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Abstract 

Academic burnout in elementary school students is very important to note because in this elementary school 

all academic experience will be formed. Failure to experience education in elementary schools properly will 

have a wide and disparate impact on the lives of students. This study aims to reduce the academic burnout 

experienced by elementary school students. For this reason, collaborative action research is conducted 

between teachers and researchers. Collaborative research, since planning, implementing, monitoring, and 

evaluating, as well as reflection is carried out jointly between teachers and researchers. The study subjects 

were five low-grade students who showed symptoms of experiencing academic burnout. Application of group 

activities as actions in the form of three games for students, namely picture puzzles, serialized stories, and 

throwing balls. Observation and interview as the main technique in collecting data. Qualitative analysis is 

used to analyze the process and results of actions. The results showed that the application of group activities 

was effective in reducing the academic burnout of five research subjects. All students showed positive 

changes in behavior, no longer showing symptoms of emotional fatigue, depersonalization, and feelings of 

inferiority or inadequacy. Research implications and recommendations are discussed. 
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Introduction 

Going to school particularly for the first time is the most desired and happiest thing for students. 

They will meet new friends then share each other stories, play and joke together, in which these are 

different experiences compared to when they are at home. On the other hand, school is not only a place 

for all students to fulfill their joyfulness but also to socialize. Each student meets others to find the 

broader meaning of life, share games that can be played at school, and learn to comply with some rules 

applied. They must learn to know each other, queue, being loyal, share, and so on. Thus, it needs great 

adjustment in them. Some students have not yet been able to fulfill these conditions quickly, thus they 

are left by their peers. As a result, they feel "alone" due to losing friends (Lakhani et al., 2017). 

Along with joyfulness experienced by students, they start learning academic values delivered by 

teachers. A subject delivered by teachers may be completely diverse with what they have experienced/ 

learned before. Academic knowledge prioritizing rationality often is perceived as something unfamiliar 

(El Nokali et al., 2010). This may be caused by a student's cognitive development stage that has not yet 

been able to fulfill the conditions. Therefore, teachers in the low-grade class had to lead academic 

mastery gradually according to the student’s development and step by step academic knowledge will be 

comprehended. Unfortunately, classical learning conducted in school frequently pays less attention to 

some students lagging. Thus, some students feel neglected (Wakil et al., 2017). 

The cause of boredom to go to school in children is complex, in which it may not only be obtained 

from school but also children's unprepared mental condition is facing changes (Çam & Öğülmüş, 2019). 

In general, two factors are causing academic burnout in students: internal and external factors. Internal 

factor is derived from student’s inner self such as physical and psychic exhaustion, lack motivation in 

achieving achievement, etc (Rahmati, 2015; Walburg, 2014). The external factor is derived from outside 
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influences such as boredom of teaching methods, friendship incompatibility, and pressure obtained from 

parents. Children can experience academic burnout because the school is a new society having new rules 

that diverse with the home. Children are asked to come to school on time, do the given tasks including 

homework and other tasks (Pingge & Wangid, 2016). There is also a case when children are already old 

enough to go to school but they still want to be free before going to school, thus it makes them lazy to 

go to school (H.-J. Yang, 2004). Burnout can cause mental pressure in the form of anxiety, depression, 

frustration, hostility, or fright. The previous study shows that burnout can cause lower commitment, 

higher abstentions, lower productivity, impoliteness, and lower humanity consideration (Cordes & 

Dougherty, 1993). 

Academic burnout in students is pictured as happened in student's learning process when facing 

pressure from a new subject or other psychological factors such as emotional exhaustion, depersonal-

ization, and perceiving low achievement (H.-J. Yang, 2004; H. Yang & Chen, 2016). 

Problems such as academic burnout experienced by elementary students can be helped by coope-

ration from all parties (counselors, parents, and teachers) (Crespi et al., 2006; Riva & Haub, 2004; 

Shechtman, 2014). Based on this reason, there is a need for guidance service and counseling aiming to 

help the students in achieving self-development. Thus students can develop their talents, potentials, and 

interests to actualize themselves well (Yuen, 2008). 

There are several techniques in guidance and counseling that can be used to help students facing 

the problem such as group activity, individual counseling, and group counseling (Berg et al., 2018). 

Following elementary students' characteristics and age, in which they start entering grouped age, thus 

this study tries to implement group counseling particularly in a group activity in resolving academic 

burnout in elementary students. 

Jean Piaget stated that playing shows two realities to children: adaption to what they have known 

and their response towards new things (Bhagat et al., 2018). In playing facility often becomes objective. 

