (Suriansyah, 2014). 

School principal has a pivotal role in 
determining and influencing teachers’ way of 
communicating and helping each other (Werang, 
2014b). In this point of view, having school 
principal who acts as peer for teachers (Suriansyah 
& Aslamiah, 2015) and views teachers as integral 
part of his or her family in school (Werang et al., 
2014) is the key to eliminate teachers’ emotional 
exhaustion in Christian elementary schools of 
Boven Digoel district, Papua. Unfortunately, 
high level of school principal absenteeism as 
it was reported by Werang et al. (2015) and 
Werang et al. (2017) made it difficult for teachers 
to have leaders who are always with and for 
them. Besides, the existing gaps among teachers 
might affect negatively on the effort of creating 
a conducive school climate and, in turn, affect 
negatively on teachers’ emotion.

CONCLUSION
This study provided a closer look on 

the effort of investigating the potential effect 
of teachers’ workload, teachers’ individual 
characteristics, and school climate on teachers’ 
emotional exhaustion in Christian elementary 
schools of Boven Digoel district, Papua. Based 
on the results of data analysis, the conclusions 
depicted from the results of the study are 
follows.
a. Teachers’ workload effects significant 

positively on their emotional exhaustion 
in Christian elementary schools of Boven 
Digoel district, Papua, as it was indicated 
by the coefficient value of R2 =.795and the 
coefficient of p-value = .000. It means that 
79,5 % of teachers’ emotional exhaustion 
in Christian elementary schools of Boven 
Digoel district, Papua, was explained by 
teachers’ workload, while the rest (20,5%) 
were explained by other variables. 

b. Teachers’ individual characteristics effects 
significant positively on their emotional 
exhaustion as it was indicated by the coefficient 
value of R2 = .853 and the coefficient of 
p-value = .000. It means that 85,3 % of 
teachers’ emotional exhaustion in Christian 
elementary schools of Boven Digoel district, 
Papua, was explained by teachers’ individual 
characteristics, while the rest (14,7%) were 
explained by other variables. 

c. School climate effects significant positively 
on teachers’ emotional exhaustion in Christian 
elementary schools of Boven Digoel district, 
Papua, as it was indicated by the coefficient 
value of R2 = .857and the coefficient of p-value 
= .000. It means that 85,7% of teachers’ 
emotional exhaustion in Christian elementary 
schools of Boven Digoel district, Papua, was 
explained by school climate, while the rest  
(14,3%) were explained by other variables.

Implications of these findingsare follows: 
(a) school supervisor and the head of education 
office at regional government level as well should 
take an effort of creating different programs to 
improve workload system and school climate on 
one hand and, on the other hand, foster teachers’ 
character of working hard; and (b) the absence 
of empirical study investigating the effect of 
workload, individual characteristics, and school 
climate on teachers’ emotional exhaustion 
in Christian elementary schools of Boven 
Digoel district, Papua, findings of this study 
may theoretically addthe existing literature on 
thistopic.

Since this empirical study was limited on 
the effort of investigating the potential effect of 
workload, individual characteristics, and school 
climate on teachers’ emotional exhaustion in 
Christian elementary schools of Boven Digoel 
district, Papua, future studies on the similar 
topics with a wider range of samples and of 
variables are fully recommended.
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