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Introduction

Elementary schools must provide students with civic education to foster the development
of an informed and open-minded Indonesian identity at a young age. The purpose of this
educational process is to cultivate a democratic society that is founded on the principles of
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Pancasila, the Constitution of 1945, and the norms that are already in place at the national level
(Somantri & Winataputra, 2017; Winataputra, 2016). Recent research, on the other hand, has
shown that the internalisation of Pancasila's moral and ethical values continues to be a
significant challenge. This challenge manifests itself in deviations in character development
within educational institutions and society (Natalia et al, 2021; Nurizka et al,, 2020). To
address these challenges and cultivate future citizens with a strong character that is based on
the Pancasila, the education system needs to undergo continuous reforms, improvements, and
strategic adjustments (Maftuh, 2022; Masrukhi et al., 2024).

The government of Indonesia has also made significant progress in enhancing the moral
foundation of Pancasila throughout the entire learning process, beginning with Early Childhood
Education and continuing through Secondary Education level. Pancasila's moral teachings are
directly and indirectly integrated through various educational activities (Achadi & Fithriyana,
2020; Lapsley & Yeager, 2012; Prakoso et al., 2024).

Pancasila is a value system encompassing values fundamental to the Indonesian people's
identity and representing the nation's distinctive characteristics. It is of the utmost importance
to maintain this identity by transmitting the principles of Pancasila to subsequent generations,
and education is the primary means by which this transmission can take place (Nurizka et al.,
2020).

A growing emphasis on the role that character education plays in shaping the moral
foundation of citizens has made it a focal point in Indonesia's educational landscape since 2011.
Character education has been a focal point since 2011. Narvaez & Lapsley (2008) notes that the
most important discussions centre on the different types of character that need to be developed
and the strategies that effectively contribute to this development. People generally understand
that character encompasses moral life's cognitive, emotional, and behavioural aspects. These
aspects include understanding, caring, and acting according to ethical principles (Jones &
Stoodley, 1999; Shields, 2011). For character education to succeed in schools, memorising
these lessons is not enough; instead, they must be incorporated into various subjects.

Civic education, which seeks to mould citizens who are responsible and ethical, is one of
the possibilities for incorporating character education into the curriculum. In contrast, the
formation of such citizens cannot be accomplished solely through a top-down approach;
instead, it calls for a contextual bottom-up strategy (Suyato, 2023; Suyato et al., 2023)

The Indonesian government has implemented the Independent Curriculum as part of its
efforts to enhance the quality of education at the national level. This curriculum grants
educators greater autonomy in designing and developing learning plans using innovative
methods and models. This curriculum addresses existing challenges, particularly the lack of
teacher competence in creating effective learning designs that use modules.

Modules are essential tools that are designed to improve the learning process by
systematically organising learning units and providing clear guidance for everyone involved in
the learning process, including students and teachers. In addition to assisting students in
engaging in well-structured activities that contribute to their academic development, these
modules make it possible for students to learn independently.

When developing a strong and resilient character in elementary school students,
Pancasila and Citizenship Education (PCE) play a significant role. When forming a generation
capable of making positive contributions as ethical citizens, Pancasila, which serves as the
philosophical foundation of the Indonesian state, embodies values such as social justice, unity,
and equality. These fundamental principles are highly relevant. Within the framework of this
educational environment, Pancasila functions as a guiding framework for character
development, instructing values such as tolerance, cooperation, and social responsibility.

This research presents a novel approach through the development of a PCE thematic
module specifically designed to integrate the philosophy, history, legal basis, and core values of
Pancasila in the process of moulding a character that is both resilient and good in elementary
school students. In addition to being in line with implementing the Independent Curriculum,
this provides several inventive contributions. To begin, the holistic approach enhances the Civic
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Education module by explicitly integrating the philosophical, historical, and legal dimensions
of Pancasila. This goes beyond simply internalising the moral values described in the Pancasila.
The second point is that the bottom-up contextual strategy addresses the limitations of the top-
down approach by developing modules in the Independent Curriculum that are responsive to
the needs of teachers. Third, this research contributes to the development of the Independent
Curriculum by allowing educators to design learning plans based on modules capable of
meeting the challenges of developing effective teaching practices. Finally, this research aims to
target the development of a good and resilient character directly as a tangible outcome of the
civic education process, which is fully integrated with the values of Pancasila-based education.

