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Abstract
(Title: The Implementation of Learning Tasks  in The When English Rings a 

Bell Textbook  for The Seventh Grade Students of MTs Negeri Wonosari). This research 
aims to describe the implementation of learning tasks in When English Rings a Bell 
textbook. This research was a descriptive qualitative research employing a descriptive 
and qualitative method of analysis. The subjects were an English teacher and 55 students 
of VII A and VII F of MTs. Negeri Wonosari in the academic year of 2014/2015. The 
objects of the research were the learning tasks in When English Rings a Bell textbook 
(Chapters VIII and IX). The data were collected through observations, questionnaire, 
interviews, and document analysis. The data were analyzed using descriptive analysis 
technique applying the Miles and Huberman Model. The results of the research show that 
the goal of tasks in Chapters VIII and IX is that the students can develop their vocabulary 
mastery, and make a simple description of people, animals, and things around them. 
The materials presented were appropriate since the materials were interesting and close 
to the real world. The activities applied by the teacher were communication strategies, 
dialogues and role plays, discussions and decisions making, questions and answers, and 
exercises. The students participated actively in doing the tasks. The teacher performed 
his roles as a facilitator, manager, controller, organizer, assessor, prompter, participant, 
resource, tutor, and observer well. The settings were desks line in rows, horseshoe shape, 
parallel chair setting, and group to group setting. 

Keywords: implementation, learning tasks, facilitator, manager, controller

INTRODUCTION
A curriculum has an important role in 

education. Basically, curriculum has a func
tion as a basic concept in improving education 
quality. One of the ways in im pro ving 
education quality is by deve loping curriculum. 
The purpose of curri cu lum develop ment, 
regardless of level, is to make a difference
to enable students to attain the school’s, the 
society’s, and, perhaps most importantly, their 
aims and goals (Ornstein and Hunkins, 2014, 
p.225). The essential part of curriculum deve-
lop ment is to bring the curriculum into reality 
anticipated changes. 

In Indonesian education, Curri cu 
lum 2013 has developed to change the School 
Based Curriculum, which is also popular as 
KTSP (Kurikulum Ting kat Satu an Pendi
dikan). Indonesian go ver nment has arranged 
Sistem Pendi dikan Nasional (SIS DIKNAS) 

in Edu cation Act number 20 of 2003. In the 
explanation, it is stated that natio nal education 
has a vision in creating an education system 
as a social regu lation to make all Indonesian 
citizens become qualified humans who can an
swer era challenges that always cha nge. Curri-
cu lum 2013 is in fact the extension of School 
Based Curriculum in several components. The 
main purpose of this curriculum is to shape the 
indi vi duals who are faithful in God, good in 
cha racters, confident, su ccessful in lear ning, 
responsible citizens, and positive contributors 
to the civili zation (Dju wai riah, 2014, p.7).

The government started the im ple-
mentation of Curriculum 2013 as national 
cu rri culum on July 15th 2013. The gover-
nment pointed some schools to implement the 
curriculum as a pilot project. The main point the 
curriculum is an effort in sim pli fying and inte-
grating themes. The con tent of the cu rri culum 
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consists of affective compe tence, knowledge, 
and skill. One of the central issues of the 
education reform program of  the curriculum 
concerns the up grading of the quality of curri-
cula and teaching-learning processes. Teachers 
we re encouraged to shift the ir teaching style, 
from being the domi nant, authori tarian po wer 
in their class room (teacher-cente red) to taking 
account students’ inte rests (learner-centered).

After being launched for public re-
view, this curriculum has been im ple  men
ted in many schools in Indo ne sia. The go-
vernment tries to change the curriculum to 
pre pare students in fa cing external cha llenges 
such as globa lization era. The stu dents should 
have many competences or abi lities such as 
communication, critical thinking, res pon
sibility, good attitudes, to le rance, high interest, 
etc. The society re garded that the previous 
curriculum focus on cognitive aspect, rather 
than character building. It is proved some 
negative phe nomena such as students fighting, 
drugs, corruption, pla giarism, cheating on exa
mination, and social unrest.

