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INTRODUCTION 

The most recent recommendations from the 2013 Curriculum suggested that assessment 
should be conducted to measure the students' knowledge, attitudes, and skills. To assess the three 
domains, the 2013 curriculum recommends five assessment characteristics: mastery learning, au-
thentic, employing predetermined assessment criteria, and using various assessment techniques. 
Assessing the domain attitudes, direct or indirect observation, self-assessment, peer assessment, 
and journal are utilized by the teachers. Competency achievement is assessed by monitoring the 
learning process, learning progress, and competency achievement in conjunction with the stu-
dents' potency and ability, which are expected to improve.  

The assessment of knowledge is carried out by measuring the students’ mastery, including 
factual, conceptual, and procedural knowledge at various levels of thought processes (Widiastuti, 
2018, pp.2-5). Assessment can also provide feedback to teachers in order to correctly plan and 
carry out the learning process. Moreover, the assessment helps teachers obtain useful feedback 
on what, how much, and how well they are learning (Taras, 2005, pp.468-471). 

Assessment is conducted through a series of steps, including planning, assessment prepara-
tion, and information collection through an amount of evidence showing the students' achieve-
ment, processing, and utilization of information about the student's competence. Assessment in 
the 2013 curriculum is intended primarily to “diagnose” students' learning progress toward ac-
complishing the standards. Diagnostics assessment is administered to map out the students' abil-
ity in areas of language dimension. Additionally, a diagnostics assessment is also conducted to 
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identify the students' weaknesses to enable teachers to practice better learning treatment. Assess-
ment is carried out to measure the holistic achievement of learning competencies (Widiastuti et 
al., 2020). 

Diagnostics assessment is administered to map out students' ability in areas of language di-
mension. Additionally, a diagnostics assessment is also conducted to identify the students' weak-
nesses to enable teachers to practice better learning treatment. Summative assessment is often 
called assessment of learning because its specific purpose is merely to know students' strengths 
and weaknesses (Stiggins, 2002; McMillan et al., 2013). 

In general, assessment can be classified into two distinctive types of assessment: summative 
and formative assessment. Both of these assessments are administered to collect the students' 
learning achievement. Some specific purposes create differences in both assessment practices. To 
measure the students’ learning achievement, teachers usually conduct the summative and forma-
tive assessment at the end of the school term in one semester. Additionally, the summative as-
sessment functions help teachers organize the upcoming lesson and nailing down how the next 
lesson should be designed and practiced in the classroom. 

Meanwhile, formative assessment is intended to measure the students' learning progress 
and teachers have a clear picture of the students' achievement in a particular learning unit. This is 
an ongoing assessment conducted at the completion of every learning unit, and then the result of 
the formative assessment can be used as a learning device to improve teaching and learning prac-
tices, so that is why formative assessment is frequently termed assessment for learning (Stiggins, 
2002; McMillan et al., 2013, p.2; Derrick & Ecclestone, 2006, p.3). Moreover, Black and Wiliam 
(1998, p.25) emphasize that assessment is carried out with the aim of obtaining data about stu-
dent abilities. Feedback is given to make the students attain higher achievement in learning. The 
primary assessment is carried out by the teacher through observation during a certain period of 
time and attitude assessment is not carried out on every basic competency (Widiastuti & Saukah, 
2017, p.52). 

Formative assessment is used to assist students in learning by giving them the opportunity 
to assess their work based on their learning progress - feedback for various types of teacher-made 
tests and performance assignments such as student portfolios. Therefore, assessment is critical in 
learning because it allows teachers to provide practical instruction in evaluating students' compe-
tence (Tante, 2018, p.43). On the other hand, feedback is also a significant thing in the perspec-
tive of education. One of the most powerful influences on learning is feedback. Feedback is the 
essential aspect of effective teaching and learning. It is a significant viewpoint in assessment and 
as a basis for advancing the students’ achievement. It can make the students move forward and 
utilize themselves to make improvements in learning. Appropriate formative feedback may im-
prove students' achievement and improve teachers' pedagogical practices (Black & Wiliam, 1998, 
p.22; Dunn & Mulvenon, 2009, p.2).  

