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ABSTRACT 

The study investigates English as a second/foreign language (L2) learners’ integrative motivation and its influence 

on their L2 speaking achievement. It employed a survey method and used speaking test scores to measure L2 

speaking achievement. 188 Indonesian L2 learners from non-English departments participated in this study. This 

study was conducted to fill the gap in the motivation literature which underrecruited L2 learners from non-English 

departments and lacked quantitative studies involving a sufficient number of such participants in the Indonesian 

context. Using descriptive statistics on SPSS, the study found that learners generally reported a high level of 

integrative motivation. Their motivation to make friends with native English speakers was slightly higher than 
their motivation to learn about native speakers’ cultures and to be involved in native speakers’ communities. 

Through bivariate linear regression, the study found that learners’ integrative motivation did not influence their 

L2 speaking achievement. These findings suggested despite integrative motivation being established in L2 

literature, it did not always translate into motivated behaviours. This also calls for a re-examination of some 

pedagogical practices orienting towards native speakers and their cultures.  

 

Keywords: Integrative motivation, speaking achievement, second language (L2) 

Article history 

Submitted:  

7 September 2023 

Accepted: 

7 November 2023 

Published: 

23 November 2023 

Citation (APA Style): Saragih, T.Y., & Subekti, A.S. (2023). Integrative motivation and speaking achievement: 

A study of Indonesian L2 learners of English. LITERA, 22(3), 266-277. https://doi.org/10.21831/ltr.v22i3.65786. 

 

INTRODUCTION 
Despite the possible contributions of many studies on second/foreign language (L2) motivation 

and L2 achievement, several areas may need to be further investigated, especially in the Indonesian 

context. In this L2 learning context, studies on motivation and speaking achievement were conducted in 

vocational high schools (Ratnawati et al., 2019), in senior high schools (Ihsan, 2016; Menggo, 2018), 
and in English departments (Astuti, 2019; Ritonga et al., 2020; Widayanti et al., 2019). Specific to 

integrative motivation, furthermore, studies have involved learners from English departments (Aspuri 

et al., 2019; Kholid & Supriyadi, 2019; Noviana & Ayu, 2022; Siahaan et al., 2022; Susanto, 2020) and 

high schools (Muslim et al., 2020; Wisnuwardhani, 2022; Yulia, 2013). It can be seen that L2 learners 
from non-English departments are thus far fairly underrepresented in the plethora of L2 motivation, at 

least in the Indonesian context. In an English as a foreign language (EFL) context such as Indonesia 

where contact and exposure to English outside the classroom context is minimal, the motivation to find 
the opportunity to learn the target language of L2 learners who do not specifically study English may be 

more essential. Another reason is that motivation studies in Indonesia thus far only involved a limited 

number of participants. For this reason, it is potentially relevant and important to conduct a quantitative 
study involving more participants. The findings of such a study may be used to see L2 motivation from 

an eagle-eyed perspective from which further more in-depth studies can be conducted. Among several 

motivation constructs, investigating integrative motivation, a desire to learn a language attributed to 

interest in the native speakers of the language and their cultures (Gardner, 1985), could be strategic. 
That is because thus far English instructions in Indonesia are still largely oriented towards native speaker 

norms and cultures. Furthermore, as the plethora of motivation literature has reiterated the positive 

influence of motivation on L2 learning, it also becomes necessary to investigate the extent to which 
integrative motivation influences L2 achievement. That is because, as Moskovsky et al. (2016) stated, 

L2 learning is “about achievement, that is, about attaining an adequate level of proficiency” (p. 3).  

https://journal.uny.ac.id/index.php/litera/issue/view/2524
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The rationale being said, the present study intends to answer the following research questions. 

First, to what extent is the level of Indonesian L2 learners’ integrative motivation? Second, is there any 

interaction between learners’ integrative motivation and their L2 speaking achievement? 
 

Integrative Motivation in L2 Learning 

Motivation has been widely accepted among teachers and researchers as one of the factors 
influencing the success of second/foreign language (L2) learning (Dornyei, 2005). Motivation is 

believed to determine human behaviours by giving the energy and direction to reach objectives. The 

acknowledgement of the importance of motivation in language learning can be traced back at least from 
the 1950s with the seminal work of Gardner and Lambert (1959) and motivation studies have caught the 

attention of numerous researchers until now. 

Of the many motivational constructs introduced by researchers, one of the most prominent is the 

concept of integrative motivation. It is a desire to learn a language attributed to interest in the native 
speakers of the language and their cultures (Gardner, 1985). Integrative motivation is derived from a 

personal interest in establishing social relationships with the target language group without demanding 

direct contact with to target language community (Dornyei, 1990). Learners with a high integrative 
motivation are thought to exert more effort and work harder to learn L2 than those with a low integrative 

motivation (Clément et al., 1994). 

Despite years of development in the plethora of L2 learning motivation literature and several new 
motivation concepts that emerged (Subekti, 2017), the integrative motivation concept seems to be 

popular among researchers to this day. This can be seen from empirical studies in this field in various 

L2 contexts, for example in the Netherlands (Jauregi et al., 2012), Saudi Arabia (Khorsheed, 2021), 

United Arab Emirates (Al-Ta’ani, 2018), China (Amoah & Yeboah, 2021; Yu & Downing, 2012), and 
Malaysia (Hong & Ganapathy, 2017; Samad et al., 2012), to name a few. A study involving 61 Dutch 

as L2 learners by Jauregi et al. (2012) reported learners’ high appreciation towards native speakers’ 

cultures they encountered through video-web communications. Similarly in a Chinese as L2 context, a 
study involving international learners of Chinese also revealed that the intention to learn Chinese was 

fuelled by their interest in the Chinese culture (Yu & Downing, 2012). Likewise, in an English as L2 

context, a quantitative study by Samad et al. (2012) involving Iranian L2 learners also reported that 

learners desired to interact more with native English speakers and become a part of their community. A 
recent study involving 88 Saudi Arabian university learners by Khorsheed (2021) reported that learners’ 

habitual use of English media, especially TV programmes, had a role in developing their integrative 

motivation. This motivation also had a positive influence on their achievement in their English language 
course. 