 Based on Curriculum 2013, in im  pro
ving English learning, the gover nment through 
the Ministry of Edu ca tion and Cul ture provides 
English text books both for teachers (teachers’ 
book) and students (students’ book) to be used 
at schools. Te achers do not ne ed to spend much 
time in selecting, adopting, or even adapting 
Eng lish ma  terials at class. The title of the book 
is When English Rings a Bell. The text books 
are distributed to all schools that implement 
Curriculum 2013. Every school has the same 
book as the lear ning source. The textbook 
is different from the textbook based on the 
previ ous curricula. In the textbook based on 
Curriculum KTSP con sists of material and 
explanation that are followed by the exercises 
like multiple choi ce ques tions, cloze paragraph, 
truefalse state ment, essay, etc. Moreover, ba
sed on Curri culum 2013, the textbook cont ains 
many tasks with pictures and the ex pla nation. 

Textbooks are the mostly used te-
aching and learning materials for both te-
achers, and the learners. They do not only 
provide a framework for teachers in achieving 
the aims and ob jectives of the course but also 
play an important role as a guide to the teacher 

in conducting the lesson. On behalf of the 
learners, a text book truly affects their attitudes 
and performance to the lesson throughout the 
course. It is a fact that when learners like their 
text books, they like the course as well and 
become active participants to the le sson. The 
textbook is an important so ur  ce of input and 
a great oppor tunity for learners to communi-
cate in the target la nguage which is reali zed 
only in class room settings in Indone sian public 
schools. 

The importance and the role of the 
textbook in the teaching learning pro  cess are 
certainly recognized by both teachers and 
learners. In other words, there seems to be a 
general con sensus among teachers and students 
in relation to the primary role of the text books. 
The role of English textbooks in classes refer to 
one of the author’s stu dy in which teachers and 
students were asked why they wanted to use 
a published textbook (Hutchinson and Torres, 
1994, p.318). In other words text books help 
learners to find their path in this longlasting 
learning pro cess. As for the teachers, the results 
show that many teachers see the text book as a 
classroom ma nagement tool for the interaction 
bet ween them and their students. Textbook 
becomes the field activity generating dis course 
in volving the teacher and the stu dents. The 
student comes to the class with a repertoire of 
needs which influence his or her engagement 
of textbook. The teacher on his part has to 
maneuver the resources of the textbook in such 
way that the most of learner need are addressed 
satisfactory (Vinod, 2009, p.141). 

A textbook has many learning tasks. 
The word “task” instead of “ac ti vi ty.” A task 
as “ a piece of classroom work which involves 
learners in com pre hen ding, manipulating, 
produ cing or inte rac ting in the target language 
while their atten tion is principally fo cused on 
me aning rather than form.” They suggest that 
in all de finitions of tasks, one can see commu
ni cative language use where the learner fo cuses 
on me aning instead of linguistic struc ture. 

In second language education, through 
tasks, students are provided with a ‘‘purpose’’ 
to use the target la nguage. In this purposeful 
learning process, learners are not instructed 
to use certain language forms. Instead, they 
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are encouraged to build and use the target la-
nguage on their own, with teacher su pport 
but without immediate teacher correction. 
Lee also states that the role of the teacher is 
to observe and facilitate the process of task 
based communication. Moreover, the notion 
of task has deve loped out of co mmu nicative 
compe tence, sociolinguistic competen ce, dis
co urse competence, and strategic com petence 
(Attar and Chopra, 2010, p.319). One of the 
most important roles that a task can play is 
providing com prehensible input and promoting 
co mmunicative interaction among the lear-
ners. Interaction is a very effective way for 
learners to obtain data for la ngu age learning 
and interactive tasks can promote learners’ 
negotiation of me  aning and faci litate the 
develop ment of language.

A task does not stand alone. It is su-
pported by its components.The com po nents 
of tasks will include goals, in put, activities, 
teacher roles, learner ro les, and setting (Nunan, 
2004, p.41). These can be drawn as follow:

Goal refers to the general atten tion 
behind any given learning task. Go al des cribes 
what the learner will get from the attainment of 
the task. Goals may directly describe teacher or 
learner behavior. They are not always explicitly 
stated though they can be in ferred from an 
examination of task. Goals may relate to a 
range of ge neral outcomes (communicative, 
affective, or cognitive), (Nunan, 1989, p.49). 
Goals are not always explicitly stated, altho
ugh they can usually be inferred from an exa-
mi nation of a task. In addition there is ra re-
ly a simple one-to-one rela tionship bet ween 
goals and tasks. In some cases a com plex task 
involving a range of acti vi ties might be simul-
ta neously moving lear ners towards se veral 
goals. In the teaching of reading, goals may be 
to get the learners to le arn the topic, or find the 
detailed in for mation or get the main idea of the 
re ading material, etc. 

