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INTRODUCTION 

Teaching in the 21st century has many challenges for teachers that make teachers have more 
roles in school to meet the expectations of students, parents, and society of educational needs. This 
statement is equivalent to the argument of  Türkoğlu et al. (2017) also stated that expectation had 
become lifelong education needs by involving every competency such as research, critical thinking, 
problem-solving, group work, and information and communi-cation technology use, resulting in the 
significant change towards teacher's responsibility. Buluc and Demir (2015) stated that teachers' 
competency in a particular field and teacher job satisfaction had become a necessity in working 
achievement and organizational productivity. Teacher job satisfaction is an essential predictor to 
determine the accomplishment of the learning process. Türkoğlu et al. (2017) stated that job 
satisfaction is crucial for the teaching profession since a teacher must serve the students through the 
teaching process. Locke (1969) stated that job satisfaction is a pleasant condition resulting from 
positive emotion in work evaluation or work experience from an individual.  

Job satisfaction is considered as an emotional response to someone's job, physical condition, 
and social, while the job's satisfaction concept is how satisfied someone is with the expectations of 
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 This study aimed to discover the school principal instructional leadership 
influence on job satisfaction of vocational high school teachers in Sleman 
Regency, D.I. Yogyakarta. This type of research was ex-post facto with a 
quantitative approach. The questionnaire was conducted on 91 teachers 
(71,09% response rate) to examine the influence of principal instructional 
leadership (X) on teacher job satisfaction (Y). Validation of the instrument 
used expert judgment and empirical test with the Pearson Product Moment 
correlation, 43 out of 43 items are declared valid. The instrument reliability 
test was applied by using Cronbach's Alpha. The results of the reliability test 
showed that all variables were declared reliable (α > 0,7). A classical 
assumption test was done by testing normality, linearity, multicollinearity, 
and heteroscedasticity. Simple linear regression was used as data analysis to 
test the influence of the independent variable (X) towards the dependent 
variable (Y). The simple linear regression results indicate a positive and 
significant influence between the principal instructional leadership on teacher 
job satisfaction (t = 13,329, p = .000). The coefficient of determination value 
(R^2)  of 0,666 indicates that the principal instructional leadership influences 
teacher job satisfaction by 66,6%. Meanwhile, the remaining 33,4% are 
influenced by other factors. 
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the job (Buluc & Demir, 2015). Nuraini et al. (2015) perceives teacher job satisfaction as an active 
emotional response from teachers related to the teachers' feelings experienced on various work 
aspects with the indicators as in their work as teachers, supportive working conditions, salary/reward, 
supervision from the leader, and supportive co-workers. The results from the pre-survey question-
naires trial of job satisfaction to 30 teachers sample on one of the vocational high schools in Tempel 
district in 2020 reveals that the teachers who give job satisfaction evaluation with a low category are 
six people (20%), teachers who give job satisfaction evaluation with a medium category are 13 people 
(43,33%), and teachers who give job satisfaction evaluation with a high category are 11 people 
(36,67%). The pre-survey data results reveal that most teacher job satisfaction evaluations percentage 
is in the medium category. 

Based on the pre-survey results, it is found that the income of teachers, especially those who 
were not civil servants yet, can be said cannot fully meet the life needs. These results can be seen in 
the statement of teacher job satisfaction statement item on salary (item number 2) stated that 
economic needs are fulfilled from the salary of teaching works in school. Meanwhile, on average, 
teachers with non-civil servant status stated their assessments on a scale of (2) Moderately Agree and 
(1) Disagree. Salary is one of the determinants of teacher job satisfaction. Sufficient salaries allow 
teachers to feel satisfied with teaching work in school. This statement is proved by the study 
conducted by Rahayuningrum et al. (2019) that show salary has a positive influence on teacher job 
satisfaction at Vocational High School (VHS) PENDA 2 Karanganyar with the regression analysis 
results, with the r count value 0,545 > r table 0,301 which means salary has a significant influence 
on teacher job satisfaction. It means that an adequate salary will provide high job satisfaction to the 
teacher. Still, on the contrary, if the salary is not sufficient, then job satisfaction will also not be 
fulfilled. The results of other studies also show the same outcome, as stated by Hulmawiyah et al. 
(2018), where teacher compensation has a positive influence on job satisfaction of Vocational High 
School (VHS) 10 Malang teachers, both partially and simulta-neously (together with the principal 
leadership variable, and teacher work discipline). 