Method

This study employs a Research and Development (R&D) methodology utilising the ADDIE
development model, as articulated by Branch (2009), with adaptations tailored to the specific
requirements of the research context. The development process adheres to Yuwana & Indarti
(2023) stages, guaranteeing a methodical and organised approach to module creation. The
phases of the ADDIE model utilised in this study are as follows:
1. Analysis

The main goal of this phase is to perform a thorough needs assessment. Several essential
activities are conducted, including: (a) needs assessment to identify deficiencies in existing
instructional materials; (b) student evaluation to ascertain the learning characteristics and
requirements of the target population; (c) curriculum evaluation to align the module with
educational standards and objectives; and (d) content evaluation to guarantee that the material
is pertinent, current, and appropriate for the intended audience.
2. Design

At this stage, the module's instructional design is formulated according to the Problem-
Based Learning (PBL) model delineated by Gymnastiar (2019). The design process
encompasses the formulation of the Module Content Outline (GBIM), the selection of reference
materials, the delineation of module attributes, and the development of assessment
instruments. The GBIM functions as the essential framework for the module, offering a
systematic outline for content creation. The design phase guarantees the module's framework
is systematically arranged and its content corresponds with the specified learning objectives.
3. Development

At this stage, the module is developed per the PBL model. The module addresses real-
world challenges associated with the theme "Globalisation and Love for the Motherland," which
students will collaboratively resolve in groups. After development, the module is subjected to
validation by subject-matter experts who evaluate its content, structure, and pedagogical
coherence. Modifications are implemented in response to expert feedback to improve the
module's quality and pertinence.
4. Implementation

The implementation phase signifies the first engagement between the developed module
and the intended students. This phase entails the module's presentation to the students,
emphasising the learning process. The essential elements of this phase comprise: (a) equipping
educators to present the module content proficiently, (b) priming students for engaged
involvement in learning activities, and (c) guaranteeing that the learning environment is
favourable for Problem-Based Learning (PBL), with sufficient resources and support for
collaborative engagement.
5. Evaluation

Evaluation is an ongoing process that transpires at every phase of module development.
The efficacy and practicality of the module based on the Problem-Based Learning model are
evaluated through expert validation and student response surveys. The evaluation data are
examined to ascertain the module's viability, ensuring alignment with the educational
objectives of fostering Civics literacy on the theme "Globalisation and Love for the Motherland."
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Modifications are implemented in response to feedback to enhance the module's quality and
efficacy.

Results and Discussion
Findings of Good and Resilient Character: Character-Based Thematic Module Development for
Elementary School Students

Analisis Stages

First, analysis of teacher needs. Researchers distributed teacher and student needs
questionnaires to assess local reading teaching media needs. To adapt locally based reading
teaching materials to shared teacher and student needs. According to the needs questionnaire
recapitulation, elementary school teachers have not used thematic learning modules.
Elementary school learning only uses school-provided textbooks. The material covers subject
book content without integrating student character development. Teachers also support Good
and Resilient character-based Civic Education thematic modules for elementary school
students to engage them.

Second, the student needs an analysis. Researchers also surveyed elementary school
students about the need for Good and Resilient Character Civic Education thematic modules.
The questionnaire recapitulation showed student interest and need for a Civic Education
thematic module based on elementary school students' Good and Resilient Character. Some
elementary school students have only read the Good and Resilient Character character-based
Civic Education thematic module. Because the teacher only covers textbook material. The
student needs guidance material and design choices. Elementary students prefer Civic
Education modules with written images.