Furthermore, a high level of integrative motivation of learners has been reported in several studies 

(Al-Ta’ani, 2018; Amoah & Yeboah, 2021; Hong & Ganapathy, 2017). In the study involving 50 L2 
learners in Dubai by Al-Ta’ani (2018), however, the level of integrative motivation was lower than their 

instrumental motivation. The same finding was also reported by Amoah and Yeboah (2021) whose study 

involved 75 Chinese learners of English and Hong and Ganapathy (2017) whose study involved 12 

secondary school learners. These findings suggested learners’ desire to gain the pragmatic benefits of 
learning English surpassed their interest towards native speakers and their cultures. Despite these 

findings, these studies found that integrative motivation influenced learners’ L2 learning.  

 

L2 Motivation and L2 Speaking Achievement  

L2 achievement is often thought to be the end goal of L2 learning (Moskovsky et al., 2016). 

Regarding motivation and the learning of speaking, motivation is considered an essential factor in 
engaging learners to be more interested in L2 speaking (Fatimah et al., 2019). It also helps learners to 

get involved in English speaking environment, becoming the driving force to demonstrate their best 

performance to achieve better L2 achievement (Widayanti et al., 2019). 

Several studies in different L2 contexts investigated the possible relationships between L2 
motivation and L2 achievement (Gardner, 2012; Hernández, 2006; Li & Pan, 2009; Zhang et al. 2020). 

In a Spanish as L2 context, a study involving 130 American learners of Spanish by Hernández (2006) 

reported integrative motivation as a significant predictor of learners’ L2 speaking achievement. In China, 
a study involving 65 junior high school learners of English by Li and Pan (2009) reported that 

instrumental motivation influenced both high achievers and low achievers. However, high achievers had 
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a higher level of integrative motivation than their low counterparts. Furthermore, involving 216 Polish 

L2 learners of English, a study by Gardner (2012) reported that learners’ integrative motivation was a 

consistent predictor of grades in English and this was unaffected by either class environment or gender 
acting as covariates. 

In the Indonesian context, studies have also been conducted investigating the association between 

motivation and L2 speaking achievement (Astuti, 2019; Fatimah et al., 2019; Rahardjo & Pertiwi, 2020; 
Ratnawati et al., 2019; Widayanti et al., 2019). For example, some studies reported significant 

relationships between the two variables. This can be seen from, for example, a study involving 30 

learners from an English department by Astuti (2019) and a study involving 36 learners from an English 
department by Fatimah et al. (2019). Involving 25 Indonesian vocational high school learners, Ratnawati 

et al. (2019) also reported a significant correlation between motivation and L2 speaking achievement. 

These aforementioned findings suggest that there is a potential interlink between L2 motivation and L2 

achievement. 
 

METHOD 
This study employed a quantitative method of distributing paper-based questionnaires. This 

method is particularly popular in the field of L2 motivation both outside Indonesia (Al-Oliemat, 2019; 

Azar & Tanggaraju, 2020; Gholami et al., 2015; Khorsheed, 2021; Rahman et al., 2021; Samad et al., 

2012) and in Indonesia (Muktianingsih & Azhar, 2021; Sukri et al., 2021; Syafrizal & Maulina, 2019). 
The choice of conducting this survey study was, apart from its suitability with the research objectives 

and its popularity in the field, also attributed to its merits of being able to involve many participants in 

a relatively short period.  
The study employed convenience sampling. It means that participants were recruited from a 

conveniently available target participant group (Dornyei, 2007; Gray, 2014). 201 Indonesian non-

English department learners filled in the paper-based questionnaires. Nevertheless, only the data from 

188 learners were processed further. Thirteen learners missed their speaking test; thus, their data were 
deemed incomplete and excluded from further analysis. Of the 188 participants, 83 (44.1%) were males 

whilst 105 (55.9%) were females. They studied in different departments and the details can be seen in 

Table 1. 
 

Table 1. Participants’ Departments 

No Departments Number of participants Percentage 

1.  Accounting  17 9.0% 

2.  Architecture  25 13.3% 

3.  Biology  23 12.2% 

4.  Informatic  20 10.6% 

5.  Information System  27 14.4% 

6.  Management  38 20.2% 

7.  Medical 28 14.9% 

8.  Product Design  10 5.3% 

 Total 188 100% 

 

These participants were L2 learners taking a General English (GE) course, an obligatory 

integrated English course taken by all learners from non-English departments at a university in Java, 

Indonesia. Though obligatory, this course was non-credited and treated as a matriculation course 
preparing them to take English for Specific Purposes classes in their respective departments upon the 

completion of the GE programme. 

Involving non-English department learners was based on several rationales. First, many studies 

on motivation in Indonesia involved learners from English departments (Aspuri et al., 2019; Kholid & 
Supriyadi, 2019; Mahendra et al., 2022; Muktianingsih & Azhar, 2021; Nailufar, 2018; Noviana & Ayu, 

2022; Siahaan et al., 2022; Susanto, 2020). Hence, involving L2 learners who may likely have different 

characteristics may offer new insights in the field. Some studies involved learners from English 
departments in their investigations of possible interaction between motivation and speaking achievement 

(Kitjaroonchai & Kitjaroonchai, 2012; Li & Pan, 2009). Nevertheless, studies contemplating the 

possible interaction between integrative motivation and speaking achievement involving non-English 
department learners are quite scarce, let alone in Indonesia. With English being a foreign language in 
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Indonesia, exposure to such learners outside the classroom context is minimal. Hence, their motivation 

may play a role in their L2 achievement.  