To speed up the students’ improvement in learning feedback is a vital thing that should be 
provided by the teachers. Feedback is a part of formative assessment implementation because 
every formative implementation should be followed by formative feedback. It is used to enhance 
the students’ progress in learning which helps the teachers and students to know their existing 
position. Feedback also enables the students to attain better ability and quality of their work. It 
also gives students chances to modify the upcoming classes (Box et al., 2015, p.22). Consequent-
ly, after implementing formative assessment, the teachers should provide formative feedback to 
give a clear overview of their learning. 

Several studies have been conducted which mainly focused on investigating the process of 
the assessment implementation administered by the teachers in the classroom (e.g. Taras, 2005; 
Stiggins, 2002; Ahsan, 2009). There was, however, very limited information on how the correc-
tive feedback was given by the teachers. Thus, this study was highly important to be conducted to 
reveal the assessment and feedback practices carried out by the EFL teachers in the real class-
room settings. 
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Considering the aforementioned phenomenon, this paper aims to provide the information 
of the assessment and feedback practices of junior high school teachers focusing on the English 
teacher's assessment practices, the teachers' understanding of assessment, and their feedback after 
implementing formative assessment. 

METHOD 

A qualitative research approach was employed in examining and interpreting the data of 
this study. Participants in this study were obtained by conducting an interview with several junior 
high school English teachers. Data were collected from three junior high school English teachers 
as indicated by their teaching qualifications and having at least two years of teaching experience. 
The study participants are also necessary to accomplish the criteria of being a qualified teacher, 
which can be seen from their teaching certificate and has the same understanding of classroom 
assessment. Data were collected using in-depth interviews and classroom observation. Constant 
comparative techniques of each participant's interviews were used to recognize the teachers' as-
sessment and feedback practices. The collected data were firstly transcribed and interpreted criti-
cally and argumentatively. To ensure the validity of the data, the triangulation process was con-
ducted by matching the data collected from the interviews and the data collected from the obser-
vation. Prior to triangulating the data, the transcriptions of the interviews were also checked sev-
eral times to ensure their compliance with the recordings, and then teachers were asked to read 
the transcriptions to reconfirm what they said during the interviews. The transcriptions then were 
carefully matched with the observation notes to ensure all the data were valid and reliable. 

FINDINGS AND DISCUSSION 

Assessment Used by the Teachers in EFL Classes  

The result of the interview with the English teachers showed that English teachers in this 
study did not know the English curriculum. They think that the curriculum is similar to the les-
son plan or syllabus they used. The teachers in this study have a significantly clear understanding 
of the importance of administrating assessments. It was found that they were able to carry out 
some assessments. The term formative assessment is often called a daily assessment. They also 
administered summative assessments at the end of the school term. When they were asked the 
purpose of conducting a formative assessment, they answered a sufficiently comprehensive de-
scription. The assessment was mainly administered because it was required by the school rather 
than for learning and teaching improvement. Therefore, formative assessment was conducted to 
test the students' ability and show their score for a particular topic. The formative assessment was 
conducted, but the result was not adequately modulated to improve teaching and learning proc-
esses.  

Most of them stated that the assessments were conducted based on the assessment guide-
lines stated in the curriculum. Teachers in this study clearly understand the purpose of conduct-
ing classroom assessments. Two main types of assessment conducted by teachers in assessing the 
students' learning ability: formative and summative evaluation. 

Summative and Formative Assessment Practiced in English Classes 

To measure the students' knowledge at the end of each semester Summative assessment is 
conducted; however, the formative assessment was conducted at the last part of every learning 
unit, which is known as "daily repetition." 

"I think any assessment is important to be administered in the classroom. I do a summative assessment in the 
classroom at the end of each semester intending to know my students' learning achievement and formative 
assessment at the end of each learning unit." (Teacher B) 
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"I administered a formative assessment to find out whether or not the students understand the lesson. I 
usually give the students assessment at the end of every learning unit, which I usually give after finishing 
teaching by giving them a short test. This I do in order I know the one unit of the assessment which I have 
done usually conducted at the end of every unit of learning students' understanding about the lesson and give 
the students score for that learning unit. I also administer a summative test at the end of every semester to give 
the students score for one semester." (Teacher A) 

The English teacher administers a summative assessment to get information about the stu-
dents' ability. The main objective of administering summative assessment is to assess the stu-
dents' ability by scoring the student learning outcomes for one school term. In contrast, the for-
mative assessment was conducted at the end of every learning unit to know the students' progress 
in the classroom. It is a very clear distinction between the purpose of summative and formative 
assessment. Both are important to carry out for the sake of higher education quality.  

