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Abstract  

Teacher development program (TDP) will only be effective when it answers the 

teacher's need. This study aims to find out how important the training content that has been 

delivered in the TDP. The training contents listed in this study drawn from the Teacher 

Working Group, the School of Master Teacher program organized by Sekolah Guru 

Indonesia Dompet Dhuafa and teacher development at Sukma Bangsa School. A total of 327 

primary school teachers have participated in the study which was designed based on survey 

model. The study was limited to primary school teachers due to different teacher needs of 

other school levels may be occurred. The data of this study were obtained by using a 

questionnaire comprised of 13 close-ended items in the form of the rating scale. Descriptive 

statistics include the percentage, frequency, mean, and standard deviation for data analysis. 

According to the study results, 84,1% of respondents chosen classroom management as the 

most important training content to learn. Another indication of the result is that the teachers 

also need to learn teaching and learning models, developmental psychology, teaching 

motivation, teaching and learning evaluation, teaching and learning media, technology-based 

learning, lesson plan, 2013 curriculum, classroom display, public speaking and literacy-

based learning that more than 50% teachers defined them as very important to learn. 

However, only 47% of respondents mentioned Classroom Action Research is very important 

to learn. Based on the results of this study, the designer of TDP suggested considering 

classroom management as the first priority to deliver in the TDP followed by teaching and 

learning models, developmental psychology, teaching motivation, teaching and learning 

evaluation, teaching and learning media, technology-based learning, lesson plan, 2013 

curriculum, classroom display, public speaking and literacy-based learning. In addition, it 

has to pay more attention to the teacher's need level of Classroom Action Research that is 

still very low due to improving their motivation to do research. 

 

Keywords: teacher development program, teacher’s need, survey, training content, 

Indonesian primary school teacher. 

 

SEBERAPA PENTINGKAH MUATAN PROGRAM PENGEMBANGAN GURU 

SAAT INI BAGI GURU SEKOLAH DASAR?  

 

Abstrak 

Program pengembangan guru dinilai efektif jika muatan materi yang diberikan sesuai 

dengan kebutuhan guru. Penelitian ini bertujuan untuk mengetahui seberapa penting muatan 

pelatihan yang selama ini dibawakan dalam program pengembangan guru. Muatan 

pelatihan yang dimasukkan ke dalam daftar muatan pelatihan pada penelitian ini diambil 

dari Kelompok Kerja Guru (KKG), program School of Master Teacher yang 

diselenggarakan oleh Sekolah Guru Indonesia Dompet Dhuafa dan program pengembangan 

guru di Sekolah Sukma Bangsa. Sebanyak 327 guru sekolah dasar telah berpartisipasi dalam 

studi yang dirancang berdasarkan model survei. Penelitian ini terbatas pada guru sekolah 

dasar sebab kebutuhan guru pada jenjang pendidikan lainnya dapat berbeda. Data penelitian 

ini diperoleh dengan menggunakan kuesioner yang terdiri dari 13 soal tertutup dalam bentuk 

skala penilaian. Statistik deskriptif termasuk persentase, frekuensi, mean, dan deviasi standar 
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dihitung untuk analisis data. Studi ini menunjukkan bahwa manajemen kelas adalah konten 

pelatihan yang paling penting untuk dipelajari oleh guru sekolah dasar dimana sebanyak 

84,1% responden memilihnya sebagai muatan yang sangat penting dipelajari. Indikasi lain 

dari hasil penelitian ini adalah bahwa para guru juga perlu belajar model-model 

pembelajaran, psikologi perkembangan, motivasi mengajar, evaluasi belajar mengajar, 

media pembelajaran, pembelajaran berbasis teknologi, rencana pelajaran, kurikulum 2013, 

display kelas, public speaking dan pembelajaran berbasis literasi dimana lebih dari 50% 

guru mendefinisikannya sebagai materi yang sangat penting untuk dipelajari. Sebaliknya 

penelitian tindakan kelas masih dianggap belum begitu penting dimana hanya 47, 1% yang 

menilainya sangat penting untuk dipelajari. Berdasarkan hasil studi ini, perancang program 

pengembangan guru pada masa mendatang disarankan agar memprioritaskan manajemen 

kelas untuk disampaikan dalam program pengembangan guru, diikuti oleh model-model 

pembelajaran, psikologi perkembangan, motivasi mengajar, evaluasi belajar mengajar, 

media pembelajaran, pembelajaran berbasis teknologi, rencana pelajaran, kurikulum 2013, 

display kelas, public speaking dan pembelajaran berbasis literasi. Namun dengan melihat 

tingkat kebutuhan guru yang masih rendah terhadap penelitian tindakan kelas perlu menjadi 

perhatian agar minat guru untuk melakukan penelitian dapat ditingkatkan.  

