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Abstract: The effectiveness of implementing Pengenalan Lapangan Persekolahan, new program of 

introduction to teaching internship, for PE students, is still questionable, starting from its impact on 

teaching skills, learning effectiveness, and students' teaching load. Meanwhile, this point is significant 

in Kurikulum Merdeka Belajar Kampus Merdeka (MBKM). For this reason, this analytic study will 

criticize MBKM by providing evidence of the effectiveness of existing internships in the form of teach-

ing skills, learning effectiveness, and students' teaching load. A total of 32 students were selected using 

consecutive sampling. Teaching skills was measured by observing 12 indicators and learning effective-

ness was measured using Formative Class Evaluation (FCE) instrument. Anova Repeated Measure was 

used to analyse the data. The results show that the new program of introduction to teaching internship 

is not practical, proved by the progressive improvement of teaching skills followed by the ineffective-

ness of the learning process. Students feel they have an overload teaching schedule, so that self-devel-

opment activities are minimal, even though the tutor teachers have guided optimally. It can be concluded 

that the new program of introduction to teaching internship is less effective because of the overload 

teaching schedule in such limited time. It is then expected that the longer internship duration would 

enrich students' experiences under the supervision and more comprehensive teaching load regulation. 

Keywords: Kurikulum Merdeka Belajar Kampus Merdeka, teaching internship, physical education 

teacher candidate, learning effectiveness, and teaching skills. 

 

ANALISIS TERHADAP KETERAMPILAN MENGAJAR DAN EFEKTIVITAS 

PEMBELAJARAN PADA MAHASISWA MAGANG 
 

Abstrak: Keefektifan pelaksanaan pengenalan lapangan persekolahan (PLP/magang) mahasiswa calon 

guru di sekolah masih dipertanyakan mulai dari dampaknya terhadap keterampilan mengajar, efektivitas 

pembelajaran, dan beban mengajar mahasiswa. Padahal keterangan tersebut sangat penting saat 

kurikulum Merdeka Belajar dan Kampus Merdeka (MBKM) akan memberlakukan program magang di 

sekolah dilakukan selama satu semester penuh. Untuk itu, penelitian ini mengajukan kritik terhadap 

MBKM dengan memberikan bukti keefektifan magang yang sudah pernah ada berupa keterampilan 

mengajar, efektivitas pembelajaran, dan beban mengajar yang didapatkan mahasiswa. Sebanyak 32 

mahasiswa terpilih berdasarkan consecutive sampling. Variabel keterampilan mengajar diukur dengan 

cara observasi terhadap 12 indikator dan efektivitas diukur menggunakan angket Formative Class 

Evaluation (FCE). Pengukuran dilakukan sebanyak 3 kali (minggu awal, tengah, dan akhir). Analisis 

data menggunakan Anova Repeated Measurement. Hasil menunjukkan bahwa magang terlaksana tidak 

efektif dibuktikan dengan keterampilan mengajar meningkat secara progresif sedangkan efektivitas 

pembelajaran tidak. Mahasiswa merasa memiliki beban mengajar terlalu tinggi sehingga kegiatan 

pengembangan diri sangat terbatas walaupun guru pamong telah optimal melakukan pembimbingan. 

Dapat disimpulkan bahwa pelaksanaan magang kurang efektif karena waktunya terbatas tetapi beban 

mengajar tinggi. MBKM memberikan harapan semakin banyaknya pengalaman yang didapatkan 

mahasiswa tetapi dengan syarat pengawasan dan pengaturan beban mengajar yang lebih komprehensif. 

Kata Kunci: Merdeka Belajar Kampus Merdeka, program magang, mahasiswa calon guru pendidikan 

Jasmani Olahraga dan Kesehatan, efektivitas pembelajaran, keterampilan mengajar  

 

INTRODUCTION 

Teachers are the government policies' im-

plementation holders in the field of education. 