The excerpt of the interview above demonstrated that teachers in this research compre-
hend the contrast between developmental formative and summative assessment implementation. 
During the interview, the teachers also explained that they are willing to learn more about the 
formative and the summative assessment. This indicates that the teachers did not yet fully under-
stand those two assessments. It was noted that teachers had various comprehension of how for-
mative assessment implementation. The teachers understood that formative assessment is really 
useful to enhance the students' performance, but they did not really practice the result of forma-
tive assessment to modify the teachers' teaching strategy to make learning improvement especially 
on their teaching style. The teacher merely uses the result of the formative assessment to assess 
the students' performance. Additionally, the teachers did not usually communicate the formative 
assessment result accompanied by feedback to the students. 

Based on the teacher's interviews, the teacher did not know exactly the purpose of con-
ducting the formative assessment. They conducted the assessment based on the school's prevail-
ing policies so that the continuation of the assessment results was not done maximally. In this 
study, it was found that formative assessment was conducted by using several types of tests. 

"I often administered formative assessment; however, I did not use the results of the assessment to modify my 
teaching strategy. I do this to meet the policy in the 2013 curriculum." (Teacher A) 

"Formative assessment for me is very important to do. When the formative assessment time comes, I ask my 
students to continue doing the coursebook exercises. This is easier for me because I don't need to write a new 
test, and the students are already familiar with the test or exercise format. I score the students' work as soon 
as possible and then return them to the students. By returning their works after being marked, the students 
know their ability straight away." (Teacher B) 

The aforementioned interview excerpt indicated that the teacher conducted a formative as-
sessment in their teaching practice because the teacher believed that formative assessment is 
helpful to identify the students' learning progress. However, the teacher did not adequately pre-
pare the assessment to ensure that the assessment is conducted in line with the learning objective 
and learning competence. The teacher in this study asked the students to do extra exercises from 
the coursebook. In practice, this could be acceptable if the coursebook is designed to suit the 
learning standard, and the tests are designed to meet the learning objectives and learning compe-
tence. Based on the classroom observation, the coursebook was mainly designed to develop the 
students' language competence, and it was not for assessing the students. It can then be said that 
the teacher is required to construct the test accordingly.  

Additionally, the teacher explained that the formative assessment was not used to modify 
the teaching style. The formative assessment's primary purpose is to enhance the learning proc-
ess. Formative assessment result gives a significant input for the teacher in order to figure out a 
new teaching strategy if the students' ability in that particular test was not sufficiently accepted. 
The students' weaknesses do not merely cause the poor student's achievement, but also because 
of the teacher's inappropriate learning strategy. That is why the formative assessment should be 
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respected in its nature to improve teaching and learning quality. It can be said that formative as-
sessment is a golden solution to teaching and learning challenges because it allows teachers and 
students to work together to make the quality of learning progressively excellent.  

Concerning the summative assessment administration, teachers in this study have almost 
similar views regarding its purpose and how and when it should be administered. The summative 
test is administered at the end of every semester or end of the school academic term. This assess-
ment is mainly intended to give a clear picture of the students' achievement for a certain period 
after a particular semester's learning syllabus is completed.  

"Summative assessment is administered at the end of the semester. I usually work with the school principal, 
in this case, the vice-principal of education affairs. He set an assessment schedule, and I just prepared the test 
and administered it to the students. To make easier, I usually downloaded the test from the internet and 
compiled them to make a set of 50 multiple choice test." (Teacher C) 

This excerpt of the interview indicated that a summative assessment was administered by 
the teacher at the end of the semester or school academic term to measure the students' ability 
for a period of time. The teacher's test construction procedure seemed unacceptable since most 
test items were taken from the internet. The teacher's consideration to download the test items 
from the internet is not in line with good test construction characteristics. In any test construc-
tion, the teacher needs to develop a test based on the learning objectives and learning compe-
tence that guided the teacher during the learning process. Getting the test items from the internet 
is more likely to cause a new problem in testing since the test items available on the internet are 
not valid and reliable for assessing the students in every school. Therefore, test items should be 
really constructed by respecting the syllabus content for that semester or school academic term. 

