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Abstract: In the time of COVID-19 pandemic, social restriction inhibits social skills. This research
examines family nurturing in facilitating the social skills development, parents' inclination in facilitat-
ing nurturing, and different intensities in nurturing the social skills development of children with
intellectual disabilities (ID). This research subjects included eight parents of 5-7-year-old children
with mild ID who were pursuing preschool special education. It employed a qualitative approach. Data
collection was performed through interviews guided with a close-ended questionnaire on 11 social
skills categories. Reasons for the development of each social skills category were to be revealed
through an open-ended questionnaire. Data analysis involved the categorization of social skills in rela-
tion to daily living activities in the family. It was found that the social skills that might be developed
through daily living activities in the family were the social skills performed through activities with
family. Parents' ability to stimulate the social skills of children with ID tended to be concrete in nature
and dependent on other people as models and the intensity on the presence of others to support as me-
dia.
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PENGASUHAN KELUARGA UNTUK PERKEMBANGAN KETERAMPILAN
SOSIAL ANAK DISABILITAS INTELEKTUAL MELALUI AKTIVITAS SEHARI-
HARI

Abstrak: Pandemi COVID-19 di tahun 2020 merupakan masa diperlukannya pembatasan, sehingga
meng-hambat keterampilan sosial. Penelitian ini mengkaji peran pengasuhan keluarga dalam memfa-
silitasi pengembangan keterampilan sosial; kecenderungan orang tua dalam memfasilitasi pengasuhan;
dan intensitas yang berbeda dalam membina perkembangan keterampilan sosial anak yang memiliki
disabilitas intelektual (intellectual disability, ID). Subjek penelitian ini adalah delapan orang tua dari
anak usia 5-7 tahun dengan ID ringan yang sedang menempuh pendidikan khusus prasekolah. Ini
menggunakan pende-katan kualitatif. Pengumpulan data dilakukan melalui wawancara yang dipandu
dengan kuesioner tertutup pada 11 kategori keterampilan sosial. Alasan pengembangan setiap kategori
keterampilan sosial diungkap-kan melalui kuesioner terbuka. Analisis data melibatkan kategorisasi
keterampilan sosial dalam kaitannya dengan aktivitas kehidupan sehari-hari dalam keluarga. Hasil
penelitian menemukan bahwa keterampilan sosial yang dapat dikembangkan melalui kegiatan sehari-
hari dalam keluarga adalah keterampilan sosial yang dilakukan melalui kegiatan bersama keluarga.
Kemampuan orang tua untuk mendorong tumbuhnya keterampilan sosial anak dengan ID cenderung
bersifat konkret dan bergantung pada orang lain sebagai model, dan intensitas dalam memelihara ke-
hadiran orang lain untuk mendukung sebagai media.

Kata Kunci: kegiatan dalam keluarga, keterampilan sosial anak hambatan intelektual.

INTRODUCTION vidual and another, and they are also needed for
these individuals to conduct activities together,
allowing the establishment of a sense of belong-
ing (Garrote et al., 2017). This sense of belong-
ing is necessary for one to share and communi-
cate feelings with another when conducting ac-
tivities. This implies that those who are engaged
in social interactions will try to maintain the re-
lationship established between them. This sense
of belonging and sharing should be built from an

Social skills are useful for an individual to
interact with others effectively. These skills are
also important for the sustenance of relationship
between individuals by way of cooperation and
behavioral adjustment in a given context or situ-
ation in which the relationship is taking place
(Halle & Darling-Churchill, 2016). Social skills
are involved in interactions between one indi-
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early age as it sets the ground for further devel-
opment into adulthood (Taylor et al., 2017). So-
cial skills also steer the success of individuals in
their adult lives as the quality of cooperation and
interaction with others will be accepted in the
social context, and this acceptance will lead to
the acceptance of all endeavours socially (Adela
et al., 2011). The problem that occurs is that the
family has not optimized the social development
of ID children. It is because many families who
have ID children have psychological problems
(Allen, 2008; Boehm & Carter, 2016; Nastiti &
Purwanta, 2019; Tudor & Lerner, 2015). As a
result, the social development of ID children
does not develop optimally.

