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ABSTRACT 

Teachers' ability to manage their classrooms is reflected in their language teaching skills. In light 

of this relationship, this study aims to (1) develop an online assessment model to measure teachers' 

pragmagogy competence in Indonesia and (2) measure teachers' ability to respond to pragmagogy-

related stimuli. This study used a Design and Development (D & D) approach to answer the 

problem formulation determined during the model design, development, and evaluation. The 

sample included 3,150 primary, secondary, and advanced Indonesian teachers. The model was 

validated for functionality, reliability, usability, efficiency, maintainability, and portability. This 

study explained the formulated pragmagogy construction through exploratory factor analysis. 

Stress testing and installation testing were used to broaden the application's reach. Based on the 

initial analysis, the online assessment model concludes that the teacher's pragmagogy ability can 

determine their knowledge, skills, and attitudes. Teachers' pragmagogy competence can be 

determined through pedagogic knowledge as the framework for roles and figures in the form of 

thinking, reflective and emotional intelligence, ability in instructional communication patterns, 

and other aspects realizing pragmagogic competence. The pragmagogy measurement application 

examine the various approaches chosen by teachers to maximize the teaching-learning process in 

the classroom including interactive, responsive, persuasive, implicative, locution, illocution, 

perlocution approaches. This application can help to describe teachers’ pragmagogical 

competencies in classroom management that are engaging and enjoyable for their students. 
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INTRODUCTION  

The success of education in producing quality graduates is closely associated with teachers' 

competencies as one of the learning determinants in and outside the classroom. On the other hand, 

learning success is essentially linked to the teachers' confidence in positioning themselves as 

learning designers. Teachers play an extensive role in measuring students' competencies through 

fair and reliable assessments. The assessment results as measured by the teachers are not only 

about the scores obtained but also: (1) how is the learning situation in and outside the classroom? 

(2) how is the students' confidence in completing the tasks given by their teachers? and (3) how 

is students' self-confidence used to measure attitude achievement? 

Every learning process designed by teachers is a pedagogic competence that must be 

sustainable in its development. This competence arises from the teachers' knowledge and 

experience. The knowledge possessed by the teacher comes from the process of realizing curiosity 
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and independent learning that any information is used as a reflection of good learning quality 

(Jung, 2011; Pianta & Hamre, 2009). Experience is also essential in constructing teachers' 

pedagogic competence. It provides space for teachers to explore their potential to overcome 

obstacles during teaching and develop it further. Several factors affect teachers' experience which 

include curriculum changes, team teaching formation, infrastructure, students' characteristics, 

learning competition climate, government policy demands, and other factors such as learning 

design and annual evaluation results. Teachers must continue to improve their soft skills in 

learning to improve sensitivity during the teaching-learning process. 

Often, teaching-learning problems are not the only variable affecting teachers' adeptness in 

delivering materials through various learning techniques. Student's condition also influences the 

success of the pedagogic practices designed by the teachers. Teachers, therefore, should have the 

necessary soft skills to support students in active learning and help them achieve the targeted 

learning objectives. In addition, motivation fostered by teachers can have a significant effect on 

the students' psychological condition. The learning process requires motivation because otherwise 

they would not be able to engage in meaningful learning activities (Christophel, 1990; Martin, 

2008). This proposes the idea that the tasks given to the students do not always necessarily fulfill 

their needs. That something interests one student does not necessarily mean that it will interest 

another, especially if it does not meet their needs. 

The ability to motivate is an essential aspect that a teacher should have. Motivational 

sentences are not only to be delivered while students are engaging with the material. Instead, 

teachers should design learning activities in which motivation is integrated into the materials 

while providing suitable stimuli for achieving the desired learning outcomes (Kidwell, 2017). 

Education should try to generate intrinsic motives by igniting and developing students' interest in 

relevant fields of study (Grouws Kristin J & Cebulla, 2000). For example, informing students of 

the instructional objectives at the beginning of the learning process can motivate them to succeed 

in achieving those objectives. 