Third, analysis of materials. Material analysis selected and determined material for
developing Good and Resilient Character character-based Civic Education thematic modules for
elementary school students using the Problem-Based Learning model. Next, details and
organisation are needed to create problem-based, learning-based, thematic civic education
modules. This research will discuss the theme "Globalisation and Love for the Homeland" for
class VI at the elementary school. By adopting it as a daily lifestyle, students are expected to
develop three dimensions of the Pancasila Student Profile: faith, devotion to God Almighty,
noble character, working together, and critical reasoning. Table 1. Civic Education thematic
module matrix for Good and Resilient Characters.

Table 1.
Civic Education Thematic Module Matrix Based on Good and Resilient Character Characters
. Character  Good Character Strong
No. Sub Theme Sincere Honest Tawadhu Brave Discipline Responsibility
1 Globalization N N
Around Me
2 Globalization N Vv Vv v
and its benefits
3 Globalization
and Love for the
Motherland

Sources: Research Data, 2024.

Design Stage

The design phase commenced following the researchers' data acquisition from analysing
student and teacher requirements. The researcher subsequently created a media design
prototype. The Civic Education thematic module encompasses the development of students’
virtuous and resilient character. This module seeks to cultivate students' commendable and
resilient character, exemplary character in comprehension and mental fortitude. The second
phase of the ADDIE development model is Design. This phase involves designing components
for developing Civic Education thematic modules for sixth-grade elementary school instruction.
The design phase is delineated as follows.
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First, the development of criteria assessments. Test preparation is required to establish
the evaluation format for the Civic Education thematic module aimed at elementary school
students, focusing on developing students' Good and Resilient Character. This assessment
evaluates students' listening skills to provide an overview of the module's effectiveness. Civic
Education encompasses the development of students' virtuous and resilient character. This
research employs a written essay test comprising 25 questions administered to students.

Second, selection of educational media. The selection of educational media aims to
identify resources that align with the characteristics of the students. Selecting media that align
with the content and the available facilities and infrastructure at the school is a critical
consideration for researchers. In this study, the researcher selected a Civic Education thematic
module focused on cultivating students' Good and Resilient Character as a medium for
delivering the instructional content to be implemented. Several reasons specifically drive this.
The selection of the Good and Resilient Character character-based Civic Education thematic
module encompasses the development of students’ Good and Resilient Character, as
observations indicate that the accompanying book serves solely as a thematic resource for
learning, lacking any LKS materials. Educators and learners exclusively utilise textbooks in the
educational process, concentrating on the content delineated in the government-issued
reference materials. The thematic module design for Civic Education, centred on Good and
Resilient Character, aims to cultivate students' character engagingly to enhance their
enthusiasm for learning. The developed modules feature vibrant colours and images to enhance
student engagement in listening and reading activities. This aligns with the attributes of sixth-
grade elementary school students.

Figure 1.
Prototype of Civic Education Thematic Module Based on Good and Resilient Character

Characters
Design View Information
Attachments consist of:

LAMFPIRAN

A LEMEAR KERLA Ffﬁa D 1 Student Worksheet
~ 2. Teacher and Student
el cse e . Reading Materials

Plarros Watiss
Anggoss 2

a
Fomankarish gamzar berkut lalu cor maken perilabu ishies & Sepan kelast

Sources: Research Data, 2024.

Third, choice of format. This stage involves determining the format of learning tools
aligned with the character-based Civic Education thematic module, which focuses on cultivating
students' Good and Resilient Character. Learning formats structure and organise educational
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content, strategies, methodologies, and resources. Researchers employ the Problem-Based
Learning model in conjunction with the Module. This indicates that researchers desire students
to successfully engage in questions, evaluative tasks, and learning activities.

Fourth, initial design. The preliminary design constitutes the initial step in developing a
Civic Education thematic module to cultivate students' Good and Resilient Character.
Researchers will elucidate the manufacturing process. The development of character-based
thematic modules encompasses: Content Planning; Theme and Design Selection; Content
Preparation; Trial and Revision; Incorporation of Interactive Features; Evaluation and
Feedback; the teaching module is finalised for use. Table 2 presents the prototype of the
character-based Civic Education thematic module, which encompasses the development of
students' Good and Resilient Character.