Individuals with ID are a group with an
inhibition to develop social skills. This inhibi-
tion refers to cognitive limitations which un-
dermine one's ability to decipher symbols relat-
ed to forms of social interaction (Rani &
Keshwal, 2016). Individuals with 1D have limi-
tations in intellectual and, at the same time,
adaptive behaviour functions. These limitations
also appear in slow social skills learning as indi-
viduals with ID often fail to understand mean-
ingful interactions (Rani & Keshwal, 2016).
These meaningful interactions must still be prac-
ticed in real activities and contexts in daily life.
Real contexts become concretely meaningful as
they are experienced and undertaken directly
through habituation. Real contexts in daily life
can be acquired in the family (Adela et al., 2011;
Dewi et al., 2018; King et al., 2017; Mamta Rani
& Hemant Singh Keshwal, 2016). Daily activi-
ties in the family also offer a solution during the
implementation of social distancing over the
COVID-19 pandemic (Nature, 2020). This pan-
demic is a problem for children as they are now
prevented from exploring social skills learning
through activities with their peers. Activities in
the family, thus, become relied upon in the
stimulation of children's development, especial-
ly in the case of children with ID.

The adverse effects of the COVID-19
pandemic set limitations to children's develop-
ment in playing and interacting with their peers
(Yoshikawa et al., 2020). This restriction reduc-
es children's opportunities to play outside, ex-
plore the environment, and gain the benefits of
motor motions and social skills (Nature, 2020).
Minimal outdoor activities urge the family to
provide opportunities for social development
through social activities in the family (Shepley
et al., 2018). Social skills for children with ID
should be encouraged since early on as these

social skills serve as a foun-dation for future life
skills (Callahan et al., 2017; Ferreira et al.,
2019; Mamta Rani & Hemant Singh Keshwal,
2016; Shepley et al., 2018; Taylor et al., 2017).
The cognitive limitations of children with ID in
learning social skills should be improved
through the direct practice of the activities learnt
(Spriggs et al., 2017). These learning activities
can be provided in the family. This will also
compensate for the minimal play activities with
peers due to the COVID-19 pandemic. In-family
activities are a primary facility to recognize sig-
nificant others as a foundation for the acquisi-
tion of social skills (Berns, 2010). The cognitive
limitations urge the family to guide adaptive
behaviours, including social skills, on a daily
basis (Hallam, 2010; Tassé et al., 2012; Vuijk et
al., 2010).

Daily activities in the family are expected
to facilitate social skills development as the at-
mosphere and situation in the family serve as
value symbol connectivity of the activities learnt
(Lussier-Desrochers et al., 2014). Connectivity
offers a solution to the limitations in functioning
and skills enhancement faced by individuals
with intellectual disabilities. Connectivity con-
tains highly concrete and contextual activity
symbolism, allowing the activities to be learnt
by children with intellectual disabilities from
early on at home (Rani & Keshwal, 2016).
Home activities such as playing, cleaning the
environment around the house, preparing meals,
eye contact, and communication will reflectively
form social skills categories that are directly
acceptable to the family members. The nurturing
effect of social skills will be directly derived
from activities in the family in relation to such
social skills because unending family nurturing
will train children with ID to learn to form social
skills which are adaptable for the family mem-
bers (Smith et al.,, 2012). Previous research
backs this up, saying that activities in the family
for social skills development serve as a basis for
life skills and independence during adulthood
(Callahan et al., 2017; Domitrovich et al., 2017,
Rock & Crow, 2017).

Social skills development in children with
ID from an early age occupies an urgent posi-
tion, as it is beneficial in shaping social ac-
ceptance in the society in which they live. This
development includes the areas of cognitive,
social and emotional, and motor skills. It re-
quires nurturing from early on for these skills to
be well-prepared for wuse into adulthood
(Lussier-Desrochers et al., 2014; McLeod et al.,
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2017; Mihaela, 2015; Tarasova, 2016). Parent-
ing from the family also has implications for
coping strategies and involvement of all family
members (Diana et al., 2021; Mujahidah et al.,
2019; Muthmainah et al., 2021). This is because
the social development of ID children requires a
concrete social atmosphere and family strategies
in overcoming problems.