In the interest of pragmatic pedagogy, teachers' ability to manage teaching-learning 

activities can be seen from the concepts of coexistence, implicature, presupposition, utterances, 

locution, illocution, perlocution, text, context, and the context of the conversation (Rohmadi, 

Sadhhono, et al., 2021). As a subject of learning, teachers often make statements that elicit various 

reactions from their students. This reaction is a form of acknowledgment that may affect the 

students' psyche during the teaching-learning process. This discussion sparks a need for research 

on the development of digital pedagogic competency measurement to improve the quality of 

teaching and achieving learning goals, in which measurable teachers' competencies become the 

basis of the program.  

Pragmagogy as a study of language usage in learning can map teachers' pedagogic 

competence in Indonesia. This is especially important in Indonesia where teachers are expected 

to continuously develop their professional competence, but often neglect their communication 

skills in the classroom. Pragmagogy is a communicative approach in the learning process, 

especially in the way teachers use language to deliver explanations of the materials. Pragmagogy 

can measure teachers' utterances regardless the object of the language study (Kidwell, 2017; 

Martínez-Flor & Usó-Juan, 2006). The teacher-student interaction process is a two-way 

relationship which fosters a better understanding of concepts and materials. Interactions in 

teaching-learning activities demand that both parties have the same goals and preferences. To 

achieve this, teachers must design their lessons properly. A quality lesson plan needs to cover 

seven categories: (a) planning based on clear objectives, (b) having a unified plan, (c) logical, (d) 

sustaining continuity, (e) brief and clear, (f) flexibility, and (g) stability. 

Good planning positively impacts the teaching and learning process, making it active, 

creative, innovative, and enjoyable. Lesson planning is the first step in preparing for a learning 

activity. Good implementation in the learning process follows good lesson planning. It is crucial 

to consider the characteristics of the students to increase the teacher's competencies in the 

teaching-learning activity. However, the learning objectives cannot be met without effective 

classroom management, beginning with the use of constructive language. Therefore, this study 
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examines the teachers' language usage, pragmagogy competence, and classroom management, as 

realized through pragmatic interaction analysis without violating related maxims. 

METHOD  

This study was conducted using a design and development (D & D) approach to address 

the problem formulation that was identified at the beginning of the study. It involves a systematic 

study of the design, development, and evaluation processes as a series of stages to establish an 

empirical basis for creating new or improved products and models. The design measures 

perceptions of pedagogical aspects that teachers must possess (Richey & Klein, 2014). The 

measurement process was carried out through a computer-based assessment to produce stable and 

valid data. The instrument was validated through expert judgment and confirmatory factor 

analysis. The theoretical construction elaborates on educational research and teacher pragmatics 

understanding during learning at elementary, junior, high, and vocational high school levels. Test 

results that are valid, reliable, and fit to the model are expected to accurately measure teachers' 

skills in self-management and language acquisition during teaching-learning activities 

(Retnawati, 2016). 

The sample of the study was 5500 teachers from across Indonesia selected through random 

cluster sampling, with the sampling procedure carried out by (1) selecting teacher clusters in the 

western, central, and eastern parts of Indonesia and (2) selecting each school in a district randomly 

to determine which teachers in the school who would be included in the sample. Additionally, the 

sample was selected based on a qualification system to ensure that the teachers had a shared vision 

of self-management and the language mastery used in the classroom. All these steps taken resulted 

in 3150 participants qualified as samples in this study. Based on the KMO and Bartlett’s test, the 

sampling adequacy value is 0.875; indicating a relatively high value of adequacy of the sample. 