"For me, summative assessment is not really important. I usually combined and compiled the students' daily 
works and daily assessments to figure out their abilities. I can score their ability by critically judging the 
results of their works and daily assessment. Daily assessment will show me their progressive achievement, so it 
is necessary to do a summative assessment, which requires money and special time. It is a good way to assess 
students, but for me, it is not visible and impractical." (Teacher A) 

The interview expert's expert showed that this teacher was not really keen on conducting 
summative assessment because it is not practical and time-consuming. Scoring the students 
through a collection of daily works and daily assessments is considered more practical and econo-
mical. This teacher seemed to be in favor of measuring the students based on daily assessments 
and daily assignments. This teacher might give accurate scores for the students if the class size is 
ideally small. The teacher has adequate time allocation to analyze all the students' work and daily 
assessment critically. However, recently it was compulsory for the school to administer the sum-
mative assessment in order to assess the students' learning achievement appropriately.  

On the other hand, problems of using formative assessment to improve the teaching and 
learning quality were found by the teachers for the time they had. The follow-up action was not 
carried out by the teachers after implementing the formative assessment. This was obtained from 
interviews conducted with teacher C.  

"I cannot use formative assessment results well because, after the daily test, I have to continue the learning 
activities by discussing the next material to finish all the material before the end of the semester.” (Teacher C) 

In accordance with interviews and observations administered to the three English teachers, 
it was found that there are several types of tests used in assessing the students' learning ability in 
the classroom. This study indicated that several different types of questions were used by teachers 
for assessing the students' comprehension of learning. A type of activity used to assess the stu-
dents' comprehension was the question-and-answer session. However, the question-and-answer 
session focused only on the teacher asking questions to the students, and the students were not 
given an opportunity to ask any question to the teacher. The teacher asked questions according to 
the material that has been previously taught. The students raised their hands and answered the 
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teacher's questions according to their abilities. Most of the students' questions were answered in 
front, and only some students who were sitting in the middle and at the back answered the teach-
ers' questions. 

As previously mentioned, the finding is in line with the finding of Ahsan (2009, p.234) and 
Rahman (2018, p.278), in their study that students were actively answered the teachers' ques-
tions. However, the questions were mainly requiring the students' lower level of a cognitive do-
main, which merely measured the students' knowledge of recalling the learning material. The 
questions were in the form of open-ended questions, closed-ended questions, yes/no questions; 
questions were directed to individual students and questions to the whole group. The teachers 
questioned the close-ended questions allowed students to answer using one or two words. Most 
students answered easier questions, but many found difficulty answering more complicated and 
comprehensive questions. 

Similarly, the data obtained from the observation also confirmed that the three English 
teachers used several questions in assessing the ability of students, such as; closed-ended ques-
tions, open-ended questions, and yes-no questions. The teachers administered close-ended ques-
tions to get a brief and specific answer from the students. In this study, the teachers gave several 
closed-ended questions to the students related to the material being discussed. 

"I usually give close-ended questions if I ask my students years, such as birth year, production year, etc., it is 
also happening when I ask about a place or when I need a specific answer.” (Teacher C) 

"Close-ended question is usually given if I need a short answer to my question. Students usually answer the 
question briefly. But this type of question did not give an appropriate explanation."(Teacher B) 

"I usually give an open-ended question to my students, so they can explain the answers they provide, from the 
students' answer. I know how far my students understand the material being studied. It takes more time, so 
not all students can get the question.” 

Besides giving a specific answer, the purpose of providing close-ended questions is to mini-
mize the test’s time allotment, and each student has the opportunity to answer all questions pre-
sented by the teacher. Time allotment for learning is very limited due to many topics. Learning 
competence needs to be taught to the students. The teachers consider close-ended questions to 
take a shorter period of answering. Ideally, adequate time should be allocated to ensure that all 
students are assessed properly with sufficient tests. Without doing assessment appropriately may 
confuse the judgment process of the ability. Additionally, it makes it harder to grade the students' 
achievement. 