Social skills in children with ID need nur-
turing because their cognitive limitation requires
modelling and encouragement in real-time at the
moment when a relevant event takes place. Be-
havioural problems also accompany the condi-
tion of children with 1D, necessitating a strong
effort to nurture their children's social skills
(Blacher et al., 2009). It is important for the par-
ents to provide opportunities for these children
with ID to learn social skills. The accompani-
ment of strong nurturing from the parents to the
children with ID's social skills learning is help-
ful in reducing the behavioural problems present
in the children (Boehm & Carter, 2016). Chil-
dren with ID who have achieved social skills
will expand their access to sources of various
life challenges in the communities where they
live. The behavioural problems will be eliminat-
ed as their need for sources of learning has been
fulfilled through concrete examples and experi-
ences. How to overcome living problems
through social interactions is learnt through the
practice  under the parents’ nurturing
(Sterkenburg et al., 2008). The elimination of
these behavioural problems is made possible by
social contact derived during social skills learn-
ing. In sum, social skills have an urgency for
children with ID because it is useful for the
preparation of skills necessary in the adult life in
the community, the reduction of accompanying
behavioural problems, and achievement of ac-
cess to the skills needed to overcome life chal-
lenges collectively in the context of social rela-
tionship with others. This study seeks to investi-
gate the nurturing of social skills development in
children with ID. This study addresses these
questions: (1) what forms does family nurturing
take in facilitating the social skills development
of children with ID through daily living activi-
ties; (2) how is parents' inclination in facilitating
nurturing of the social skills development of
children with ID; and (3) does each family have
a different intensity in nurturing the social skills
development of children with ID.

Social skills in children with ID nurtured
in daily living activities in the family were in-
vestigated through early-age social skills meas-
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uring instrument developed by Hurlock (2001)
in his book Child Development. The eleven
positive social skills categories were selected
and modified in the description of the social
skill characteristics in eleven categories. These
patterns include cooperation, competition, gen-
erosity, desire for social acceptance, sympathy,
empathy, dependence, amiability, unselfishness,
emulation, and attachment behaviour. The
eleventh skill was investigated in terms of de-
velopment by way of family nurturing.

METHODS

This research used a qualitative approach
and collected data through interviews with par-
ents of 5-7-year-old children with ID. This re-
search specifically describes family contribution
in nurturing the social skills development of
children with ID through daily living activities
in the family. The subjects of this research were
eight parents of 5-7-year-old children with intel-
lectual disabilities. The subjects were purposive-
ly selected under the criterion that they were
parents of early-age children with intellectual
disabilities who were proactive and fully aware
of nurturing their children's development. Cur-
rently, the children of the selected parents are
attending special needs schools.

Data were collected through interviews
which were guided by a close-ended instrument.
The respondents were requested to choose be-
tween two options of statements describing 11
social skills categories. Then, they were asked to
choose some statements on the forms of activi-
ties in a family that support the nurturing of the
social skills development of children with intel-
lectual disabilities at home.

The interview instrument is taken from
the Hurlock' (2001) social skills. There was a
total of 11 items, each of which was described
its characteristics. The patterns picked were pos-
itive. In this research, the description of each
item of social skill behaviour was reverified ac-
cording to the cognitive limitations of children
with ID. If there was any incompatibility, the
modification was made. Other categories are
presented in the research results section. The
categories selected were the positive ones as the
nurturing of social skills aims to form positive
behavioural patterns. Negative behavioural pat-
terns are the effect of the behavioural problems
of children with ID, which must be eliminated.

Data analysis was based on the descrip-
tion of each category, and each category was
compared against another (Denzin & Lincoln,
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2008). Categorization was aimed for the draw-
ing of inference from each social skills pattern,
while comparison was aimed for the determina-
tion of which one of the daily living activities
was the best way of family nurturing. The com-
parison was based on the parents' statements
regarding their facilitation in daily living activi-
ties in the family.

Data analysis was conducted in the fol-
lowing steps: data validation, interpretation of
data themes/description about forms nurturing
family, inclination in facilitating the nurturing,
and intensities in the nurturing of the social
skills development. Furthermore, the interpreta-
tion of the data is taken as an inference from the
research findings. The inference process was
done through categorization and comparison.
Comparison of the form of family care that is
often done and not done is regarded as the most
intensive inference in nurturing.

FINDING AND DISCUSSION
Finding
Forms of family nurturing for the social skills
development of children with 1D through daily
living activities

The results of forms of family nurturing
for the social skills development of children
with ID are shown in Table 1,2,3 and 4. These
tables show the form of caring for each aspect of
social skills developed for children with ID.
Each table describes one aspect of ID social
skills and the form of nurturing performed by
eight subjects (families of ID children).
Furthermore, eight subjects in doing every
aspect of social skills of ID children were taken
inference. For this reason, the results of the 11
social skills inference form of care are the
results of this study and are presented as follows
(Table 1).