 

Kata Kunci: program pengembangan guru, kebutuhan guru, survei, materi pelatihan, guru 

sekolah dasar Indonesia.  

 

INTRODUCTION 
Teacher’s role in educating, teaching 

and training is the key to transmit values, 

and to develop knowledge, technology, and 

skills (Usman, 2016). In performing their 

duties professionally, teachers need to have 

special skills and expertise in the field of 

teacher training (Badrudin, 2014). Teacher 

professionalism does not mean only 

covering professional competency, but also 

pedagogical, social and perso-nality 

(Sagala, 2009). Teacher as a pro-fessional 

has a job to help students to learn, hence 

they need to master knowledge base and the 

professional skills. They also need to teach 

based on experience and the wisdom 

practice (Arends, 2012). 

 However, the results of Initial 

Competency Test and Teacher Compe-

tency Test in 2012 showed a very low 

achievement. The average score in the 

Initial Competency Test before obtaining a 

professional certificate was 42.25 (scale 

100), with the most spread of about 80-90 

thousand on interval value 35-40. Only 8 

from 33 provinces are worth more than the 

national average. In the meantime, online 

Teacher Competency Test results data 

found after obtaining a professional certi-

ficate showed a national average of 45.82 

(scale 100), with a distribution of about 60-

70 thousand teachers at 42-43 interval 

scores. It was found there are only 7 of 33 

provinces are above the national average 

(Udiutomo et.al., 2013). 

In order to overcome the low 

competence of teachers, they need to obtain 

development program accordance with 

their needs. Increasing teacher competence 

is needed in overcoming the fundamental 

problems in the quality of education 

because competent teachers play a strategic 

role in achieving the quality of education 

(Basri & Rusdiana, 2015). The 

development program is a need for tea-

chers and it will give impact to their 

teaching. Teachers who receive adequate 

training and administrative support are able 

to acquire the knowledge and skills required 

to implement innovative edu-cation (Stein 

& Wang, 1988). Teacher training is one of 

the teacher's need for ongoing development. 

(Wahyudin, 2017). One of the examples is 

that the teachers who have got a 

development of a scientific inquiry training 

program successfully change their 

perception of science teaching and inquiry 

skills (Ertikanto et al., 2017). 

Despite the fact that there were many 

teacher developments conducted, there 
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were only a few numbers of the teacher who 

implements what they have got from those 

programs. One example was the 

development programs on 2004 compe-

tency-based curriculum, the observation 

result shows that most teachers did not 

implement this in their classrooms (OECD, 

2015). In designing development program 

for the teacher, there are some points the 

designer has to consider related to the 

planning, process, and evaluation, but the 

very first things to decide is what 

knowledge the teacher needs to develop.  

 The main focus of the professional 

development program is whether the 

program answers the needs of teachers and 

how much it builds and retain the 

knowledge and skills of teachers (Clark, 

2015). Adult education will only be 

effective in the sense of generating 

behavioral change if the content and 

process of education match their needs 

(Lunandi, 1986).  

This study focused on the primary 

school teacher's need of training content in 

the development program because teacher's 

need from other school levels might be 

different. Primary school is the great first 

step in developing learners' attitudes to 

enable them to develop their behavior 

patterns in the future. Rodgers (1975) stated 

elementary schools are responsible for 

providing basic skills in communication 

and computing to become the foundation 

for future learning. By accommodating the 

needs of learners as individuals, potential, 

uniqueness, group associations and the 

emotional stability of learners, they will 

help to think realistically and critically to 

make it easier for them to adapt in the 

future. Because education at primary school 

level is very different from other education 

levels, then the teacher's development 

program is also different. 

A big number and a variety of 

development program for teachers have 

been done for improving teacher's teaching 

capacity. One of the teacher development 

program conducted for primary school 

teachers in Indonesia is professional 

learning community called Teachers 

Working Group in which the teachers learn 

the development of syllabi and lesson 

planning, discussion of subject matter, the 

development and practice of active and 

innovative teaching methods, the design of 

teaching aids, and student testing and 

achievement (Chang et al., 2014). This 

program type is accessible for most 

Indonesian teachers because it can be 

conducted independently by each group. 

Another form of the development program 

for primary school teachers names School 

of Master Teacher which conducted by 

Sekolah Guru Indonesia Dompet Dhuafa. 

The training content consists of teaching 

media, classroom display, class rules, 

authentic assessment, literacy-based lear-

ning, rewards, and classroom action 

research (Jayanti & Ali, 2017). Capacity 

development at Sukma Bangsa School is 

another example of the development 

program implementation in Indonesia. In 

this school, the teachers are developed 

through a learning community, virtual 

learning, writing, critical groups, men-

toring, peer counseling, teacher exchange, 

classroom action research, conference, 

seminar, and sustainable development to 

improve teacher’s capacity on using 

technology, writing, teaching resources, 

curriculum, lesson plan, literacy, research, 

and others (Bashori et al., 2015). 