Development Stage

This stage aims to produce the final product of the Civic Education thematic module,
containing the formation of students' Good and Resilient Character. This activity aims to
provide an assessment of the module products being developed. This development stage is
carried out by testing the material's content, design, and suitability of the language used with
experts. The results of the validity of the teaching module development product were obtained
from the validation assessment results of material experts and teaching media experts for
character-based thematic modules.

Implementation Stage

At this stage, a large-scale trial or application of the product that has been developed is
carried out, namely a character-based Civic Education thematic module containing the
formation of students' Good and Resilient Character. At this stage, it will also be implemented
in 5 classes, which will be used as experimental and control classes. The experimental class is
used to apply products developed by researchers, while the control class is the comparison
class whose learning activities use teaching materials available at school. This Implementation
was carried out to determine the feasibility of the module before and after.

Evaluation Stage

This evaluation stage is an overall evaluation. Input from validators and students is
considered so that the Good and Resilient Character character-based Civic Education thematic
module that has been created becomes better.

Discussion on the Development of Civic Education Thematic Modules Based on Good and
Resilient Character Characters

Researchers in developing character-based Civic Education thematic modules include
forming students' Good and Resilient Character using research and development procedures
from ADDIE. The character-based thematic module contains the formation of students' Good
and Resilient Character, starting with the first finding Analysis. At this stage, a needs analysis
activity is carried out through research and literature studies with product development
requirements that suit user needs.

At the analysis stage, researchers analysed the needs of teachers and students. In
analysing potential problems by carrying out pre-research activities, namely, identifying
problems through observations and interviews with class teachers. During the interview
process with the teacher, it was discovered that the learning resources used by the teacher were
still limited and not optimal. Here, the teacher is only guided by thematic books, namely, the
teacher's and students' books, without any media development in conveying messages or
student teaching and learning processes. The material coverage is so broad that it is only taught
through reading and understanding the material's content in the available books. So
researchers found that using media related to learning content material was not optimal. Based
on the problems found in the analysis, the researcher developed, in the next stage, namely the
design (or design stage) of a character-based thematic module containing the formation of
students' Good and Resilient Character. The character-based thematic module contains the
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formation of the student's Good and Resilient Character. It contains Definitions, material on the
theme "Globalisation and Love of the Homeland " containing Good and Resilient characters, and
Implementation of character content.

Teachers and students can also use this module to provide knowledge that is easier for
students to understand. Students can more easily understand the content of the material
presented because it is arranged in detail. This module was designed using the Canva
application.

The third stage is Development, which contains the media suitability assessment
validation by a team of media experts, language experts and material experts. In assessment
validation, the module design created by the researcher is assessed, followed by media experts
and the coverage of the material content by material experts. The results of the media
assessment and suggestions provided by the expert team will then be used to improve the
media.

The fourth stage is Implementation; this stage contains trials of products developed on
research subjects and sample populations. Conduct trials in the experimental class and control
class with 250 students. This stage was conducted to determine the data from before and after
treatment on students using the teaching module.

The final stage of the ADDIE model is evaluation; this stage is carried out to determine the
advantages and disadvantages of the product used. Then, input from external parties will be
received to improve the product.

Findings on the feasibility of discussing the development of a Good and Resilient Character
character-based Civic Education thematic module.

Media Expert Validation

Development activities begin with assessing or validating character-based thematic
modules containing the formation of students' Good and Resilient Character, which will be
given to validators in their fields. Experts evaluate product results to determine whether the
product that has been developed is valid or not. If the product validation results show less
validity, improvements or revisions must be developed to produce the desired product. Several
experts carried out this validation activity in stages. The average score presented in this
module, obtained from the media expert validation results, is 90% and is included in the criteria
for being very valid and suitable for use. The input from the media expert validator is to include
the UPIlogo on the cover page or title of the teaching module. Figure 2 shows the revised results
from media experts.

Figure 2.
Revised Results of Media Expert Validation
Before After
MODUL AJAR GLOBALISASI DAN CINTA TANAH AIR MODUL AJAR GLOBALISASI DAN CINTA TANAH AIR

OLEH: OLEH:
USEP SOEPUDIN USEP SOEPUDIN

.