The second component is input. 
Input refers to the data that form the point of 
departure for task (Nunan, 1989, p.53). The 
input can be derived from many sources as 
long as they are authentic. The argument for 
using au thentic material is derived from the no-
ti on that the most effective way to de velop a 

particular skill in the class. If the teacher wants 
the lear ners to com prehend oral and written 
text in the real world, then the learners need 
opportunities for engaging in these re al texts 
in the class. He suggests the sour ce of input as 
letters (formal/ informal), news pa per extracts, 
driver license, business card, memo note, sho
pping lists, street map, recipe, etc. 

The third component is active ties. 
Activities specify what learners actu ally do 
with input that forms the point of de par ture for 
a learning task (Nunan, 1989, p. 59). There are 
seven activities to pro mote oral interaction in 
the classroom (Nunan, 1989, p.68). The se are 
as follows: questions and ans wer, dialogues and 
roleplays, ma tching activities, communication 
stra te gies, pictures and pictures stories, pu zzles 
and problems, and discussions and decisions.

The next component is teacher’s and 
students’ roles. Roles are either imply citly 
reflected in the tasks. Role refers to the part that 
learners and teachers are ex pected to play in 
ca rrying out learning tasks as well as the social 
and inter personal relati on ships between the 
parti cipants. Roles are related to what teachers 
and learners should do in carrying out the tasks 
in the classroom. In other words, roles state im
pli citly the teachers’ function. 

Teacher roles within the class room may 
change from one activity to another or from one 
stage of an activity to another (Harmer,  2001, 
p.57). He cla ssifies teacher roles into eight. 
They are controller, orga nizer, assessor, prom
p ter, participant, re so urce, tutor, and observer.

When a teacher acts as a con troller, they 
are in charge of the class and of the activity. 
The role of con troller will always occur in the 
class room. This is because the teachers are 
responsible for teaching lear ning pro cess. As 
the controller, the teachers ta ke role, tell the 
students things, orga nize drills, read aloud and 
various other ways exemplify the qualities of 
teacher-fronted classroom.

Taking the role of an organizer, the 
teacher should give the students infor mation. 
They should tell the stu dents what they 
will learn in the class. They also give some 
explanations to the students about the lesson. As 
the or ganizer, teachers sho uld tell the students 
how they are going to do the activity. They 
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should give clean in struction before doing the 
tasks. When the tasks should be carried out in 
pairs or in group, the teachers should be able 
to put the students into pairs or group. At last 
the teacher should close things down when the 
class is over.

As an assessor, the teacher should 
offer feedback and correction. The feed  back 
and correction can be given directly when the 
students make mis take or after the students finish 
their work. Giving feed back and correction is 
aimed at provi ding the students the right form 
and to remind them not to do the same mistake 
in the future. Another responsibility on assessor 
is grading the students in various ways. The 
teacher should assess the students’ works and 
performance. Through the process the teachers 
are able to decide whether the students can pass 
to the next level or not.

The role of a prompter occurs when 
students get a problem. For exam ple, the 
students are doing dis cussion and they are 
lost for words while doing this activity. The 
teacher might give a statement which leads 
the students to continue the discussion. It is 
done to overcome the problem and to make the 
discussion run smoothly. As the prompter, the 
teachers can also give suggestion to solve the 
problem found by the students.

Sometimes the teacher might want 
to join in an activity not as a teacher, but as 
the participant of the activity. There is a good 
reason for the teacher to take part in the activity. 
The participation of the teacher can enliven the 
situation of the class as well as to motivate the 
students to do the acti vity. When it goes well, 
the students will enjoy having the teacher with 
them. This is what Harmer calls as the role of 
a participant.

In the teaching learning process, 
the students might have their teachers as a 
resource. The students might ask how to say 
or write something or what a word or phrases 
means. They might want to know information 
in the mi ddle of an activity about that activity. 
This is where the teachers can be one of the 
most important resources they have.