However, in the last ten years, the government is 

still facing teacher competence, teacher recruit-

ment, teacher distribution, and teacher welfare 

(Ganefri, 2016). When compared to what hap-

pened in America, there was also a shortage of 
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teachers. Still, they immediately thought of a so-

lution. They ran a program in the form of com-

munity teacher involvement in preparing students 

who were doing internships to be more familiar 

with the routine and quality development of 

physical education classes in schools (Bert & 

Richards, 2018). The teaching internship prog-

ram is a flagship to increase the number of new 

teachers coming from universities.  

Teaching internship is one of the most im-

portant programs for physical education students 

who must directly involve them in the teaching 

field. Their teaching practice is not sufficient by 

just having microteaching. The program is one of 

the leading educational study programs in provid-

ing learning experiences for students in managing 

classes directly at school (Nagro et al., 2017). Be-

sides, this teaching internship program is used to 

test the suitability of prospective higher educa-

tion outputs with the demands of employment. As 

has been developed in Europe, the higher educa-

tion effectiveness assessment system is carried 

out in three phases, namely: (1) theoretical com-

petency evaluation based on the applicable cur-

riculum policy, (2) evaluation of the quality of the 

learning process and the types of competencies 

that are formed according to field needs; and (3) 

accurate evaluation in the realm of learning 

(Bergsmann et al., 2015). It seems that the second 

phase is the most suitable phase to be conducted 

in the form of a teaching internship. 

The processes of learning by doing and 

evaluation are very synonymous in the imple-

mentation of teaching internships. Implementing 

the teaching internship will never be far from the 

process of accustoming students to school culture 

and evaluating aspects related to learning. For 

this reason, research related to student’s intern-

ship is often carried out to evaluate the process of 

implementing internships in terms of student-

teacher performance. Research in the last decade 

was conducted to evaluate the implementation of 

internships for physical education students at the 

same college. The study was conducted to evalu-

ate students in educational and noneducational 

departments, which shows no difference in teach-

ing and learning effectiveness based on teachers' 

backgrounds. However, the quality of the 

learning process carried out by the physical 

education students during the internship is in the 

excellent category have various abilities in mas-

tering curriculum, sports, and science in teaching 

(Khory et al., 2018). Then, it can be concluded 

that advanced monitoring on the quality of intern-

ships has not been concerned yet, especially in 

terms of the students' quality and the learning ef-

fectiveness.  

The tutors' monitoring is essential in res-

ponding to the government's new policy in the 

MBKM. There are four main policies in MBKM 

for higher education, namely: (1) opening of new 

study programs; (2) higher education accredita-

tion system; (3) legal entity state universities; and 

(4) the right to study three semesters outside the 

study program (Tohir, 2020). The introduction to 

teaching internship for physical education stu-

dents will be held for one entire semester with the 

fourth policy principle. This policy is expected to 

impact the students' depth of experience and 

knowledge from the school environment in real 

terms. Through this policy, the activity will dras-

tically change the internship duration, from 2 - 3 

months or even more to an entire semester. The 

results of this research are expected to provide the 

basis for policy development at the tertiary level 

so that they are better prepared to develop the im-

plementation of the introduction to teaching in-

ternship MBKM model.  

This study, therefore, aims to present em-

pirical evidence of the effectiveness of the teach-

ing internship program carried out by universi-

ties, which can then be used to criticize the 

MBKM-based internship program, which is com-

pletely different from the previous ones. Present 

study is important because it provides the 

progress of the quality of PE teacher candidates 

when carrying out the internships. The analysis 

that was done in this study was also more 

comprehensive than researches that have been 

done previously. This can be seen from the 

number of measurements that are carried out at 

the beginning, middle, and end of the internship 

and also in terms of the measured variables, such 

as teaching skills and learning effectiveness, 

which both of them can be used as an indicator of 

the effectiveness of the internship 

implementation.  