The instruments used in this study were questionnaires and a speaking test. The background 
questionnaire required participants to fill in their names, ages, and gender. This main questionnaire on 

integrative motivation was adapted from the Likert-scale questionnaire on integrative motivation from the 

Attitude/Motivation Test Battery (AMTB) (Gardner, 2004). An example of the items is “Studying English is 
important to me because I can understand native English speaker culture and tradition.” These questionnaire 

items were translated into Indonesian so that participants could understand the content. Back translation into 

English was done to ensure the accuracy of the translation from the original. The participants were required 
to respond to the questionnaire items using five possible responses: “strongly agree”, “agree”, “undecided”, 

“disagree” and “strongly disagree”. For easier data presentation, in this report, the twelve items are divided 

into three categories. They are “motivation to learn the cultures of native English speakers” (items 1, 4, 7, 9, 

and 11), “motivation to make friends with native English speakers” (items 3, 6, and 10), and “motivation to 
be involved in native English speaker community” (items 2, 5, 8, and 12).  

Furthermore, the second instrument was a speaking test in the form of individual English 

presentations in class. It was conducted by GE class teachers in the fifth meeting of the semester. In the 
test, learners were required to present a strategic, nature and society-friendly business plan. Their 

performances were evaluated in terms of content (product knowledge and visuals), fluency, and 

accuracy. The test contributed to 20% of learners' overall grades in GE class. 
The paper-based questionnaires in the Indonesian language were distributed to learners from 6 

March 2023 to 17 March 2023. The data were then recorded into SPSS 25. The responses on the Likert-

scale items were recorded as follows: 5 points for “strongly agree”, 4 for “agree”, 3 for “neutral”, 2 for 

“disagree”, and 1 for ‘strongly disagree’. Furthermore, the data on the L2 speaking achievement was 
obtained from the GE class teachers in the form of speaking test scores in the range of 0-100. These data 

were recorded into SPSS per the corresponding learners’ names.  

To answer the first research question on the level of learners’ integrative motivation, descriptive 
statistics was conducted and the data are presented in the forms of means, percentages, and standard 

deviations. To answer the second research question on the interaction between learners’ integrative 

motivation and their L2 speaking achievement, a bivariate linear regression formula was conducted with 

motivation as the independent variable and achievement as the dependent variable. 
This study employed principles of research ethics. Gatekeeper consent, allowing for access to the 

potential participants (Ramrathan et al., 2016), was obtained from the Director of the Language Centre 

responsible for managing the GE courses at the university. To ensure voluntary participation, the consent 
form was provided on the first page of the questionnaire set. It detailed the purposes of the study, our 

identities, and our rights and responsibilities as participants (Cohen et al., 2018). They were informed that 

they could withdraw their participation at any time. We designed the questionnaire to be simple and easy 
to complete. They only needed approximately seven minutes to complete the questionnaire, indicating the 

implementation of the non-maleficence principle (Israel & Hay, 2006; Newman & Kaloupek, 2009). 

Finally, though we knew the real names of the participants because we needed to record their speaking test 

scores from the GE teachers, their confidentiality was maintained throughout this report (Gray, 2014). 
 

RESULTS AND DISCUSSION 
Results 

Learners’ level of integrative motivation 

To answer the first research question on learners’ level of integrative motivation, the questionnaire 

data were recorded into SPSS 25 and analysed using descriptive statistics. The twelve items on 
integrative motivation had .86 Cronbach's alpha coefficient, indicating internal reliability. The mean 

score of the twelve items was 50.88 indicating the average mean score of 4.24, suggesting the learner 

participants’ high level of integrative motivation. 
As mentioned in the Methods section, for a more thorough presentation of data, the questionnaire 

items are divided into three categories: “motivation to learn the cultures of native English speakers”, 

“motivation to make friends with native English speakers”, and “motivation to be involved in native 

English speaker community”. The detailed results of the first category involving items 1, 4, 7, 9, and 11 
can be seen in Table 2. 
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Table 1. Motivation to Learn the Cultures of Native English Speakers 

Item 

No. 
Statements 

Mean 

Scores 

Std. 

Dev. 

Strongly 

Agree 
Agree Undecided Disagree 

Strongly 

Disagree 

 1. Studying English helps me 

to understand the culture and 

traditions of native English 

speakers. 

4.36 .62 40.4% 57.4% 0% 2.1% 0% 

4.  Studying English helps me 

to better understand the ways 

of life of native English 

speakers.  

4.18 .74 31.4% 61.7% 0% 6.9% 0% 

7.  Studying English allows me 
to participate in the cultural 

activities of native English 

speakers. 

4.03 .83 24.5% 64.9% 0% 10.1% 0.5% 

9.  Studying English helps me 

to understand the arts, 

literature and history of 

native English speakers.  

4.14 .71 27.4% 65.7% 0% 7.0% 0% 

11.  Studying English enables me 

to learn the culture of native 

speakers of English. 