 

METHOD 
This study used a quantitative 

approach aimed at identifying the training 

content that the primary school teachers 

need to get through professional develop-

ment. It was conducted by the use of a self-

constructed survey questionnaire ba-sed on 

the literature review and the researcher’s 

knowledge of primary school teacher 

professional development. The survey 

instrument comprised of 13 close-ended 

items in the form of Rating Scale, 

consisting of five scales, i.e., very 

important, important, moderately impor-

tant, slightly important, not important. The 

instrument was piloted to 30 teachers and it 

was validated for reliability by applying 

Cronbach alpha. The Cronbach alpha value 
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was defined reliable since the value was 

0,853 > 0,6. According to Ali (2014), if the 

alpha value is bigger than the r table, then it 

is reliable. 

 

Participants 

The participant in this study was 327 

Indonesian primary school teachers from 

six different Islands, i.e., Sumatera (n=72, 

22.0%), Nusa Tenggara, (n=13, 4.0%), Java 

(n=156, 47.7%), Sulawesi (n=79, 24.2%), 

Kalimantan (n=4, 1.22%), and Papua (n=3, 

0.92%). 99 of them were male (30.3%) and 

228 were female (69.7%). The criteria 

sampling used in this study was random 

sampling that all the primary school 

teachers in Indonesia had the same chance 

to participate voluntarily.  

Data Collection and Analysis 

Data of the study were collected using 

a validated survey tool and it was 

distributed during the second semester of 

2017. Descriptive statistics include 

percentage, frequency, mean, and standard 

deviation were calculated using a 

descriptive analyzing technique. 

 

FINDINGS AND DISCUSSION 

Findings  

This research addressed the main 

question on how important the training 

content that has been delivered in the 

teacher development program.  

 

 

Table 1. The importance of training contents for the teacher to learn 

Training Contents 
Very 

Important 
Important 

Moderately 

Important 

Slightly 

Important 

Not 

Important 
Frequency 

1 Classroom 

management 

84.1 14.1 1.8 0 0 100 

2 Teaching and 

learning models 

81.7 17.1 1.2 0 0 100 

3 Public speaking 

technique 

61.8 32.7 5.2 0.3 0 100 

4 Teaching 

motivation 

72.8 22.9 4.0 0.3 0 100 

5 Technology-

based learning 

62.4 30.6 7.0 0 0 100 

6 Developmental 

Psychology 

73.7 22.0 4.0 0.3 0 100 

7 Lesson plan 67.6 23.9 8.3 0 0.3 100 

8 Teaching and 

learning 

evaluation 

70.3 25.1 4.3 0 0.3 100 

9 Classroom 

display 

56.0 35.2 8.6 0.3 0 100 

10 Teaching and 

learning media 

70.9 26.3 2.7 0 0 100 

11 Classroom 

action 

research 

47.1 42.5 10.1 0.3 0 100 

12 Literacy-based 

learning 

52.9 39.1 7.0 0.9 0 100 

13 2013 

curriculum 

63.9 24.5 10.7 0.9 0 100 

 

The findings indicate that classroom 

management is the most important that 

84.1% participants mentioned it very 

important followed by teaching and 

learning models which got 81.7%, and 

developmental psychology (73.7%).  

Generally, most of the training contents in 

table 1 are important for primary school 

teachers. However, there is one point which 

got less than 50% score in "very important" 

column. It is number 11 (classroom action 

research) which got only 47.1%.  
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Table 2. Statistic Scale for the relationship of the items 

Training Content Mean Standard 

Deviation 

1 Classroom management 4.82 0.43 

2 Teaching and learning models 4.80 0.43 

3 Public speaking technique 4.68 0.52 

4 Teaching motivation 4.68 0.56 

5 Technology-based learning 4.47 0.66 

6 Developmental Psychology 4.56 0.61 

7 Lesson plan 4.58 0.67 

8 Teaching and learning evaluation 4.69 0.56 

9 Classroom display 4.36 0.67 

10 Teaching and learning media 4.55 0.62 

11 Classroom action research 4.51 0.72 

12 Literacy-based learning 4.44 0.67 

13 2013 curriculum 4.65 0.59 

 

In table 2, mean score and standard 

deviation were analyzed and it shows 

classroom management gets the highest 

mean score (4.82) with the lowest standard 

deviation (0.43). Teaching and learning 

model is the second highest mean score 

(4.80) with the same standard deviation and 

it followed by teaching & learning 

evaluation as the third highest mean score 

(4.69) with the standard deviation 0.56.  

