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INTRODUCTION 

Education has a very important role in the development of human personality both physically 
and spiritually. According to Law No. 20 of 2003 on the National Education System, education is a 
planned effort to create a learning atmosphere and learning process so that students actively develop 
their potential to have religious spiritual strength, self-control, personality, intelligence, noble 
character, and skills needed for themselves, society, nation and state. Education not only aims to 
eradicate ignorance and illiteracy, but also teaches mental and social skills that are important to adapt 
and develop in social life. 

Education in Indonesia is divided into three types, namely formal education, informal 
education, and non-formal education. Formal education includes educational institutions that have a 
planned structure and programme such as schools and universities. Informal education can be 
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Learning motivation is one of the things that significantly affect student success in 
learning activities. The learning process that needs to be followed by learning 
motivation from students will cause the learning objectives to be achieved to be less 
than optimal. This study aims to determine the difference in learning motivation in 
improving economic learning outcomes between class XI students majoring in 
mathematics and social studies at Senior High School (SMA) Negeri Malang for the 
2021/2022 academic year. The population of this study was 192 class XI students 
spread across six classes, namely five classes from the social studies department and 
1 class from the mathematics department. Sampling using nonprobability sampling 
techniques for as many as 60 students. The research hypothesis is that there are 
differences in learning motivation in improving learning outcomes in economics 
subjects between students majoring in mathematics and social studies majors at SMA 
Negeri 6 Malang for the 2021/2022 school year. Data collection is carried out using 
questionnaires. This research is a comparative study. The data were analyzed using 
descriptive statistical analysis techniques. The study's descriptive analysis results 
showed that the average score of the learning motivation questionnaire survey results 
showed a difference in values of 0.53. Meanwhile, the average score of student 
learning outcomes shows a difference in grades of 0.5. Based on the results of this 
study, it can be concluded that the hypothesis is accepted, which means that there are 
differences in learning motivation in economics between students majoring in 
mathematics and social studies majors at SMA Negeri 6 Malang for the 2021/2022 
academic year. 
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obtained anywhere and anytime without a structured programme, for example through daily life 
experiences. Meanwhile, non-formal education includes education obtained from the living 
environment in which individuals interact and adapt, such as courses or training. 

At the secondary education level, especially senior high school, there is a majoring 
programme that differentiates students based on their interests and talents into science, social studies, 
and language majors. This specialisation aims to prepare students to continue their education to a 
higher level according to their interests and potential. In addition, majoring is also expected to help 
students develop more specific expertise that will be useful in their future lives. 

Learning motivation is one of the most important factors in the educational process. 
According to Djamarah (2008), learning motivation can be divided into two types, namely intrinsic 
motivation and extrinsic motivation. Intrinsic motivation is the drive that comes from within the 
individual to learn, which is usually triggered by curiosity or the desire to achieve certain goals 
without external coercion. On the other hand, extrinsic motivation is the drive that comes from 
external factors, such as rewards, praise, or social pressure. 

According to Clifford T. Morgan in Soemanto (1983), motivation is related to three main 
aspects: states that encourage behaviour (motivating states), behaviour that is driven by these states 
(motivated behavior), and the goals or ends of such behaviour. In the context of education, students' 
learning motivation strongly influences how they participate in teaching and learning activities and 
ultimately affects their learning outcomes. 

Previous research has shown that learning motivation has a significant influence on student 
learning outcomes. Mølstad & Karseth (2016) stated that students' learning outcomes are not only 
influenced by their cognitive abilities but also by their learning motivation. Silondae's research 
(2019) found differences in learning motivation between students majoring in science and social 
studies at SMA Negeri Anggaberi, Konawe Regency, which had an impact on differences in their 
learning outcomes. Students majoring in science tend to have higher motivation towards exact 
subjects, while students majoring in social studies are more motivated in social subjects. 

Several other studies have also shown that learning motivation can be influenced by various 
factors, including environmental conditions, social support, and educational policies. For example, 
research conducted by Deci, Vallerand, Pelletier, & Ryan (1991) showed that intrinsic motivation 
can be enhanced through a learning environment that supports student autonomy. In addition, Reeve 
& Jang (2006) found that teachers who give students the freedom to choose their own learning 
methods can increase students' intrinsic motivation. 