When the students are working on 
longer projects such as pieces of writing or 
preparation for a talk or a debate, the teachers 

can act as a tutor. As a tutor, the teacher are 
working with individuals or small group and 
pointing them in directions they have not 
thought of taking. It is difficult to be a tutor in a 
very large group since the term implies a more 
intimate rela tionship that that of a controller or 
a prompter. However, when the stu dents are 
working in small groups or in pair the teacher 
can go around the class and giving guidance to 
each group or pairs.

The last role is as an observer. So-
metimes, the teacher will watch what the 
students do so that the teacher can give the 
students feedback. However, the teachers do 
not only observe the stu dents to give feedback, 
they also watch in order to judge the success of 
different materials, and activities that they take 
into lesson so that, if nece ssary, they can make 
a change in the future. 

The last component is setting. Se-
tting refers to the classroom arrange ments 
specified or implied in the task, and it also 
requires consideration of whether the task is 
to be carried out wholly or partly outside the 
classroom (Nunan, 1989, p.91). In other words, 
the task can be given for classical work, group 
work, pair work or indi vidual work. Seating 
arrangement is important in English language 
te aching. The different arrangements of chairs 
and tables indicate a number of different 
approaches and also the class room size and the 
number of students. 

The seating arrangement can also be 
used to promote and intensify the inte ractions 
between teacher and stu dents. Today, traditional 
seating arra ngement is no longer popular. The 
traditional classroom boxes with desks lined 
up in rows impede teachers’ efforts to work 
in teams and have stu dents in the flexible and 
varied gro upings necessary. Students are mem-
bers of a team and should be able to see one 
another, to talk to one another (in English), and 
do not make them feel like they just walked into 
a mi litary formation (Brown, 2001, p.193). He 
also adds, if the classroom has movable desk
chairs, the seating arra nge ment can be designed 
in some patterns. It can be semi circles, U sha
pe, or concentric circles. But, if the class size 
is small enough, one circle pattern can be used 
so that students are not all squarely facing the 
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teacher. Give some thought how students will 
do small group and pair work with as little 
chaos as possible.

Tasks-based learning is also used in 
Indonesian English textbooks. As men ti oned 
above, Indonesian gover nment recommended 
a textbook in su pporting the success of 
Curriculum 2013 implementation. The title of 
the book is When English Rings a Bell. There 
are many tasks in the books. They are listening, 
speaking, reading, and wri ting tasks. The tasks 
are hoped to be able in developing students’ 
skill in mastering English. The tasks are desig-
ned to stimulate the students’ curiosity about the 
things around them. The textbook also contains 
simple materials with pictures and explanation. 
The pic tures attract students’ curiosity to know 
about the tasks deeply. 

However, good tasks in the text book do 
not make a guarantee that the implementation 
runs well. There are so me components of 
tasks that should be noticed by teachers in 
implementing the tasks in their classroom. 
The com ponents are task goal, input, teacher 
role, learner role, and setting. The te achers 
should learn and design the teaching-learning 
activity well. The te achers also have to prepare 
teaching kits and media in supporting the im-
ple mentation in the classroom.

 There are some problems in im ple-
menting learning tasks. The pro blems are: (1) 
the teachers are still con fused in implementing 
the learning tasks in the When English Rings 
a Bell textbook which is based on scientific 
approach. (2) the task goals in the teaching-
learning process are not fully reached, (3) the 
tasks in the textbook are not used maximally 
yet, (4) the tech niques which are used by the 
teachers in implement ting the tasks do not 
match yet to the task goal, (5) the teachers 
still get difficulties in desig ning lesson plan to 
implement learning tasks.  

Due to the problems above, it is 
necessary to conduct a research study on 
implementation of learning tasks in the textbook 
to describe how the tasks-based learning in 
the textbook are taught by the teachers. The 
researcher tries to find out the strengths and the 
weaknesses of the implementation of learning 
tasks of When English Rings a Bell at school. 