 

Discussion 

This study examined how important 

the training contents learned by primary 

school teachers in the development 

program. The survey tool included a 

quantitative component of 13 items was 

used to answer the research question. 

According to the study result, the most 

important training contents for primary 

school teachers is classroom management. 

These findings are in line with Arends 

(2012) which stated that the main difficulty 

faced by teachers in the first years of their 

teaching is classroom management. 

Moreover, this managing learners' behavior 

in the classroom is specifically become the 

greatest challenge for primary school 

teachers, hence they need more 

understanding on children for not being 

frustrated (Colverd & Hodgkin, 2011). 

The second important training 

content for teachers to learn is teaching and 

learning models. Arends (2012) identified 

effective teachers are they who can 

innovate their teaching with various 

learning models. Understanding student’s 

developmental psychology is also a very 

need for teachers. Lang & Evans (2006) 

suggested that it is a need for teachers to 

know and understand their students so that 

they can appreciate the diversity and apply 

a variety of instructional approach and 

activities. In addition, teachers need to have 

an increased understanding of how today's 

students learn, the skills that students need 

and to support the learning styles and skill 

models that students need to master 

(Arrington, 2014). 

In this study, more than fifty percent 

respondents have also identified the 

importance of teaching motivation, 

teaching and learning evaluation, teaching 

and learning media, technology-based 

learning, lesson plan, 2013 curriculum, 

classroom display, public speaking and 

literacy-based learning. These study results 

are parallel by various empirical. Sapa’at 

(2012) highlight that motivation for the 

teacher is important to rebuild their passion 

for teaching so that they are able to 

overcome all the challenges. Another point 

that the development program should cover 

is teaching and learning evaluation. 

Retnawati, Hadi & Mugraha (2016) found 

out in their study that the most Indonesian's 

teachers difficulty is their lack of under-
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standing in implementing the evaluation of 

the new curriculum. 

Furthermore, understanding the use 

of teaching and learning media will help the 

teacher to deliver the lesson in a more 

effective way. Heinich, Molenda, & Russel 

(1992) defined media as a tool to transfer 

information from the source to the receiver. 

Nowadays, the importance of technology 

cannot be denied. Isjoni & Firdaus (2008) 

maintains the importance of instructional 

technology that the teachers expect to 

continue to take advantage of instructional 

technology that can benefit students. 

Besides that, before implementing the 

learning, instructional planning or lesson 

plan is one aspect that the teacher should 

prepare. Stronge (2007) concluded that 

organizing time, preparing teaching 

materials, designing activities, and other 

components of instructional planning are 

important for teachers to support the 

students successful in the future.  

Additionally, understanding the 

curriculum, especially the new curriculum 

as it occurs in Indonesia for these recent 

years is a must for teachers. It is because the 

teachers' positive perception toward the 

curriculum is the starting point for the 

teacher to accept and be ready to implement 

the curriculum (Sulaiman, Sulaiman, & 

Abdul-Rahim, 2017). Chatib & Fatimah 

(2013) categorized classroom display as 

one of the important skills that the teacher 

needs to understand because it can be used 

to measure teacher's creativity, student's 

motivation to learn, the courage to perform, 

stimulate student's aesthetic sensitivity, the 

barometer of student-teacher cooperation, 

and as a promotion tool. Communication 

skill of the teacher is the key of effective 

teaching as it stated on Danim (2011), 

professional teacher's role to become a good 

communicator while also being a good 

listener and it is the core of effective 

learning.  At last, literacy-based learning is 

also one the important training contents that 

the teacher needs through this study result. 

This idea comes up and becomes popular in 

Indonesia since the result of PISA (Program 

for International Student Assesment) shows 

very low achievement of Indonesian 

fifteen-year-olds on basic skills in reading 

or Mathematics below the OECD 

(Organization for Economic Co-operation 

and Development) average  (OECD, 2015). 

 

CONCLUSION 
According to the study results, 

classroom management is the most 

important training content that Indonesian 

primary teachers need to learn. When 

teachers have more sources of knowledge to 

describe and teaching conditions are more 

conducive, they are more effective in 

promoting student learning (Darling-

hammond, 2016). The findings of 

classroom management as the most 

important training content for teachers does 

not mean that teachers do not need to learn 

other materials. The results of study indi-

cate that teaching and learning models, 

developmental psychology, teaching moti-

vation, teaching and learning evaluation, 

teaching and learning media, technology-

based learning, lesson plan, 2013 

curriculum, classroom display, public 

speaking and literacy-based learning are 

also needed to learn by the teachers as the 

findings show that more than 50% teachers 

defined them are very important to learn. 

Based on the result, the designer of teacher 

development program suggested consi-

dering classroom management and other 

training contents mentioned in this study as 

the consideration in deciding what to 

deliver in teacher training or other kinds of 

the development program. 
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