Several responses arise for the response itself. For example, the aim of student’s running is not for health 

but for the run itself. Run is run. It is not for objectives as what is imagined or thought by adults.  

Therefore, for children play is a facility to transform potential strength become various abilities 

and skills. Playing also can be a way to transfer excessive energy and relaxation (Ahmad et al., 2016). 

Thus, when children in boredom, anxiety, etc, playing or games can be an alternative to lessen the possi-

bility of burnout in children. 

Method 

This study is action research. Action research makes it possible for practitioners to research and 

evaluate their research results everywhere (McNiff & Whitehead, 2011). Therefore this study was 

conducted collaboratively among researchers and teachers or often called collaborative action research  

(Stringer, 2007). 

Research Subjects 

The subjects of this research are students of elementary school (Grades 1, 2, and 3) in SDIT Sal-

sabila Baiturrahman Prambanan, Klaten, Central Java. The subjects were selected based on nomination 

conducted by teachers understanding and regularly interacting with the students. The nomination was 

measured based on indications of academic burnout. Therefore, the subjects were selected purposively. 

We obtained 5 (five) students showing indications of academic burnout. See Table 1. 

Table 1. Research Subject 

No. Age (y/o) Grade Indications 

1. 6 1 Student shows laziness when given tasks, self-withdrawing, and reluctance in doing 

the tasks and put the book into the bag to be homework. 

2. 8 2 Slow, talkative, has no responsibility, has difficulty in writing. 

3. 7 2 The reluctance in going to school, feeling uneasiness in school, giving blank 

answers, not knowing the purpose of learning in school. 

4. 7 2 Has no understanding of right and obligation of going to school, not afraid of 

sanctions, cannot read fluently, whim. 

5. 8 3 The reluctance of doing tasks, laziness, not doing daily tasks, being dependable on 

the teacher. 
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Research procedures 

This collaborative action research was conducted through four steps (Stringer, 2007). The first 

step is planning. In the planning step, identified the problems arising concerning academic burnout. To 

be able to identify the problem conducted several interviews with homerun teachers, headmaster, and 

students. Also observed students in grades 1, 2, and 3. Before the treatment the teachers and homerun 

teachers trained as collaborators in this study. The training given to teachers aims to give understanding 

regarding group counseling and academic burnout. Moreover, developed a schedule of activities, places, 

and times of this action research. Actions are given in group counseling with various games adjusted 

with expected objectives. Therefore, in the planning step planned group games that are suitable for our 

objectives and group counseling materials in resolving academic burnout.  

The second step is implementation. In this step, we implemented the actions with collaborators-

based on identification and planning in the first step. We implemented group counseling towards stu-

dents showing academic Burnout indications. In this group counseling, used group games that are 

suitable for elementary school students. 

The third step is observation and monitoring. With collaborators, the researcher observed, moni-

tored, and evaluated the actions conducted in the second step. In this step, used observation, field notes, 

and interviews as the methods. The success indication is students go to school every day willingly 

without influence from parents, teachers, and the homerun teacher). The last step is analysis and reflect-

ion. With collaborators we analyzed, synthesized, and used the result of the planning step to conclude 

whether we needed to revise the beginning idea or rethink and make a new plan for the next action. 

Research Actions 

The action given to students to overcome academic burnout is to carry out group dynamics 

through several games, named 'Picture Puzzles', "Continuing Stories", and "Throwing the Ball". The 

actions were implemented for two months. The games were implemented once in two days or three 

times in a week. There are several steps conducted in these actions. The first is the beginning. In this 

step, formed the group. The method used in forming the group is the directive model from the teachers. 

The next step is an explanation regarding group counseling for students, including objectives and 

activities that will be conducted during the group activity process. The next step is the planning acti-

vities. In this step, we decided on the materials including games, objectives, targets, tools, and facilities 

for a group activity, assessment plan, place, and time. After that, we start to implement the activities that 

we had planned in the previous step. In the implementation, step formed dynamics group by explaining 

the rules or methods in group activity then introduce each other and express themselves. The next step 

in implementation is disclosing problems experienced by students in the group (academic burnout). The 

information is delivered through games according to objectives in solving academic burnout in each 

meeting of group activity continued with activity evaluation. Evaluation of group activity is more focus-

ed on the individual, social, learning development, and other things considered useful according to stu-

dents. The evaluation in group activity tends to emphasize “process” that can be conducted through 

observation during group activity to reveal students’ understanding of materials discussed before. The 

last steps are analysis and follow up of the assessment result of group activity. This is needed to 

understand students’ development and implementation of group activity more. While analyzing the 

interesting thing emerging is the possibility of topic continuation or problem discussed before. The 

follow up can be conducted through the next group activity or the activity is considered sufficiently 

implemented and over, thus the follow up is not necessary. 