Furthermore, an open-ended question is the teacher's type of question, which aims to pro-
vide opportunities to the students to explore their answers. In this case, the student can provide 
more than one answer and an explanation of the teacher's questions. In this study, teachers usual-
ly provide an open-ended question to obtain a lot of information about the students' learning 
achievement. In this case, the question was given to know the students' understanding in the 
classroom; however, this type of question has weaknesses because not all students can answer 
them well. The students could not respond to the teachers appropriately. They can usually men-
tion the desired answer but cannot explain it in detail. 

Open-ended questions were provided by one of the teachers to determine the students’ 
ability. He asked students to mention and explain the type of paragraph writing. Some students 
can mention it well, but they cannot explain it appropriately. The teacher gave the same question 
to other students, without giving them any feedback. On the other hand, the questions have also 
varied, which is given individual and questions for the whole class. Individual questions are usual-
ly given to determine the ability of each student. Teachers provide some questions to students. 
Teachers usually invited each student to answer the questions they asked. If the student could not 
answer, then the questions were given to another student. Some teachers, in this case, did not 
provide any explanation about the answer whether the answer asked by the students appropriate 
or not. 
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Based on the classroom observations, it was also found that the questions to the whole 
class were given by the teacher after providing explanations about the particular material or 
showing a picture to the students. Teachers provided questions in accordance with the picture. 
Students who were able to answer were raising their hands and answer the teacher's questions. In 
this case, not all students can answer teacher questions. One teacher in this study said that he 
gave a question to convey the students' understanding by providing a detailed explanation of the 
teacher's questions. 

Based on the data obtained, it can be seen that the types of questions mostly offered by the 
teachers in order to assess the achievement of students were close-ended questions, whether the 
questions were given individually or to the whole classes. The teacher conducted this to provide 
specific answers and minimize the time provided. Another fact that was obtained in this study 
was when the teacher gave open-ended questions to the students, most students replied with a 
close-ended style. In this case, the student tried to answer the teacher's question with one or two 
words only. According to the teacher, it was usually done by the students in the classroom, and 
the teacher could not give a further explanation because of the limited time of the assessment.  

Based on the classroom observation conducted, the teachers rarely gave feedback after 
their students responded to their questions. Based on the result of this study, it can be seen that 
the most technique used by teachers to assess the students' ability was the question. This study 
found that teachers gave more close-ended questions to the students and rarely gave open-ended 
questions. On the other hand, the students still answered with a close-ended question, even 
though the teacher gave open-ended questions. The students' answers might be caused by their 
limited ability to elaborate on the answers. Therefore, students need to be more intensively prac-
tice their English to express their opinion elaborately.  

Further studies were also conducted by researchers and revealed similar findings (Burns & 
Myhill, 2004, p.38; Ahsan, 2009, p.234; Yang, 2010, p.184). The findings indicated the teachers’ 
questions were answered by students in one or two words when they were asked closed or yes/ 
no questions. Yang (2010, p.184) also proved that students were trying to respond more compre-
hensively when they were asked by using open-ended questions. However, the students were able 
to answer in more words only when teachers pushed them to describe more elaborately. This 
study proved that students were willing to speak more English words when they feel that they 
need to be explained further. The teacher often uses open-ended questions to encourage students 
to speak English more intensively, using more than one or two words. Moreover, Black and 
Wiliam (2009, p.11) suggested that the teachers need to plan the questions before asking them to 
avoid asking the same questions.  

The aforementioned data indicate that two types of assessments were conducted by teach-
ers to measure the students’ achievement of learning. Formative assessment was usually adminis-
tered at the end of every learning unit, and summative assessment was administered at the end of 
the school term. The teachers in this study seem to understand the principle of assessment exe-
cution; however, most of the teachers had poor ability to properly conduct the assessment and 
made use of the assessment result. In the practice of formative assessment, for example, teachers 
did not use the result to improve their teaching processes. Most of the teachers focused on estab-
lishing the students’ achievement scores after taking the assessment. 