METHODS 

This analytic study involved 32 students of 

7th-semester physical education students taking 

internships at State University of Surabaya's part-

ner schools. The sample was selected using the 

consecutive sampling method from a popu-lation 

of 170 students who carried out internships in Su-

rabaya. Assessment of the quality of internships 

is carried out using observation by the tutor 

teachers and students' opinions.  

Data collection was carried out using two 

instruments, namely: (1) observation sheets of 12 
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teaching skills; and (2) a questionnaire for stu-

dents in the form of formative class evaluation 

(FCE). The observation sheet of 12 teaching 

skills used in the study had fulfilled the content 

validity based on the results of previous research 

coming from ministry documents regarding the 

curriculum that has been reviewed from the ex-

perts (Suroto & Khory, 2015). It uses a rating 

scale of 1-5 for each indicator, and the final value 

is determined using the proportion formula so 

that the value obtained is 0-1, where higher num-

ber represents higher students’ teaching skills. 

FCE is an assessment questionnaire of the physi-

cal education learning process that utilizes stu-

dents' opinions immediately after completing the 

learning process. This questionnaire is believed 

to have sufficient validity and reliability based on 

previous studies (Hasegawa et al., 1995; Suroto 

& Takahashi, 2005). In Indonesia, the FCE in-

strument had been tested and the item validity re-

sults was found to be 0.6 – 0.83, which fall in the 

“moderate” to “excellent” criteria (Wijaya & 

Astono, 2006). This assessment consists of 9 

question items with the possible answers of yes 

(3), do not know (2), and no (1). The final score 

is from the average of students' entries in a class, 

and the final score is in the range of 1-3.   

Data collection was carried out by mentor-

ing students by a team of researchers who have 

been trained in research and the use of research 

instruments. They are sports education depart-

ment lecturers who are assigned to visit partner 

schools directly. Assistance and tutorial are pro-

vided for students regarding the proce-dures for 

using research instruments for data tabulation. In 

addition, assistance is provided to ensure the var-

iable measurement is carried out according to a 

predetermined schedule. Data collection was car-

ried out for eight weeks during the internship pe-

riod. The first measurement was carried out at 

weeks 1 and 2, the second measurement was car-

ried out at weeks 4 and 5, and the third measure-

ment was carried out at weeks 7 and 8. Data anal-

ysis used descriptive statistics to determine data 

distribution based on skewness (-1 ≤ x ≤ 1) 

(Meyers et al., 2013). Anova repeated measure-

ment was used to determine the progress of in-

creasing teaching skills and the effectiveness of 

learning by selecting tests that match the needs of 

the analysis. All tests will use a significance level 

of 0.05.  

FINDING AND DISCUSSION  

Finding 

The teaching skills variable used a scale of 

0-1, the effectiveness of learning — Formative 

Class Evaluation (FCE) used a scale of 1-3, and 

the competency variable used a scale of 0-1. The 

results of the descriptive statistical analysis of the 

teaching skills variable were presented in Table 

1. The average of first measurement was 0.85 ± 

0.095, measurement 2 was 0.87 ± 0.087, meas-

urement 3 was 0.88 ± 0.092, and the average of 

all measurements was 0.87 ± 0.087. The results 

of the descriptive statistical analysis of the learn-

ing effectiveness variable or FCE showed that the 

mean value of measurement 1, 2, and 3 were 2.72 

± 0.134, 2.74 ± 0.124, and 2.75 ± 0.109, respec-

tively, while the average of all measurements was 

2.74 ± 0.097. 

The skewness value for all existing 

variables is at a value of -0.228 to -0.934, this 

indicates that the shape of the data distribution of 

all variables is symmetrical (skewness -1≤x≤1) or 

it can be concluded that the form of data distri-

bution is normal (Meyers et al., 2013). Normality 

test using Kolmogorov Smirnov also showed that 

all variables are normal (p>0.05). Based on these 

results, the analysis can be continued using para-

metric statistics for the teaching skills variable 

and the effectiveness of learning based on the 

FCE questionnaire using Repeated Measurement 

Anova. The following Table 2 presented 

Mauchly's Test of Sphericity used to determine 

the homogeneity variance of the data. 