The researcher held a re search at MTs. Negeri 
Wono sari, be cause the school had been chosen 
as one of pilot project by the government in 
implementing Curriculum 2013. The school 
is chosen, because the gover nment assumes 
that the school stake holders have been ready 
to implement the curriculum. In addition, there 
are still few studies on this field. There fore, 
the researcher is interested in conducting a 
research study on imple menting learning tasks 
in a text book as the main source of the teaching 
and learning process.

The results of the research are ho-
ped to give significance to many par ties. For 
the English teacher, the rese arch can be used 
as a reference to im prove the task based on 
the learners’ need, learners’ characteristics in 
order to give input in designing activities. For 
the students, the research is hoped as a way to 
express what crucial mate rials they really need, 
in order to help them in learning English, and 
give them a chance to express their percep tion 
towards the textbook they used. For the writer, 
the researcher hopes this material can be useful 
to give a des cription about the imple mentation 
of the task in his/her textbook. Thus he/she 
can improve his/her work. For the researcher 
himself, it can be a good experience in his life 
related to his know ledge about describing the 
learning tasks in the teaching-learning process. 
For other researchers, it can be used as a 
reference to make a deeper research.

METHOD
This research is categorized as 

descriptive qualitative. It employs a des-
criptive and qualitative method of analysis. A 
qualitative research pro du ces data description 
in the form of wri tten or spoken words from 
the ob ser vable people/behaviors. Qualita-
tive re se archers seek to understand a phe no-
menon by focusing on the total pic ture rather 
than breaking it down into variables (Ary, 
Jacobs, and Sorensen, 2010, p.29). The nature 
of qualitative research is trying to explain the 
me aning ful reasons behind a phenome non that 
is being observed. Related to the research, the 
writer takes a des crip tive qualitative method as 
the proper method to describe the imple men-
ta tion of learning tasks in the When English 
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Rings a Bell textbook in the Eng lish teaching 
learning process for the seventh grade students 
of MTs. Negeri Wonosari in the academic 
year of 2014/2015. The descriptive qualita-
tive method is used to identify and des cribe 
the data. The collected data are in the forms of 
numbers, phrases, clauses, and sentences. 

This research was conducted at MTs. 
Negeri Wonosari from February to April 2015. 
MTs. Negeri Wonosari is located on St. Kyai 
Legi Bansari, Ke pek, Wonosari Gunungkidul. 
The school has been chosen as one of pilot 
pro ject of Curriculum 2013 implemen tation 
since 2014 by the Ministry of Re ligion. The 
school represents one of ma drasah which 
is considered superior in Gunungkidul. The 
government has assumed that the school has 
been rea dy in implementing the curriculum. 
The school has many facilities to su pport the 
success of the curriculum im plementation. 

The subjects of the research were 
English teachers and the seventh grade 
students of MTs. Negeri Wonosari. The total 
number of the students was 176 students. They 
were divided into six classes. They were VII 
A, VII B, VII C, VII D, VII E, and VII F. The 
researcher only chose two classes as subjects of 
the research. They were VII A and VII F. The 
researcher chose the seventh gra der as subject 
of the research, be cau se the seventh grader was 
the ear liest level in studying English in Junior 
High School.

The objects of the research were 
learning tasks in Chapter VIII and IX of When 
English Rings a Bell textbook. The chapters 
have represented all of the chapters in the 
book. Each chapter has many activities that are 
challeng ing. The learning tasks cover listening 
tasks, speaking tasks, reading tasks and writing 
tasks. The researcher only focused on the 
implementation of the tasks of the chapters in 
English teach ing and learning activity.

The researcher came to the school and 
observed the implementation of the learning 
tasks of When English Rings a Bell in the 
teaching learning process in the classrooms. 
The rese arch er observed the teaching learning 
activity based on the lesson plan that has 
been made by the teacher. The researcher also 
observed the role of the teacher and students in 

the teaching-learning activity. The researcher 
gave the questionnaires to the students. It was 
aimed to know the students’ opi nion about the 
task that had been done as long as teaching-
learning activity.

The researcher conducted inter views 
with the English teachers and the students. The 
researcher dag the information intensively. It 
was aimed to check the validity of data from 
the observation and the questionnaires. The 
researcher collected the docu ments related to 
the research such as le sson plan and syllabi. 
The lesson plan was used as the guideline of 
obser vation. A syllabus was used to check the 
goal of the task. The rese archer analyzed the 
result of the obser vations, interviews, questi
onnair es, and documents. When the data we
re sa turated, the researcher stopped co llec ting 
data. The researcher analyz ed the data, chose 
the data, and sharpe ned the research focus.

