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Abstract: The risk of conflict on a multicultural campus is enormous. There are many conflicts between
students that are motivated by cultural problems. This study aims to describe the implementation of multicul-
tural education at the University of Mataram. The unit of analysis in this study was students of elementary
school teacher education programs. This research is urgent because students have cultural diversity. The
research was designed in the form of qualitative research. The approach used is ethnography. The main
problem examined in this study is how to implement multicultural education in the PGSD study program.
The results of research on the implementation of multicultural education in the PGSD study program use the
local wisdom approach. One of the local wisdom used is the Sasambo dance. Sasambo dance is a dance creat-
ed by ethnic Sasak, Samawa, and Mbojo. The values contained in the Sasambo dance are unity, cooperation,
and equality. This dance describes the spirit of unity, kinship, and equality. Three main ethnicities in the
province of West Nusa Tenggara have been united in one family bond. Through the Sasambo dance students
are taught that each tribe has the same position. Students are taught to respect each other and appreciate
differences. The Sasambo dance has become an icon of the PGSD study program. Every student is required
to learn and understand the meaning of the Sasambo dance.
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Introduction

Multicultural education is not a new problem. Nowadays multicultural education is back in the
spotlight. One reason is the increasing number of conflicts over cultural sentiments in various parts of
the world. Reframing multicultural education in educational practice is based on social justice principles
and values (Shannon-Baker, 2018). Democracy demands that every citizen has an equal position in law
and government. Strengthening civil society and respect for human rights are some of the stages of
realizing democracy. In addition, multicultural education has campaigned in the face of the swift
currents of globalization. The clash between cultures and the flow of population migration in the 21st
century is getting more massive. Migration flows are always followed by cultural penetration (Widodo,
Royana, et al., 2020). Cultural penetration often creates conflict. The increasing diversity of cultural
diversity makes some people experience cultural shock. Not a few groups of people feel unable to accept
differences. The implication is that there is an attitude of discrimination and intolerance. Therefore,
multicultural education is here to offer a solution. According to an expert, multicultural education in the
21st century is needed to balance advanced civilizations in unity and difference (Banks & Banks, 2019).
Creativity and new approaches are needed in implementing multicultural education in educational units,
especially if the educational environment has a different cultural background.

Integrating multicultural-based learning and education services in colleges and universities is a
very important issue (O’Grady, 2014). This is even more so if the high school or university has culturally
diverse students. Multicultural-based universities have a huge potential for conflict. One university that
has a fairly high cultural variation is Mataram University. Mataram University is the main reference for
most students in the Eastern Indonesia region in studying. The implication is that students from various
regions come together to bring their respective cultural identities. Three major tribes have the majority
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in the university environment. The three tribes are the Sasak, Samawa, and Mbojo tribes. The interaction
between the three major tribes has the potential to cause conflict. Besides that, the attraction possessed
by the island of Lombok makes many people flock to migrate to this area. Not only the indigenous
people of NTB but various tribes from all over the archipelago also inhabit this area. Cultural clashes
and competition for life often lead to conflicts. Conflicts with ethnic nuances outside the campus have
the potential to be carried over to the campus. This makes university managers have to think hard so
that ethnic conflicts do not occur within the university. Therefore, this research will examine how the
implementation of multicultural education at the University of Mataram. Through this research, it is
hoped that it can inspire actors in the world of education in creating multicultural education.

Multicultural education is designed to provide fair learning services to all students. In multicul-
tural education, racial and cultural differences are no longer a problem. This approach aims to create
consensus, mutual respect, and foster cultural pluralism in racial societies (Clark, 2013). Multicultural
education is also used as an approach to improving education management. The desired change is the
realization of equality, social justice, and democracy (Rukiyati, 2012). The achievement of consensus
and respect for different cultural groups is the main principle. The principle of multicultural education
has the aim that every school provides equal opportunities for every student to obtain the knowledge
needed regardless of ethnic and racial differences. Multicultural education as an approach seeks to trans-
form progressively and holistically. The multicultural education movement criticizes various failures,
weaknesses, and discrimination in education. Multicultural education can be used as a social engineering
instrument (Supriatin & Nasution, 2017). In this way, schools can play a role in instilling awareness in
the community about multiculturalism. The community can be taught to always work together to achieve
goals by putting aside all differences. Theoretically, the meaning of multicultural education is still
ambiguous. There is a disconnect between theory and daily practice in the classroom (Saint-Hilaire,
2014). However, the implementation of multicultural education must be carried out.