The teacher's responsibility to fulfill learning administration also appears as a problem and 
causes the teacher's time management in preparing the learning material itself to be divided. Based 
on interviews with the deputy principal at one of the Vocational High Schools (VHS) in Tempel 
District, it was found that administrative activities outside of learning activities also took quite a lot 
of time for teachers. Hence, the teacher's time in implementing learning activities becomes less 
effective. It can be observed from the statement in the pre-survey results that have been conducted, 
"Teachers feel that working hours at school are effective." Some teachers stated that the assessment 
on a scale of (2) moderately agree and (3) agree. Time is one factor that determines effective learning; 
as Setyosari (2014) stated, good time management will produce an effective learning process. 

The findings of the pre-survey in the field also show that the improvement of learning 
activities through various methods has not been tried or applied by all teachers. Some of the existing 
teachers are active in finding new methods and developments in teaching. However, there are still 
teachers who are less active in exploring methods in teaching. The teachers' effort in applying 
learning activities optimally is an aspect that can show the level of teacher job satisfaction for their 
work. This statement is in accordance with Cansoy et al. (2018) argument that teachers' belief in 
professional competence (in teaching) is essential in determining job satisfaction. 

Skaalvik (2020) revealed that the school principal has a dominant role in developing a 
learning environment in school areas that affect teacher job satisfaction and student learning activity. 
The analysis of the effect of principal instructional leadership on teacher's perceptions conducted by 
Özdemir et al. (2020) revealed that there was a significant intermediate level relationship between 
the instructional behavior performed by the principal, and it is contributed positively to teacher's 
motivation and assignments, development of the students' ability to learn, and teacher self-evaluation 
skills about themselves and students. 

Özdemir et al. (2020) argued that principal instructional leadership has consistently been 
proved to be an essential determinant of teacher self-efficacy perceptions. According to them, the 
instructional leadership that focuses on improving teaching and learning activities in schools is more 
effective on teacher self-efficacy than other leadership styles. Moreover, instructional leadership 
behaviors are essential in supporting students' academic success and making school staff adopt 
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student-centered learning. Other research findings of  Özdemir et al. (2020) claimed that instructional 
leadership behavior makes a positive contribution not only to teachers' behavior on curriculum 
implementation, diversification, and evaluation of teaching methods but also their morals, 
expectations, and task-oriented work. Özdemir et al. (2020) research added concrete evidence that 
instructional leadership can positively contribute to teacher self-efficacy and the curriculum, morals, 
and teacher integrity. 

Table 1. The Framework of Instructional Leadership Work 

 
Hallinger and Wang (2015) explained that the instructional leadership management frame-

work becomes valuable lens researchers use to conceptualize how instructional leadership is 
implemented in schools. Hallinger and Wang (2015) revealed that instructional leadership has a 
conceptual framework consisting of three dimensions: defining the school's mission, managing 
instructional programs, and developing a positive school learning climate. These dimensions are 
illustrated into ten sub-functions of instructional leadership, as displayed in Table 1. 

The findings from the research on instructional leadership conducted by Hallinger and Wang 
(2015) showed effects on the following aspects: 1.) Effects of personal antecedents (such as gender, 
training, experience) and school context (school level, school size, school SES) on instructional 
leadership; 2.) Effects of instructional leadership on organizations (school goals and vision, 
expectations, curriculum, teaching, teacher involvement); and 3.) The indirect and direct influence 
of instructional leadership on students' achievement and various school outcomes. From the previous 
explanation, it can be concluded that instructional leadership is leadership that focuses on developing 
the school's vision/goals, learning programs, and school climate. Smith and Andrews (1989) believe 
that instructional leadership generally is categorized into four areas of strategic interaction between 
school principal and teacher which include: 1.) School principal as a resource provider; 2.) School 
principal as a learning resource; 3.) School principal as a communi-cator; and 4.) School principal as 
a visible presence. 

Locke (1969) suggests that job satisfaction is a pleasant emotional condition due to the 
individual's job appraisal as an achievement of the job. While job dissatisfaction is an unpleasant 
emotional condition resulting from the individual's job appraisal, the achievement is obstructive. 
Both terms are the functions of the perceived relationship between what is desired from the job and 
what is perceived as supply and demand. According to Spector (1997), job satisfaction is an expres-
sion of a person's favorable or unfavorable about work and various aspects of his work. Job satis-
faction is considered an overall feeling for the job or a constellation of attitudes related to various 
aspects of the job. According to Gruneberg (1979), job satisfaction refers to a person's emotional 
reaction to a particular job.  