Instruments were needed for co llecting 
the data. In collecting the data, the rese
archer used five instruments: the researcher, 
observation sheets, qu es tionnaires, in ter view 
guide, and do cuments. The researcher observed 
the English teaching lear ning process and used 
observation sheets to write the observation 
results. The ques tionnaires were administered 
in order to gain in for mation on students’ 
opinion about the tasks in the textbook which 
were implemented in the class. The inter views 
were done in order to support the data from the 
observations and qu estionnaires. The do cu-
ments were co llec ted to support the data from 
the ob servation. In addition, the do cuments 
like lesson plan and syllabi were used to match 
the plan and the im ple  men tation of tasks.

The data were collected using 
observation, questionnaire, interview, and 
docu ment analysis. The credibility of the data 
is achieved through tri angulation techni que. 
The researcher compared the results of data 
from, ob servation, interview, and qu esti on nair
es. The researcher also confirmed the displayed 
data, which have been ar ranged (especially 
the result of the interview) to the teacher and 
students as in for mants. It is used to clarify 
whe ther the statement written in the des cription 
was agreeable or not.
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The data analysis of the research used 
data analysis by reducing the data, dis playing 
the data, and deriving a conclusion (Miles and 
Huberman, 1994, p12). The qualitative data 
were obtained from the classroom obser va-
tion, documents analysis, and intervi ews. The 
result of the classroom obser va tion was written 
in the obser vation sheet. The interviews were 
recorded and then transcribed. In this research, 
the pro cess of analyzing the data was aimed to 
describe the implementation of learning tasks 
in the When English Rings a Bell textbook 
which is viewed from the task com ponents: 
goal, input, activity, learner role, teacher role, 
and setting. 

RESULTS AND DISCUSSION
The research results deal with the 

description of the implementation of tasks in 
the book When English Rings a Bell in the 
class VII A and VII F of MTSN Wonosari in 
the academic year 2014/2015. It embodies the 
issues rela ted to the task components. They 
are goal, input, activities, learner and te acher 
role and setting. The writer tri ed to discuss the 
result of data ana lysis with the other relevant 
data in or der to justify the research findings. 
The writer found that the implementa tion of 
the learning tasks of When English Rings a Bell 
had run well. The task com ponents had been 
used to cla ssify the discu ssi on. They are goal, 
input, activity, lear ner role, teacher role, and 
se tting.

The goal of the tasks in Chapter VIII 
and IX is the students are able to describe 
people, animals, and things. The goal of the 
tasks are said to be achi eved if they know the 
vocabularies and describe people, things, and 
ani mals. Based on the obser vation, it can be 
seen that through these tasks, the students could 
develop the voca bu la ries and make a simple 
description of peo ple, animals, and things 
around them. Based on the interviews, some 
students felt that they could do the tasks well. 
They felt that the tasks were easy enough.

The students also could perform in front 
of the class by doing a simple dialogue about 
describing animals. They also could describe 
their family and things around the school. 

In relation to the input, the task was 
good because it was compre hen sible and 
closed to the students’ daily life. The tasks 
could motivate the stu dents by deve lop ing 
confidence, provi ding sense of achievement, 
expanding interest, and providing enjoyment. 
The tasks of the book were supported by nice 
pictures in order to gain stu dents’ attention. 
The instructions were clear enough, so the 
students could do the task easily. The materials 
presented in the tasks were appropriate since 
the materials were interesting and close to the 
real world. 

The pictures and sentences in the tasks 
were effective since the pictures were interesting 
and the sentences co uld be understood clearly. 
They also helped the stu dents understand the 
le sson quickly. In delivering the mate rials, the 
teacher enriched himself by some materials 
taken from many so urc es in order to enrich him 
while te aching students. Here the teacher used 
guided book and completed by the gu ided book 
published by Erlangga enti tled BRIGHT.