4.15 .73 28.4% 64.2% 0.5% 7.0% 0% 

 

As seen in Table 2, all the mean scores were more than 4, indicating a high level of motivation to 

learn the cultures of native speakers. Item 1, “studying English helps me to understand the culture and 

tradition of native English speaker” produced the highest mean score, at 4.36. 184 participants (97.8%) 
approved of the statement. Item 4, “Studying English helps me to better understand the ways of life of 

native English speaker” produced the second highest mean score, at 4.18. 175 participants (93.1%) 

agreed and 13 participants (6.9%) disagreed with the statement. Furthermore, items 9 and 11 produced 
high mean scores of 4.14. and 4.15 respectively. 176 participants (93.6%) supported item 9 “Studying 

English enables me to learn the culture of native speakers of English”. 175 participants (93.1%) 

acknowledged item 11 “Studying English helps me to understand English arts, literature and history of 
native English speaker”, suggesting the connection between learning English and learning native 

speakers’ cultures. The lowest mean score in the category was from item 7, “Studying English allows 

me to participate in cultural activities of native English speaker”. It obtained 4.03. Even so, it was still 

considered high. 168 participants (89.4%) agreed with the statement whilst only 20 participants (10.6%) 
disagreed with it. These findings highlighted the participants’ high regard for native English speakers’ 

cultures in learning English. 

Next, the detailed results of the second category encompassing items 3, 6, and 10 on motivation 
to be involved in the native English speaker community can be seen in Table 3. 

 
Table 3. Motivation to be involved in the Native English Speaker Community 

Item 

no. 
Statements 

Mean 

Scores 

Std. 

Dev. 

Strongly 

Agree 
Agree Undecided Disagree 

Strongly 

Disagree 

 3.  Studying English enables me 

to participate more freely in 

activities among native 

English speakers. 

4.14 .78 30.3% 61.7% 0% 8% 0% 

 6.  Studying English helps me 

to join with English 
community and learn about 

their values and beliefs. 

4.14 .79 28.7% 63.8% 0% 7.4% 0% 

 10. Studying English enables me 

to discuss interesting topics 

with native English speakers 

from English national 

backgrounds. 

4.33 .71 42.6% 52.7% 0% 4.8% 0% 
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From Table 3, it can be seen that all the items produced high mean scores of above 4.0, indicating 

learners’ generally high integrative motivation regarding being involved in the native English speaker 

community. Item 10, “Studying English enables me to discuss interesting topics with native English 
speakers from English national backgrounds” produced the highest mean score, at 4.33. 179 participants 

(95.3%) approved of the statement, whilst 9 participants (4.8%) disagreed with it. Items 3 and 6 obtained 

the same mean scores, at 4.14. 173 participants (92%) approved item 3, “Studying English enables me 
to participate more freely in activities among native English speakers". 174 participants (92.5%) 

approved item 6 “Studying English helps me to join with English community and learn about their 

values and beliefs”. These findings suggested learners’ beliefs that studying English could enable them 
to be involved in the native-speaker community.  

Furthermore, the detailed results of the participants’ responses to the third category “Motivation 

to make friends with native English speakers” can be seen in Table 4. 

 
Table 4. Motivation to Make Friends with Native English Speakers 

Item 

no. 
Statement 

Mean 

Scores 

Std. 

Dev 

Strongly 

Agree 
Agree Undecided Disagree 

Strongly 

Disagree 

2. Studying English is 

important because it will 

help me to be more 

comfortable with native 

speakers of English. 

4.17 .74 30.9% 62.2% 0.5% 6.4% 0% 

 5.  Studying English helps 

me to easily make friends 

with native English 

speakers. 

4.39 .58 42% 56.4% 0% 1.6% 0% 

 8. Studying English is 

important to interact 

more easily with native 

speakers of English 

4.53 .56 55.3% 43.6% 0% 1.1% 0% 

 12.  Studying English enables 

me to keep in touch with 

native English speaker 

acquaintances. 

4.32 .64 38.8% 58.2% 0% 3% 0% 

 

As can be seen in Table 4, the mean scores of the four items in this category are slightly higher 
than those in the first and second categories. It means that motivation to make friends with native 

speakers seemed to be higher than motivation to learn about native speakers’ cultures or be part of their 

community. Item 8, “studying English is important to interact more easily with native speakers of 

English” produced a mean score of 4.53, the highest in this category. 186 participants (98.9%) supported 
the statement. Item 5, “studying English helps me to easily make friends with native English speakers” 

produced a mean score of 4.39, the second highest. 185 participants (98.4%) supported the statement. 

Item 12 “Studying English enables me to keep in touch with native English speaker acquaintances” 
produced a mean score of 4.32 where 182 participants (96.8%) agreed with the statement. Lastly, item 

2 “Studying English is important because it will help me to be more comfortable with native speakers 

of English” produced a mean score of 4.17. Though the mean score was the lowest in this category, 175 
participants (83.1%) indicated their agreement with the statement.  

All in all, the results suggested that the learner participants reported a high level of integrative 

motivation. Among the three categories, results suggested that learners’ motivation to make friends with 

native speakers was slightly higher than their motivation to learn about their cultures or be part of their 
community. 

 

Interaction between learners’ integrative motivation and their L2 speaking achievement 
To find the interaction between learners’ integrative motivation and their L2 speaking 

achievement, a bivariate linear regression was conducted with learners’ integrative motivation as the 

independent variable and learners’ L2 speaking achievement as measured with their speaking test scores 

as the dependent variable. The results can be seen in Table 5. 
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Table 5. The Regression Result with Learners’ L2 Speaking Achievement as the Dependent Variable 

Regression Weights R2  t F P 

Integrative Motivation  L2 Speaking 

Achievement 

.003 -.085 -.739 .546 .461 

 

From Table 5, it can be seen that learners’ integrative motivation did not influence their L2 

speaking achievement,  = -.09, F (1, 186) = .55, p < .46. The value of the R2 was .003, indicating that 
integrative motivation could only explain .3% (less than one per cent) of the total variance in L2 

speaking achievement. Thus, it is safe to say that in this study learners’ integrative motivation barely 

influenced their speaking achievement. 

 

Discussion 

Learners’ level of integrative motivation 

The discussion regarding the findings of the first research objective will be presented in three 
different parts per the categories of the questionnaire to allow a more thorough analysis. 