Based on the above background, several research questions arise that need to be answered 
through this study, namely: (1) Is there a difference in learning motivation between students majoring 
in science and social studies at SMA Negeri 6 Malang?; (2) How does the difference in learning 
motivation affect student learning outcomes in economics subjects? and (3) What factors influence 
the differences in learning motivation between students majoring in science and social studies? 

These questions will be the basis for formulating research hypotheses and determining the 
most appropriate research method to obtain accurate answers. The main objective of this study is to 
identify and analyse the differences in learning motivation between science and social studies 
students and its impact on their learning outcomes in economics at SMA Negeri 6 Malang. 
Specifically, this study aims to: (1) Identify the differences in learning motivation between science 
and social studies students; (2) Analyse how differences in learning motivation affect students' 
learning outcomes in economics; and (3) Identify the factors that influence students' learning 
motivation in each department. 

This research is expected to enrich the literature on learning motivation and student learning 
outcomes, especially in the context of education in Indonesia. This study can also contribute to the 
development of learning motivation theory, by adding a new perspective that focuses on the 
differences in motivation between science and social studies majors at the high school level. This 
research can provide useful information for teachers, school authorities, and education policy makers 
in designing more effective learning strategies. By understanding the factors that influence students‘ 
learning motivation, teachers can develop teaching methods that are more responsive to students’ 
needs and characteristics. In addition, the results of this study can be used by schools to develop 
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programmes that can increase student learning motivation, so as to achieve more optimal learning 
outcomes. 

The urgency of this study lies in the need to understand more deeply how differences in 
learning motivation between students majoring in science and social studies can affect their learning 
outcomes. This research is important because it provides empirical insights into the dynamics of 
learning motivation among high school students, which in turn can help in the development of more 
inclusive and adaptive educational strategies. Given the importance of learning outcomes as an 
indicator of educational success, a better understanding of learning motivation can help in creating a 
more conducive learning environment and support the achievement of optimal learning outcomes. 

In addition, this research also has urgency in the context of education policy. With empirical 
evidence on the differences in learning motivation between students majoring in science and social 
studies, policy makers can develop more targeted policies to improve the quality of education at the 
high school level. For example, policies that focus on strengthening learning motivation through 
mentoring programmes, curriculum development that is more responsive to student interests, and 
teacher training in motivational techniques. 

This research is expected to make significant contributions from both theoretical and 
practical perspectives. From a theoretical perspective, this research contributes to the development 
of learning motivation theory, especially in the context of education in Indonesia. This research also 
provides new insights into the differences in learning motivation between students majoring in 
science and social studies, which can be the basis for further research in this area. 

From a practical perspective, the results of this study can be used as a reference for teachers 
and schools in designing programmes that aim to increase students' learning motivation. For 
example, schools can develop tutoring or mentoring programmes that are tailored to the 
characteristics of student motivation in each department. In addition, this research can also be used 
by education policy makers in developing more inclusive and adaptive policies, which are able to 
improve the quality of education in Indonesia. 

METHOD 

This research uses a quantitative approach with a comparative research type. The 
quantitative approach was chosen because the main objective of this study was to measure the 
difference in learning motivation between students majoring in science and social studies and its 
impact on learning outcomes in economics subjects. This approach allows researchers to collect 
numerical data that can be statistically analysed to determine whether there is a significant difference 
between the two groups under study. As a comparative study, this research focuses on comparing 
two main variables, namely learning motivation and learning outcomes, between two different 
groups of students. 

This research was conducted at SMA Negeri 6 Malang during the 2021/2022 academic year. 
The study population includes all grade XI students who are divided into two majors, namely Science 
and Social Sciences. The total population of grade XI students was 192 students, consisting of 5 
social studies classes and 1 science class. From this population, the research sample was taken using 
purposive sampling technique. This technique was chosen because it allows researchers to select the 
most representative sample in accordance with the research objectives, namely comparing learning 
motivation between two different majors. 

The sample selected was 60 students, 30 students each from the science department and 30 
students from the social studies department. This sample size was considered sufficient for the 
statistical analyses to be conducted, given that the aim of the study was to detect significant 
differences between the two groups being compared. The purposive sampling technique was used by 
considering homogeneity in the majors taken, so that the results of the study could be more focused 
and relevant. 