MODUL AJAR KARAKTER BAIK DAN KUAT

MODUL AJAR KURIKULUM MERDEKA

DASAR (SD)
SEKOLAH DASAR (SD) SEKOLAH (SD)

Nama Penyusun : Usep Soepudin Nama Penyusun : Usep Soepudin
Mata Pelajaran : PPKn Mata Pelajaran : PPKn
Kelas/Semester : VI(Enam) / Il (Genap) Kelas/Semester : VI(Enam) /1 (Genap)

Sources: Research Data, 2024.
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Linguist Validation

Linguist validation was carried out to determine the completeness of the language
presentation in the Civic Education thematic module, including the formation of students' Good
and Resilient Character, and the suitability of the language to be used with elementary school
students. The average score presentation obtained from the validation results of language
experts in this module is 89% and is included in the criteria for being very valid and suitable
for use. As for suggestions and input, the meaning of “ sincerity “ was previously too difficult for
elementary school children to understand. Figure 3 shows the revision results before and after
revision from language expert validators.

Figure 3.
Linguist Expert Validation Revision Results
Before After
B. BAHAN BACAAN GURU & PESERTA DIDIK B, BAHAN BACAAN GURU & PESERTA DDK
Ikhas adalah salah satu rahasia hati yang tidak akan bisa diketahui siapapun kecua s adaeh eta dolam ahasa Ava yang memili art ‘Sungqhtngguh” ta

lach SWT, behkan Kflas berada pada pemulaan amakamalan hat sebab dterma | | | dengan ks Dlam Hore aem 5, e gkl kn ehga elosan

berbagal amal tidak akan menjadi sempurma Kecuall dengan khlas. Maksud ikhlas disin el berbadah epada Aleh ST taa mengharapkan pujn e penghargaan da

aaleh menghendaki erichaan Alaeh dengan suat amel, membersinan der segel noda | | | manusa.Meksud Kas i deleh menghendld Heichaa Al dengan suty aml

Indvidual maupun duniawi, membershkanda egel noda el maupunduniai

Sources: Research Data, 2024.

Material Expert Validation

Material expert validation is carried out to determine the completeness of the material
presented in the Character-Based Thematic Module, including the formation of students' Good
and Resilient Character, and the provisions of the material that will be given to students. The
average score presentation obtained from the validation results of material experts in this
module is 89% and is included in the criteria for being very valid and suitable for use. The input
from the Material Expert validator is to add or expand further material about sincerity, and the
maximum number of members is 4 (1 group leader and 3 group members). Figure 4 shows the
results of revisions from material experts.
Table 6.
Revision Results of Material Expert Validation
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Before

Aisyah r.a. pemah bertanya kepada Ra

Sources: Research Data, 2024.

Based on the results of analysis from media experts, material experts and language
experts, the average percentage was 89%. So if it is converted to the existing criteria, the Civic
Education teaching module containing the Good and Resilient Character formation of students
is said to be very valid and can be used.

Teacher response questionnaire results

The teacher response questionnaire assesses responses regarding the Civics thematic
modules given to 5 class teachers. Researchers gave questionnaires after teachers observed
learning by implementing Character-Based Thematic Modules in product trials. This
questionnaire contains 15 questions, which are equipped with a notes column. If necessary, the
teacher fills the note column to provide input or suggestions to improve teaching materials.
Based on the teacher response questionnaire results, an average score of 3.53 was obtained
with very adequate criteria.

Student Response Questionnaire Results

The student response questionnaire is an instrument for assessing responses to the Civic
Education thematic modules given to students. This questionnaire is given to students after
taking part in a product trial with material to explore new information contained in the module
being developed. The results of the questionnaire are analysed and then revised if necessary.
Based on the questionnaire results, student responses show that the criteria are feasible.