 

Motivation to learn the cultures of native English speakers  
This study found a high level of integrative motivation regarding learning the cultures of native 

English speakers. This finding was similar to the findings of several previous studies in various L2 

contexts (Gholami et al., 2015; Hanyeq et al., 2018; Jauregi et al., 2012; Kitjaroonchai & Kitjaroonchai, 

2012; Samad et al., 2012; Yu & Downing, 2012). For example, in a Dutch as L2 context, a study 
involving 61 learners by Jauregi et al. (2012) reported that the majority of the participants highly 

appreciated the cultures of Dutch native speakers. In Chinese as an L2 learning context, a study 

involving 35 non-Asian learners from European countries by Yu and Downing (2012) reported that the 
participants learned the Chinese language for their interest in Chinese culture. In line with these studies, 

studies in English as L2 learning contexts also suggested similar findings. A mixed-method study 

involving 137 Thai English department learners by Kitjaroonchai and Kitjaroonchai (2012) found that 
most participants indicated their agreement that by studying English, they could better understand 

English native speakers’ lifestyles. More recent studies also suggested that learners seemed to be 

interested in the art, culture, literature and history of native speakers when learning an L2 (Al-Oliemat, 

2019; Muktianingsih & Azhar, 2021; Nailufar, 2018). These rather uniform findings may be attributed 
to exposure to native speakers’ culture in L2 instruction, which indirectly nurtured learners’ positive 

attitudes towards it. 

 
Motivation to be involved in the native English speaker community 

This study found that learners’ motivation to be involved in native English speakers' communities 

was high. This finding was similar to the findings of several previous studies in Thailand (Kitjaroonchai 

& Kitjaroonchai, 2012) and Indonesia (Muktianingsih & Azhar, 2021; Nailufar, 2018; Putri & Winarta, 
2021; Sukri et al., 2021) mostly involving learners from language departments. Kitjaroonchai and 

Kitjaroonchai (2012) reported that Thai learners from the English department considered it important to 

participate in the social activities of native English speakers’ community. In Indonesia, a mixed-method 
study involving 30 English department learners by Nailufar (2018) also reported that their desire to be 

involved in the native English speaker community was particularly high. The findings of the present 

study as well as those of the aforementioned previous studies may suggest that generally L2 learners 
from EFL contexts regarded native English speakers’ community as one of the ideal venues where they 

could communicate in English authentically. 

 

Motivation to make friends with native English speakers  
This study also found that learners’ high level of motivation to make friends with native English 

speakers. The level was the highest among the three categories in the present study. This may suggest 

that as much as they looked up to native speakers and their cultures, the dimension where they could 
make friends with them was the most prevalent. A quantitative study by Aljuaid (2021) involving 157 

Arabian university learners also reported that the participants viewed learning English to be necessary 

to communicate with people globally. Other studies in Asia suggested that many participants viewed 
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English as a way to have foreign friends with whom they could communicate and practice their English 

(Abir, 2022; Al-Oliemat, 2019; Khorsheed, 2021; Muktianingsih & Azhar, 2021). Furthermore, different 

from the finding of this study suggesting learners were comfortable communicating with native 
speakers, a mixed-method study by Ritonga et al. (2020) involving 121 Indonesian university learners 

reported that only 67% of them reported feeling comfortable doing so. This difference may be attributed 

to several possible factors. First, the quality of L2 instruction may affect how learners perceive their 
competence and their attitudes towards L2 communication. Learners who think highly of their mastery, 

in turn, may be more confident and less afraid of communicating with native speakers, and vice versa.  

 

Interaction between learners’ integrative motivation and their L2 speaking achievement 

The present study found that learners’ integrative motivation did not influence their L2 speaking 

achievement. This finding was in contrast to the findings of several previous studies contemplating the 

relationship between motivation and language achievement. These studies reported statistically 
significant positive interactions between integrative motivation and L2 achievement (Gardner, 2012; 

Hernández, 2010; H. Zhang et al., 2020). A quantitative study involving 130 L2 learners of Spanish 

reported a positive relationship between learners’ integrative motivation and their L2 achievement in 
Spanish (Hernández, 2006). Similarly, a quantitative study by Gardner (2012) involving 216 Polish 

learners of English reported that integrative motivation was a significant predictor of L2 achievement. 

A recent study involving 589 Chinese learners of English also reported that the participants’ integrative 
motivation positively influenced their intended learning effort (H. Zhang et al., 2020).  

Though seemingly unexpected, this finding suggesting that motivation did not influence 

achievement may not be very surprising. It is argued that various factors could be at play in affecting L2 

achievement (Papi, 2010). Although motivation is often considered the driving force of learning 
(Dornyei, 2005), it is only related to motivation indirectly (Papi, 2010). Besides, at least two studies on 

L2 motivation, albeit not specifically investigating integrative motivation, found that L2 motivation did 

not influence L2 achievement (Moskovsky et al., 2016; Subekti, 2018). It means that there has been 
precedence where motivation did not influence actual L2 achievement. It may be that, at least in the 

present study, learners’ accounts of being integratively motivated may not manifest into actual motivated 

behaviours. Furthermore, teachers’ teaching methods, learning environment, and activities in L2 classes 

as well as individual difference factors such as test anxiety also may contribute to learners’ L2 
achievement measured using their English presentation test scores. 

All in all, this finding suggested that whilst integrative motivation may have been so established 

in the L2 literature, integrative motivation-L2 achievement may not be as simple as one leading to the 
other. A combination of possible factors may need to be further investigated simultaneously to see the 

degree to which each factor contributes to learners’ actual L2 achievement. 