Data Collection Methods 

Observation, interviews, and documentation used in collecting the data. Observation is imple-

mented to obtain data regarding the action implementation process and its result through indications 

emerged by students after the implementation of group activity to solve academic burnout. Observation 

also is conducted to know the procedures/process of activities, teachers' activities, students' activities in 

following, or doing the actions directed by the teachers and changes happening on students. The 

interview was used to expose the experiences during the implementation of the actions and the result of 

the implementation perceived by students and teachers. And documentation is used as supporting data. 
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Success Indicator 

To determine the success of action we determine its success indicator. In general, the success of 

group activity in solving academic burnout in elementary school students is when the students show a 

positive attitude (not being lazy to go to school). While in particular, the first success indicator is the 

students do not show emotional exhaustion with showing positive attitude signing with motivation in 

achieving achievement, willingness to go to school, and doing the tasks well. Second, students do not 

suffer depersonalization showed by joining their friends or caring for their surroundings. Third, students 

do not show low self-esteem and easily giving up (Walburg, 2014). 

Data Analysis Technique 

We used the interactive analysis technique qualitatively. It includes data presentation, data 

reduction, and data conclusion. We considered using this technique to see and picture the success rate 

of group activity in solving academic burnout in elementary school students. 

Result and Discussion  

Result 

This study was carried out in SDIT Salsabila Baiturrahman Prambanan, Klaten, Central Java. The 

reason for choosing this school is obtained from complaints delivered by the teachers and headmaster 

explaining that several students show academic burnout indications. They are lethargic to go to school, 

showing low-performance motivation, unwillingness in doing their tasks, and disturbing their friends 

(even not wanting to join their friends). 

No action is taken to solve this problem, up until now. The headmaster says: 

 “Our school is open for anyone intending to do any activity (either it is training, research, etc). 

Because up until now there has not been any action or activity carried out to help our students.” 

A similar thing also is stated by one of the teachers (homerun teacher of grade 1): 

 "It's true that there has not been any activity carried out in helping our students. Nevertheless, our 

students are different from students studying in-state schools."  

Based on these statements we were given a chance to carry out group activity in solving academic 

burnout of low-grade students. We chose students in low grade as our research subjects based on several 

complaints made by teachers. One of the teachers in grade 2 says: 

“Many students in grade 2 showing reluctance in doing tasks given in school, lethargic attitude when 

going to school, even some students easily get angry and refuse directions given by teachers. 

Another complaint delivered by homerun teacher in grade 3 is as follow: 

"Several students in my class do not understand the benefits of going to school. When they are given 

homework the rarely finish it. Some of them showing low performance in studying, laziness in doing 

the tasks, and very dependable on their teachers." 

While homerun teacher in grade 1 says: 

“Several students in my class also show laziness in going to school and doing their tasks. If they have 

not been finished in doing their tasks, they put their books into their bags and want to go home 

immediately.” 

Based on these three statements we concluded that many students in low grade showing academic 

burnout. Therefore, we took the low-grade students in SDIT Salsabila Baturrahman Prambanan, Klaten, 

Central Java as our subjects. 

In doing the research we followed the cycle steps in action research. The first step is planning. In 

the first step, we obtained research subjects (students in grades 1, 2, and 3) showing academic burnout 

indications. We chose these subjects after doing observations and interviews in 2 weeks including 

achieving the agreement and willingness from parties in school regarding the study. 

Based on observation and interview conducted before, we obtained 5 (five) students showing 

academic burnout indications. 

Based on interviews and complaints stated by teachers problems experienced by those 5 students 

indicate they have academic burnout. This argument also is supported by their study performance. In 
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the table showing study performance, there are several blank points because the students did not do their 

tasks.  

We also train teachers and homerun teachers in implementing this group activity to solve acade-

mic burnout. The materials delivered in this training are regarding group activity, academic burnout, 

and game methods in implementing group activity. 

The games designed in this study have been adjusted with the purpose of the study (solving 

academic burnout), such as Picture Puzzle, Continuing Stories, and Throwing the Ball. The procedures 

of group activity are started by a game and after the game is finished then materials or information 

regarding academic burnout are delivered by discussing how to solve academic burnout so it can 

improve students' motivation to go to school (according to the purpose of this study). 