The main instrument used in this study was a questionnaire prepared based on a Likert scale. 
This questionnaire was designed to measure students' level of learning motivation on a scale of 1 to 
5, where 1 represents “strongly disagree” and 5 represents “strongly agree”. The Likert scale was 
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chosen because of its ability to measure the attitudes, perceptions, and views of individuals with a 
fairly high degree of sensitivity, so it can provide valid and reliable data for analysis. 

The questionnaire consists of two main parts: the first part measures students‘ learning 
motivation, which includes aspects of intrinsic and extrinsic motivation, while the second part 
measures students’ learning outcomes in the form of grades obtained in economics subjects. Intrinsic 
motivation is measured through items that reflect students' desire to learn due to personal interest and 
a sense of fulfilment, while extrinsic motivation is measured through items that reflect external 
encouragement such as rewards or recognition from others. 

Before the questionnaires were distributed, validity and reliability tests were conducted to 
ensure that the instruments used could measure the intended variables accurately and consistently. 
The validity test was conducted using the Pearson correlation technique, where items that had a low 
correlation with the total score would be eliminated. Meanwhile, the reliability test was conducted 
using the Cronbach's Alpha coefficient. A Cronbach's Alpha coefficient of 0.7 or higher is considered 
adequate to indicate good reliability of the instrument. 

The data collected from the questionnaires were then analysed using descriptive and 
inferential statistical techniques. Descriptive analysis was used to provide an overview of the 
distribution of students' motivation scores and learning outcomes. This included the calculation of 
mean, median, and standard deviation. Furthermore, inferential analysis was conducted to test the 
research hypothesis using the independent t-test. This t-test was used to determine whether there was 
a significant difference between the two groups being compared in terms of their learning motivation 
and learning outcomes. 

The t-test was chosen because it is appropriate for comparing the mean between two 
independent groups, as represented by students majoring in science and social studies in this study. 
Before the t-test was conducted, the assumptions of normality and homogeneity of variance were 
tested to ensure that the data qualified for this statistical analysis. If these assumptions are not met, 
non-parametric alternatives such as the Mann-Whitney test can be used. 

This study also paid attention to the ethical aspects of research. All study participants were 
given clear information regarding the purpose of the study and how their data would be used. They 
were also given the freedom to withdraw from the study at any time without any consequences. In 
addition, the confidentiality of the participants' data was strictly maintained, and the results of the 
study were reported anonymously to protect the privacy of the students. With this carefully designed 
methodology, it is expected that this study can provide valid and reliable results regarding the 
differences in learning motivation and learning outcomes between students majoring in science and 
social studies at SMA Negeri 6 Malang. 

RESULT AND DISCUSSION 

Research Description 

This study was conducted to determine and compare the significant effect of learning 
motivation in order to improve student learning outcomes between students in class XI MIPA and 
class XI IPS in economic subjects at SMA Negeri 6 Malang in the 2021/2022 school year. This 
research was conducted by giving questionnaires to students. The questionnaire was given to 60 
students, consisting of 2 classes, namely 30 students in class XI MIPA and 30 students in class XI 
IPS. Students who have high learning motivation will get better achievement when compared to 
students who have low learning motivation. Considering that the school period is a period of 
adolescence where one's emotions are still unstable and easily fall into things that are not good, 
parents and teachers must be clever in motivating students to do positive things, especially in learning 
problems. 

The motivation of students in class XI MIPA in order to improve learning outcomes in 
economic subjects at SMA Negeri 6 Malang falls into a very good category, with an average value 
of 86.63 from 30 students who became research subjects. The middle or median value produces a 
value of 87.66 with a very good category, and the value that often appears or mode produces a value 
of 88 with a very good category. 
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The motivation of students in class XI IPS in order to improve learning outcomes in 
economic subjects at SMA Negeri 6 Malang falls into the very good category, with an average value 
of 86.1 of 30 students who became research subjects. The middle value or median produces a value 
of 90 with a very good category, and the value that often appears or mode produces a value of 86.66 
with a very good category. 

Research Data Analysis 

Based on the results of the study, the researcher tries to explain further about the factors that 
influence student learning motivation in economics subjects in class XI MIPA and XI IPS SMA 
Negeri 6 Malang in the 2021/2022 academic year, by dividing the analysis based on the factors of 
student learning motivation indicators in economics subjects, as follows.   