Family's inclination in facilitating the nurturing
of the social skills development of children with
ID

The eight subjects' inclination in nurturing
the social skills development of children with ID
was identified from the inference of each skills
category. Meanings were derived from the infer-
ences and then compared in order to draw con-
clusions on parents' inclination in facilitating the
nurturing of the social skills development of
children with ID. The meaning of facilitating
family nurturing for social development for ID
children includes parents tended to perform nur-
turing through play; nurturing through daily liv-

ing activities in the domestic area in the family
was minimal, the majority of the parents were
against developing their intellectually disabled
children's competitive skills development. This
was because they viewed competitive skills as
maladaptive social skills. However, some opined
that competition could be directed toward mak-
ing achievements. Concrete behavioural exam-
ples and relevant social situations are needed,
i.e., other individuals are needed for modelling
purposes. They were mingling with the chil-
dren's closest social groups and sympathizing
with the predicaments faced by closest ones.
The parents found it difficult to train empathiz-
ing skills as these skills would require the ability
to read others' facial expressions. No intensive
training was performed on these skills because
early-age children with ID were seen as not hav-
ing developed the ability to interpret others' fa-
cial expressions. This skill is abstract in nature,
and it requires relevant social situations. Rele-
vant social situations are required to train altruist
behaviour. There were some behaviours others
would emulate. There were social situations that
allowed one to be attached to others psychologi-
cally.

These 11 meanings are the result of a
description of the tendency of parents to take
care of the social skills development of ID
children. This is explained in Table 2. Thus,
family's inclination in nurturing the social skills
development of children with ID includes the
actions of the parents of the ID consisting of
parents who tended to perform nurturing
through play, while nurturing through daily
living activities in the domestic area in the
family was minimal. The majority of the parents
were against developing their intellectually
disabled children's competitive skills
development. This was because they viewed
competitive skills as maladaptive social skills.
However, some opined that competition could
be directed toward making achievements. The
concrete behavioural examples and relevant
social situations are needed, i.e., other
individuals are needed for modelling purposes,
mingling with the children's closest social
groups, and sympathizing with the predicaments
faced by closest ones. The parents found it
difficult to train empathizing skills as these
skills would require the ability to read others'
facial expressions. It was also found there was
no intensive training performed on these skills
because early-age children with ID were seen as
not having developed the ability to interpret
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others' facial expressions. This skill is abstract in
nature, and it requires relevant social situations.
The relevant social situations are required to
train altruist behaviour. There were some
behaviours others would emulate, and there
were social situations which allowed one to
psychologically be attached to others.

Variation in intensities in the nurturing of the
social skills development of children with ID

Information regarding nurturing
intensities was synthesized from the meanings
of the parents' nurturing inclination. The
comparison was then conducted against the
meanings to determine whether or not the
nurturing conducted by the parents in 11 social
skills categories among children with ID was
intensive.

From the interviews with the subjects,
there would be a tendency for abstract social
skills to be non-intensively trained. These skills
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included those belonging to the desire for social
acceptance, sympathy, empathy, dependence on
others, and amiability categories. No intensive
nurturing was conducted on these five categories
of skills as they were abstract in nature. Yet, the
parents still made some efforts to train their
children in these categories if the situations were
relevant or if there were people who were
around to support as media.

In conclusion, the variation in nurturing
intensities for each subject depended on how the
subject regarded which of the categories of skills
needed nurturing. The majority of the subjects
saw competitive skills as negative, but there
were some who considered them as positive in
the context of achievements making. The way
the subjects saw each category of skills relied on
the cultures in which they lived. Varying
nurturing intensities for each subject are
described in Table 4.

Table 1. Forms of family nurturing for the social skills development of children with ID through
daily living activities

Description

The majority of the parents stated that nurturing was provided when the chil-
dren played with their siblings and neighbouring peers. One subject assigned
his/her child with the task of sweeping the floor, and two subjects said that
their children's only activity was studying with their assistance. Parents as-
signing their intellectually disabled children with domestic activities as part
of daily living activities in the family was minimal. The use of these activi-
ties as a nurturing means for developing cooperative skills was still mini-

Nurturing for competitive skills was dependent upon the parents' views on
the competitive skill forms. One subject was the notion that competitive
skills have an element of achievement. Hence he/she was in favour of nurtur-
ing through play, keeping in mind this very element of achievement. The
majority of the parents, on the other hand, were against developing competi-
tive skills, positing that this set of skills is something to be avoided. As a
result, they do not have a tendency for these skills to be developed in their
children. There was even an object which was protective toward his/her

Generosity for children with ID is abstract. Hence, nurturing this set of skills
requires concrete modelling and habituation. Other individuals are needed to
provide examples in sharing food, sharing tasks, and playing.