Discussing multicultural education the main references that are sought are Banks and Banks
(2019) is a leading pioneer of multicultural education. This figure is often referred to as the father of
multicultural education. If examined further, basically the thoughts of national figures in the field of
multicultural education are no less great than Banks. Ki Hadjar Dewantara has introduced the concept
of multicultural education through a system of among, Tut Wuri Handayani, and Panca Dharma
(Muthoifin, 2015). Banks' thinking is motivated by the diversity of the American population which leads
to discrimination. His movement demands that educational institutions provide equal opportunities to
everyone, regardless of ethnic origin, culture, and gender (Amirin, 2013). Banks and Banks (2019)
thoughts on multicultural education can be linked to the American dream movement. This movement is
fighting for the ideal form of democracy. This understanding dreams of success and prosperity based on
equality and equal opportunities regardless of differences in social and cultural elements (Sleeter, 2011).
Likewise with Ki Hadjar Dewantara based his thoughts on the cultural diversity of the Indonesian
people. Ki Hadjar Dewantara in his education concept uses the term humanizing humans. In its
implementation, Ki Hadjar Dewantara treats students fairly regardless of cultural background, status,
and other indicators of social class. However, most of us don't realize it or don't even know it. The two
concepts of multicultural thought place humanity as a basis for thinking and uphold social justice in
racial and cultural equality (Grant & Sleeter, 2011). Besides, the concept of education that is often
forgotten is multicultural education that is contained in the values of local wisdom (Widodo, 2020).
There are many local pearls of wisdom that teach about the character (Widodo, Umar, et al., 2020). One
of the values of local wisdom also contains multiculturalism education. Therefore, learning multicultural
education does not have to think far abroad because multicultural education is owned by the Indonesian
nation, especially education in the philosophy of life inherited from our ancestors. Multicultural educa-
tion is not a threat to the existence of regional culture. Normative multicultural education can strengthen
regional cultural identity (Mania, 2010). The accumulation of this regional culture will form a national
culture without losing the identity of each. Therefore, it requires the cooperation of many parties in
implementing multicultural education. Teachers must involve families, school personnel, and adminis-
trators in implementing multicultural education (Manning et al., 2017).

Several previous studies examine multicultural education. However, most of it is still a concept.
There are not many studies that discuss the implementation of multicultural education in real practice.
Some of these studies, one of which discusses the implementation of multicultural education which is
associated with attitudes of religious tolerance. In this study, it was explained that the implementation
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of multicultural education can increase attitudes of religious tolerance, increase the spirit of cooperation,
and increase brotherhood (Elfandari, 2016). Subsequent research discusses the implementation of
multicultural education in inclusive schools. In this study, it was revealed that multicultural education
in inclusive schools can be implemented in learning and outside learning (Widodo & Umar, 2020). There
is one more research that is unique. This study examines multicultural-based learning of cultural arts. In
this study, it was revealed that the three elements of art consisting of aesthetics, appreciation, and
humanization can be used as character education (Pradana, 2018). These three elements can unite
differences to prevent conflicts due to ethnic and cultural differences. In multicultural-based art, learning
prioritizes awareness of pluralism and cultural heterogeneity.

As a comparison, several results of research on multicultural education abroad will be presented.
One of the studies states that in the implementation of multicultural education in special education
several problems must be resolved, including the problem of representation of children with special
needs, cultural misunderstandings, and tensions between home and school (Irvine, 2012). In this study,
it is recommended that teachers make special preparations in serving children with disabilities and
children with different cultural backgrounds. Subsequent research related to education in multi-ethnic
and multi-religious countries. In the study, it was stated that educational policy had reflected the concept
of multicultural education (Arphattananon, 2018). Schools provide opportunities for migrant students to
get an education. The Ministry of Education also allows individual schools to implement regulations
according to the cultural diversity of their students. The curriculum includes references to various
cultures and study materials are designed so that students can live in harmony with people of different
cultures. Subsequent research examines the relationship between the experience of diversity and the
thinking ability of citizenship. The results of this study reveal that the level of participation in learning
services, multicultural courses, the interaction between cultural racial awareness workshops, the
interaction between students within the faculty, and racial equality on campus has a significant and
positive effect in shaping student citizenship thinking (Cole & Zhou, 2014).

Some of the above studies have explained the importance of multicultural education. This study
aims to determine the implementation of multicultural education at the University of Mataram. Multicul-
tural education in a university environment is a form of cultural conflict resolution. Through this
research, it is hoped that the multicultural education model that has been implemented can be an example
in the development of multicultural education in general.