 

CONCLUSION 
To summarise, several important points can be highlighted. First, learners reported a high level of 

integrative motivation. Their motivation to make friends with native speakers was slightly higher than 
their motivation to learn native speakers’ culture and to be involved in their community. Furthermore, 

their integrative motivation was found to have very little or no influence on their L2 achievement.  

The findings also have possible implications. Learners' motivation for befriending native speakers 
was higher than that of learning their culture or being involved in their community. This may give some 

kind of support that utilitarian motivation to find conversation partners was deemed more relevant for 

learners. This may call for a re-examination of some pedagogical practices heavily orienting towards 

native speaker community and culture. For example, introducing and exposing L2 learners to varieties 
of foreign cultures of various fellow L2 speakers around the world may be worthwhile instead of 

continuously exposing them to native speaker cultures whilst teaching the language. Such practices may 

be a step towards facilitating the development of intercultural communicative competence where L2 
learners wish to become part of the global community rather than parts of the native speaker community. 

This study has some contributions. It provides a contradictory finding on the no-interaction 

between integrative motivation and L2 achievement. This particular finding could pave the way for 

further studies demystifying the role of integrative motivation in L2 learning despite the established 
reputation of the construct in L2 literature. Secondly, this study involved non-English department 

learners, participants who have been rather under-represented in the motivation studies in the Indonesian 
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context. Hence, this study could be a reference for further studies at least in Indonesia sharing the same 

characteristics of participants. 

Despite the possible contributions, some limitations are acknowledged. First, this study employed 
the survey method as the only method of collecting data on learners’ motivation. As the nature was a 

self-report, the results may not represent the real conditions and were solely based on the participants’ 

honesty in responding to the questionnaire items. Furthermore, as this study only involved 188 
participants from a university, it may be unpersuasive to say that the results could be generalised to a 

wider context, though a certain extent of replication may be expected for studies involving participants 

with the same characteristics. 
Finally, suggested directions for future studies can be outlined. Investigating the degree of 

influence of various motivational constructs on L2 achievement can be worthwhile. Such studies could 

employ Structural Equation Modelling and involve more participants with a more representative sample 

of the population. Furthermore, in response to the rise of English as an international language, future 
researchers may need to investigate L2 learners’ integrative motivation towards the international 

community rather than towards the native English speaker community.  

 

ACKNOWLEDGEMENT 
We would like to express our sincere gratitude towards the Director of the Language Centre for 

allowing access towards learners of General English courses and all the General English participants. 
Our sincere gratitude also goes to Ignatius Tri Endarto, M.A., Dr. Fransisca Endang Lestariningsih, and 

the anonymous reviewers for their valuable feedback to improve the quality of this report.  

 

REFERENCES  
Abir, M. S. U. H. K. (2022). Integrative or instrumental motivation that works closely during the 

adolescence days of female English language learners of different Bangladesh universities. The 
Journal of English Language Teaching Literature and Applied Linguistics, 4(2), 89–97. 

https://doi.org/https://doi.org/10.37742/jela.v4i2.84 

Al-Oliemat, D. A. (2019). Motivation and attitudes towards learning English among Saudi female 
English majors at Dammam University. International Journal of Language & Literature, 7(1), 

121–137. https://doi.org/10.15640/ijll.v7n1a15 

Al-Ta’ani, M. H. (2018). Integrative and instrumental motivations for learning English as a university 

requirement among undergraduate students at Al-Jazeera university/Dubai. International Journal 
of Learning and Development, 8(4), 89–105. https://doi.org/10.5296/ijld.v8i4.13940 

Aljuaid, H. (2021). Students’ motivation to learn English as a foreign language in the context of Saudi 

Arabian learners. Arab World English Journal, 12(3), 242–256. 
https://doi.org/10.24093/awej/vol12no3.17 

Amoah, S., & Yeboah, J. (2021). The speaking difficulties of Chinese EFL learners and their motivation 

towards speaking the English language. Journal of Language and Linguistic Studies, 17(1), 56–
69. https://doi.org/10.52462/jlls.4 

Aspuri, N., Samad, I. A., Fitriani, S. S., & Abdul Samad, N. M. (2019). The role of instrumental 

motivation among EFL students in language learning process. Journal of English Education, 4(1), 

48–53. https://doi.org/10.31327/jee.v4i1.892 
Astuti, Y. (2019). EFL students’ achievement motivation and their speaking performance. EDUCAFL: 

Journal of Education of English as a Foreign Language, 2(2), 64–74. 

https://doi.org/https://doi.org/10.21776/ub.Educafl.2019.002.02.02 
Azar, A. S., & Tanggaraju, D. (2020). Motivation in second language acquisition among learners in 

Malaysia. Studies in English Language and Education, 7(2), 323–333. 

https://doi.org/10.24815/siele.v7i2.16506 
Clément, R., Dörnyei, Z., & Noels, K. A. (1994). Motivation, self‐confidence, and group cohesion in 

the foreign language classroom. Language Learning, 44(3), 417–448. 

https://doi.org/10.1111/j.1467-1770.1994.tb01113.x 

Cohen, L., Manion, L., & Morrison, K. (2018). Research methods in education (8th ed.). Routledge. 
Dornyei, Z. (1990). Conceptualizing motivation in foreign language learning. 40(1), 45–78. 

Dornyei, Z. (2005). The psychology of the language learner: Individual differences in second language 

acquisition. Lawrence Erlbaum. 



 

275 

 

LITERA, Vol. 22 No. 3, November 2023 

Dornyei, Z. (2007). Research methods in applied linguistics (1st ed.). Oxford University Press. 