The parents nurtured the desire to be accepted by others in the context of
social relationships through mingling with the social groups closest to the

With regard to sympathy, the majority of the subjects conducted nurturing by
encouraging their children with ID to sympathize with the problems faced by
their closest ones. One subject still found it difficult to conduct nurturing for

These empathizing skills are difficult to learn as they require the children to
understand the facial expressions of others, interpret language symbolism,
and understand the feelings expressed by others. Abstract phenomena are
extremely difficult for children with ID to learn. Yet, some subjects tried to
train their children in reading the facial expressions of their closest ones.
Two subjects said they did not provide nurturing in this category.

Number  Social Skills Aspect
1. Cooperation
mum.
2. Competion
child.
3. Generocity
4. The desire for social
acceptance:
children.
5. Sympathy
these sympathizing skills.
6. Empathy
7. Dependence on oth-

The skills to obtain help and attention from others were not too intensively
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Number

Social Skills Aspect

Description

10.

11.

ers to obtain help,
attention, and affec-
tion

Amiability

Unselfishness:

Emulation

Attachment

nurtured by the parents. This was because the parents perceived that their
intellectually disabled children were still unable to interpret the facial ex-
pressions of those around them and because the parents were inclined to al-
ways assist their children.

Being friendly toward others for children with ID is an abstract skill. Due to
its abstract nature, this skill must be learnt in relevant social situations. One
subject felt that his/her child was still not ready for the training in this skill.
The parents trained this skill if the social situations/conditions required the
sharing of facilities or food. In the absence of these social situa-
tions/conditions, this skill could not be trained.

Four subjects believed that their children emulated the events or deeds occur-
ring in their surroundings. In this, the parents did not purposively train their
children. Some subjects believed that their children emulated the activities of
their closest ones.

The parents were aware that children with ID are social creatures. Hence,
this skill was already conditioned in relevant social situations with the chil-
dren's closest ones.

Table 2. Family's inclination in nurturing the social skills development of children with ID

Number

The social skills of
children with ID

Family nurturing

1.

Cooperation

Competion

Generocity
The desire for social
acceptance:

Sympathy

Empathy

Dependence on oth-
ers to obtain help,
attention, and affec-
tion

Amiability

The majority of the parents conducted nurturing only through play with sib-
lings and neighbours. One subject assigned his/her child with the task of
sweeping the floor, and two subjects said that their children's only activity
was studying with their assistance.

Parents assigning their intellectually disabled children with domestic activi-
ties as part of daily living activities in the family was minimal. The use of
these activities as a nurturing means for developing cooperative skills was
still minimum.

Nurturing for competitive skills was dependent upon the parents' views on
the competitive skill forms. One subject was the notion that competitive
skills have an element of achievement. Hence he/she was in favour of
nurturing through play, keeping in mind this very element of achievement.
The majority of the parents, on the other hand, were against developing
competitive skills, positing that this set of skills is something to be avoided.
As a result, they tended not to will this skill to be developed in their children.
Generosity for children with ID is abstract. Hence, nurturing this set of skills
requires concrete modelling and habituation. Other individuals are needed to
provide examples in sharing food, sharing tasks, and playing.

The parents nurtured the desire to be accepted by others in the context of
social relationships through mingling with the social groups closest to the
children.

With regard to sympathy, the majority of the subjects conducted nurturing by
encouraging their children with ID to sympathize with the problems faced by
their closest ones. One subject still found it difficult to conduct nurturing for
these sympathizing skills.

These empathizing skills are difficult to learn as they require the children to
understand the facial expressions of others, interpret language symbolism,
and understand the feelings expressed by others. Abstract phenomena are
extremely difficult for children with ID to learn. Yet, some subjects tried to
train their children in reading the facial expressions of their closest ones.
Two subjects said they did not provide nurturing in this category.