Analysis of Learning Motivation of Students in Class XI MIPA 

Table 1. Average Descriptive Statistics of Student Learning Motivation Variables in Class XI 
MIPA 

No. Indicators Average Score Category 
1 Persevere 86.52% Very good 
2 Learning Drives and Needs 88.44% Very good 
3 Expectations and Desire to Succeed 84.16% Good 
4 Interest in Learning 86.53% Very good 

 
Based on the results of the study, it can be seen that the level of learning motivation of 

students in class XI MIPA in economics subjects falls into the very good category. Of the four 
indicators, there is only one indicator that has a good category with an average score of 84.16. While 
the other three indicators have very good scores, namely perseverance with an average score of 86.53, 
motivation and learning needs with an average score of 88.44, and interest in learning 86.53. The 
learning motivation possessed by students in class XI MIPA in order to improve learning outcomes 
is based on several factors including the following : (1) The high encouragement of students to learn 
the material in advance before learning activities take place; (2) Students' awareness to always pay 
attention to the teacher when explaining economic material; (3)  The high encouragement of students 
to always ask unclear economic subject matter to teachers and friends; (4) The high curiosity of 
students about economic material explained by the teacher; and (5) The high interest of students to 
study or work on problems in order to better master economic material. 

 

 
Figure 1. Diagram of Average Descriptive Statistics of Learning Motivation Variables of XI MIPA 

Class Students 
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Some of these factors greatly influence the learning motivation of grade XI MIPA students 
in improving learning outcomes in economic subjects. Based on this explanation, it can be concluded 
that students of class XI MIPA have very good learning motivation. 

Analysis of Learning Motivation of Students in Class XI IPS 

Table 2. Average Descriptive Statistics of Student Learning Motivation Variables in Class XI IPS 

No. Indicators Average Score Category 
1 Persevere 85.86% Very good 
2 Learning Drives and Needs 86.67% Very good 
3 Expectations and Desire to Succeed 85.5% Very Good 
4 Interest in Learning 86.13% Very good 

 
Based on the results of the study, it can be seen that the level of learning motivation of 

students in class XI IPS in economics subjects falls into a very good category. Of the four indicators 
have a very good category. Perseverance indicators with an average score of 85.86%, indicators of 
encouragement and learning needs with an average score of 86.67%, expectations and desires to 
succeed with an average score of 85.5%, and interest in lessons with an average score of 86.13%. 
The learning motivation possessed by students of class XI IPS in order to improve learning outcomes 
is based on several factors including the following: (1) The high punctuality or discipline of students 
in collecting assignments and homework (homework); (2) The high seriousness of students in doing 
economic assignments; (3) Students' awareness to always pay attention to the teacher when 
explaining economic material; (4) The high encouragement of students to always ask unclear 
economic subject matter to teachers and friends; (5) Students' ability to choose friends to hang out 
with; and (6) The high curiosity of students about economic material explained by the teacher. 

 

 
Figure 2. Average Descriptive Statistics of Student Learning Motivation Variables in Class XI IPS 

 
Some of these factors greatly affect the learning motivation of students in class XI IPS in 

improving learning outcomes in economic subjects. Based on this explanation, it can be concluded 
that students of class XI MIPA have very good learning motivation. 

Comparative Analysis of Learning Motivation of XI MIPA Class Students with XI IPS in 
Improving Learning Outcomes in Economic Subjects at SMA Negeri 6 Malang 

To find out the comparison between the learning motivation of students in class XI MIPA 
with XI IPS in order to improve economic learning outcomes at SMA Negeri 6 Malang, researchers 
present data in the following table. 

 
 



The values of the rebo wekasan tradition  as a source ... 
Zamzam Nurjaman, Triani Widyanti, Ade Suherman, Eldi Mulyana 

83 

 

Harmoni Sosial: Jurnal Pendidikan IPS 
Volume 8, No. 1, March 2021 

Table 3. Comparison of Learning Motivation of Students in Class XI MIPA and XI IPS 

No. Indicators Percentage Difference 
XI MIPA XI IPS 

1 Persevere 86.52% 85.86% 0.67% 
2 Learning Drives and Needs 88.44% 86.67% 1.78% 
3 Expectations and Desire to Succeed 84.16% 85.5% 1.33% 
4 Interest in Learning 86.53% 86.13% 0.40% 