Mauchly’s Test of Sphericity revealed that 

FCE variable has met the homogeneity require-

ments, but the TS variable did not (p < 0.05). For 

this reason, for the TS variable, Greenhouse-

Geisser Tests will be used as a benchmark for de-

termining conclusions while the FCE variable 

uses sphericity. Table 3 contains the challenges 

of the univariate test results for the TS and FCE 

variables. Based on Table 3, it can be explained 

that one-way repeated measurement analysis of 

variance (ANOVA) was carried out to test the 

null hypothesis in the form of no difference in the 

mean values of TS and FCE in the three groups 

of time intervals measurement. The ANOVA re-

sult for the TS variable is F = 6.658, p < 0.01, ƞ2 

= 0.117, indicating that the null hypothesis is re-

jected. When the alternative hypothesis applies, 

there is a difference in the average TS value in the 

three groups of time intervals. In contrast to the 

FCE, the result is F = 1.173, p > 0.05, ƞ2 = 0.316, 

indicating that the null hypothesis is accepted; 

that is, there is no difference in the mean score of 

FCE in the three groups of time intervals. Based 

on the results of this analysis, the Pairwise 
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Comparisons Teaching Skills (TS) analysis can 

be analysed further, which is illustrated in Figure 

1. 

The Pairwise Comparisons chosen are the 

mean value comparisons for the non-homo-gene-

ous variants. It can be seen in Figure 1 that there 

was an increase in TS from measurement 1 to 

measurement 2. Based on statistical tests, the in-

crease occurred significantly (∆ = 0.021, p < 

0.05). Likewise, there was an increase from the 2 

to 3, but it was not significant (∆ = 0.008, p > 

0.05). When compared to measurements 1 and 3, 

there was a significant increase (∆ = 0.029, p < 

0.05).  

Table 1. Descriptive Statistics of The Teaching Skills, FCE, and Competency Variables 
Variabel N Mean Std. Deviation Skewness Sig.* Scale 

TS1 32 0.85 0.095 -0.893 0.120 0-1 

TS2 32 0.87 0.087 -0.424 0.200 0-1 

TS3 32 0.88 0.092 -0.331 0.075 0-1 

Total_TS 32 0.87 0.087 -0.606 0.139 0-1 

FCE1 32 2.72 0.134 -0.911 0.110 1-3 

FCE2 32 2.74 0.124 -0.228 0.200 1-3 

FCE3 32 2.75 0.109 -0.934 0.165 1-3 

Total_FCE 32 2.74 0.097 -0.489 0.063 1-3 

*) Normality test using Kolmogorov Smirnov (α= 0.05) 

Table 2. Mauchly's Test of Sphericity 

Variable 
Within Subjects  

Effect 
Mauchly's W Approx. Chi-Square df Sig. 

Teaching skills (TS) Time .588 15.948 2 .000 

Formative class evaluation (FCE) Time .906 2.955 2 .914 

Table 3. Univariate Tests 

Variable 
Type III Sum of  

Square 
df Mean Square F Sig ƞ2 

Teaching skills (TS)* 0.14 1.416 0.010 6.658 0.007 0.117 

Formative class evaluation (FCE)** 0.20 1.828 0.011 1.173 0.313 0.036 

Note: *= Greenhouse-Geisser Tests; **= Sphericity assumed 

 

 

Figure 1. Pairwise Comparisons Teaching Skills (TS) 

 

Discussion 
The null hypothesis on the analysis results 

of increasing teaching skills (TS) was success-

fully rejected. So, it can be written that there was 
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a significant increase in the time interval meas-

urement during the teaching internship period. 