Methods

Research location at the University of Mataram. The unit of analysis in this research is the PGSD
study program. The research was conducted in 2020. This research was designed in the form of
gualitative research. This type of research is used to reveal reality and meaning naturally without any
treatment. The approach used is ethnography. Through an ethnographic approach, researchers describe
facts in detail and report objectively (Creswell, 2013). Reports are based on observations and use of the
other five senses. Researchers make use of all five senses to record the existing reality. The research
stages include conducting a preliminary study, determining issues, compiling research instruments,
collecting data, and compiling reports. The most important stage is the stage of interpretation of the phe-
nomena that exist in the research location. Data collection was carried out by using in-depth interviews
and participatory observation. The objects observed in this study include activities, behaviors, events,
and other objects related to research. Observations are made directly and participate in the process of
implementing multicultural education in the campus environment. In-depth interviews are used to gather
information related to campus culture and local cultural values that apply in the NTB area. In-depth
exploration is carried out to understand the hidden meanings in the local culture, one of which is the
Sasambo dance. The main informants in this study included lecturers and students of PGSD, Mataram
University. Supporting informants in this study were community leaders. The data analysis technique
adopted the Miles et al. (2014) model, namely data reduction, data presentation, and conclusion drawing.
To test the validity of the data using source triangulation. Information from one informant compared
with another.
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Result and Discussion

Based on observations it can be seen that the implementation of multicultural education in the
campus environment uses a local wisdom approach. This approach is used because the people of NTB
have local wisdom that contains the values of multicultural education. The implementation of multicul-
tural education adopts the values of local wisdom prevailing in society. One of the multicultural educa-
tion in the NTB community is manifested in the form of dance. The dance is named Sasambo dance.
The name Sasambo was taken from the abbreviation of the names of the tribes in the NTB province.
Sasambo is an abbreviation of Sasak, Samawa, and Mbojo. Three major tribes in NTB. This dance was
created specifically as a means of unifying the three ethnic groups. The three cultural figures from the
three tribes formed a consensus. This is done to reduce the occurrence of friction due to competition in
the political, economic, and social fields. As a form of consensus, a dance was created as a symbol of
unity. Therefore the name of the dance is taken from the first names of the three tribes. The use of the
name Sasambo in NTB is not only a dance name but is also used for the names of products, activities,
and communities in NTB. As one example Sasambo is also used to give the name of a unique batik
NTB. Sasambo TV, Sasambo batik, and Sasambo shop are some examples of the use of the name
Sasambo in the life of the NTB community. From this, it can be understood that consensus in society
has formed. This is proven by the pride in using the name Sasambo in all community activities.
Therefore the implementation of multicultural education in the campus environment is relatively easier
because in the community a consensus has been formed.

Sasambo dance performances are always accompanied by Sasambo music. The musical instru-
ments used to accompany the Sasambo dance consisted of the Beleq Drum, Rebana Sakeco, and Gambo
Violin. Beleqg drum is a musical instrument of the Sasak tribe. Rebana Sakeco is a musical instrument
of the Samawa tribe. The Gambo Violin is a proud musical instrument of the Mbojo tribe. Sasambo
music stimulates everyone who hears it always wants to dance. The rhythm created in Sasambo music
has a cheerful atmosphere. A happy atmosphere symbolizes happiness because there has been harmony
and togetherness. The spirit of togetherness in Sasambo dance is always instilled in every student's
behavior in the campus environment. The sense of brotherhood can be seen when students perform
Sasambo dance performances. The students of different ethnic backgrounds were skilled in dancing
Sasambo. The three tribes blend so that there is no longer a gap between them. Considering the Sasambo
dance is performed in groups, the awkwardness between them is no longer visible. Three different ethnic
cultures in the campus environment can be united in a dance. This is inseparable from the policy of the
study program manager who requires each student to have the ability to dance Sasambo.

Implementation of multicultural education through Sasambo dance

Sasambo dance is used as a means of implementing multicultural education in the campus
environment, especially in primary school teacher education programs. This is important because the
prospective elementary school teachers who graduate in the program have a very important role in
shaping their character in the future. They must be role models and multicultural education agents in the
future. There are several ways to implement dance as a means of multicultural education, one of which
is through integration in the subject. One of the courses designed as a multicultural education facility is
aregional art and culture course. The curriculum of the primary school education program is specifically
designed so that the course can be used as a medium of multicultural education. Through this course,
students are taught about aesthetic values, pluralism, and humanism in a dance.