Gruneberg (1979) states that the Job Descriptive Index (JDI) is the most accurate instrument 
for measuring job satisfaction. The JDI rating scale is in the form of salary, people, promotion, 
supervision, and work, each of which consists of several items. Gruneberg (1979) stated that the main 
factors of job satisfaction are considered in the following aspects: 1.) Salary; 2.) Security; 3.) Work-
group; 4.) Supervision; 5.) Participation; 6.) Role conflict and ambiguity; and 7.) Organizational 
structure and organizational climate. Teacher job satisfaction has consequences on teachers' attitudes 
and behavior, both independently and through interactions with other factors (Dou et al., 2016). Job 

Dimension Sub-dimension 

Defining the school mission • Framing school goals 
• Communicating school goals 

Instructional program management 
• Coordinating the curriculum 
• Supervising and evaluating the instruction 
• Monitoring the students’ development 

Developing school learning climate 

• Providing learning activity time  
• Providing incentives for teacher 
• Providing incentives for the learning activity 
• Promoting professional development 
• Maintaining high visibility 
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satisfaction plays an essential role in the overall commitment and productivity of the school 
organization. Nevertheless, teacher job satisfaction also significantly affects their commitment to the 
organization (Baluyos et al., 2019). Teachers who are satisfied with their work are also committed 
to working in the organization (Baluyos et al., 2019). 

Based on the explanation above, it can be concluded that the activities of teachers in teaching 
are never free from obstacles and challenges. However, teachers still need to feel satisfied at work to 
create an effective organization or school. Based on the review of several research references, the 
authors believe that principal instructional leadership can affect teacher job satisfaction. This raises 
a question for the author to conduct research related to the influence of principal instructional 
leadership on job satisfaction of vocational high school teachers in Tempel District. This study aims 
to discover the principal's instructional leadership effect on teachers' job satisfaction at vocational 
secondary school in Tempel District, Sleman Regency, D.I. Yogyakarta. 

RESEARCH METHOD 

The researcher used ex post facto as a quantitative method and data collection techniques 
through surveys in this study. The researcher used a survey to know to what extent the instructional 
leadership affected teacher job satisfaction of vocational high schools in Tempel District. The re-
search population was 128 teachers from five Vocational High schools in Tempel District. The 
sample was taken using a simple random sampling technique and calculated using Isaac and Michael 
formula. Therefore, the samples of 91 teachers were obtained. Moreover, the research instrument 
was in the form of a questionnaire and applied a Likert scale as the answer choices with a value range 
of 1-4. Each item was assessed with the following conditions: (4) Strongly Agree; (3) Agree; (2) 
Moderately Agree; and (1) Disagree. 

 

 
Figure 1. Research Paradigm 

 
The research instrument had been tested for its validity and reliability before being 

distributed to respondents. The validity of the instrument used construct validity. Construct validity 
was made based on the relevant theory, consulted with the expert judgment, and continued with 
factor analysis. The validity test is carried out empirically using the Pearson Product Moment 
Correlation formula, as in Formula 1. 
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�𝑛𝑛 (∑𝑥𝑥𝑥𝑥2)(∑𝑥𝑥𝑥𝑥) √𝑛𝑛 �∑𝑥𝑥𝑥𝑥2�(∑𝑥𝑥𝑥𝑥2)
 

 
Notes: 
R_xy = correlation coefficient 
X = score for each variable 
Y = score for each respondent 
n = number of respondents 

 
The validity results show that all statement items consisting of three-dimensional 

descriptions of instructional leadership variables in the form of defining the school's mission, 
managing instructional programs, and promoting a positive learning climate are declared valid. The 
first dimension consists of five statement items, the second dimension consists of six statement items, 
and the third dimension consists of twelve statement items. This is as displayed in Table 2. 

Table 2. Validity Results of Instructional Leadership Variable 

 
The results of the teacher job satisfaction variable's validity consist of 21 statement items 

which are the elaboration of nine dimensions in the form of salary, working conditions, promotions, 
supervision, co-workers, allowances, rewards, communication, and the work itself declared valid. 
This can be observed in Table 3. 

