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Abstract: The main focus of this study was to (1) identify the level of the practices of learning
organization, (2) identify the level of teachers’ leadership, and (3) determine the relationship
between practices of learning organization and teacher leadership. The theoretical framework
of both Watkins and Marsick (1999) and Katzenmeyer and Moller (2009) were modified to
form the conceptual framework of the study. The data were collected through questionnaires
distributed to 72 teachers which were randomly selected from six Indigenous Primary Schools
of Kuala Langat District, Selangor. The study was a quantitative research. The data collected
was analyzed using descriptive and inferential statistics using the SPSS IBM Version 23.0
software. The results showed that the practices of learning organization by teachers recorded
a high level of mean value at 3.87 and at 4.05 for teacher leadership. There was a moderate,
positive and significant relationship between practices of learning organization and teacher
leadership (r = 0.699, p<0.01). This finding promotes practices of learning organization in
schools which may lead to positive changes in teacher leadership. The implication of the study
is the practices of learning organization should be practised at individuals, teams and
organization levels in schools to improve the leadership skills of teachers through learning
continuously.
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l. INTRODUCTION
Sustainable Development Goals (SDGs) in particular SDG 4 advises that quality education
plays a role as an agent of change. Inclusive education, equality and lifelong learning
opportunities can encourage changes in knowledge, skills, values and attitudes to empower
current and future generations to meet the economic, social and environmental balance of life
towards achieving education quality (UNESCO, 2018; MOE, 2018). The various policies and
education plans that determine the quality of the education system in a country are great but
these will not have any positive impact as long as the quality of teachers who serve as policy
practitioners and the plan is not improved first. Teachers in schools need to learn to stimulate

their intellectual development and also that of and their peers proactively to change the needs
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of the education world (Fullan & Hargreaves, 2016). Therefore, teachers in school need to
adopting the best practices of learning organizations to constantly renew knowledge and stay
relevant (Watkins & Marsick, 1999; Marsick & Watkins, 2003).

Since teachers are the most valuable resource available in schools, the low-performing
students need qualified teachers to help them improve their performance (OECD, 2016).
Aspects of teacher leadership in schools should be given priority to improve the quality of
education in schools. Although teacher leadership is often associated with student achievement,
Katzenmeyer and Moller (2001; 2009) interpret teacher leadership from different angles.
According to them, the roles of teachers are not only in the classroom but they can also be
leaders outside the classroom by contributing to the surrounding community, especially other
teachers; authoritatively influencing others to improve educational practices in schools; willing
to accept the duties and responsibilities to achieve success for themselves as well as their

colleagues, students and school.

1.1 Problem Statement

According to Japar & Dzulkifli (2017) and Yusof, Vyapuri, Jalil, Mansor, & Noor (2017, p.77)
the level of teacher leadership among teachers in Malaysia is still at a moderate level.
Meanwhile, previous studies on the practices of learning organization recorded the overall
mean at a moderate level (Bikmoradi, Fardmal, Torabi, 2018, p. 442). Therefore, the
relationship between teacher leadership and teacher learning in schools needs to be studied in
depth to find the best solution for leadership problems among teachers (Wenner & Campbell,
2017, p. 18 & 19).

1.2 Research Objectives
a. Identify the level of the practices of learning organization at Indigenous Primary
Schools of Kuala Langat District, Selangor.
b. Identify the level of teacher leadership at Indigenous Primary Schools of Kuala Langat
District, Selangor.
c. Identify the relationship between the practices of learning organization and teacher

leadership at Indigenous Primary Schools of Kuala Langat District, Selangor.
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1.3 Research Questions
a. What is the level of the practices of learning organization at Indigenous Primary
Schools of Kuala Langat District, Selangor?
b. What is the level of teacher leadership at Indigenous Primary Schools of Kuala Langat
District, Selangor?
c. What is the relationship between the practices of learning organization and teacher
leadership at SKA, Indigenous Primary Schools of Kuala Langat District, Selangor?

1.4 Research Hypothesis
a. Hol=There is no significant relationship between the practices of learning organization
and teacher leadership at Indigenous Primary Schools of Kuala Langat District,

Selangor.