 

Table 1. KMO and Bartlett’s test 
KMO and Bartlett's Test 

Kaiser-Meyer-Olkin Measure of Sampling Adequacy. .875 

Bartlett's Test of Sphericity Approx. Chi-Square 11709.171 

df 66 

Sig. .000 

 

The development stage involved (1) creating a web-based pragmagogic assessment 

application using a variety of multimedia to measure teachers' abilities, (2) testing the 

application's effectiveness as an assessment medium for students, and (3) describing abilities by 

creating analytical rubrics to assess teachers' pragmagogy competencies. The assessment 

instrument consists of 40 items with ten assessment indicators. An explanatory factor analysis 

(EFA) test was conducted to test each of these factors' eigenvalues (Emerson, 2017). Based on 

the results of the exploratory factor analysis, four dimensions of pragmagogy were formulated, 

which consist of (1) ability to understand meaning, (2) learning mastery, (3) speaking 

competence, and (4) instructional skills. The design of the assessment process in the application 

can be seen in Figure 1.  
Qualitative validation was carried out through theories triangulation and data sources, 

namely focused group discussions (FGD), to determine teachers' pragmagogy competence and 

review the suitability between construct indicators and the results of measurements. Qualitative 

data analysis techniques consisting of data collection, data display, conclusion drawing/verifying, 

and data conditioning were used to analyze the data within the interactive analysis framework. 

The application system was developed through functionality, reliability, usability, efficiency, 

maintainability, and portability tests. 
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Figure 1. Design of the Assessment Process in the Application 

FINDING AND DISCUSSION  

Finding 

Pragmagogy is a research construction in which good classroom and learning management 

needs to prioritize the use, optimization, and management of acceptable language to optimize the 

attainment of goals and objectives. This study involved the development of a web-based means 

of assessment to determine how teachers manage their classrooms through an interactional 

approach. In teaching-learning activities, teachers use words to demonstrate their competence. 

Measurements of such competence are expected to reflect the teachers' ability to manage the class 

and select proper utterances to engage students with the materials they will learn. 

Assessment in teaching-learning activities requires teachers to identify their students' 

learning needs to be realized as learning activities that can measure attitudes, knowledge, and 

skills. Students are to show intention and willingness to interact with their peers as well as teachers 

during the teaching-learning process. Teachers have a crucial role as learning catalysts and 

sources, as their values and attitudes must set an excellent example for their students. 

 
Figure 2. Design of Pragmatics and Pedagogy 
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Students' acknowledgment of their teachers' competencies is often associated with the 

teachers' ability to speak, express their opinion, and explain the material in class. Students would 

expect friendly and kind teachers who understand them and constantly motivate them. Teachers' 

charisma as an educator and learning facilitator is one of the benchmarks that teachers must 

consider (Van Den Dool & Kirschner, 2003). With pragmagogy, teachers would be able to predict 

and diagnose utterances during the class and consider a strategy in utilizing gestures, words, 

phrases, and even sentences. Pragmagogy competence is also one of the indicators of a good 

teacher’s ability, which includes being a professional teacher with a good personality and social 

values. 

The measurement of pragmagogy ability is established based on the teacher's ability to 

express themselves effectively in the classroom. The theoretical construction that is formulated 

based on the pragmagogy approach includes language relevance, language meaning mastery, 

classroom mastery, and competence in managing the teaching-learning process. Teachers must 

master an essential skill: the ability to adapt the language to suit the students’ needs properly. 

Mobile-based evaluation of each test question can be customized to a certain time set and 

randomized. This sets a rhythm for teachers to work on pragmagogy perception questions, 

encouraging honesty and focus on questions. There would be no opportunity for discussions with 

other teachers in the process of mapping their abilities, so that cheating during pragmagogy 

competency measurements is minimized. After completing the test, the evaluation score would 

appear, diminishing correction errors and ensuring fast and accurate results. 

There was a time limit in the process of doing the test. The test could not be accessed when 

the specified time duration had run out, and consequently the system would not grade the answers. 