Discussion of the feasibility of developing a Civic Education Thematic Module Based on Good
and Resilient Character Characters

The results of research by media experts were carried out to test the feasibility of
presenting the module with the total average presentation score obtained from the results of
media experts being 90% and included in the criteria for being very valid and sound to use
because media must be interesting in order to motivate students to learn. The validation results
by language experts on the module show a total average presentation score of 89% and are
included in the criteria of being very valid and suitable for use. The validation results by
material experts are related to several theories regarding accuracy with learning objectives and
suitability for the topic being taught. Based on the analysis results from the three validators,
namely media experts, language experts and material experts, they will be combined, and then
the average percentage result obtained is 89%.

The following eligibility for the Character-Based Thematic Module was carried out by
giving questionnaires to representatives of 50 students and 5 class teachers, which was carried
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out at public elementary school 204 Cidadap, public elementary school Cirateun, public
elementary school Panorama, public elementary school Cimbuleuit, and public elementary
school Isola. The aim is to find out the responses of teachers and students to the Character-
Based Thematic Module. The results of the average percentage of student responses carried out
on representatives of 50 students obtained an average percentage value of 100%. It can be
concluded that the feasibility of the module is in the "Very Eligible" category. Meanwhile, the
average teacher response to the module was 3.53. It can be concluded that the module's
serviceability is in the "Very Feasible" category.

Findings on the Effectiveness of Developing Civic Education Thematic Modules Based on Good
and Resilient Character Characters

Preliminary Data Analysis

In this case, student learning outcomes help determine the effectiveness of the Civic
Education module. The student learning results in this research were seen in the pretest and
posttest scores in the form of questions. Pretest learning scores are obtained when students
have not used the Civic Education module during learning activities. Meanwhile, posttestscores
are obtained when students have used the Civic Education module during learning.

This research tested normality, which helps determine whether the pretest and posttest
results are distributed normally among students. The normality test can make it easier for
researchers to find which data analysis technique to use. In this study, the technique for
calculating normally distributed data is a parametric statistical technique, and the normality
test is calculated using the Kolmogorov-Smirnov test formula with the help of the SPSS 25
application. Based on the normality test results, the pretest and posttest values have a
significant value of 0.067, which means they are typically distributed because they meet the
criteria (sig > 0.05).

Final Data Analysis

This stage involves experimental and control research. Five public elementary schools are
involved: 204 Cidadap, Cirateun, Panorama, Cimbuleuit, and Isola. There were 250 students,
133 from the experimental and 117 from the control classes. The field trial had three pretests
and a posttest on Civics lessons in experimental and control classes.

Pretest results at public elementary schools 204 Cidadap, Cirateun, Panorama,
Cimbuleuit, and Isola. This pretest assessed students' Civic Education scores in the
experimental and control classes before using the teaching module. Following pretest results,
data processing yields the average, smallest, and most significant scores. Pretest percentages
in the experimental and control classes show that the experimental class has a higher
percentage. The experimental class scored 28% on pretests and the control class 25%.

Posttest results for public elementary schools 204 Cidadap, Cirateun, Panorama,
Cimbuleuit, and Isola. In experimental and control classes, this post-test measured students'
Civic Education scores after treatment with the Civic Education teaching module—process and
average post-test results, smallest to largest score. The experimental class has a higher posttest
percentage than the control class. Experimental class posttest scores were 80% and control
class scores were 72%.

Average pretest-posttest differences between experimental and control classes. After
finding the average of the pre-test and post-test results, the researchers performed an N-Gain
and paired sample test to determine if the students' Civic Education teaching module improved
critical thinking. According to the N-gain score test, the average increase was 0.61, and the
average difference was 28, which was Medium. This increase indicates that students at public
elementary schools 204 Cidadap, Cirateun, Panorama, Cimbuleuit, and Isola use Civic Education
teaching modules in their Good and Resilient Character content.

Pretest results at public elementary schools 204 Cidadap, Cirateun, Panorama,
Cimbuleuit, and Isola. This pretest assessed students' Civic Education scores in the
experimental and control classes before using the teaching module. Following pretest results,
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data processing yields the average, smallest, and most significant scores. Pretest percentages
in the experimental and control classes show that the experimental class has a higher
percentage. Pretest scores were 34% for the experimental and 29% for the control classes.