In this step, researchers and teachers created a schedule, time, place, and facilities to implement 

group activity. We decided on the schedule of actions (group activity with games, conducted once in 

two days for a week). The time was after the second break time (around 1.00 pm). For places, we adjust-

ed with the games that would be carried out. The second step is action implementation. We implemented 

group activity through designed and adjusted games with students' conditions in low grade. Actions and 

results are presented consecutively as follows. 

Action I 

In this step, the teacher implements group activity with the Picture Puzzle game. The picture 

depicts children going to school bypassing several obstacles with high spirits. The procedures of this 

game are as follows: first, the teacher gives the pieces of the puzzle (but not all of them). Second, we 

hide a piece of the puzzle, thus students will have difficulty in completing the puzzle. Third, after 

arranging the puzzle, the students will ask about the missing piece. Forth, we will ask them to discuss 

how to solve the problem. After the discussion is ended, we show the missing piece so the puzzle can 

be complete. This game is carried out again once in two days for a week, so the students will understand 

the procedures of the game. The purpose of this game is to grow motivation in students to go to school, 

improve concentration, create an active, creative and joyful learning atmosphere, learn to work in a 

team, and grow confidence in students. The result of this game is summarized in Table 2. 

Table 2. Result of Action 1 

No. Age (y/o) Grade Result 

1. 6 1 The student can work in a team, in and out of a team without any reason, pay 

attention to the instructions given and do the tasks given to the team even if it is 

difficult. 

2. 8 2 Student can work with other teams, pay attention to the instructions, play an 

active role, give a solution, give ideas, like making noises, do anything to 

complete his/her tasks even if he/she cannot complete it and do the task fast. 

3. 7 2 The student can work with other teams, pay attention to the instructions, pay 

attention to other interesting objects, be active, do his/her tasks even if they find it 

difficult, do the tasks given in group activity more and talk more with his/her 

friends. 

4. 7 2 Students pay attention to the instructions, do his/her tasks even if it is difficult and 

cannot work in a group. 

5. 8 3 Students can work in a group, pay attention to the instructions, be active, give 

solutions, give ideas, do the tasks even if it is difficult, and do the tasks fast. 

Based on the result of action I, we show that subject number 4 cannot work in a team while other 

subjects can work in a team. It is can be understood since they are from different grades. This result 

shows that students feel comfortable and happy in following the activity. The objective of the game can 

be achieved as their attitudes showing happiness in following the subjects in class and promising to go 

to school excitedly. 

Action II 

Before conducting action II, the subjects have shown a positive attitude such as going to school 

excitedly (no more laziness and late) and studying well in class (pay attention to the subjects explained 

by teachers). This also is stated by teachers as follow: 
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 "After the first action was implemented, students showed a better attitude. They came to school 

excitedly, no more students coming late, and can follow the subjects in class well."  

A homerun teacher of grade 2 also has a similar opinion as follow: 

“Yes, they showed some changes in attitudes. They showed their smiling faces when going to school, 

followed the subjects in class well, and no coming late.” 

In action II they were given a game named Continuing Stories. The procedures of this action are 

as follows. We asked students to make sitting in a circle. Second, we explained the purpose of this game 

and gave the story theme that would be created together. Third, we noted the students' stories. The first 

student or student sitting on the right/left side of the teacher would start his/her story in one sentence. 

The next student on the right side of him/her would continue the story in one sentence too. Forth, we set 

the story to be an unfinished story before the last student gave his/her story. The story ended when all 

students delivered their stories. This game makes all students in the group listen to each other carefully 

and concentrate. If they do not listen to their friend's story carefully nor concentrate, they will be 

confused when they have to continue the story. The objectives of this game are to improve their 

concentration, develop their attitude in paying attention, give communication skills (interpersonal 

relations). The game is carried out once in two days for a week to make the students understand the rules 

and procedures. The result of this game is shown in Table 3.  

Table 3. Result of Action II 

No. Age (y/o) Grade Result 

1. 6 1 Students can work in other groups, pay attention to other subjects, pay attention to 

the instructions given by teachers or others, like making noises, and do their tasks 

even if they find it difficult. 

2. 8 2 Student can work with other groups, pay attention to the instructions, pay 

attention to other objects, be active, ask the teacher, do their tasks even if they 

find it difficult and does the task fast. 