After students completed the questions at the end of the test, they would be offered to choose 

between two buttons, a 'back' button and a ‘send’ button. They could have opportunities to return 

to certain previous questions using a 'back' button. Meanwhile, the ‘send’ button would send the 

answers to the system to be assessed. This research also developed an online media to facilitate 

the measurement. The development of a website-based assessment instrument began with an 

assessment/analysis to understand the condition of the teaching-learning process in schools and 

what was needed in the process of development, including materials, technology (hardware and 

software), and task analysis necessary to develop learning media according to the needs. The 

design process was then carried out based on the results of the assessment/analysis. 

Following the design, the development was then mapped onto a storyboard as a rough 

layout of the website-based assessment instrument for then to be realized in the form of an actual 

website (Barkaoui, 2016). The next stage was implementation by generating online website-based 

assessment instruments used directly by users. 

Components of the website-based assessment instrument were then designed with six main 

menus: (1) the homepage being the main page or the initial page; (2) a menu page containing 

rewards, messages, networking, assignments, multimedia, teacher profiles, readings, about, and 

instructions; and (3) assessment as carried out through tasks and multimedia features. Teachers 

can communicate through networking features and messages containing developer information 

and a form to send messages to developers if they need help. The test participants must log in first 

so that the data can be identified with the participants’ personal information such as (1) name, (2) 

school level, (3) province, and (4) district. Teachers' information is used for sampling and 

reducing data errors. Each data is documented in the form of a data code for confidentiality. 

The teachers' information as the primary data in the research was systematically organized 

so that double data would not occur when the teachers give more than one response and/or do not 

answer certain questions. The instrument was designed in several forms including multiple-

choice, matching, case studies, scales, and short essays. The varied forms of questions ensured 

that teachers were not answering questions randomly as each response could reflect the theoretical 

construction of the pragmagogy being measured. 

This information system was a distributed system where the interface components of the 

system were distributed on an Internet network. In the could phase, the requirements for the new 

system and the technology options that could be used were prepared. Then, in the physical design 
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phase, the team would recommend the software, hardware, and user interface design for the new 

system. 

 

 
Login Page 

 
Menu Page 

 
Final Page 

Figure 3. User Interface Design 

 

The researchers conducted a literature study related to the problems being studied, needs 

measurement, and preparation for formulating a research framework. Creating the application 

started with preparing an online storyboard assessment of pragmagogy. The next step was creating 

storyboards which were then validated by learning media experts to display multimedia, text, and 

symbols that teachers easily understand. The experts also provided an overview and discussion to 

present a design of the question forms that the teachers should complete. 

After the storyboard was developed into the envisioned program, the previously validated 

content was installed into the application system. The contents which the teachers completed 

reflected the art of teaching that they performed daily. Multimedia online-based assessment can 

be interpreted as a collection of pages that display text data information, still or moving image 

data, animated data, sound, video, or a combination of all of them, both static and dynamic, which 

form a series of interrelated buildings. Each of them was connected by networks (hyperlinks). 

 

 
Question Page 

 
Multimedia Page 

 
Question Page 

Figure 4. Application’s Interface for Assessment 

 

The testing system was conducted by stress testing and installation/launch testing. Stress 

testing was done using the Webserver Stress Tool application. The results obtained were that the 
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site could accept at least ten users simultaneously, and exchanging information depended on the 

internet connection. Installation/launch testing was done by opening a website-based assessment 

instrument in different browsers, both desktop-based and mobile-based. The results obtained were 

website-based assessment instruments that could be opened in various browsers without 

significant errors. Acceptance testing consisted of two processes, namely alpha testing and beta 

testing. In this study, alpha testing could be referred to as the validation stage by media experts 

and material experts. At the same time, the teachers could refer to beta testing as a product 

feasibility test. At this stage, there was also a feasibility test on media design and visual 

communication aspects. The expert validation stage of the assessment instrument involved 

education and language experts in pragmatics and included a focused group discussion. Experts 

evaluated and tested the quality of the website-based assessment instruments in two aspects, the 

software engineering aspects, especially its usability and functionality, as well as the visual 

communication aspects. 