This finding is supported by other research that 

states that internships can significantly improve 

student teaching skills (Nagro et al., 2017). The 

results of this study are not merely about showing 

the success of internships in improving teaching 

skills, but rather on the efforts of universities to 

give the impression of students to realize that in-

ternships are carried out to provide teaching ex-

perience to students. For this reason, in this study, 

students make more use of videotapes or analysis 

of learning videos independently to dig the stu-

dents' reflective process. 

As if following this research, this research 

also wants to give a reflective impression to the 

students. However, differently, the reflection is 

carried out with the tutor's help through the ob-

servation process of providing an assessment of 

teaching skills. The results of TS data analysis 

obtained from the tutor teacher's observations 

showed a significant increase occurred from 1 to 

2 and 1 to 3; unfortunately, the measurement 2 to 

3 was not significant. Although different, this 

study believes that tutor teachers have each ob-

jective grade of value based on existing indica-

tors. So that the tutor teacher gives the value as is 

according to the performance shown by the stu-

dents. However, we do not rule out that subjec-

tive scores will emerge from the tutors. However, 

we also believe that statistical analysis provides a 

fairer choice in addressing the existence of sub-

jective or objective nature of the assessment itself 

by considering the tolerance for error in getting 

the conclusions closest to the truth (Gelman & 

Hennig, 2017). For this reason, the results of sta-

tistical analysis of the assessment given by the tu-

tor teacher can still be justified.  

The learning effectiveness variable 

through the FCE questionnaire showed an insig-

nificant increase in contrast to the teaching skills. 

The first possibility is that the data collection was 

too short. The time interval may be relatively 

short so that students cannot give a different as-

sessment when the assessment takes place. These 

findings also reinforce the opinion that it is nec-

essary to have sufficient time intervals for the re-

search samples to respond differently in each 

measurement (Guo et al., 2013). Repetition of 

this kind of response is natural because the instru-

ments used in each measurement are the same.  

These technical problems also seem to 

cause the absence of a relationship between the 

effectiveness of learning and teaching skills and 

competence. It should be based on the results of 

other researches. It can be proven that high-qual-

ity teachers can only create quality learning 

(Suroto, 2005). The higher the teacher's compe-

tence, the higher the quality of learning carried 

out. So it is very natural that the government is 

very concerned about the quality of education in 

Indonesia when the national average teacher 

competency is 53.02 (below the national target of 

55.00) (Maulipaksi, 2016).  

Investigating the quality of internships 

based on teaching skills and the effectiveness of 

learning is an effort to provide students with 

teaching experience in terms of self-reflection 

skills. In fact, this reflective process with the tu-

telary teacher aims to make students and tutors 

work together to improve the quality of learning 

while improving the teaching skills of prospec-

tive teacher students. In addition, in this way, it 

allows students and tutor teachers to review the 

existing rules in the apprenticeship manual and 

implement them together. Based on the research 

findings, some students admitted that civil ser-

vice teachers did not follow the applicable regu-

lations in the apprenticeship process. The com-

ments given by the students were as follows: "I 

hope to have a tutor teacher who follows the or-

der according to the guidebook given by the field 

supervisor." Moreover, violations of rules can be 

encountered, and a severe problem of carrying 

out many teaching loads might be possible. The 

admission of students during the internship is as 

follows: "I am happy to get a lot of experience in 

the internship, we are happy to study with stu-

dents every day for at least 24 hours of subjects a 

week". According to government regulations, the 

duration of active learning at school in a week is 

40 hours. Teaching for 24 hours means that stu-

dents must teach 8 classes a week. Due to schools' 

limited indoor sports halls, physical education 

classes are mostly scheduled for the first 6 hours 

in the morning. It indicates that they actively 

teach for four days, which refers to one left active 

day for self-development.  

This condition is considered a challenging 

condition if carried out continuously because stu-

dents will have very few opportunities to develop 

themselves. Other possibilities are the too high 

teaching load obtained by students in addition to 

the technical possibilities of data collection (sub-

jectivity and short measurement time intervals). 

It might cause limited student self-development. 