 
Based on the results obtained, the difference in the results of learning motivation of students 

in class XI MIPA and XI IPS at SMA Negeri 6 Malang. Students in class XI MIPA have a dominant 
difference in motivation to learn economic subjects on indicators: (1) Perseverance, (2) 
Encouragement and Need to Learn, (3) Interest in the Lesson, while students in class XI IPS superior 
difference in indicators of hope and desire to succeed. Students in class XI MIPA have excellence in 
3 indicators. This happens because of several factors, among others: (1) Students of class XI MIPA 
are more punctual in submitting assignments than class XI IPS; (2) Students of class XI MIPA are 
more serious in doing economic subject assignments than class XI IPS; (3) Students of class XI 
MIPA more often record economic material during lessons than class XI IIS; (4) Students in class 
XI MIPA want to know more about economic subjects compared to students in class XI IPS; (5) 
Students in class XI MIPA pay more attention if the teacher is explaining the material in front of the 
class compared to students in class XI IPS; and (6) Students of class XI MIPA more often ask about 
the material explained by the teacher. 

 

 
Figure 3. Comparison of Learning Motivation of Students in Class XI MIPA and XI IPS 

 
Learning motivation is a driving factor that moves and directs students in participating in 

learning activities (Astuti, 2010). Students who have high learning motivation will get better 
achievement when compared to students who have low learning motivation, this can be seen from 
student learning outcomes at the end of the semester. 

The values obtained from the results of the distribution of questionnaires and the value of 
student learning outcomes are the values used as a benchmark in this study because of the factors 
that influence student learning motivation derived from intrinsic and extrinsic motivation of students 
in class XI MIPA and XI IPS SMA Negeri 6 Malang in learning economic subjects. From the results 
of the distribution of questionnaires, students in class XI MIPA have an average value of 86.63, while 
the average value of students in class XI IPS is 86.1. When referring to the value of learning outcomes 
XI MIPA class students have an average learning outcome value of 83, while XI IPS class students 
have a learning outcome value with an average of 82.5.  Based on the research data obtained from 
the results of the distribution of questionnaires and the value of student learning outcomes learning 
motivation in economic subjects between class XI MIPA and XI IPS have almost the same category 
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of results, but there is a difference in the average value of both the results of the questionnaire survey 
of learning motivation and the value of student learning outcomes. From the results of the 
questionnaire survey of learning motivation there is a difference in value of 0.53. While from the 
value of student learning outcomes there is a difference in value of 0.5. Thus, there is an average 
difference between the motivation of learning outcomes to improve the learning outcomes of 
economic subjects between students in class XI MIPA and XI IPS at SMA Negeri 6 Malang in 2022. 
From this it can be concluded that XI MIPA students have a slightly better motivation to learn 
economic subjects than XI IPS students. 

The difference in student learning motivation can be seen from the answers to the 
questionnaire distributed to students in class XI MIPA and XI IPS. It can be seen from the following 
factors: (1) The perseverance factor of students in class XI IPS mostly have answers sometimes exist 
in the motivation to learn in economic subjects, while students in class XI MIPA mostly have answers 
often have motivation to learn in economic subjects; (2) Encouragement factors and learning needs, 
social studies XI grade students mostly have answers sometimes there is motivation to learn in 
economic subjects, while MIPA XI grade students mostly have answers often have motivation to 
learn in economic subjects; (3) The hope and desire to succeed factor, grade XI MIPA students on 
average have answers sometimes there is motivation to learn while grade XI IPS students mostly 
have answers often there is motivation to learn in economic subjects; and (4) The interest factor in 
learning, students in grades XI MIPA and XI IPS mostly have answers often there is motivation to 
learn in economic subjects. 

CONCLUSION 

Based on the results of research and discussion of the Analysis of Learning Motivation in 
Improving the Learning Outcomes of Economics Class XI IPS Students with XI MIPA, are as 
follows: (1) The motivation of students in class XI MIPA in studying economic subjects at SMA 
Negeri 6 Malang is in the very good category; (2)  Motivation of students in class XI IPS in studying 
economic subjects at SMA Negeri 6 Malang is in the category of very good; (3) Comparison of 
learning motivation between students of class XI MIPA with students of class XI IPS in learning 
economic subjects at SMA Negeri 6 Malang is that students of class XI MIPA have a slightly better 
motivation to learn economic subjects.  