The other component which in flu  ences 
the implementation of the tasks is the activity. 
In relation to the activity, there were many 
activities that were applied by the teacher in 
im ple menting the tasks. The activities we re 
communication strategies, dia lo g ues and role 
plays, discussions and de cisions, and questions 
and answers. In communication strategies, the 
te acher created activity which enco urag es the 
students to practice communi cation strategies 
such as paraphrasing, borrowing, or inventing 
words using gesture, asking for feedback and 
sim plifying. In dialogues and role plays, the 
teacher created activity which asks the students 
to practice dialogue in pairs. In questions and 
answers, the teacher created activity which digs 
in formation from the students. In dis cussions 
and decisions, the teacher created activity 
which asks the stu dents to discuss something 
in pairs or groups. The students also could do 
the exercises in the book.

In relation to the student‘s roles, based 
on the observation and the inter view, the 
students knew about their roles as a subject of 
teaching learning process. The stu dents had to 
transfer what they have learnt to their mind for 
accepting the new know ledge of infor mation. 

The Implementation of Learning Tasks ... (Agus Riyadi dan Sugirin)
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The students involved actively in teaching 
learning pro cess in class. It could be seen that 
the students’ ability in answering the teacher‘s 
questions, their enthusiasm and their attention 
in joining the English class. For example, they 
also had no doubt to ask directly to the teacher 
or ask the other friends who had understood. On 
the other hand, they were being creative when 
they had to do the work well or the as signment 
given by the teacher. It could be concluded 
that the students were the subject of teaching 
learning process although some of them were 
passive in class. In general, however, most of 
the students in the class were active rather than 
passive.

In relation to the teacher role, ba sed 
on the observations, the rese archer found that 
the teacher had per for med his roles well. The 
teacher had per formed his roles as a controller, 
orga nizer, assessor, prompter, partici pant, 
resource, tutor, and observer. He cha nged his 
roles from one stage of an activity to another. 
As a controller, the teacher took the roll in the 
beginning of the lesson. He also told students 
things, orga nized drills, read aloud, and in 
various ways exemplified the qua lities of a 
teacher –fronted class room.

One of the most important roles that 
the teacher did was organized the students to 
do various activities. He of ten mixed up with 
giving the stu dents information, telling the 
students how they were going to do the activity, 
pu tting them into pair or group. This can be 
called the teacher role as an orga nizer. These 
can be seen from the result of the observations 
as follow. 

The third role is the teacher role as an 
assessor. The researcher saw that the teacher 
acted as an assessor, gave feedback, and graded 
students in va rio us ways. Here, the teacher told 
the students what he was looking for and what 
success looked like so that they could measure 
themselves. 

The other role of the teacher was as a 
prompter. As a prompter he gave a su gges tion 
to the students when they got the difficulties. 
The teacher gave a solution, so they could 
continue their activity. 

As the participant, the teacher jo ined a 
game activity. He could be a par ticipant and got 

the punishment, when he made a mistake. The 
teacher could enliven the atmos phere when the 
students enjoyed having the te acher with them. 
The following acti vi ty shows the teacher’s role 
as a par ticipant.

The next teacher role was as a re-
source. As a resource the teacher gave infor-
mation how to say something or how to write 
something when the stu dents wanted to know 
information in the middle of the activity.

The teacher also could perform as a 
tutor. In such situation he combined the roles 
of prompter and resource. When the students 
were working on lo nger projects, such as pieces 
of wri ting or preparations for a talk, the te acher 
went around and stayed briefly with a particular 
group, offered the sort of general guidance or 
asked their difficulties in doing the task. 

The next teacher’s role was the teacher 
role as an observer. In this case, the teacher 
observed what students did especially in oral 
communicative ac tivities, so that the teacher 
gave them useful group or individual feedback. 
The teacher did not only observe the students 
in order to give feedback, he also watched 
in order to judge the su ccess of the different 
materials, and ac tivities that he took into lesson 
so that he could make changes in the future. 

The last teacher’s role was a faci li tator. 
As a facilitator, the teacher cre ated situ a tions 
and activities which we re rich for connecting 
new informa tion with previous knowledge, 
gave a chance for problem solving collabora ti-
vely, also offered many interesting tasks. 