3. 7 2 Students can work with other groups, pay attention to the instructions, in and out 

from the group without any reason, pay attention to other interesting objects, be 

active, like making noises and do the task even if it is difficult. 

4. 7 2 Students can work in a group, pay attention to the instructions, pay attention to 

other objects, be active, and do the task even if it is difficult. 

5. 8 3 Students can work in a group, pay attention to the instructions, be active, do the 

task even if it is difficult, and perform the task fast. 

Observation result of action II shows a change, such as when Roy in action I could not work in a 

group but in action II he showed improvement. In action II students also show an active role in the group 

and can work in a group well. From this result, all five students show excitement when going to school, 

can work in a group well, feel confident, and can do the tasks fast (no more being lazy). 

Action III 

In action II we play Throwing Ball. The procedures of this game are as follows. First, we asked 

the students to make a big circle then we explained the game. Second, we held the ball to be thrown to 

one of the students. Third, the student threw the ball to the other student, and the student having the ball 

said his/her name, nickname, address, and hobby. Forth, the student also threw the ball to the other and 

did the same as the previous student. After all, students were able to mention their identities then the 

game was restarted and the ball was given back to the teacher. Fifth, in this turn, the student having the 

ball would throw the ball to the other student and mention his/her friend's identity standing on his/her 

right side. Sixth, this activity was conducted repeatedly so all the students had their turn. Any student 

throwing and catching the ball unwell would be given an agreed sanction. The objectives of this game 

are to grow motivation in studying, improve concentration, lessen the habit of doing the tasks slowly, 

and create harmonization in the group. The game is repeated once in two days for a week so the students 

will understand the rules and procedures.   

In this game, we hope that students in the group can know each other more. The main objectives 

of this game are to make them do their tasks fast and accurately, decrease emotional indications, and 

improve study performance. 
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This game asks the students to be able to catch and throw the ball so their habits in doing the tasks 

slowly can be lessened. All students are asked to retell the obstacle in memorizing their friends’ 

identities. It is intended to train the students to improve their concentration and grow motivation because 

the students are not always able to catch and throw the ball accurately. The result if the game is 

summarized in Table 4. 

Table 4. Result of Action III 

No. Age (y/o) Grade Result 

1. 6 1 Students can work in a group, pay attention to the instructions from the teacher or 

others, be active, do the task given in a group even if it is difficult, and finish the 

task fast. 

2. 8 2 Students can work with other groups, pay attention to the instructions, be active, 

give solutions, share ideas, do the task even if it is difficult, and do the task fast. 

3. 7 2 Students can work with other groups, pay attention to the instructions, pay 

attention to other interesting objects, be active, give solutions, and do the task 

given even if it is difficult. 

4. 7 2 Students can work in a group, pay attention to the instructions, pay attention to 

other interesting objects, be active, and do the task given even if it is difficult. 

5. 8 3 Students can work in a group, pay attention to the instructions, be active, share 

ideas, do the task given even if it is difficult, and do the task quickly. 

The result in action III shows improvement in five students. They become fast in do their tasks, 

pay attention to the instructions well, can work in a group, be active in groups, and do their tasks even 

if it is difficult. 

Therefore, the students can follow the subjects in class well, have the motivation to perform better, 

go to school willingly, can work in a group well, and finish their tasks given by the teachers quickly. 

The teacher also gave positive feedback as follow: 

“The students now show their improvement. They are not being lazy anymore to go to school and do 

their tasks. And when they are in class they pay attention to the class well and do the tasks given 

quickly.” 

Homerun teacher in grade 3 also had a similar opinion: 

“Ari now is not lazy anymore in doing his tasks even he finishes it quickly. Before Ari was very lazy 

in doing his tasks, now he is not dependent on his teachers anymore. Indeed, there are positive 

changes in Ari.” 

This feedbacks, show that after given actions three times a week, all five students show positive 

attitudes. They become excited to go to school and do their tasks. 

The third step is observation and monitoring. In this step with collaborators, we observed and 

monitored the implementation of group activity. We used observation guidelines, field notes, 

documentation, and interviews. Observation and monitoring were conducted in the process of group 

activity. The results of observation and monitoring are shown in Table 2, Table 3, and Table 4. 

We obtained from observation and monitoring conducted in all three actions, all five students can 

follow group activity well. It is showed by their attitudes such as paying attention to the instructions 

given by the researcher, give solutions to the group, share the ideas, can work in a group, and do all the 

tasks given in the group activity process. 