Fatimah, W. O., Sale, F., & Sapan, Y. T. (2019). The correlation between students’ motivation and their 

speaking achievement at English department of Halu Oleo University. Journal of Teaching 
English, 3(2), 249–259. https://doi.org/10.36709/jte.v4i4.13972 

Gardner, R. C. (1985). Social psychology and second language learning: The role of attitudes and 

motivations. Edward Arnold. 
Gardner, R. C. (2004). Attitude motivation test battery: International AMTB research project. In The 

University of Western Ontario. http://publish.uwo.ca/~gardner/docs/englishamtb.pdf 

Gardner, R. C. (2012). Integrative motivation and global language English acquisition in Poland. Studies 
in Second Language Learning and Teaching, 2(2), 215–226. 

Gardner, R. C., & Lambert, W. (1959). Motivational variables in second language acquisition. Canadian 

Journal of Psychology, 13, 266–272. 

Gholami, R., Allahyar, N., & Galea, S. . (2015). Motivation in second language acquisition: A state of 
the art article. World Applied Science Journal, 5(2), 295–308. 

Gray, D. E. (2014). Doing research in the real world (3rd ed.). Sage Publications, Ltd. 

Hanyeq, S., Suhatmady, B., & Syamdianita, S. (2018). Students’ instrumental and integrative motivation 
in learning English. The 65th TEFLIN International Conference, 65(1), 102–107. 

Hernández, T. A. (2006). Integrative motivation as a predictor of success in the intermediate foreign 

language classroom. Foreign Language Annals, 39(4), 605–617. https://doi.org/10.1111/j.1944-
9720.2006.tb02279.x 

Hernández, T. A. (2010). The relationship among motivation, interaction, and the development of 

second language oral proficiency in a study-abroad context. Modern Language Journal, 94(4), 

600–617. https://doi.org/10.1111/j.1540-4781.2010.01053.x 
Hong, Y. C., & Ganapathy, M. (2017). To investigate ESL students’ instrumental and integrative 

motivation towards English language learning in a Chinese school in Penang: cases study. English 

Language Teaching, 10(9), 17–35. https://doi.org/10.5539/elt.v10n9p17 
Ihsan, M. D. (2016). Students’ motivation in speaking English. JEES (Journal of English Educators 

Society), 1(1), 31–48. https://doi.org/10.21070/jees.v1i1.147 

Israel, M., & Hay, I. (2006). Research ethics for social scientists. SAGE Publications Ltd. 

Jauregi, K., de Graaff, R., van den Bergh, H., & Kriz, M. (2012). Native/non-native speaker interactions 
through video-web communication: A clue for enhancing motivation? Computer Assisted 

Language Learning, 25(1), 1–19. https://doi.org/10.1080/09588221.2011.582587 

Kholid, I., & Supriyadi, S. (2019). Students instrumental motivation: An investigating toward English 
learning of students in Islamic higher education. Tadris: Jurnal Keguruan Dan Ilmu Tarbiyah, 

4(1), 51–62. https://doi.org/10.24042/tadris.v4i1.3752 

Khorsheed, R. (2021). Youth culture and EFL students’ development of integrative motivation. Theory 
and Practice in Language Studies, 11(4), 377–389. https://doi.org/10.17507/tpls.1104.07 

Kitjaroonchai, N., & Kitjaroonchai, T. (2012). Motivation toward English learning of Thai students 

majoring in English at Asian Pacific International University. Catalyst, 7(1), 21–38. 

Li, P., & Pan, G. (2009). The relationship between motivation and achievement-a survey of the study 
motivation of English majors in Qingdao Agricultural University. English Language Teaching, 

2(1), 123–128. https://doi.org/10.5539/elt.v2n1p123 

Mahendra, M. S., Dewi, N. L. P. E. S., & Utami, I. A. M. I. (2022). Analysis of EFL learners’ integrative 
and instrumental motivation factor at English language education Undiksha. The Art of Teaching 

English as a Foreign Language, 1(2), 55–60. https://doi.org/10.36663/tatefl.v1i2.83 

Menggo, S. (2018). English learning motivation and speaking ability. Journal of Psychology and 
Instructions, 2(2), 71–76. https://doi.org/10.23887/jpai.v2i2.15979 

Moskovsky, C., Racheva, S., Assulaimani, T., & Harkins, J. (2016). The L2 motivational self system 

and L2 achievement: A study of Saudi EFL learners. The Modern Language Journal, 100, 1–14. 

https://doi.org/http://dx.doi.org/10.1111/modl.12340 
Muktianingsih, R. L., & Azhar, F. (2021). An analysis of the instrumental and integrative motivation of 

the first year students of English study program FKIP Universitas Riau in the learning of English. 

JOM FKIP UR, 8(1), 1–14. 
Muslim, A. B., Hamied, F. A., & Sukyadi, D. (2020). Integrative and instrumental but low investment: 

The English learning motivation of Indonesian senior high school students. Indonesian Journal 



 

276 

 

LITERA, Vol. 22 No. 3, November 2023 

of Applied Linguistics, 9(3), 493–507. https://doi.org/10.17509/ijal.v9i3.23199 

Nailufar, Y. (2018). Analysis of motivations to study English and Arabic. English Education Journal, 

9(2), 328–345. 
Newman, E., & Kaloupek, D. (2009). Overview of research addressing ethical dimensions of 

participation in traumatic stress studies: Autonomy and beneficence. Journal of Traumatic Stress, 

22(6), 595–602. 
Noviana, N., & Ayu, M. (2022). An investigating EFL learners’ instrumental motivation in learning 

English. Journal of Research on Language Education, 3(2), 49. 

https://doi.org/10.33365/jorle.v3i2.2149 
Papi, M. (2010). The L2 motivational self system, L2 anxiety, and motivated behavior: A structural 

equation modeling approach. System, 38, 467–479. 

https://doi.org/https://doi.org/10.1016/j.system.2010.06.011 

Putri, I. G. A. V. W., & Winarta, I. B. G. N. (2021). Instrumental motivation of English online learning 
during pandemic Covid-19. Yavana Bhasha: Journal of English Language Education, 4(1), 23. 

https://doi.org/10.25078/yb.v4i1.2208 

Rahardjo, A., & Pertiwi, S. (2020). Learning motivation and students’ achievement in learning English: 
A case study at secondary school students in the Covid-19 pandemic situation. JELITA: Journal 

of English Language Teaching and Literature, 1(2), 56–64. 