The skills to obtain help and attention from others were not too intensively
nurtured by the parents. This was because the parents perceived that their
intellectually disabled children were still unable to interpret the facial
expressions of those around them and because the parents were inclined to
always assist their children.

Being friendly toward others for children with ID is an abstract skill. Due to
its abstract nature, this skill must be learnt in relevant social situations. One
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Number

The social skills of
children with ID

Family nurturing

9.

10.

11.

Unselfishness:

Emulation

Attachment:

subject felt that his/her child was still not ready for the training in this skill.
The parents trained this skill if the social situations/ conditions required the
sharing of facilities or food. In the absence of these social
situations/conditions, this skill could not be trained.

Four subjects believed that their children emulated the events or deeds
occurring in their surroundings. In this, the parents did not purposively train
their children. Some subjects believed that their children emulated the
activities of their closest ones.

The parents were aware that children with ID are social creatures. Hence, this
skill was already conditioned in relevant social situations with the children's
closest ones.

Table 3. Intensities of the family's nurturing of the social skills development in early-age
children with ID

Number

The social skills of
children with ID

Conclusion of intensitas

Description Nurturing

1.

10.

11.

Cooperation

Competition

Generosity

The desire for so-
cial acceptance
Sympathy

Empathy
Dependence on
others to obtain
help, attention, and
affection
Amiability

Unselfishness

Emulation

Attachment

Parents tended to perform nurturing through play. Intensive, through play
Nurturing through daily living activities in the

domestic area in the family was minimal.

The majority of the parents were against develop-  Non-intensive, due to
ing their intellectually disabled children's compet-  negative view on these
itive skills development. This was because they skills

viewed competitive skills as maladaptive social

skills. However, some opined that competition

could be directed toward making achievements.

Concrete behavioural examples and relevant so- Intensive, with concrete
cial situations are needed, i.e., other individuals behavioural examples
are needed for modelling purposes.

I was mingling with the children’s closest social Non-intensive
groups.
I sympathized with the predicaments faced by Non-intensive

closest ones.

The parents found it difficult to train empathizing  Non-intensive
skills as these skills would require the ability to

read others' facial expressions.

No intensive training was performed on these Non-intensive
skills because early-age children with 1D were

seen as having not developed the ability to inter-

pret others' facial expressions.

This skill is abstract in nature, and it requires rel-  Non-intensive

evant social situations.

Relevant social situations are required to train Intensive, if there were

altruist behaviour. others with whom the
children would share

There were some behaviours others would emu- Intensive, if there were

late. others the children would
emulate

There were social situations that allowed one to Depending on the social

psychologically be attached to others. situation in which there

would be a person or
some people to whom the
children would be at-
tached

Table 4. Subjects’ nurturing intensities in training the social skills in family

Subijects

Intensities

Description

1.

Two categories
were not trained

Competitive skills and dependence on others, because the former were consid-
ered negative, while the latter could only be trained in the presence of other
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Description

Competitive and emulating skills, because these skills would require the pres-
Sympathizing skills because these skills are abstract in nature.

Competitive skills, emulating skills, and attachment to others because these
skills would require the presence of others to support as media.

Unselfishness and emulating skills because these skills would require the pres-
ence of other individuals to serve as objects (individuals who would receive the
Dependence on others and unselfishness should be trained when other individu-

Empathizing skills, because these skills are abstract in nature and would require

According to the subject, the child was still dependent and frequently in need of

Subjects Intensities
individuals with whom the children would interact.
2. Two categories
were not trained ence of others to support as media.
3. One category was
not trained
4. Three categories
were not trained
5. Two categories
were not trained
children with ID's actions).
6. Two categories
were not trained als are around.
7. One category was
not trained the ability to read others' facial expressions.
8. Six categories
were not trained his/her mother's assistance.
Discussion

those mentioned in previous research, but

According to the subjects, the forms of
family nurturing in facilitating the social skills
development of children with ID through daily
living activities. The activities were playing
together, sharing toys in various activities and
food, mingling with closest communities, emu-
lating the behaviours of closest ones, sympathiz-
ing with the predicaments of others, and reading
others' facial expressions. Only a small portion
of the subjects conducted nurturing in the do-
mestic area through daily living activities in the
family. It turned out that, despite the COVID-19
pandemic, the subjects were still unaware of the
importance of conditioning home as a means for
children with ID to learn social skills. This sug-
gests the need for solutions in relation to the sit-
uation and condition in a family which is condu-
cive for the children with ID's social skills learn-
ing during the COVID-19. The pandemic caused
problems not only to children's health but also to
their development (Nature, 2020).