Posttest results for public elementary schools 204 Cidadap, Cirateun, Panorama,
Cimbuleuit, and Isola. In experimental and control classes, this post-test measured students'
Civic Education scores after treatment with the Civic Education teaching module—process and
average post-test results, smallest to largest score. The experimental class has a higher posttest
percentage than the control class. Experimental class posttest scores were 83% and control
class scores were 80%.

Average pretest-posttest differences between experimental and control classes. After
finding the average of the pre-test and post-test results, the researchers performed an N-Gain
and paired sample test to determine if the students' Civic Education teaching module improved
critical thinking. The N-gain score test showed a 0.63 increase and a 29.5 difference, which is
Medium. This increase indicates that students at public elementary schools 204 Cidadap,
Cirateun, Panorama, Cimbuleuit, and Isola use Civic Education teaching modules in their Good
and Resilient Character content.

Pretest/Posttest Average Difference. Parametric statistical methods were used to
compare mean pretest and posttest scores for normally distributed data using SPSS 26's t-test
formula. The difference in average pretest and posttest scores using SPSS 25 shows a sig (2-
tailed) value of 0.000. A paired t-test (paired sample test) indicates a significant difference
between Civic Education teaching module results on pretest and posttest if the sig (2-tailed)
value is <0.05. In contrast, a sig (2-tailed) value of > 0.05 indicates no significant difference
between the pretest and posttest Civic Education teaching modules. The t-test results indicate
a substantial difference between Civic Education teaching module results in pretest and
posttest data, with a sig (2-tailed) value of 0.000<0.05.

Discussion of the Feasibility of Developing a Civic Education Thematic Module Based on Good
and Resilient Character Characters

Usability proves this Civic Education thematic module works. Civic Education theme
modules. This makes learning more efficient and engaging, so students can understand the
material without reading textbooks. The pretest percentage results for the experimental class
were higher than the control class, with an N-gain value of 0.61 and an average difference of 28
(Medium). The experimental class also had higher post-test percentage results than the control
class, with an N-gain of 0.63 and an average difference of 29.5 in the medium category. This
increase indicates the use of the Civic Education teaching module. This works for Good and
Resilient Character in students. A T-test or paired sample test with a value of 0.000 indicates a
significant pretest-post-test difference. The t-test results suggest an essential difference
between pre-test and post-test data, with a sig (2-tailed) value of 0.000<0.05.

This product may assess module information delivery, audience engagement, and positive
impact. The module provides structured and systematic information to help students learn
independently and achieve their goals (Barbosa & Maldonado, 2008). It also helps students
understand the module's material by summarising or simplifying it in language that matches
their level of development (Asfiya et al., 2024; Salmia et al., 2024).

Interactivity can increase students' interest and focus on Civic Education's Good and
Resilient Character teaching module. This allows the audience to actively participate in
understanding and reflecting on this civic education module about students' Good and resilient
character. Student learning outcomes change when they participate.

Conclusion

The ADDIE-based Civic Education module for elementary school students to develop
strong character showed promising results. Media, language, and material experts gave the
module an average score of 89%, making it very valid. Teaching and learning with hyperlinked
PowerPoint media was also feasible, with teachers scoring 3.53 and students scoring 100%. In
the effectiveness test, the average N-gain value increased by 0.61-0.63 and the pretest-posttest
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difference was 28-29.5, which is moderate. A 2-tailed t-test using SPSS 25 revealed a significant
difference between pretest and posttest results (0.000 <0.05). All ADDIE model stages,
including evaluation, were systematic. Analysis determines student needs and the Civic
Education context relevant to character formation. The design stage creates module structure,
learning objectives, and hyperlinked interactive media. Experts validate the module and media
during development to ensure content and appearance. After testing the module in several
elementary schools, teachers and students reported positive responses and significant learning
improvements.

Further research should test the module in more diverse schools to determine its
generalisability. Interactive digital-based learning media, like apps or LMS platforms, can be
innovative. In addition, longitudinal studies can measure the module's long-term impact on
student character formation. Qualitative methods like interviews and observations can
enhance student learning and character development research.
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