1.5 Literature Review

Learning organization is an organization learning continuously and being able to change
according to environmental changes (Watkins & Marsick, 1999). In the 21st century, new
trends in technology, economics and politics have a huge impact on social life, workplace and
even the way of human life, especially for the younger generation who will lead a more
complex world. To face this situation, teachers must prepare themselves with a variety of
relevant and up-to-date global skills to meet the needs of students (Fullan, Quinn, & McEachen,
2018). Therefore, teachers in schools need to practising the habit of learning and always
gaining new knowledge so that they are competent and competitive because excellence of
students and schools also depends on the competence, skills, expertise and authority of its
teachers. Thus, the application and practices of the concept of learning organization enables
either individuals or groups or organizations to be able to learn and adapt knowledge randoin
this challenging new millennium education system (Watkins & Marsick, 1999).

According to Katzenmeyer and Moller (2009), teachers play a role as leaders inside and
outside of the classroom at school. As the recognition of the importance and influence of
teachers is an essential component in the development of schools and the education system
(Campbell, Lieberman, Yashkina, Alexander & Rodway, 2018; Harris, Jones & Huffman,
2017), researchers have recently conducted a literature review on the aspects of teacher
leadership (Supovitz, 2018; York-Bark & Duke, 2004). Many advanced studies and critical

synthesis of teacher leadership have been conducted by experts according to current
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educational context and needs (Harris & Jones, 2019; Spillane & Shirrell, 2017; Fairman &
Mackenzie, 2015).

Rashid and Mansor (2018) have conducted a study on the influence of learning
organization on teacher leadership. A total of 370 secondary school teachers participated in
this quantitative study. The Katzenmeyer and Moller (2009) questionnaires were adapted to
measure teacher leadership, while the questionnaires developed by Watkins and Marsick
(1994) were used to assess learning organization. The findings of the study show that learning
organization consisting of individual, group and organizational learning have an influence on
teacher leadership but only to a minimum level. This indicate that there are other factors that
influence teacher leadership. Therefore, other elements that can enhance teacher leadership
need to be identified and promote learning organization in schools to improve the quality of
teachers.

Meanwhile, Mansor, Yunus, Yuet, Musa and Noor (2019) studies about the influence
of learning organization practices on teacher leadership. The sample of this study consisted of
400 teachers from 50 secondary schools. Findings of the study show that individual learning
has a strong influence on teacher leadership, followed by global learning. Since the practices
of learning organization can influence teacher leadership, it is appropriate to produce teacher

leaders who can contribute to quality education.

1.6 Research Framework

In this study practices of learning organization is the independent variable, with three
dimensions; individual learning, group learning, and organizational learning (Watkins &
Marsick, 1999). Teacher leadership is taken as dependent variable of this study (Katzenmeyer

& Moller, 2009). A research framework of this study is proposed as in figure 1.

Teacher Leadership
Self-assessment and leading change
Communication

Practices of Learning Organization

Individual learning

. Diversity
Gr_oup learning _ Teaching skills
Organizational learning Continuous improvement

Self-organization

Figure 1. Research Model (Sources:Katzenmeyer & Moller, 2009; Watkins & Marsick, 1999)
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1. METHOD

This study is quantitative in nature using a descriptive correlation design because this design
describes the correlation or existing relationship between practices of learning organization and
teacher leadership. This study was conducted using cross-sectional survey design that used
questionnaires for the purpose of data collection. Questionnaires include: Part A: Learning
organization (Dimensions of the Learning Organization Questionnaire- DLOQ), Part B-
Teacher leadership (Teacher Leadership Self-Assessment -TLSA) and Part C-Demographics of
respondents. The dimensions of DLOQ consist of (1) individual learning, (2) group learning
and (3) organizational learning. Next, the dimensions of TLSA consist of (1) Self-assessment
and leading change, (2) Communication, (3) Diversity, (4) Teaching skills, (5) Continuous
improvement and (6) Self-organization. Finally, Section C examines the demographics of the
respondents which includes 5 questions on gender, school category of school, academic level,
teaching experience and age category.