Table 3. Validity Results of Job Satisfaction Variable 

 
In this study, the reliability of the instrument was tested by using the internal consistency 

reliability test. This reliability test is important because the instrument scale items must assess the 
same basic construction. Therefore these items must have appropriate intercorrelations (Creswell & 
Poth, 2018). The formula that is used to determine the reliability is the Cronbach alpha coefficient 
formula which can be seen in Formula 1. The scale's internal consistency was quantified by 
Cronbach's alpha (α) values ranging between 0 and 1, with optimal values ranging between 0,7, and 
0,9. 

The results of the reliability test for the instructional leadership variable showed the value 
of α = 0,968 > 0,7. Therefore the instructional leadership variable is declared reliable. The reliability 
test results for the teacher job satisfaction variable show the value of α = 0,984 > 0,7; therefore, the 
teacher job satisfaction variable is declared reliable. The researcher is also using simple linear 
regression analysis to analyze the research data. Simple linear regression analysis is based on a 
functional or causal relationship between independent and dependent variables (Sugiyono, 2013). 
The variables to be studied can be arranged in an equation, as can be seen in Formula 2. 

 

No. Dimension Number of Item Validity Results 
1 Defining school mission  1 – 4 Valid 
2 Managing instructional program 5 – 10 Valid 
3 Promoting a positive school learning climate 11 – 22 Valid 

No. Dimension Number of Item Validity Results 
1 Salary 1, 2 Valid 
2 Working condition 3, 4, 5, 6 Valid 
3 Promotion 7, 8 Valid 
4 Supervision 9, 10 Valid 
5 Co-workers 11, 12 Valid 
6 Allowance 13 Valid 
7 Rewards 14, 15 Valid 
8 Communication 16, 17 Valid 
9 The work itself 18, 19, 20, 21 Valid 
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(2) 

ri = 
𝑘𝑘

(𝑘𝑘 − 1)
 �1 −  

∑𝑠𝑠𝑥𝑥2

𝑠𝑠𝑡𝑡2
� 

 
Notes: 
r1 = Reliability coefficient instrument 
𝑘𝑘     = The number of questions 
∑𝑠𝑠𝑥𝑥2 = Total variance of items  
𝑠𝑠𝑡𝑡2    = Total variance 

 
Y = α + βX 

 
Notes: 
Y = Dependent variable 
α = Constant 
β = Coefficient of X variable 
X = Independent variable 

 
The researcher conducts the hypothesis research through the t-test obtained by calculating 

the SPSS application version 22, comparing it with the t table, and deciding on the acceptance or 
rejection of hypothesis 0 (Ho). The hypothesis in this study is formulated as follows: 1.) Ho : β = 0, 
there are no positive and significant influences on school principal instructional leadership on teacher 
job satisfaction; and 2.) Ha : β ≠ 0, there are positive and significant influences on school principal 
instructional leadership on teacher job satisfaction. 

RESULT AND DISCUSSION 

The hypothesis test results completed by using SPSS application version 22 reveal the results 
in Table 4. Based on Table 4 of simple linear regression test results, the regression equation can be 
determined as in Ƴ = α + βx = 18,242 + 0,640X_1. The constant number of 18,242 indicates that if 
the instructional leadership variable (X) does not exist, the job satisfaction variable (Y) 's the 
consistent value 18,242. The regression coefficient of 0,640 indicates that for every 1% increase in 
the instructional leadership variable (X), the teacher job satisfaction variable will increase by 0,640. 

Table 4. Test Results of Simple Linear Regression 

Variable Instructional Leadership (X) 
Coefficient B unstandardized α: 18.242,  β: 0.640 
Coefficient β standardized β: 0.816 
F 177.615 
T 13.329 
Significance 0.000 
R 0.816 
𝑅𝑅2 0.666 

Notes Ho rejected, Ha accepted 
 
The correlation number (R) of 0,816 and the determination coefficient (R^2) of 0,666 can 

be interpreted as the instructional leadership variable influencing teacher job satisfaction of 66,6%. 
Other variables influence the remaining percentage of 33,4%. The results of hypothesis testing 
through simple linear regression are calculated by comparing the significant value and comparing 
the t-test value on the t table. 

Based on the guidelines for concluding regression analysis (especially by paying attention 
to the significant value (Sig.) from the SPSS output), it is explained that if the significance value is 
less than 0,05, there is an influence between them the independent variables on the dependent. 
Meanwhile, if the significant value is greater than 0,05, there is no influence between the independent 
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(3) 

variable and the dependent variable. The significant number based on Table 4 is 0,000 < 0,05; 
therefore, it can be concluded that Ho is rejected, and Ha is accepted, meaning that there is an 
influence between the principal instructional leadership variable (X) towards the teacher job 
satisfaction variable (Y). 