Regional arts courses are one of the compulsory subjects in the elementary school teacher
education program. Students cannot finish college before taking this course. One of the competencies
students must master in this subject is Sasambo dancing skills. This is done as a manifestation of the
commitment of the elementary school teacher education program in implementing multicultural educa-
tion in the campus environment. Through integration in subjects, the seriousness of students in learning
dance can be controlled, so that at the end of the lecture students are truly skilled in Sasambo dancing.
By having Sasambo dancing skills students are expected to live up to the multicultural values and peace
messages contained in the dance. The appreciation and understanding of multicultural messages are also
expected to shape the attitudes and behavior of students in the campus environment. Expected attitudes
and behaviors can maintain harmony amid diversity. Besides that students as multicultural education
agents in the future are expected to be able to teach and give examples of the beauty of diversity in
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dance. Students as prospective teachers can teach educational values through dance to their students in
the future.

Implementation of Sasambo dance as a medium of multicultural education is not only limited to
subjects. Sasambo dance has become an icon of elementary school teacher education programs.
Sasambo dance becomes a mandatory dance in every activity at the university. This dance is often
performed by students in various festival activities or dance competitions between faculties. The
Sasambo dance also functions as a welcome dance at the University. Welcoming large guests or wel-
coming new students usually uses Sasambo dance. These various efforts were carried out as an effort to
introduce Sasambo dance which is very thick with the values of multiculturalism. New students are
offered a multicultural dance so that the national spirit grows early. They are expected to be familiar
with the diversity that exists in universities. This is important because the readiness to accept differences
risks creating conflicts between students. Moreover, if the student is accustomed to a homogeneous
society will be surprised by the heterogeneous new environment. Therefore, the introduction of
multicultural culture from the beginning is very important.

Multicultural Values in the Sasambo dance

Sasambo dance is performed in groups. Personnel involved in Sasambo dance performances
usually consist of various tribes. Following the name of the Sasambo dance (Sasak, Samawa, and
Mbojo), those involved in the show are the three tribes. Based on the results of an interview with one of
the Sasambo culturalists this dance was created as a unifier of the three tribes in NTB. The goal is to
eliminate the gap between one tribe and another. With this equality, there is no longer a tribe that is
considered the most superior. All tribes have the same position in all fields. Therefore, the name
Sasambo in the dance aims to embrace the three tribes. The name Sasambo used in this dance is short
for tribal names in NTB. This needs to be emphasized considering the name Sasambo is also one of the
Sulawesi regional song names. However, the provision of Sasambo in NTB has nothing to do with
Sasambo in Sulawesi. It's just that both of them coincidentally have the same name. Historically
Sasambo in Sulawesi existed before the use of the name Sasambo in NTB. Sasambo's dance, music, and
batik creations from a political perspective are an effort to unite the three ethnic groups in one province.
This is inseparable from the issue of regional expansion in NTB. Sumbawa Island, inhabited by the
Samawa and Mbojo tribes, is said to make its province. Therefore, the Sasambo icon was made to form
the identities of the three tribes in one bond. Sasambo cultural figures gathered to make art creations
that include these three tribes. With the formation of the Sasambo identity, the issue of regional
expansion is no longer heard. This proves that cultural identity formed through art can unite different
ethnicities in all fields. The newly formed identity has united various ethnicities in one family bond.
This indicates that there has been a consensus between the three tribes. The consequence is that the three
tribes have a position, opportunity, and equality in the political, economic, and socio-cultural fields.

Forming a new identity through art is not without reason. One reason is that the people of NTB
have high artistic tastes. Many local wisdom values are expressed through art, one of them is music and
dance. The values of local wisdom still hold the life of the people of NTB. Some local wisdom that is
upheld by the community is togetherness, family values. peace, justice, tolerance, and mutual respect.
Art has universal values, namely aesthetic values. The art creations by Sasambo culture have proven
that beauty in art can unite differences. The Sasambo culture is good at creating without losing the local
wisdom of the community. Even creations made strengthen the values of local wisdom, one of which is
found in Sasambo dance. The dance, named Sasambo, is one of the artistic creations created by cultural
figures from three ethnicities. In addition to the creation of cultural dances, dancers also perform music
and Sasambo songs.