 

Ability Measurement 

The data in this study were teachers' responses at the elementary, junior high, and senior 

high school levels. Each teacher responded to the questions by providing their thoughts on the 

effectiveness of pedagogic knowledge aspects, including the manifestation of knowledge, skills, 

and attitudes, the ability to think reflectively and be emotionally intelligent, instructional 

communication patterns, and the means to realize pedagogic competence. (Busato et al., 2000; 

Greenstein, 2012). The questions were multiple-choice, matching, short-answer questions, and 

case-based questions that required references. 

 
Table 2. Data Distribution of Teachers’ Response 

Criteria Percentage Yes No 

Elementary School Teachers 60%  

Junior High School Teachers 20% 

Senior High School Teachers 20% 

Teachers' ability to answer the questions and master the 

online system 

88% √  

Teachers' ability to answer inversion questions 60%  √ 

Teachers utilize learning experiences to improve 

attitudes in the classroom. 

50%  √ 

Teachers plan the learning activities by understanding 

the students' linguistic characteristics 

45%  √ 

Developing the varied learning resources to increase 

students' enthusiasm for learning 

75% √  

Teachers' analysis of learning situation 

1. Giving reinforcement in regulating students' 

seating position 

2. Adjusting learning materials and strategies 

3. The suitability of teaching materials and 

methods 

4. Ability to stimulate curiosity  

5. Treating the students as the learning subject  

6. Ability to instil students' confidence 

7. Good time management delivery 

8. Fostering character, understanding, readiness to 

learn, and objectivity towards students. 

80% √  

 
The data is observed from the assessment in the developed application. Based on the data 

distribution, teachers' ability was measured using multi-method means to gauge the teachers' 

tendency to meet the pragmatic criteria/construction through locution, illocution, and perlocution. 

In terms of pedagogical measurement, this study analyzed the learning design planned by the 

teachers and the output generated in the form of sentences during the teaching-learning process. 

Through the measurements, some data that can be obtained include (1) teachers' perceptions 
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regarding the use of words in learning, (2) selection of words/sentences in constructing a lesson 

plan, (3) observations on students' attitudes and understanding on their teachers' communication 

skills. The ability measurements demonstrated the teachers' ability to respond to the stimuli 

related to the construction of pragmagogy. 

 

Discussion 

Teaching in schools that prioritize competence as an inventive step prepares students to 

face future challenges. The focus of teaching has shifted from educators to students, giving them 

the primary role in the class. Nevertheless, teachers are still needed to promote students' creative 

and communicative abilities by assessing their attitude, knowledge, and skill competencies. 

Pragmatics, as a context-based linguistic science, plays a direct or indirect role in teaching 

(Abbot-Smith et al., 2020; Bardovi-Harlig, 1996). Successful teaching depends on effective and 

straightforward two-way communication (De Fina & Georgakopoulou, 2011; Pasquier & Chaib-

draa, 2005). Teachers’ mastery of the language will spark students' curiosity about the complete 

scientific conception. Their mastery of pragmatics and their commitment to quality teaching will 

be evident to their students. 

 
Figure 5. Indicators of Instrument 

 
The instrument was developed based on pedagogical and pragmatic constructions, 

producing 40 items on 10 test indicators on exploratory factor analysis testing. The factors 

measured in this study consisted of speech acts, teachers' awareness, learning design, and 

outcomes. The use of speech strategies affects pedagogic mastery, with the learning design 

determining the speech strategies selected by the teacher. The research measurement involved 

unidimensional analysis assessed through exploratory factor analysis and visualized through the 

screen plot below (Furr, 2011; Sudaryanto et al., 2019b). 