The hypothesis test is completed by using a t-test based on the results of SPSS output with 
decision-making guidelines. If the value of t count > t table, there is an influence between the 
independent variable and the dependent variable. Whereas, if the value of t count < t table, there is 
no influence between the independent variable and the dependent variable. The calculated t value 
can be found in Table 4, while the following Formula 3 obtains the t table value. 

 
Value α/2 = 0,05/2 = 0,025 
Degrees of freedom (df) = n – 2  
      = 91 – 2 = 89 

 
Looking at the distribution table of t value, with α = 0,025; df = 89, the t table value that 

obtained is 1,980. Based on Table 4, it is known that the t count value is 13,329 > 1,980. Hence, it 
can be concluded that Ho is rejected, and Ha is accepted, which means that there is an influence 
between the instructional leadership variable (X) on the teacher job satisfaction variable (Y). Based 
on the research results conducted using the questionnaires on 91 samples of vocational high school 
teachers in Tempel District, it is found that the coefficient of determination (R2) between the 
instructional leadership variable on teacher job satisfaction is 0,666. R square value of 0,666 can be 
interpreted that the instructional leadership variable was having an influence on teacher job satis-
faction by 66,6%. Other variables influence the remaining percentage of 33,4%. 

Furthermore, this study proved the research hypothesis that there is a positive and significant 
influence between the leadership and teacher job satisfaction variables. This is evidenced by the sig-
nificant number of 0,000 < 0,05 and the t count value of 13,329 > 1,980. Therefore, it can be con-
cluded that Ho is rejected, and Ha is accepted, which means there is a significant and positive influ-
ence between the principal instructional leadership variable (X) on the satisfaction variable of 
teachers' work (Y). 

The research questionnaires on instructional leadership contain three dimensions of 
instructional leadership: defining the school mission, managing instructional programs, and devel-
oping the school learning climate. These dimensions are in accordance with the instructional lead-
ership framework proposed by Hallinger (2005). Meanwhile, the research questionnaires on teacher 
job satisfaction contain nine sub-variables in the form of salary, working conditions, promotions, 
supervision, co-workers, allowance, rewards, communication, and the work itself. The job 
satisfaction sub-variable adjusts to the main factors that support job satisfaction according to 
Gruneberg (1979) in the form of 1.) Salary; 2.) Security; 3.) Workgroup; 4.) Supervision; 5.) Partici-
pation; 6.) Role conflict and ambiguity; and 7.) Organizational structure and organizational climate. 

The instructional leadership model corresponds to the principal's behavior and practice that 
is managed to improve teaching and learning activities in schools (Liu, Bellibas, and Gumus, 2020: 
4). According to Liu et al. (2020), the principal instructional leadership model is increasingly popular 
in all parts of the world, which makes several countries have encouraged their principals to 
implement it. This study's results correspond to research conducted by Aji et al. (2020), which 
showed a positive influence between instructional leadership and teacher job satisfaction. The results 
of this study also correspond to the findings by Liu et al. (2020), which revealed that instructional 
leadership was positively and directly related to teacher job satisfaction. 

The results of other studies proposed by Dou et al. (2016) were conducted at 26 Senior High 
Schools in China with a total of 528 teachers and 59 principals as the respondents showed that there 
was a significant influence of instructional and transformational leadership on teacher job satisfaction 
and organizational commitment mediated by the indirect impact of school climate and teacher self-
efficacy. The findings of this study at least strengthen those findings that related to instructional 
leadership and teacher job satisfaction. This study was proved significantly that instructional 
leadership has an influence on teacher job satisfaction, both as a single variable and when together 
with teacher self-efficacy and school climate variables. 
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The findings of Qadach et al. (2019) revealed other evidence. It revealed that collective 
teacher self-efficacy and shared vision are the main mediators between the principal instructional 
leadership and the teacher's intention to leave. This study has a weakness in its inability to identify 
the relationship between the dependent variables. Therefore, it has not been able to show the more 
diverse relationship between variables. The research results by Bellibas and Liu (2017) also provided 
an overview for future research to discover more about the relationship between the instructional 
leadership variable and the teacher self-efficacy variable, where instructional leadership can predict 
teacher self-efficacy in three aspects, namely: classroom management, learning management, and 
student management (Bellibas & Liu, 2017). 