It is expected that with the results of this study, (1) The school of SMA Negeri 6 Malang 
can maintain a conducive school atmosphere so that students can concentrate during the learning 
process. (2) Teachers can maintain and partially increase the learning motivation of students in class 
XI MIPA and IPS by giving praise or creating a pleasant atmosphere. (3) It can be used as an 
encouragement for the interest and motivation of learning of students in class XI MIPA and IPS in 
maintaining interest and motivation to learn in economic subjects. (4) Parents of students can pay 
more attention to the home environment and friendships so that students can maintain the interest 
and motivation of students to learn so as not to experience a setback. Suggestions can be in the form 
of input for future researchers, as well as implicative recommendations from the research findings. 

REFERENCES 

Astuti, E.S., & Resminingsih. (2010). Bahan Dasar untuk Pelayanan Konseling pada Satuan 
Pendidikan Menengah Jilid I. Jakarta : PT. Grasindo 

Ames, C. (1992). Classrooms: Goals, structures, and student motivation. Journal of Educational 
Psychology, 84(3), 261-271. DOI: 10.1037/0022-0663.84.3.261 

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Englewood 
Cliffs, NJ: Prentice Hall. DOI: 10.5465/amr.1987.4306538 

Boone, H. N., & Boone, D. A. (2012). Analyzing Likert data. Journal of extension, 50(2), 1-5. 

Bryman, A., & Bell, E. (2015). Business research methods. Oxford University Press, USA. 



The values of the rebo wekasan tradition  as a source ... 
Zamzam Nurjaman, Triani Widyanti, Ade Suherman, Eldi Mulyana 

85 

 

Harmoni Sosial: Jurnal Pendidikan IPS 
Volume 8, No. 1, March 2021 

Cohen, J. (1988). Statistical power analysis for the behavioral sciences. Lawrence Earlbaum 
Associates, 2. 

Creswell, J. W. (2014). Research design: Qualitative, quantitative, and mixed methods approaches. 
Sage publications. DOI: 10.1177/1524839915580941 

Deci, E. L., Vallerand, R. J., Pelletier, L. G., & Ryan, R. M. (1991). Motivation and education: The 
self-determination perspective. Educational Psychologist, 26(3-4), 325-346. DOI: 
10.1207/s15326985ep2603&4_6 

Deci, E. L., & Ryan, R. M. (1985). The general causality orientations scale: Self-determination in 
personality. Journal of Research in Personality, 19(2), 109-134. DOI: 10.1016/0092-
6566(85)90023-6 

Dweck, C. S., & Leggett, E. L. (1988). A social-cognitive approach to motivation and personality. 
Psychological Review, 95(2), 256-273. DOI: 10.1037/0033-295X.95.2.256 

Eccles, J. S., & Wigfield, A. (2002). Motivational beliefs, values, and goals. Annual Review of 
Psychology, 53, 109-132. DOI: 10.1146/annurev.psych.53.100901.135153 

Etikan, I., Musa, S. A., & Alkassim, R. S. (2016). Comparison of convenience sampling and 
purposive sampling. American Journal of Theoretical and Applied Statistics, 5(1), 1-4. DOI: 
10.11648/j.ajtas.20160501.11 

Field, A. (2013). Discovering statistics using IBM SPSS statistics. SAGE. 

Fraenkel, J. R., Wallen, N. E., & Hyun, H. H. (2011). How to design and evaluate research in 
education. New York: McGraw-Hill. 

Ghasemi, A., & Zahediasl, S. (2012). Normality tests for statistical analysis: a guide for non-
statisticians. International Journal of Endocrinology and Metabolism, 10(2), 486-489. DOI: 
10.5812/ijem.3505 

Gliem, J. A., & Gliem, R. R. (2003, October). Calculating, interpreting, and reporting Cronbach’s 
alpha reliability coefficient for Likert-type scales. In Midwest Research-to-Practice 
Conference in Adult, Continuing, and Community Education. 

Israel, M., & Hay, I. (2006). Research ethics for social scientists. Sage. DOI: 
10.4135/9780857021496 

Liem, A. D., & Martin, A. J. (2012). The Motivation and Engagement Scale: Theoretical framework, 
psychometric properties, and applied yields. Australian Psychologist, 47(1), 3-13. DOI: 
10.1111/j.1742-9544.2011.00049.x 

Likert, R. (1932). A technique for the measurement of attitudes. Archives of psychology. 