 
Figure 6. Screen Plot of Unidimensional Analysis 

 
The screen plot shows that the teachers' ability to design effective speech for learning 

reflects the teachers' understanding of the students' characteristics and potentials, mastery of 
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learning theories and principles of learning, curriculum development, learning activities, and 

assessment and evaluation of learning outcomes. Based on this analysis, improvement on teachers' 

pragmagogy abilities balances with effective classroom management (Ainley, 2012). Through 

applications developed based on assessment needs, measuring competence was a complex task 

for obtaining consistent and reliable data. The application used in this study was developed by 

taking into account the needs of researchers and good application development standards. 

Application development was generally evaluated by functionality, reliability, usability, 

efficiency, maintainability, and portability (Utomo et al., 2020). Media experts and users 

conducted the assessment; all teachers were the research sample. The comparison of assessments 

between the experts and the users can be seen in Figure 7. 

 
Figure 7. System Evaluation 

 

Functional testing is primarily concerned with the execution of the process, 

ensuring that each feature in the application is working well in accordance with the users’ 

needs. The focus is not on the source code but rather on the business processes. This type 

of testing can be performed manually or automatically through automated testing. The 

tests are carried out with users/clients to evaluate how easy it is to use the application for 

various groups of users, using a prototype. Usability testing aims to identify application 

usability issues from the start so that improvements can be made before the design is 

implemented. However, errors can occur during this test, such as taking too long to learn 

the design process or waiting for the design to be correct, which can be time-consuming 

and costly. 

Software reliability refers to the probability of failure-free software operation for 

a specified period in a specified environment. It is an important factor affecting system 

reliability. It differs from hardware reliability because it reflects design perfection rather 

than manufacturing perfection (Attwell, 2007). The complexity of software is a major 

challenge in achieving optimal software reliability. Although researchers used two related 

models, software reliability is not a function of time. The modeling technique for software 

reliability reached perfection, but before using the technique, we must carefully select a 

suitable model according to our case (Sudaryanto et al., 2019a). Measurement in software 

was still in its infancy. No suitable quantitative method has been developed to represent 

software reliability without excessive limitations. Various approaches can be used to 

improve software reliability. However, balancing development time and budget with 

software reliability is challenging. Efficiency is related to how quickly the user can reach 

the product's goal. To achieve a good user experience, it is essential to ensure that the 

product is helpful, compatible with user needs, easy to use, and visually appealing. This 

will lead to efficient performance, allowing users to achieve their goals quickly and 

enjoyably. 
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Table 3. Needs Analysis 

Analysis Method Aspect Finding Functionality 

Response to 

critical discourse 

Teachers struggle with confidence when 

answering questions, often appearing 

unsure or hesitant in their responses. They 

also appeared to manipulate their language 

when presenting information, and might 

forget their previous answers when pressed 

for further clarification. While teachers 

may have a strong grasp on lesson plans, 

their ability to effectively translate that 

knowledge into meaningful learning 

experiences is not reflected in the learning 

practices. 

Diagnosis: 

1. Teachers were always worried if their 

performance was considered bad 

2. Teachers were always required to have 

good performance, but they were not 

supported by soft skill training such as 

public speaking 

3. Teachers seemed to cover up the 

education form and learning system in 

schools so that the interviews did not 

take place naturally and as they were. 

Document 

Analysis (lesson 

plan and learning 

video) 

Weak verbal skills of teachers in the 

classroom require the correct forms to be 

demonstrated, especially when choosing 

words or gestures so that they do not harm 

their students. Holistic classroom mastery 

has not been achieved: teachers tend to 

perform well in the initial stages of 

teaching. 

The language, word choice, and sentence 

structure employed by teachers are often 

not easily comprehensible to students. 

Nevertheless, the teacher's ability to 

formulate learning objectives through their 

speech strategies in a lesson demonstrates 

their competency. 

Diagnosis: 

1. The learning procedure is set to match 

the lesson plan, but teachers who were 

not used to being monitored during 

learning make it seem stiff 

2. Teachers often suddenly tried to find 

words when getting 

questions/statements from students. 