Fathi et al. (2021) of principals' instructional leadership and teacher job satisfaction also 
included collective teacher self-efficacy conducted on 292 teachers in Iran, which showed that there 
was a positive relationship between principals' instructional lead-ership, collective teacher efficacy, 
and teacher job satisfaction. Their study reveals that the principal's instructional leadership has a 
positive effect on collective teacher efficacy and teacher job satisfaction so that teachers can increase 
commitment, professional involvement, and job satisfaction in accordance with the character of 
instructional leadership. In this study, the positive relationship was limited to two variables indicating 
principal's instructional leadership and teacher job satisfaction so that it can strengthen the finding 
that principal's instructional leadership has a significant effect on teacher job satisfaction. 

The findings which in line with this research shown by Anub (2020), who proves that the 
instructional leadership carried out by the principal has a positive effect on teacher job satisfaction 
and school performance indicators. The results of the research conducted by Sindhvad et al. (2020) 
on the factors that affect the principal's instructional leadership capacity showed that any improve-
ment in the instructional leadership practices carried out by the principal will increase the principal's 
intention to implement instructional leadership. School principals need to provide separate time for 
the implementation of effective instructional leadership (Sindhvad et al., 2020). Principals' instruc-
tional leadership practices are believed to improve the principal's leadership function (Sindhvad et 
al., 2020). This study indicates that principals carry out instructional leadership practices to affect 
teacher job satisfaction positively. As revealed by Bada et al. (2020), other findings also show that 
the principal's instructional leadership has a positive effect on the effectiveness of teachers at work. 

CONCLUSION 

Based on the data that have been analyzed and discussed with 30 respondents of culinary art 
subject teachers, the following conclusions can be drawn: 1.) The aspect of novelty related to new 
dishes, new cooking utensils, and new businesses in the culinary field can be given by teachers 
through teaching preparation, materials, methods, learning resources, and teaching media. This 
aspect relates to openness to reforming and thinking attitude as a beginner, which is in accordance 
with the nature of attention in teaching culinary art in vocational high schools. It is in a good category, 
with a percentage of 53.33%; 2.) Teachers can make the aspects of variation on information in 
teaching through teaching preparation, materials, methods, learning resources, and teaching media. 
This aspect relates to being alert and sensitive to contextual differences and perspectives that can 
increase creativity in teaching culinary art in vocational high school. It is in a good category, with a 
percentage of 66.67%; 3.) Teachers can apply the joyfulness aspect by knowing students' 
personalities through teaching methods and media. This aspect is able to change the mindset of work 
into a game and appreciate every moment of teaching in vocational high school. It is in a very good 
category, with a percentage of 60%; 4.) The teacher can carry out the aspect of meaningfulness 
through preliminary, core, and closing activities. This aspect relates to the student's personality, 
which can be applied through meaningful learning and discovery learning so as to increase the 
students' confidence in learning culinary art in vocational high school. It is in a very good category 
with a percentage of 76.67%; and 5.) The teacher carries the aspect of alertness in the preliminary, 
core, and closing activities. This aspect can encourage alertness and sensitivity to different 
perspectives according to sideways learning when teaching the theory and practice of culinary art in 
vocational high schools. It is in a very good category, with a percentage of 70%. 
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Based on the conclusions above, the implications are as follows: 1.) Teaching in the field of 
culinary expertise is more open to novelty. The students are encouraged to learn about new things in 
the culinary field; 2.) Teaching in the field of culinary expertise is more varied. The students are 
encouraged to learn many differences in the culinary field rather than learning about one thing; 3.) 
Learning in the field of gastronomy is more fun so that students do not feel burdened when learning 
gastronomy; 4.) Learning in the field of culinary expertise becomes more meaningful. The students 
are encouraged to link learning with their lives; and 5.) Learning in the field of culinary expertise is 
more alert. The students are always encouraged to be aware of differences in material as well as those 
in learning the theory and practice. 

Based on the research, the following suggestions are made: 1.) Teachers can develop 
teaching activities starting from lesson planning, introduction, core, and closing activities by paying 
attention to the aspects of novelty, variety, joyfulness, meaningfulness, and alertness in learning; and 
2.) The government, education offices, schools, and related stakeholders can assist teachers by 
creating training programs related to mindfulness learning. 
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