Sasambo dance performances are always accompanied by Sasambo music. Sasambo Music was
also created as a symbol of unity. Sasambo music creations are done by combining various musical
instruments owned by each ethnic group in NTB. Beleq drum, Rebana Sakeco, and Gambo violin are
combined to produce beautiful tunes. Each musical instrument represents the existence of each ethnic
group. The beautiful combination of musical instruments from various ethnicities symbolizes the beauty
of diversity. If Sasambo music is played, every ear that hears it will dissolve into happiness. Ethnic
differences have been ignored. Everyone will unite in beautiful music.

Sasambo dance is accompanied by Sasambo music but also accompanied by Sasambo song.
Sasambo song lyrics are also created using the language of each ethnicity. The selection of words that
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match makes Sasambo songs very pleasant to hear. No discrepancies are seen even though in one song
there are several languages. Incredible lyrics creation in Sasambo music. The atmosphere of excitement
is illustrated by the lyrics of Sasambo songs. The message to be conveyed is to invite everyone to dance
and forget for a moment the various problems encountered. The message was repeated three times in
different languages. Sasak language lyrics in the song read "Gendang Beleq, Rebana Sakeco, Violin
Gambo Pinaq Ite Ngigel™ which means "Gendang Beleq Rebana Sakeco and Violin Gambo make us
dance". The message was also conveyed in the Samawa language which reads "sesai pelangan turit
irama Sasambo....tu goyang rapina ke toha". If translated the lyrics means "anyone who joins the
Sasambo rhythm... let's sway to get good". The invitation to dance was also repeated in Mbojo which
read "maita kadihi ade kambora susa ra darura tasama rawa ro patu tenggo jasmani rohani". If
translated the lyrics mean "let's have fun eliminating the difficulties and burdens, together we sing, so
that the strong physical and heart". The three languages in the lyrics are the same, which is to invite joy
and maintain harmony in differences.

Sasambo song lyrics are made simple enough so that they are easily memorized by every listener.
In Sasambo song lyrics there is also a message of multicultural values. This can be seen from the use of
three languages in one song. Also in the lyrics clearly stated Sasambo music instruments that include
Sasak, Samawa, and Mbojo tribes. Every element owned by each tribe is modified into a very beautiful
work of art. Ranging from musical instruments, languages, and even clothing that is used. The use of
musical instruments and languages from various ethnicities in one song reflects harmony, cooperation,
kinship, social justice, and ethnic equality. This shows that in addition to prioritizing the values of beauty
in art creations it also brings multicultural teachings.

Very beautiful art creations and contain multicultural messages in Sasambo dance is very unique.
This kind of creation is rarely found. It could be that this kind of art creation only exists in NTB.
Sasambo music and Sasambo songs are a unity with the Sasambo dance. The existence of these three
elements cannot be separated. Therefore, if mentioning Sasambo dance means that it includes Sasambo
music and lyrics. These three elements of art are always displayed at the same time. Sasambo dance is
not complete without Sasambo music. These three elements have the same mission of uniting three
different ethnicities in NTB. Along with the development and creative power is quite high, Sasambo
music is also used to accompany the Sasambo gymnastics. However, this creation does not matter. The
more Sasambo nuanced artistic creations the better it is to establish inter-ethnic harmony. Therefore, it
is not surprising that everything in NTB is often given the name Sasambo, one of which is the creation
of batik which is named Sasambo batik.

Discussion

The use of cultural approaches in multicultural education has been commonly used. There is a
study that states that cultural heritage can be used to implement multicultural education (Carjuzaa et al.,
2010). Heritage needs to be preserved so that the younger generation is not cut off from the cultural
values of historical heritage (Nursaptini, Widodo, et al., 2020). If viewed from the historical aspect, the
harmony of the people of Lombok has existed for hundreds of years ago. At that time most of the island
of Lombok was still controlled by the Balinese kingdom. Until now, one can still find a form of harmony
shown by the Balinese Hindu people of Lombok descent with the Sasak people who are generally
Muslim. The two groups each year carry out a joint ritual called the Topat War ritual (Yasa, 2020). In
this ritual, Hindus and Muslims perform the ritual at the same time and in the same place. Both groups
can perform the rituals peacefully without anyone feeling disturbed. This shows that the Sasak people
are accustomed to dealing with differences. This kind of community condition is a very valuable asset
in the implementation of multicultural education. University managers adopt the spirit of
multiculturalism that has been built in society.