This apprenticeship program should be carried 

out by maximizing collaboration between stu-

dent-teacher candidates and tutor teachers. There 

is an accurate transfer of knowledge and 
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experience in getting self-development between 

the two (Hill & Brodin, 2004). With a high teach-

ing load, the interned students may experience 

difficulties in teaching, especially if it is added to 

the reflective process given by the tutor teacher, 

which requires them to have higher competence 

in responding to improving themselves according 

to the input given by the tutor teacher. These as-

pects prove the failure to implement student-

teacher internships carried out with a low level of 

collaboration between students and civil service 

teachers (Marcon et al., 2012).   

Furthermore, by reading students' com-

ments in appreciating the opportunities provided 

by the school, we can conclude that students are 

happy with a high teaching load. However, prob-

lems will arise if there are more interned students 

than the tutor teachers so that clinical monitoring 

of the learning process carried out by teachers is 

not appropriately evaluated. This condition of de-

lay in clinical observation is a classic problem 

that has occurred for a very long time (Rikard & 

Knight, 1997). It is considered a severe problem 

that has not been resolved yet.  

Implementing an internship for eight 

weeks is considered very short in providing stu-

dents with experiences about the school environ-

ment and real teaching habits. It can also not be 

used to measure the effectiveness of learning and 

the quality of the teaching process carried out by 

students. The real essence of the quality of phys-

ical education learning takes at least 20 meetings 

(Ward, 2013). In addition, other research results 

indicate that the time required for students to gain 

understanding and stability in starting classroom 

teaching activities in natural conditions in the 

field is 15 weeks (Barney & Pleban, 2006). The 

presence of MBKM by mandating universities to 

give students the right to study at the apprentice-

ship for one semester raises new optimistic hopes 

for the quality of prospective teacher students. 

Colleges that focus on developing physical edu-

cation students should have a more challenging 

and better effort to have teacher abilities under 

national standards and comply with government 

regulations and develop them (Ward, 2016). 

When implementation of government policies is 

still not optimal, then the universities could be 

considered failed agencies to prepare students to 

become effective teachers (Şen, 2010).  

In order to avoid this failure, the moment 

of MBKM should be used by universities to for-

mulate strategies so that the objectives of appren-

ticeship can be achieved. The next MBKM-based 

internship projection must pay attention to five 

important things, namely: (1) readiness of an in-

tegrated assessment instrument; (2) expertise of 

field supervisors; (3) the competence of civil ser-

vice teachers; (4) quality of partner schools; and 

(5) internship incentives. 

The first is the integrated assessment ins-

trument readiness. Unlike the previous intern-

ships, the MBKM-based internship will have a 

higher course unit load of 20-40 course units. In 

its implementation, it will integrate several 

courses that support the implementation of in-

ternships at schools. The existence of an assess-

ment instrument indicates that the purpose of the 

internship has been clearly defined. The experi-

ence and knowledge obtained are well structured 

so that the instrument will be useful as a checklist 

during the internship. The arrangement of instru-

ments should be mutually integrated for all sub-

jects included in the list of course unit conver-

sions in the apprenticeship. Subjects that are in-

cluded in student apprenticeships include at least 

the student's performance in managing four gen-

eral areas of physical education teaching habits, 

namely: (1) understanding the curriculum; (2) 

learning environment; (3) teaching strategies; 

and (4) assessment (Barney et al., 2012). An un-

derstanding of the curriculum should require stu-

dents to compile a physical education learning 

curriculum in schools. Understanding the learn-

ing environment requires apprentice students to 

adjust the various lesson plans included in the 

curriculum with school conditions, including the 

available sports facilities and infrastructure. The 

teaching strategy requires students to have class-

room management skills, prepare for classes, and 

make students learn (Muhtar & Dallyono, 2020). 

The assessment relates to the apprentice student's 

ability to assess student learning progress to im-

prove planning to implementation of learning.  