3. Teachers did not analyze learning 

procedures: checking the learning 

progress of the students toward 

achieving the learning goal. Instead, 

their priority was still focused on 

delivering the material. 

 
Teachers need to realize that understanding the meaning of language is essential in 

education, communication, and interaction (Prayitno, et.al., 2022). Students need to understand 

the meaning of words, their grammatical relationships, and the connections between what is being 

said and what has been previously stated. Meanwhile, a teacher's speech in the classroom could 

contain meanings that cannot be communicated easily. The expressive way of speaking 

demonstrated by the teacher in class also plays a role in the varied ways the students learn in 

Indonesia. (Bandura, 2001; Zyoud, 2016). However, not all students respond favorably to 

language expressions that are not directly related to the learning context. Pragmatics, which 

involves the expression of one's inner emotions such as sadness, happiness, anger, irritation, and 

disappointment, is an important aspect in studying the function of language in this context. 

As part of the needs analysis, it is essential to look at the teachers' perspective in which 

utterances have become a psychological burden for students. 

Every utterance has a purpose. Teachers must be observant in fulfilling the 

communication requirements to achieve the purpose of their speech, by being aware that the 

lexical content of every utterance has to follow the context. Teachers' utterances during the 

teaching-learning process must adapt to the language context that is in harmony with social values 

in the classroom. These conditions can change depending on the interlocutors (students) are 

different, and therefore, teachers' adaptability in producing linguistic rules in the classroom is 

required to make sustainable improvements. One of the most visible impacts of this adaptability 

is teacher's ability in classroom management, especially in understanding the characteristics of 

their students (Greenstein, 2012). These competencies are determined by language skills, 

designing materials according to the students' competencies, and developing outcome-based 

learning plans. Teachers are indeed expected to have the ability to construct sentences, select 

appropriate words, deal with varying sentence lengths, and use a variety of language expressions 

to interact with students in the classroom. 
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Table 4. Teachers’ perspective 
Speech act Teachers' ability to use language to 

deliver messages. 

Teachers realize and deliberately design learning 

activities so that their utterances or speech is a 

communication goal that students must understand. 

Teachers can realize that their speech act contains a 

message, but they do not know they have full 

command and control in a lesson. Finally, the 

speech acts used in effective learning are less varied. 

Locution Literal meanings or statements 

made by teachers are expressions 

without biases. 

Teachers often use elocutionary as a mutter. The 

teacher realizes that they often do illocutionary 

actions when in class. Frequently, students are 

unable to provide feedback. In an interview the 

teacher also clarified [sekadar menyampaikan uneg-

uneg -- just conveying thoughts] and student 

responses [kami tidak tau harus menanggapi seperti 

apa -- we have no idea how to respond] an example 

in learning the emergence of locutions is [capek 

banget ya, kerjaan numpuk semua -- very tired, the 

works are all piled up] 

Illocution  Utterances are the act of stating 

speech/words and containing a 

purpose. 

When interacting with students, this can be seen in 

several contexts in the form of questions, 

expressions, complaints, responses, etc. 

Perlocution A message interpreted by the 

locutor carries an influence and 

impact on the interlocutor's actions. 

Teachers understand the perlocution obtained from 

the learning interaction. In the perlocutionary act, 

the teachers also stated that they needed a response 

or reaction to their statement.  

 
Every utterance they make reflects their competencies and every material presented leads 

to and constructs the students' learning experience. As students respond to the stimulus provided 

by their teacher, it is the teacher's responsibility to analyze, evaluate, and determine the most 

appropriate stimulus (Bootzin & Stevens, 2005). Teachers can determine students' responses in 

the form of approval, rejection, or other reactions that show a varying degree of enthusiasm. Each 

response given by students is shown through (1) students' word choice, (2) movements or gestures 

during the teaching-learning process, and (3) level of engagement reflecting understanding, 

interaction, and motivation during the teaching-learning process. 