Kaplan, A., & Maehr, M. L. (2007). The contributions and prospects of goal orientation theory. 
Educational Psychology Review, 19, 141-184. DOI: 10.1007/s10648-006-9012-5 

Marsh, H. W., & O'Mara, A. J. (2008). Reciprocal effects between academic self-concept, self-
esteem, achievement, and attainment over seven adolescent years: Unidimensional and 
multidimensional perspectives of self-concept. Personality and Social Psychology Bulletin, 
34(4), 542-552. DOI: 10.1177/0146167207312313 

Palinkas, L. A., Horwitz, S. M., Green, C. A., Wisdom, J. P., Duan, N., & Hoagwood, K. (2015). 
Purposeful sampling for qualitative data collection and analysis in mixed method 
implementation research. Administration and Policy in Mental Health and Mental Health 
Services Research, 42, 533-544. DOI: 10.1007/s10488-013-0528-y 

Pallant, J. (2020). SPSS survival manual: A step by step guide to data analysis using IBM SPSS. 
Routledge. DOI: 10.4324/9781003117452 



86 - Harmoni Sosial: Jurnal Pendidikan IPS 

Volume 8, No. 1, March 2021 

Pajares, F. (1996). Self-efficacy beliefs in academic settings. Review of Educational Research, 66(4), 
543-578. DOI: 10.3102/00346543066004543 

Pintrich, P. R., & De Groot, E. V. (1990). Motivational and self-regulated learning components of 
classroom academic performance. Journal of Educational Psychology, 82(1), 33-40. DOI: 
10.1037/0022-0663.82.1.33 

Reeve, J., & Jang, H. (2006). What teachers say and do to support students' autonomy during a 
learning activity. Journal of Educational Psychology, 98(1), 209-218. DOI: 10.1037/0022-
0663.98.1.209 

Ryan, R. M., & Deci, E. L. (2000). Intrinsic and extrinsic motivations: Classic definitions and new 
directions. Contemporary Educational Psychology, 25(1), 54-67. DOI: 
10.1006/ceps.1999.1020 

Schunk, D. H. (1991). Self-efficacy and academic motivation. Educational Psychologist, 26(3-4), 
207-231. DOI: 10.1080/00461520.1991.9653133 

Schunk, D. H., Pintrich, P. R., & Meece, J. L. (2008). Motivation in education: Theory, research, 
and applications. Upper Saddle River, NJ: Pearson/Merrill Prentice Hall. DOI: 
10.1111/j.1467-8721.2008.00525.x 

Sugiyono, S. (2017). Metode Penelitian Kuantitatif Kualitatif dan R&D. Bandung : Alfabeta 

Silondae, S., & Priyatmo, D. (2019). Perbandingan Motivasi Belajar Antara Siswa Jurusan MIPA 
dan Jurusan IPS di SMA Negeri Anggaberi Kabupaten Konawe. Gema Pendidikan, 26(2), 
1-9. DOI: http://dx.doi.org/10.36709/gapend.v26i2.8174 

Teddlie, C., & Yu, F. (2007). Mixed methods sampling: A typology with examples. Journal of Mixed 
Methods Research, 1(1), 77-100. DOI: 10.1177/2345678906292430 

Vansteenkiste, M., Lens, W., & Deci, E. L. (2006). Intrinsic versus extrinsic goal contents in self-
determination theory: Another look at the quality of academic motivation. Educational 
Psychologist, 41(1), 19-31. DOI: 10.1207/s15326985ep4101_4 

Wentzel, K. R. (1998). Social relationships and motivation in middle school: The role of parents, 
teachers, and peers. Journal of Educational Psychology, 90(2), 202-209. DOI: 
10.1037/0022-0663.90.2.202 

Wigfield, A., & Eccles, J. S. (1994). Children's competence beliefs, achievement values, and general 
self-esteem: Change across elementary and middle school. Journal of Early Adolescence, 
14(2), 107-138. DOI: 10.1177/027243169401400203 

Wigfield, A., & Eccles, J. S. (2000). Expectancy–value theory of achievement motivation. 
Contemporary Educational Psychology, 25(1), 68-81. DOI: 10.1006/ceps.1999.1015 

Zimmerman, B. J. (2000). Attaining self-regulation: A social cognitive perspective. Handbook of 
self-regulation, 13-39. DOI: 10.1016/B978-012109890-2/50031-7 

 

 

 

 

 

 

 

 

http://dx.doi.org/10.36709/gapend.v26i2.8174