The fourth step is analysis and reflection. We analyzed and reflected all the actions conducted 

and implemented. Based on observation, field notes, documentation, and interviews we conclude that 

all five students show positive attitudes. They are no longer being lazy to go to school, do their tasks 

quickly, show improvement in studying and especially they go to school because of their willingness 

and not because of other influences or forces (from parents or teachers). 

Due to the results obtained, then the research can be stopped and needs no more further action. 

We stopped the study because the main objective of the study has been achieved (the students go to 

school because of their willingness and not because of other influences or forces (from parents or 

teachers). Moreover, they become not easily getting angry, passive, and low self-esteem. 
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Discussion 

According to Romlah (2006) group activity in elementary school is a part of attitude education 

and studied as a subject in class. It aims to build positive attitudes and habits on students so they can 

develop their potentials. It is proved by a result of an experimental study conducted to investigate the 

effectiveness of group activity in improving student's attitudes and habits in studying and achieving 

academic achievement (Hussain Ch, 2006). 

This study is an effort to build positive attitudes and habits in going to school such as going to 

school willingly, nit being lazy in doing the tasks given in school, showing good performance and can 

work in group or socialize with other students and surroundings (Hurst et al., 2013). 

The implementation of group activity in solving academic burnout in elementary school students 

in SDIT Salsabila Baiturrahman Prambanan, Klaten, Central Java is a success. It is proved by positive 

changes in attitudes and habits, particularly in a willingness to go to school. The success of this study 

passes the indicators including indications of the syndrome of emotional exhaustion, depersonalization, 

and reduced personal accomplishment (Maslach et al., 1996) as follows. First, students do not show the 

sign of emotional exhaustion by showing high motivation and willingness to go to school and do the 

tasks given well and quickly. It is possible to be achieved because arising high motivation can be con-

ducted by giving cognitive simulation and changing the situation and environment (Bianchi et al., 2018). 

This condition is created because the teacher is certain that Picture Puzzle can give much positive cogni-

tive simulation, particularly in the early on the game (Tsouloupas et al., 2010). The implementation of 

the game condition makes the students feel comfortable without any pressure, thus lessen the indications 

of the syndrome of emotional exhaustion (Beddoe & Murphy, 2004). 

Second, students do not experience depersonalization showed by their ability to join their friends, 

work in groups, and care with their environment (Blevins et al., 2012). The continuing story makes the 

students develop attitudes in paying attention and train their communication skills (interpersonal 

relations), thus they do not experience depersonalization (Shapiro, 2004).  

Third, students do not undergo and have low self-esteem. It is showed by their confidence and 

intention in giving solutions to their friends through seeking solutions with their friends, sharing their 

ideas, and being active in the group. This condition can be created because throwing the ball game 

facilitates the students to improve their concentration, lessen their habit of doing the tasks slowly, and 

create harmonization in the group. Introduction and understanding of others give stimulation to be closer 

personally and being helpful (Feeney & Collins, 2015). The feeling and thoughts of having low self-

esteem are changed into the intention to help and be able to be better (Hussein, 2018). 

Every child is unique. Thus in this study, we held this assumption, and every child following the 

group activity is given the chance to develop their potentials (Fazio-Griffith & Ballard, 2014). The game 

also is design to be suitable with characteristics of students in low-grade elementary schools. The usage 

of the game in a group activity is to make students understand the information given by the counselors. 

(Klimova, 2015). This statement is supported by a result of a study stating that game is an appropriate 

medium in delivering guidance and counseling towards children (Purwanti, 2009). 

The group activity can be implemented in all education levels. Moreover, it also can provide 

information regarding many aspects, thus the individual can obtain more knowledge to develop their 

potentials well, as what the objective of guidance and counseling service provides (Robison, 2014). 

Conclusion 

Game selection determines the implementation of group activity, proved by selecting the 

appropriate games with students' characteristics, and the objectives of group activity can solve academic 

burnout. Building good relations among researchers, teachers, and students during the process of group 

activity is highly needed. It is proved that the students feel safe and conformable to respond during group 

activity is conducted. Teacher's skills in delivering group activity also are needed. Thus, students can 

follow the process well and show positive changes in attitudes and behaviors. It implicates that for the 

next researches to test other games in developing other aspects in solving academic burnout. It needs to 

create a situation and environment making it possible for students to be consistent in their positive 

attitudes, thus they will go to school willingly without any influences and forces. We advise other institu-

tions that implementing group activity to solve academic burnout can be continued for solving various 
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obstacles experienced by students through game variation adjusted with the condition of students and 

schools. 
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