Teachers have the ability to analyze and use implicatures to gain insight into the learning 

process of their students (Sudaryanto et al., 2020). These implicatures can reveal important data, 

such as (1) the characteristics of students based on their learning environment, (2) the influence 

of other students on attitudes and responses during the teaching-learning process, (3) and the 

display of interest in learning through spontaneous responses that may be deemed intolerable by 

the teacher. With various approaches, teachers are also required to instill the concept of interaction 

and collaborative communication in the classroom. When students are faced with these language 

concepts from the start, they would gain the same level of understanding and references in the 

language they use. The competence of the teacher is crucial in managing such learning situations, 

which can build trust between the teacher and their students. 

Based on the sociopragmatic analysis used to review the research results, teachers often 

have a high level of confidence to influence their students. However, it is not always well received 

by students who may be indifferent to the stimulus given by the teacher (Leech, 2014; Ryabova, 

2015). Students tend to place more importance on the opinions of their peers compared to their 

teachers'. Nevertheless, teachers continue to strive to improve their students' skills and knowledge 

through various methods attributed to pragmagogy. Some efforts made by teachers to improve 

these aspects of pragmagogy include (1) providing motivational sentences in the form of 

elaboration, (2) determining assignments and instructional approaches, (3) providing 

reinforcement for students to create trust in their teachers, and (4) providing communication space 

among students, as well as between students and teachers. 
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Teachers' control is a manifestation of implicature in understanding the learning context 

by considering (1) students' psychology, (2) learning environment, (3) availability of facilities 

that support the teaching-learning activities, (4) study time, (5) students' goals, and (6) the 

teachers' own limitations. By intentionally creating communication that adheres to the maxims, 

teachers can ensure that everyone benefits from their interactions (Douven & Krżyzanowska, 

2019; Rohmadi, Ulya, et al., 2021; Taguchi, 2011). This, in turn, can help them construct theories 

that align with their academic goals and create the desired learning environment. 

From these cases, pragmagogy measurement applications can help teachers evaluate the 

effectiveness of their communication strategies and identify opportunities for improvement. One 

area that teachers often struggle with is adapting to different situations. For example, some 

teachers may prioritize being perceived as unpleasant, but having comprehensive standards in 

teaching. This shows that communication skills do not always follow good pedagogical skills. 

One of the crucial aspects that teachers need to master is to achieve maximum results by 

considering learning outcomes as they develop into better understanding, necessary skills, and 

good attitudes that meet set indicators. To achieve ideal learning, teachers must possess the ability 

of pragmagogy, which involves collaboration of understanding and shared perceptions between 

teachers and students to achieve learning objectives. For example, one of the findings showed that 

the teacher could easily influence students through conveying kind words. On the other hand, 

teachers convey their words unconsciously that detailed learning designs are needed to map the 

use of pragmagogy competence which would improve their confidence in front of their students. 

CONCLUSION 

Teachers can enhance their competencies in teaching-learning activities by planning 

according to their students' characteristics and prioritizing rhetorical abilities in the classroom. 

The language mastery of teachers, including word choice, sentence length, and language variety, 

plays a significant role in interacting with students in the classroom. Every utterance can reflect 

a teacher's competencies, and their materials guide and construct memory in students' learning 

experience. The application for measuring the ability of pragmagogy used to measure teachers' 

competencies as shown in this study can reach its optimum potential as it contains aspects of 

functionality, reliability, usability, efficiency, maintainability, and portability. 

Based on this application, teachers' competency scores may exceed the score of 80, 

indicating excellent teaching skills. However, the teachers' ability in pragmagogy still leaves some 

room for improvement. They still need to improve their ability to use language in the classroom 

to motivate themselves. Teachers need to emphasize the pedagogical knowledge considering the 

subjects are the students who require their full attention. The data that reflects the pragmagogy 

ability of 3150 teachers who took the test showed that high pedagogical mastery needs to be 

balanced with rhetorical skills through adequate pragmatic competence. 
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