The second is the expertise of field super-

visors. One field supervisor carries out assistance 

to groups of interned students, whereas students 

are from different departments in one internship 

group. Since the supervisor will be very unlikely 

to master all the subjects in the group, it is sug-

gested that each student from a different depart-

ment might have a particular supervisor. It could 

be done by having collaboration between univer-

sities and schools as mutual monitoring of stu-

dent internship activities.  

The third is the tutor teachers' competence. 

The most apparent hope in implementing the 

MBKM-based internship is the assistance of civil 

service teachers to students. Tutor teachers 

should have a role as the primary supervisor in 
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assessment and mentors for students in learning 

to develop themselves, competencies, and pro-

fessionalism (Fransson & K. McMahan, 2013). 

To play the role of supervision and mentoring, the 

tutors should have high competence to improve 

students' quality of teaching and learning activi-

ties (Marli, 2012). It does not mean that this re-

search suggests collaboration between low com-

petence tutor teachers, but the availability of 

great tutor teachers is very much needed in the 

implementation of internships.  

Fourth is the quality of partner schools. 

The hope of implementing the MBKM-based in-

ternship is to get high school quality. School 

quality, in general, can be based on the quality of 

the principal's leadership (Clifford et al., 2012). 

The principal's background has a role in deter-

mining teacher job satisfaction which has impli-

cations for teacher quality (Shen et al., 2012). 

Even the principal is believed to be an important 

factor in reducing the student achievement gap in 

a school (Dhuey & Smith, 2014). It means that by 

getting an internship in the form of a highly qual-

ified school, students will get ideal learning de-

mands. Besides, they would also get a picture of 

ideal school conditions, classrooms, and learning 

processes before facing various problems.  

Last is the internship incentives. As being 

teachers are very hard, they should be respected 

worthfully. Other research results show that the 

incentive system positively impacts teachers' per-

formance (Imberman & Lovenheim, 2015). By 

increasing the time for conducting MBKM-based 

internships, the cost of implementing the intern-

ships should increasingly burden the university 

finances. For state universities that get direct 

funding from the government, it should not be a 

problem. However, for private universities, it will 

be different. A possible step that could be taken 

is to collaborate with local governments in 

providing incentives through a credit point mech-

anism. It can be proposed in the incentive system 

for local government or higher education institu-

tions to provide non-profit awards that can be 

converted into tutor tutoring careers. By accom-

panying apprentice students, tutors can carry out 

two tasks at once, namely the task of self-devel-

opment and the task of participating in preparing 

students to become great candidates (Faikhamta 

& Clarke, 2018).   

CONCLUSION 

Introduction to teaching internships is an 

important program in introducing the school en-

vironment to fundamental teaching practices for 

physical education students. From this study, it 

was found that teaching skills increased progres-

sively during students participated in the intern-

ship (F (1.416) = 6,658, p < 0.01, ƞ2 = 0.117), un-

fortunately, the significant increase was only 

found in measurement 1 to measurement 2 (∆ = 

0.021, p < 0.05), while measurement 2 to meas-

urement 3 was not found to be significant (∆ = 

0.008, p > 0.05). The learning effectiveness itself 

does not develop during the internships (F = 

1.173, p > 0.05, ƞ2 = 0.316). The technical factors 

for data collection and the short duration of the 

apprenticeship were considered the possible 

causes. For this reason, the MBKM-based intern-

ship raises new hopes in providing scientific de-

velopment and a real experience to students by 

promising a longer duration of internship imple-

mentation. However, as a consequence, higher 

education institutions must prepare good man-

agement in setting goals through an integrated as-

sessment instrument of all subjects included in 

the apprenticeship program. Besides, the provi-

sion of human resources in the form of lecturers 

for each subject should be apprenticed. Also, 

there are many highly qualified tutors, schools 

that have superior qualifications, and an incentive 

system or other forms that are appropriate and 

commensurate with the performance of civil ser-

vice teachers in assisting students during their in-

ternships. 
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