From the explanation above, it can 
be concluded that the teacher had played his 
roles well enough. He chang ed his role from 
an activity to another activity well. The teacher 
tried to grow the student‘s motivation in the 
learning process by enforcing the stu dents to do 
the work well. Then the te acher acted as a guide 
and a faci litator while they were conducting the 
lear ning process through the class discu ssion 
to make the students invol ved actively. The 
teacher took a position as the central or ob ser-
ver, to correct the class discussion if there were 
mistakes or some misconception of students’ 
un derstanding when the teacher delive red the 
materials to the students. 
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The term of setting refers to whe ther 
the learner is operating on indi vidual or a group 
basis. The good se ting is setting which is good 
for doing the task. The teacher usually arranged 
the setting place in the classroom. He adjusted 
the material of the lesson with the activity that 
would be done whe ther the tasks would be 
done indi viduals, pairs, or group. He asked the 
students to arrange the tables in the beginning 
of the lesson. He arranged the classroom into 
desks line in rows, horseshoe shape, parallel 
chair setting, and group to group setting. 

Furthermore, the implementation of 
learning tasks of When English Rings a Bell 
actually had the strengths and the weaknesses. 
The strengths are: (1) the students became more 
active and critical, (2) the use of the textbook 
was optimal. Beside the strength, there we re 
also some weaknesses on the imple mentation of 
learning tasks, which are: (1) the time allotment 
was limited in implementing the tasks, (2) the 
teacher did make good preparation in imple-
menting the tasks.

CONCLUSION
The objective of the study is to des cribe 

the implementation of lear ning tasks of When 
English Rings a Bell for the seventh grade 
students at MTSN Wonosari. The description 
of the implementation is viewed from the 
task components. With regard to the re search 
findings, some conclusions are made below:

The goal of tasks Chapter VIII and 
IX is the students are able to describe people, 
animals, and things around them. The goals of 
the tasks are said to be achieved if they know 
the voca bu laries and describe people, things, 
and animals. The seventh grade students of 
MTs Negeri Wonosari in the academic year in 
2014/2015 could develop the vocabularies and 
make a simple des crip tion of people, animals, 
and things around them. The students felt that 
they could do the tasks well. They felt that the 
tasks were easy enough.

The materials presented in the tasks 
were appropriate since the ma terials were 
interesting and close to the real world. The 
pictures and sentences in the tasks were 
effective since the pic tures were interesting 
and the sen tences could be understood clearly. 

They also helped the students under stand the 
lesson quickly.

There were many activities that we-
re applied by the teacher in imple menting 
the tasks. The activities were co mmunication 
strategies, dialogues and role plays, discussions 
and deci sions, and questions and answers, and 
doing exercises. 

The students participated actively in 
doing the tasks. The students did not get any 
difficulties in doing the tasks. They could 
interact and nego tiate with their friend or 
teacher in doing the tasks. It could be concluded 
that the students were the subjects of teaching 
learning process although so me of them were 
passive in class. In general, however, most 
of the students in the class were active. The 
teacher had performed his roles well as a faci-
litator, manager, controller, organizer, assessor, 
prom pter, participant, resour ce, tutor, and 
observer. The teacher changed his roles from 
one stage of an activity to another. The teacher 
also could explain the lesson clearly and correct 
the students when they made mis takes. Then 
the teacher acted as a manager and a facilitator 
while they we re conducting the learning 
process through the class discussion to make 
the students involved actively. The te acher 
took a posi tion as an observer and controller, 
to correct the class dis cussion if there were 
mis takes or some misconception of students’ 
under standing when the teacher delivered the 
materials to the students. 

The teacher usually arranged the setting 
place in the classroom. The te acher adjusted 
the material of the le sson with the activity that 
would be do ne whether the tasks would be done 
individually, in pairs, or groups. He as ked the 
students to arrange the ta bles in the beginning 
of the lesson. He arranged the classroom into 
desks line in rows, horse shoe shape, parallel 
chair setting, and group to group se tting.

The implementation of learning tasks 
of When English Rings a Bell at MTs. Negeri 
Wonosari actually had the strengths and the 
weaknesses. The strengths are: (1) the students 
became more active and critical, (2) the use of 
the textbook was optimal. Beside the strength, 
there were also some weaknesses on the imple-
men tation of learning tasks, that are: (1) the 
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time allotment was limited in implementing 
the tasks, (2) the teacher did not make good 
preparation in implementing the tasks.
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