According to the subjects, nurturing some
social skills required media in which the children
would gather or mingle with others (closest
ones). This statement is true because social de-
velopment would determine the children's prepa-
ration for life in society (Garrote et al., 2017).
Children with ID need concrete behavioural ex-
amples from others in social skills, which are
abstract. These skills include those in the desire
for social acceptance, sympathy, empathy, and
emulation categories. This phenomenon suggests
that children with ID need connectivity to the
symbolism behind the things they learn (Lussier-
Desrochers et al., 2014; Mamta Rani & Hemant
Singh Keshwal, 2016). The forms of nurturing
mentioned by the subjects were consistent with

whether daily living activities in family function
as a means for social skills nurturing has yet to
be answered.

Competitive skills are a group of skills
that are case-based. This is to be understood in
the sense that only a few parents saw these skills
as those needed nurturing. Competitive skills
actually are useful during adulthood for the chil-
dren to actualize their roles in society. These
social skills are useful for the preparation for
adult life (Domitrovich et al., 2017; Smith et al.,
2012). Competitive skills for children with ID
should be trained in a wider, general community
context, allowing them to directly be trained to
play a role meaningfully in a wider environment.
The children with ID would immediately experi-
ence failure or success.

Family's Nurturing inclination of some
social skills is very important for children with
ID to interact or gather with others because these
skills are meant to be useful in collective life.
Regarding forms of nurturing, the subjects
would get their children to play with their sib-
lings and neighbouring peers. One subject as-
signed his/her child to sweep the floor, while
two other subjects said that their children would
study with them. The subjects will not have
competitive skills to be developed. Nurturing
would need concrete exemplification and habitu-
ation. The children would mingle with the social
groups closest to them. Some skills were abstract
in nature. Hence these skills should be learnt in
relevant social situations. The children would
emulate the events or deeds occurring around
them. These social skills do not go well with
social distancing, which is enacted to prevent
COVID-19 transmissions. Therefore, the state-
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ments of the eight subjects have yet to provide
an alternative in the case of social distancing
implementation. To overcome this problem,
schools must provide parents with training in
nurturing social skills through daily living activi-
ties in the family (Rani & Keshwal, 2016;
Yoshikawa et al., 2020). Facilitating the nurtur-
ing of the social skills development of children
with 1D need concrete examples in relevant so-
cial situations (i.e., nurturing would need other
individuals to set an example). This is an appro-
priate nurturing way in the case of children with
ID (Shepley et al., 2018). Children with ID en-
counter difficulties in learning something ab-
stract, hence needing concrete examples to learn
social skills. Therefore, the family should facili-
tate their learning through daily living activities
in the family (Barker, 2008; King et al., 2017).
The findings from the interviews with the sub-
jects have yet to confirm the family's alternative
role in social skills nurturing during the COVID-
19.

Intensities in the nurturing of social skills
development of early-age children with ID were
case-based. Abstract skills such as sympathizing
and empathizing skills were not intensively
trained for children with ID. The skills that were
more intensively nurtured were cooperative
skills. Intensive training was not possible in the
categories of generosity, unselfishness, and emu-
lation without the presence of other individuals
to play their roles in social contexts. This sug-
gests that the social skills of children with ID
require nurturing, and due to their limited cogni-
tive abilities, these children need direct examples
and encouragement in relevant situations. Be-
havioural problems also accompany children’s
with ID condition, necessitating strong social
skills nurturing efforts on the part of the parents
(Blacher et al., 2009).

CONCLUSION

Parents’ nurturing in the social skills of
children with ID during the COVID-19 pandem-
ic are conducted through activities like playing,
sharing toys in various activities and food, min-
gling in closest communities, emulating the be-
haviours of closest ones, sympathizing with the
predicaments of others, and reading others' facial
expressions. Nurturing these skills requires con-
crete examples and relevant social situations
(i.e., nurturing would need other individuals to
set an example). This explains the lower intensi-
ty of training in social skills categories which are
abstract in nature, namely, sympathy and empa-
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thy. The parents’ nurturing through domestic
activities in the family was conducted minimal-
ly. Therefore, it is necessary for special needs
schools to cooperate with parents to nurture the
social skills of children with ID through daily
living activities in family.
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