The respondents of this study consisted 72 teachers from six indigenous primary school
were selected using random sampling. The findings of the pilot study conducted showed that
the Cronbach's Alpha value for the DLOQ instrument was .936 and for TLSA instruments was
.964. Fraenkel, Wallen and Hyun (2012) stated that for study purposes, a reliability coefficient
value of .70 or above is considered good. Thus, both study instruments were suitable for use
because the coefficient value of these two instruments exceeded .70. The mean descriptive
statistics, standard deviations, frequency and percentage were used to determine the level of
the practices of learning organization and teacher leadership. Meanwhile, frequency and
percentage were used in analyzing the demographic information of the respondents. The
researcher conducted the Pearson Correlation analysis to determine the strength of independent

and dependent variable relationships in this study.

I1l.  RESULTS
3.1 Level of the practices of learning organization (DLOQ)

RQ 1: What is the level of the practices of learning organization at Indigenous Primary Schools

of Kuala Langat District, Selangor?

Table 1. Level of the practices of learning organization

No Learning Organization Practices Mean Standard deviation Level
1. Individual learning 3.88 0.46 High
2. Group learning 3.86 0.56 High
3. Organizational learning 3.85 0.57 High

Learning organization 3.87 0.50 High

Low=1.00-2.33; Medium=2.34-3.66; High=3.67-5.00
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The findings of this study showed that the three dimensions of the practices of learning
organization were at a high level at six Indigenous Primary Schools of Kuala Langat District,
Selangor (mean range between 3.85 to 3.88). The highest mean was for individual learning
practices of 3.88 (S.D = 0.46). Next, the second highest mean of 3.86 (S.D = 0.56) is indicated
by the level of group learning practice. Finally, the third highest mean was for organizational
level learning practices with a mean of 3.85 (S.D = 0.57). Overall, the practices of learning
organization were at a high level with a mean score of 3.87 (S. D=0.50).

3.2 Level of teacher leadership (TLSA)
RQ 2: What is the level of teacher leadership at Indigenous Primary Schools of Kuala Langat
District, Selangor?

Table 2. Level of teacher leadership

No  Teacher Leadership Mea Standard deviation Level
n

1. Self-assessment and leading change 4.09 0.42 High
2. Communication 4.04 0.46 High
3. Diversity 4.10 0.53 High
4, Teaching skills 4.07 0.53 High
5. Continuous improvement 3.95 0.51 High
6. Self-organization 4.01 0.49 High

Teacher leadership 4.05 0.42 High

Low=1.00-2.33; Medium=2.34-3.66; High=3.67-5.00

The findings showed that all dimensions of teacher leadership were at a high level. The
dimension with the highest mean was the diversity dimension (mean = 4.10, SP = 0.53). This
was followed by the dimensions of self-assessment and leading change (mean = 4.09, SP =
0.42), dimensions of teaching skills (mean = 4.07, SP = 0.53), dimensions of communication
(mean = 4.04, SP = 0.46), dimensions of self-organization (mean = 4.01, SP = 0.49) and
dimensions of continuous improvement (mean = 3.95, SP = 0.51). Overall, the teacher

leadership was at a high level with a mean score of 4.05 (S. D=0.42).

3.3 Relationship between the practices of learning organization and teacher leadership
RQ 3: What is the relationship between the practices of learning organization and teacher

leadership at Indigenous Primary Schools of Kuala Langat District, Selangor?

Table 3. Relationship between the practices of learning organization and teacher leadership
Teacher Leadership  Relationship strength
R Sig
Practices of Learning Organization .699 .000 Moderately strong
** Significant level = 0.01 (2-tailed) p<0.01
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The results of the analysis showed that there was a significant positive relationship at a
moderately strong level between the practices of learning organization and teacher leadership
(r =0.699, p =0.000) p <0.01. Thus, the Hol hypothesis was rejected.

IV. DISCUSSION

4.1 Level of the practices of learning organization (DLOQ)

RQ 1: What is the level of the practices of learning organization at Indigenous Primary Schools
of Kuala Langat District, Selangor?

The findings of this study proved that all the practices of learning organization (individual
learning, group learning and organizational learning) at six Indigenous Primary Schools of
Kuala Langat District, Selangor were practised at a high level. This finding was in line with
the study findings from (1) Rahim (2018) regarding the learning organization in secondary
schools, (2) Ghani, Ishak, Siraj, Kenayathulla and Crow (2014) regarding the practices of
learning organizational in an excellent school, and (3) Ishak, Ghani and Siraj (2014) regarding
the leadership of learning organizations in High Performing Schools. On the other hand,
Hussein, Omar, Noordin and Ishak (2016) who studied the culture of learning organizations at
the Public Institution of Higher Education in Malaysia found that learning organizations were

at a moderate level.