Feedback Practices in EFL Classes 

Based on the classroom observation and interviews conducted with the three teachers in 
this study, it was found that feedbacks were given by teachers to the students after administering 
different types of assessment in the classes; however, providing any feedback to students was not 
a regular practice. Feedback is an important component of the teaching and learning process. The 
data revealed that the teachers gave two forms of feedback namely written and oral feedback. 

In accordance with teacher A, the feedback was an interaction between teachers to students 
and students to other students. Feedback helps students understand the mistakes they have made, 
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so students reached the target faster. Feedback was given not only for the whole class but also for 
individual students. In this study, teachers mainly provided verbal feedback to the students and 
written feedback on a writing task. 

“I usually give feedback to the students, both spoken and written feedback. This is important to develop the 
students’ learning achievement and make them ready for the upcoming lesson. My feedback is sometimes in 
the form of a very strong suggestion to ensure my students do them properly.” 

Types of the feedback given by the teacher in this study were sometimes positive and nega-
tive feedback. Teachers provided positive feedback to improve the performance of students. The 
teachers paid attention seriously, take notes, and directly respond to the students’ answers. Some-
times teachers provided negative feedback. In general, it was revealed that teachers asked any 
questions to the students and sometimes gave feedback on those responses. For example, teacher 
C taught reading skills in the classroom. Teacher C invited the students to read aloud; when the 
student made mistakes in reading, the teacher correctly made a mistake. Another fact that was 
found in this study was the other student also assisted the reader when they made a mistake in 
reading, so the students themselves also gave feedback to each other. 

In this study, teachers described that feedback should be provided to the students regularly 
because it could inspire students. They mention that they gave feedback to the students; however, 
many teachers may not understand the role of feedback for students in the learning period. 
Teachers rarely give feedback to students because they only focused on finishing the topic being 
discussed. This is also influenced by their culture, where a teacher gave explanations to students 
without allowing students to do something. It causes the teacher to focus on delivering the mate-
rial. On the other hand, it made teachers rarely provide feedback on students. Teachers gave 
feedback when students do test/repetition questions where students have no chance to ask ques-
tions. Usually, teachers provide feedback numbers without any comments about students. Stu-
dents need written feedback, not only numbers but also comments from teachers. 

“Sometimes I give feedback to our students; however, the feedback is not regularly provided after conducting 
assessment because sometimes I think it is important to give feedback since questions have been answered by 
the students.” (Teacher C) 

 “Of course, feedback is very important. I provide feedback in my classes. Feedback will help the students to 
correct their mistakes. Students get inspiration from the feedback given by the teacher.” (Teacher A) 

Feedback can have a good effect on students because feedback students feel that the teach-
er paid attention to them. Besides, feedback makes students more active in doing something. It 
can improve students’ learning ability because students are understood about the mistakes they 
make and get encouragement from the teacher to continue to enhance their ability and justify the 
error. Feedback has an important role, both for students and teachers. Feedback is an important 
factor that support students to be successful in the learning process (Decristan et al., 2015, 
p.1136). Feedback can be in the form of corrections and suggestions for Students. This may con-
tain criticism or encouragement for better performance. Feedback is important for the teacher to 
correct the mistakes that have been made. 

CONCLUSION 

Assessment is vividly essential to conduct and administer according to the prime purposes 
of assessment practices. Summative assessment is administered accordingly to determine the stu-
dents’ ability for a certain period of time. In contrast, formative assessment was administered at 
the end of every learning unit to measure the students’ progressive achievement toward a particu-
lar learning competence. The teachers mostly used open-ended and closed-ended questions to as-
sess the students’ achievement of learning.  Feedback was required to be provided to the students 
to gain higher learning achievement and arouse their active learning. Positive corrective feedback 
certainly leads to successful learning, meanwhile, the result of formative assessment could also be 
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used for teachers as their reflection of the teaching style and to modify their fossilized teaching 
strategy into a more effective way of teaching. It, therefore, implies the need for a closer and 
stronger relationship between universities and schools to organize more intensive and practical 
development programs for the teachers to enrich their competence in carrying out the assess-
ment and feedback practices in the classroom. 
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