Rahman, M. A. R. M., Jalaluddin, I., Kasim, Z. M., & Darmi, R. (2021). Aliya madrasah students’ 
motivation for learning English in Bangladesh. Journal of Language and Linguistic Studies, 

17(1), 70–84. https://doi.org/10.52462/jlls.5 

Ramrathan, L., Grange, L., & Shawa, L. B. (2016). Ethics in educational research. In Education studies 

for initial teacher development (pp. 432–443). 
Ratnawati, Sumirna, & Isma, H. N. (2019). A study on the correlation between motivation and students’ 

speaking performance at an Indonesian vocational high school context. ELT Worldwide: Journal 

of English Language Teaching, 6(2), 170–180. https://doi.org/10.26858/eltww.v6i2.13336 
Ritonga, S. N. A., Nasmilah, N., & Rahman, F. (2020). The effect of motivation and anxiety on students’ 

speaking performance: A study at Dayanu Ikhsanuddin university. ELS Journal on 

Interdisciplinary Studies in Humanities, 3(2), 198–213. https://doi.org/10.34050/els-

jish.v3i2.10263 
Samad, A. A., Etemadzadeh, A., & Far, H. R. (2012). Motivation and language proficiency: instrumental 

and integrative aspects. Procedia - Social and Behavioral Sciences, 66, 432–440. 

https://doi.org/https://doi.org/10.1016/j.sbspro.2012.11.287 
Siahaan, A., Ardayati, A., & Ramasari, M. (2022). The importance of instrumental motivation among 

students in teaching English as foreign language (TEFL) process. Education of English as a 

Foreign Language Journal, 5(1), 1–12. https://doi.org/10.21776/ub.educafl.2022.005.01.01 
Subekti, A. S. (2017). The notions “integrative orientation” and “instrumental orientation” and their 

extents of relevance in today’s ELT motivational studies: A critical analysis. Academic Journal 

Perspective: Education, Language, and Literature, 5(1), 1–11. 

https://doi.org/http://dx.doi.org/10.33603/perspective.v5i1.540 
Subekti, A. S. (2018). L2 Motivational Self System and L2 achievement: A study of Indonesian EAP 

learners. Indonesian Journal of Applied Linguistics, 8(1), 57–67. 

https://doi.org/10.17509/ijal.v8i1.11465 
Sukri, N. A. P. S., Nasmilah, N., & Jubhari, R. R. (2021). The orientation in learning English (a study 

of the causal factors of students’ integrative and instrumental motivation). ELS Journal on 

Interdisciplinary Studies in Humanities, 4(4), 494–500. 
https://doi.org/10.34050/elsjish.v4i4.19115 

Susanto, A. T. (2020). Teacher candidates’ reflection on instrumental motivation. Magister Scientiae, 

47, 1–12. https://doi.org/https://doi.org/10.33508/mgs.v1i47.2441 

Syafrizal, S., & Maulina, U. (2019). The impact of integrative and instrumental motivation on foreign 
language learning among Indonesian learners. LINGUA PEDAGOGIA (Journal of English 

Teaching Studies), 1(2), 1–12. https://doi.org/http://dx.doi.org/10.21831/lingped.v1i2.18541 

Widayanti, A., Nafisah, D. A., Munawwaroh, A., Fadilah, N., & Islamiyah, M. (2019). The correlation 
between students’ motivation and their speaking ability. International Conference on English 

Language Teaching, 43(4), 153–160. https://doi.org/10.2991/assehr.k.200427.031 



 

277 

 

LITERA, Vol. 22 No. 3, November 2023 

Wisnuwardhani, S. I. (2022). Influence of instrumental motivation and integrative motivation on English 

learning outcomes. International Journal of Ethno-Sciences and Education Research, 2(1), 19–

24. https://doi.org/https://doi.org/10.46336/ijeer.v2i1.235 
Yu, B., & Downing, K. (2012). Determinants of international students’ adaptation: Examining effect of 

integrative motivation, instrumental motivation, and second language proficiency. Educational 

Studies, 38(4), 457–471. https://doi.org/10.1080/03055698.2011.643111 
Yulia, Y. (2013). Teaching challenges in Indonesia: Motivating students’ and teachers’ classroom 

language. Indonesian Journal of Applied Linguistics, 3(1), 1–16. 

Zhang, H., Dai, Y., & Wang, Y. (2020). Motivation and second foreign language proficiency: The 
mediating role of foreign language enjoyment. Sustainability (Switzerland), 12(4), 1–13. 

https://doi.org/10.3390/su12041302 

Zhang, J. (2020). The construction of college English online learning community under ADDIE model. 

English Language Teaching, 13(7), 46. https://doi.org/10.5539/elt.v13n7p46 
 


	INTRODUCTION
	L2 Motivation and L2 Speaking Achievement

	RESULTS AND DISCUSSION
	Interaction between learners’ integrative motivation and their L2 speaking achievement
	Interaction between learners’ integrative motivation and their L2 speaking achievement (1)

	CONCLUSION
	We would like to express our sincere gratitude towards the Director of the Language Centre for allowing access towards learners of General English courses and all the General English participants. Our sincere gratitude also goes to Ignatius Tri Endart...
	REFERENCES