4.2 Level of teacher leadership (TLSA)

RQ 2: What is the level of teacher leadership at Indigenous Primary Schools of Kuala Langat
District, Selangor?

The findings of this study found that the level of teacher leadership was high at all six
Indigenous Primary Schools of Kuala Langat District, Selangor. Studies by (1) Yusof, Min,
Jalil, Noor and Yusof (2018), (2) Harun, Sani, Sayuati and Abdullah (2018), and (3) Harun,
Basri, Pehei and Asimiran (2016) were similar to the findings of this study where the level of
teacher leadership in schools was at a high level. On the other hand, studies conducted by
(Misdi, Sumintono, & Abdullah, 2019) and (Yusof, Vyapuri, Jalil, Mansor, & Noor, 2017)
reported that the level of teacher leadership was still at a moderate level among teachers in

Malaysia.
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4.3 Relationship between the practices of learning organization and teacher leadership
RQ 3: What is the relationship between the practices of learning organization and teacher
leadership at Indigenous Primary Schools of Kuala Langat District, Selangor?

The practices of learning organization have been proven to influence teacher leadership in
schools, especially in secondary schools (Mansor, Yunus, Yuet, Musa, & Noor, 2019; Rashid
& Mansor, 2018). This statement can support the findings of this study which recorded a
significant Pearson Correlation value of 0.699 at a moderately strong level between the practice
of learning organization and teacher leadership. This showed that the overall practice of
learning organization carried out in schools could increase the level of teacher leadership as
well as bring out positive changes that promise the excellence of the school because teacher
leadership is a process carried out by teachers individually or in groups within the organization
to influence colleagues and principals to make improvements in the teaching, learning and
development process in schools (York-Barr & Duke, 2004). To achieve this objective, the
development of teacher leadership should involve three stages, namely individual
development, team development and also organizational development.

Overall, this study had filled the research gap on the level of practices of learning
organization, teacher leadership and had proven that the relationship that existed between these
two variables. Therefore, the practices of learning organization need to be implemented in
schools at individual, group and organizational levels to bring progressive changes to teacher
leadership because teachers with leadership values are known as highly skilled and qualified
teachers. Such teachers are able to carry out the responsibilities in creating first class human
capital as intended through Malaysia Education Development Plan 2013-2025 (MOE, 2013).
Therefore, school as an organization must adopt the practices of learning organization in order
to improve student learning and academic achievement, teacher professionalism and school

reform.

V. CONCLUSION
The results of the study showed that the practices of learning organization in schools were
important variables in determining the level of teacher leadership in schools. The results of this
study which showed a moderately strong relationship between the practices of learning
organization and teacher leadership should be given serious attention because scholars have
confirmed the importance of the practices of learning organization in improving the level of

teacher leadership in schools.
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The findings of this study would contribute towards two main implications. First, from
a theoretical aspect this study would contribute to the development of literature on the practices
of learning organization and teacher leadership, especially in primary schools. Secondly, in
terms of practices, school head teachers need to implement the practices of learning
organization according to the context of their respective schools in order to achieve (1) human
capital development, (2) enhance leadership among teachers, (3) uphold teachers
professionalism, (4) ensure the improvement of student achievement, and (5) improve the
effectiveness of schools especially indigenous primary schools.

Since this study focused on only six indigenous primary schools, therefore this study
could be replicated and conducted by using a larger sample by future researchers to generalize
its findings. In addition, a positive and significant correlation at a moderately strong level
between the practices of learning organization and teacher leadership provide an indicator that
there may be other variables that can further strengthen the relationship between these two
variables. Thus, this study could also be expanded by studying its relationship with the head
teacher leadership in schools. In terms of methodology, (1) Structural Equation Modeling
(SEM) analysis can be applied to ensure validity and reliability of the data, and (2) adopting
the mixed method approach to enable the future studies to have a higher academic value.

Overall, this study was expected to give awareness to teachers to identify opportunities
to do learning individually, in groups and also together with members of the organization to
help teachers find out their abilities through teacher leadership which improve the quality of

teacher professionalism.
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