Multicultural education that is implemented in the university environment in essence already
exists in society. University managers only modify and adapt to campus culture. The university also
maintains intensive communication with community and religious leaders to create harmony on campus.
The entire academic community uses community culture as a means of implementing multicultural
education. Seeing a phenomenon like this, it can be understood that the implementation of multicultural
education can be done flexibly. Multicultural education does not have to stand alone as a subject. This
is following previous research which states that multicultural education can be implemented in an
integrated manner and empowered through school culture (Supriatin & Nasution, 2017).
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The implementation of multicultural education at the University through the Sasambo dance is
one way of shaping the university culture. Multicultural education always encourages educational
institutions to internalize social awareness and teamwork skills in the context of diversity (Nuraini,
2017). In a study, it was stated that the successful implementation of multicultural education in educa-
tional institutions depends on the policies and commitment of the people in it (Firdaus et al., 2020).
Therefore, making the Sasambo dance an icon of the study program proves that this university has a
high commitment to multicultural education. The entire academic community is required to understand
and live up to the multicultural values that exist in Sasambo dance. This method is quite effective.
Different ethnicities can be united in a beautiful work of art. This shows that social construction in a
multicultural society has been successfully carried out (Sukamto et al., 2018). Ethnic differences are no
longer a problem. It is rare to find ethnic conflicts of interest in the university environment. Each ethnic
group can be aware of their respective roles and positions. They realized that, regardless of their
ethnicity, they were still in one family, namely the Sasambo family.

Dance has a very important role in multicultural education and the development of responsive
culture-based education (Melchior, 2011). When viewed from the aspect of art, a dance does have
elements of multicultural education. Through dance, children can explore and express their own culture
and the culture of others. Learning diverse dances can indirectly introduce other ethnic cultures to
students. This method is an effective solution in fostering an understanding of cultural pluralism among
students (Ashley, 2014). Each student can carry out social interactions to get to know each other's cul-
ture. The ability to do social interaction is one indicator of students' social skills (Sutisna et al., 2020).
Mastery of social skills is as important as mastery of material contained in classroom learning
(Supriyanta et al., 2019). Through dance, students can also understand and accept certain cultural prac-
tices in diversity (Banerjee, 2013). As an art, dance can be used to unite diversity (Sensoy et al., 2010).
In a study mentioned, one of the most diverse countries is Australia. In this study, it was revealed that
Australia uses dance education as a strong platform to spread and promote togetherness (Joseph, 2013).
Prospective teachers in these countries have been trained to have multicultural dance skills. This shows
that dance has enormous benefits in the field of multicultural education. Incorporating dance elements
in learning is considered quite effective in increasing students' knowledge and social attitudes (Smith et
al., 2016). The collaboration of learning dance and the integration of dance into learning can improve
the closeness of the relationship between teachers and students and students with one another (Melchior,
2011). Besides, the integration of local content in learning activities is believed to improve student learn-
ing outcomes (Suryanti et al., 2020). This is following a study that states that through dance students
can think critically in responding to differences to form an attitude of tolerance and mutual respect
(Islamiah, 2018). With tolerance, harmony and unity will be realized (Widodo, Maulyda, et al., 2020).
However, the commitment of educational institutions and the involvement of local community leaders
in realizing harmony is very important. Good cooperation is needed so that the educational mission can
be achieved (Nursaptini, Anar, et al., 2020). In this case, it is the mission of multicultural education.

Conclusion

The implementation of multicultural education at Mataram University uses a local wisdom
approach. Campus culture is built based on cultural values that exist in the community. One way is to
take advantage of dance creations. The dance is given the name Sasambo dance which means Sasak,
Samawa, and Mbojo. Sasambo dance is a symbol of the unity of the Sasak, Samawa, and Mbojo tribes.
In its implementation, Sasambo dance becomes a compulsory dance that must be mastered by students.
Multicultural education in Sasambo dance is integrated into regional arts and culture courses. Besides,
the Sasambo dance has also become an icon of the PGSD study program and a welcome dance in every
festival. Every student is required to learn and live the Sasambo dance. The values contained in the
Sasambo dance include the spirit of unity, harmony, cooperation, kinship, social justice, and ethnic equa-
lity. This dance describes joy and happiness regardless of ethnic differences. The ethical and aesthetic
values contained in Sasambo dance can unite different ethnicities. Through the Sasambo dance, students
are taught that every ethnicity has the same position. Students are made aware that regardless of their
ethnicity they are one family, namely the Sasambo family. They are expected to respect and appreciate
diversity to create harmony in the campus environment. The implementation of multicultural education
is important. Moreover, as a student-teacher candidates must be a good example for their students in the
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future. Exemplary is needed, especially in instilling the values of diversity character in elementary
schools.
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